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Abstract  This article examines the role of physical 

education in fostering peace awareness among students in 

Papua, a region characterized by social and cultural 

diversity as well as a history of conflict. This research is 

based on the premise that sports-based education, 

particularly physical education (PE), can serve as an 

effective tool for character development, conflict 

resolution, and promoting social harmony within 

educational settings. The primary aim of this research is to 

assess how physical education contributes to instilling 

values of peace, tolerance, and inclusivity among students 

in Papua. By employing a qualitative descriptive method, 

data was gathered through interviews, observations, and 

document analysis at several schools in Papua. The 

findings indicate that physical education, when combined 

with peace-oriented learning strategies, significantly 

enhances students' interpersonal skills, empathy, and 

understanding of diversity. Furthermore, physical 

education provides a practical setting for students to 

engage in teamwork, adhere to rules, and develop 

emotional regulation. Nevertheless, the implementation 

faces challenges due to insufficient teacher training, a lack 

of contextual curriculum, and social-political dynamics. 

This study concludes that physical education has to 

enhance peace awareness in the educational landscape of 

Papua; however, it requires systemic support, curriculum 

innovation, and teacher empowerment to fully realize its 

impact. 

Keywords  Physical Education, Students, Peace, 

Papua 

1. Introduction

Papua is a diverse and multicultural region; however, it 

also faces ongoing social challenges, which include 

horizontal conflicts, extremism, discrimination, inequality, 

and limited access to peace-oriented education [1], [2], [3]. 

While traditional peacebuilding efforts range from highly 

political and security-oriented approaches, the demand for 

transformational educational strategies aimed at 

developing peace awareness among the younger 

generation continues to strengthen, particularly within 

educational institutions [4], [5]. In this context, education 

serves as a significant tool to address the underlying social 

pressures mentioned [6], [7], while what is referred to as 

physical education holds substantial potential to foster 

values of peace through action-based and participatory 

learning [8]. 

Physical education is often exclusively recognized as a 

means to enhance fitness levels and motor skills [9], [10]. 

However, physical education also offers a significant 

opportunity to instill social values, including teamwork, 

discipline, fairness, and respect for others. In conflict areas, 

physical education in Papua can safeguard future 

generations through peace education, which fosters 

empathy, teamwork, and the dynamics of interpersonal 

behavior [11]. Nevertheless, the situation in schools 

throughout Papua reveals a critical conflict between the 

aspirations for educating the nation's children and the 
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presence of negative behaviors that support violence. 

However, the various reviews of physical education 

programs, particularly those related to physical activities, 

social aspects, and the values of sport for all, can assist in 

addressing these issues [12]. 

Most previous studies have concentrated on the role of 

physical education in character development or progress in 

the field of sports [13]. However, studies that explicitly 

discuss how education can contribute to peacebuilding 

have limitations. This issue is very significant in Papua, 

where education must be organized according to the 

cultural context and social realities of a community that is 

truly distinct. As outlined in Hellison's Personal and Social 

Responsibility (TPSR) teaching model, sports can provide 

an essential framework in which the concepts of 

responsibility, empathy, and social awareness can be 

fostered among students—these are fundamental values of 

peace education [14], [15]. 

In other words, Johan Galtung's theory of peace 

education suggests that non-violent communication, 

conflict resolution, and acceptance of diversity are crucial 

for achieving a peaceful learning environment [16]. Its 

incorporation into physical education should ensure that 

physical education classes inspire practical learning, 

engage students, and evoke emotions that can contribute to 

long-term peace movements [17]. When physical actions 

are guided by an educational foundation, those actions 

teach students how to manage emotions, collaborate more 

effectively, and resolve conflicts in an orderly manner [18], 

[19]. 

One effective step that provinces can take to enhance 

peace education is to integrate cultural assets with their 

educational programs. Cultural assets, including traditional 

games, communal values, and indigenous sports found in 

Papua, can be incorporated into the Physical Education 

curriculum. Thus, culture-based activities recorded by 

local heritage can assist students in forging connections 

with their cultural heritage while simultaneously fostering 

a peaceful and inclusive character. However, the capacity 

of physical education is hindered by challenges such as 

insufficient teacher training, a somewhat rigid curriculum, 

and socio-political dynamics. 

An effective measure that regions can implement to 

improve peace education is to incorporate cultural 

resources into their educational curricula. Cultural 

resources, such as traditional games, community values, 

and native sports present in Papua, may be included in the 

Physical Education curriculum. Therefore, activities 

centered around culture documented by local heritage can 

help students connect with their cultural background while 

also promoting a peaceful and inclusive character. The 

effectiveness of physical education is limited by issues 

such as inadequate teacher training, a somewhat inflexible 

curriculum, and socio-political factors. 

However, overall, this study holds significant 

importance in linking the field of physical education with 

the discipline of peace education, thereby providing a new 

perspective on how sport-based pedagogy can contribute to 

achieving broader social goals. Therefore, it is hoped that 

the results of this study can assist educators, curriculum 

developers, and policymakers in designing physical 

education strategies that are more inclusive, transformative, 

and contextually relevant for affected regions such as 

Papua. As a result, this article also aims to present an 

alternative narrative regarding the role of physical 

education, which is not merely seen as physical training, 

but rather as an integral part of all other aspects and a vital 

space for students to effectively learn peaceful behavior 

patterns. 

2. Materials and Methods 

A sample size of 50 participants was selected due to 

theoretical saturation and a range of diverse backgrounds. 

Schools were intentionally chosen to reflect both urban and 

rural environments, a diversity of ethnic backgrounds, and 

different degrees of access to sports facilities. This method 

guarantees that the results accurately represent the wider 

social and educational context of Papua. 

A qualitative descriptive methodology is utilized in this 

study to explore the role of physical education in fostering 

peace awareness among students in Papua Province [20], 

[21]. This research method was selected to enable a 

detailed understanding of the interconnected social 

processes, values, and experiences within a framework that 

focuses on student education, particularly in regions 

characterized by cultural diversity and political dynamics. 

Fifty research subjects are registered as part of the 

informant group involved in this study, which includes 

physical education teachers, students, and school 

principals from various educational institutions and sports 

training centers in Jayapura. Participants were selected 

using purposive sampling techniques, based on the criteria 

that the research subjects are schools that actively engage 

in physical education processes, have students from 

diverse backgrounds, and possess teaching staff involved 

in extracurricular activities that promote social and 

peaceful educational values. 

The data was collected through semi-structured 

interviews, participant observations, and document 

analysis using a combination of focused questions and 

content analysis [22]. Interviews were conducted with 

educators and students regarding their experiences, 

perceptions, and new strategies related to Peace Education, 

or (PE), focusing on the potential of physical education. 

Observation was conducted during the educational process 

to analyze social interactions, communication patterns, 

learning materials, and learning activities. Data documents 

include syllabi, learning materials, and school-related 

documents, which are gathered and analyzed with a focus 

on experience, transcription, identification of categories, 

and thematic synthesis [23]. 

Another important factor is that the primary research 
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instrument is the researcher themselves. Additionally, the 

research is guided by an interview protocol and a structured 

observation sheet based on the indicators of peace 

education, which include cooperation, tolerance, empathy, 

and conflict resolution. A compilation of sources and 

methods is utilized to strengthen the reliability of the data, 

in addition to consulting experts and taking direct notes. 

The data examination is conducted using thematic 

analysis methodology. This procedure includes replicating 

the transcripts of interview data, conducting open coding to 

identify recurring themes, categorizing the data into groups, 

and concluding with findings that are valid and relevant to 

the research objectives. An examination of members will 

also be conducted for several participants to ensure that 

findings can be validated and accurate interpretations are 

guaranteed. By collecting extensive data, this approach 

assists in developing a thorough understanding of how 

physical education can serve as a platform for peace 

education for Papua students who are sensitive to their 

context. It may be essential to establish a foundation for 

developing an intervention enhancement model that will 

enable better inclusion of the entire population of Papua in 

both local and global sustainable community networks. 

3. Results 

The data obtained from this research indicates that 

physical education in several schools in Jayapura has 

significant potential to foster values of peace among 

students. Specifically, the results of observation, discourse, 

and documentation reveal several key findings that are 

noteworthy: 

3.1. Incorporation of Peace Values into the Physical 

Education Curriculum 

The data indicates that Physical Education teachers in 

Jayapura intentionally and fully integrate values of social 

cohesion, such as cooperation, sportsmanship, empathy, 

and mutual respect, simultaneously into their curriculum. 

Among them, WY, an instructor of Physical Education at a 

high school in Jayapura, made his statement during the 

interview: 

“…during lessons, I frequently remind my students that 

regardless of how exciting the game may be, the main 

focus should not be on victory, but rather on the ability 

to respect one another, communicate effectively, and 

collaborate. Always enthusiastic when discussing how 

sports teach us to handle differing opinions and resolve 

disputes peacefully.” 

This methodology is also evident in the development of 

the physical education curriculum, which includes team 

sports such as soccer, basketball, and volleyball. In 

addition to its physical attributes, such activities provide 

students with practical opportunities to instill values of 

collaboration and non-violent conflict resolution. 

Additionally, educators have indicated that they 

intentionally incorporate structured activities where 

students are asked to reflect on their experiences within a 

team setting. For example, during the post-match 

discussion, students are invited to share how they typically 

handle conflicts or how they communicate with teammates 

from diverse cultural backgrounds. One student expressed 

that “...I have learned that when we disagree during a 

game, it is beneficial to discuss it calmly, rather than 

speaking to each other disrespectfully”. This event 

emphasizes the role of sports in promoting interpersonal 

skills such as conflict resolution, empathy, and 

collaborative problem-solving. 

To improve the success of peace education in physical 

education, particular training for teachers is necessary. 

This consists of workshops that emphasize teaching 

methods sensitive to conflict, strategies for inclusive 

communication, and classroom practices that consider 

cultural responsiveness. Educators also highlighted the 

necessity for development programs that combine local 

knowledge with principles of peace. This training can be 

arranged in partnership with local education offices and 

universities to guarantee its relevance to the context and its 

long-term viability. 

The curriculum can be culturally modified by including 

traditional Papuan games like *Abar* or *Gasing Bambu* 

within the educational resources. These activities not only 

enhance physical abilities but also highlight the importance 

of collaboration, fairness, and shared respect that are 

grounded in local customs. Incorporating traditional sports 

and storytelling methods into lesson plans enables students 

to link their cultural identity with learning objectives 

focused on promoting peace. 

Socio-political tensions in Papua frequently appear in 

classroom interactions, especially in diverse cultural 

settings. Educators indicated that political stories affected 

how students interacted with one another. To tackle this 

issue, physical education should provide organized 

chances for interaction between different groups. 

Educators hold a crucial position in easing tensions and 

promoting open conversations. Nonetheless, in the absence 

of institutional support, their initiatives continue to be 

disjointed and reactive. 

Recent research conducted by Buchori et al. [24] and 

Amorose et al. [25] highlights the significance of peace 

education that is deeply rooted in local cultures, especially 

in areas affected by conflict. These results endorse the idea 

that combining physical education with teaching methods 

focused on peace is particularly important for marginalized 

and post-conflict communities. 

Physical education classes also include various activities 

that help develop empathy and sportsmanship. An example 

of an activity could be a session where students are paired 

with teammates from different ethnic backgrounds and 

instructed to develop strategies and collaborate in a 
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specific game. This process not only aids in enhancing 

physical resilience but is also specifically designed to 

instill a sense of respect for diversity and to comprehend 

the significance of the contributions made by each team 

member. A student stated, “...when I had to interact with 

strangers, I initially felt uncomfortable, but through that 

experience, I eventually realized that every person has 

their own strengths and weaknesses, and it all depends on 

us to make it successful”. 

However, the integration of these values of peace is also 

reflected in the behavior and actions of physical education 

teachers. Teachers consistently provide examples of 

balancing a relaxed attitude with concern for their students. 

At a more significant level, teachers are often engaged 

when students are in conflict, guiding them to resolve 

misunderstandings and disagreements in a calm and 

peaceful manner. As other teachers have expressed, 

“Sports are indeed more than merely physical performance. 

Sports serve as an arena where life skills can develop. By 

concentrating on peace education in sports, we can aid in 

shaping a future that is more inclusive and respectful of the 

Papuan people.” Hence, this philosophy also illustrates 

how physical education serves as a platform where a sense 

of peace and respect for those who are different can be 

developed. 

3.2. Physical Education as an "Inclusive Space" 

Beyond serving merely as physical training, physical 

education classes in Jayapura also function as inclusive 

social spaces that unite students of different ethnicities and 

cultures. During the in situ observation, I observed students 

from ethnic backgrounds, including Dani, Sentani, Biak, 

Javanese, and Bugis, socializing freely with one another in 

a friendly manner during their socialization sessions. A 

physical education instructor, YH, took the initiative to 

express the following: “The field is a place of equality. It 

does not matter where we are born. As soon as we don the 

same jersey, we become a unified team”. This indeed 

stands in contrast to the situation in the classroom where 

divisions can sometimes be more strongly felt, whether due 

to language barriers or group dynamics. 

In all interviews, participants consistently reported 

feeling overwhelmed while interacting with peers from 

other ethnic backgrounds during physical education classes. 

AD, a student in the 11th grade, has recently moved from 

Makassar and says, “But when we play volleyball, even 

though I felt strange at first, my friends played with me. I 

feel so happy... especially when we walk and laugh 

together and come together after struggling,” I felt 

welcome. The experience just served to highlight the role 

that physical education plays in fostering social interaction 

and empathy in students. Students learn to design and 

comprehend the dynamics of interactions, which 

frequently extend outside of the classroom, through 

activities that are based on resistance and teamwork. 

Extra data reveals that team sports help students who 

feel embarrassed or excluded in other academic settings 

gain confidence and social acceptance. Instructors noted 

that during physical education sessions, students with 

difficulties in cultural assimilation and language 

acquisition made improvements in their social lives. For 

instance, a physical education instructor shared the story of 

a Papuan student who struggled in regular classroom 

settings but was given a leadership role on the soccer field: 

“On the field, he found his voice. He encouraged others, 

demonstrated leadership, and his peers began to respect 

him”. This dynamic shows that physical education can act 

as a social equalizer, valuing students for effort, teamwork, 

and fairness. 

Another explanation is that physical education fosters a 

sense of community by encouraging rituals of mutual 

support. This ceremony involves toasting, getting together, 

and publicly celebrating minor achievements. Although 

these acts may seem extremely naive at first glance, they 

have significant social ramifications, particularly in 

post-conflict areas like Papua. For instance, when a teacher 

attends a school futsal competition, he observes that, 

regardless of the outcome, both teams often shake hands, 

compliment one another, and then have to pose for pictures 

together following each game. A teacher tells a watcher, 

“This is how we make peace—by showing mutual respect 

and friendship every day...” – The instructor's view 

supports the idea that physical education is not just about 

the body; it also creates an environment for learning social 

and cultural norms and becoming integrated into school 

life and its continuity. 

3.3. The Teacher's Role as Mediator Peace 

As an actor, a guru has a profound impact on the 

development of students' moral and ethical outlook as well 

as their physical well-being. By integrating reflective 

practice into their teaching strategies, physical education 

instructors perform the function of helper-perpetrator at the 

school level across Papua. One physical education teacher 

at Sentani MK described his approach, “...after each game, 

I gather the children in a circle, we discuss what stopped, 

what didn't, and how you feel.” If any disputes arise, we 

fight them as a team. Moving physical education from the 

physical education block into the reflective classification, 

where physical ability is guided by emotional and 

exemplary talents. 

During field observations, it was typically seen that 

instructors took behavior concerns very seriously on their 

own. It is not uncommon for teachers to deal with issues of 

exclusion, fairness, or verbal hostility. One instance that 

was seen was a student refusing to toss the ball to a 

teammate due to their ethnic background. For instance, a 

student could refuse to pass the ball to a classmate who 

belongs to a different ethnic group. Although the teacher 

did not reprimand him, he did not let it go unsaid either. 

Instead, it merely asks, “ How would you feel if your 

friends didn't trust you? How can we make every member 
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of the team feel accepted by their teammates?” Students 

engage in insightful reflection before engaging in more 

inclusive play. The examples show that the rogue teacher 

acts as a facilitator, encouraging critical thinking and 

fostering peace values in real life. 

In addition to the group discussion in the previous 

session, several teachers said that they utilized role-playing 

exercises, ethical scenarios from athletes, and story 

construction to teach ethics. One story from the group 

discusses Nelson Mandela's use of rugby as a way to bring 

South Africa together after apartheid: “I told them that 

sport has the power to heal the nation. If rugby has 

succeeded in uniting a nation, then our games here should 

also bring cohesion for us in the classroom”. This kind of 

narrative permeates and allows students to see that sports 

will be about more than just competition. In fact, sports 

have evolved into a vehicle for bringing people together 

and changing them. Teachers are frequently recognized by 

students as key figures in their lives because they support 

them in dealing with conflicts, not only in the game itself, 

but also in addressing the masks of conflict that exist 

outside the sports environment. 

The educators ultimately serve as role models, which has 

a big influence on the mindset of their pupils. In their acts, 

they demonstrated fairness, patience, and respect. As the 

students put it: “We listen to our coach when he talks—not 

out of fear, but out of respect for us.” And he taught us to 

treat others with respect. In such a setting, the instructor 

fosters an environment where peace is not merely taught as 

a concept but also put into practice in daily life as a 

regular habit. As a result, this dynamic supports a 

different facet of the role of physical education teachers: 

they are more than just instructors; they are shaping the 

next generation to be peace practitioners who practice 

empathy, fairness, and solidarity through physical 

exercise. 

3.4. Culture of Peace: Facilitation of Extracurricular 

Activities 

Extracurricular activities are related to sports that 

promote a culture of peace. Extracurricular sports activities 

like class tournaments, school contests, and 

community-based activities are important culture-creating 

activities that give Papua students the opportunity to 

develop a culture of peace. These activities are outside of 

the official curriculum and allow students to collaborate, 

compete, and engage with other cultures. For instance, at 

SMA Negeri 1 Jayapura, the “Piala Perdamaian” (Peace 

Cup), tournament is held annually, with certain 

competitions serving as a platform for promoting unity. 

The tagline of the event is, “Main Game, Bersatu lagi, dan 

Berdamai” (Play, Unite, and Make Peace) and the PPP 

brings together students from different ethnicities and 

faiths, according to the organizers. Together, the children 

formed bonds between themselves and between classes by 

working together on tournament preparation, training 

together, planning strategies, and supporting each other. 

Following these events, many educators reported a 

marked decrease in inter-island tensions. For instance, YP, 

a high school instructor and coach in the neighborhood, 

said, “Prior to the inter-class futsal tournament, some 

students only interacted with students of the same ethnicity 

outside the classroom.” Everyone knows it, but during the 

competition, “they accepted a feeling of trust, and they 

united.” He said that most teams from diverse groups of 

members are set up in this way, and that every member in 

every class is encouraged to navigate shallow water with 

individuals they might not have met before. According to 

event observation data, participants experienced more wine 

outside of school hours after the tournament, and many 

students tried out group study sessions. 

Most pupils can see the value of the event. “I used to feel 

like everyone else had nothing to lose by accepting me for 

who I am,” a student from Nabire said in an interview. “But 

when we won the volleyball tournament, we all felt like we 

were brothers and sisters.” The event wasn't just a custom 

or a competition; it was also an emotional turning point 

where ethnic and cultural differences could be 

momentarily put aside in the face of shared victories and 

defeats. The event will be used by the guru as a forum or 

tournament, but also as a way to push for other values like 

humility, sportsmanship, and developing support, ensuring 

that the entire experience continually encourages students 

to develop a peace-oriented sense of self. 

Extracurricular sports provide opportunities for 

community participation and parental involvement. At the 

“Festival Olahraga Damai” (Peaceful Sports Festival), in 

Wamena, parents, instructors, and local leaders 

participated in the games and cheered on the students in the 

competition, transforming the occasion into a community 

celebration. By making it more than just a school effort but 

rather a larger social movement, the participatory model 

promotes the legitimacy of sports in peacebuilding. Our 

research indicates that extracurricular athletics may be a 

powerful tool for peace education, increasing the scope for 

respect and stereotype breaking, and thereby fostering a 

more cohesive and inclusive school climate in Papua. 

3.5. Difficulties and Obstacles 

However, although physical education plays a 

significant role in promoting peace among students, its 

implementation faces substantial challenges. One of the 

primary challenges is that physical education instructors 

receive insufficient training on how to teach peace 

education. Most teachers do not receive formal training on 

how to integrate conflict resolution, emotional intelligence, 

and intercultural understanding into their teaching 

practices. As stated by LN, a physical education teacher in 

Biak, “We understand that sports teach peace, but no one 

has taught us how to lead discussions or how to handle 

cultural issues sensitively.” We learn directly and often 

attempt things incorrectly. This lack of directed guidance 

signifies that the relationship between values and peace is 
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entirely entrusted to individual institutions and even 

individual persons. 

In addition to limited human resources, the availability 

and quality of sports facilities present another significant 

challenge. Many schools, especially in remote villages in 

Papua, are inadequately equipped with essential 

infrastructure such as proper fields, sports equipment, and 

safe spaces for outdoor activities. My direct observations in 

Yapen and Pegunungan Bintang suggest that students are 

at risk of injury due to exercising on fields that are filled 

with mud and pools of water. As stated by the principal at 

Pegunungan Bintang, “... sometimes we cancel sports 

activities when the field is too muddy or too hazardous. 

How can we teach teamwork and discipline when our 

students are unable to play safely on the field?”. Gaps 

allow for various educational goals concerning peace 

through sports, such as placement strategies that highlight 

inequalities that may benefit rural students. 

Furthermore, the initiative to implement a contextual 

approach continues to present challenges during execution 

due to the diversity of Papua's social and cultural landscape. 

Malaysia has been home to hundreds of ethnic groups, each 

with its own customs, language, and history of conflict. 

Teachers often find it challenging to express sensitivity or 

to do so without compromising their desire to advocate for 

universal values, such as equality and inclusiveness. A 

teacher working in Wamena describes the dilemma: 

“Children often bring issues from their villages to a place 

where they can collaborate for the benefit of learning.” We 

wish to discuss peace; however, prior to our conversation, 

they bring with them their trauma and distrust. In the 

absence of a culturally responsive curriculum or 

community-focused social structures, and lacking clear 

geographical planning and direction, organizational 

decision-makers must establish frameworks to enable them 

to understand the dynamics involved in specific activities. 

Finally, systemic challenges such as an inflexible 

curriculum and a lack of supportive policies also act as 

barriers to the advancement of peace through sports. Most 

national guidelines for Physical Education emphasize 

physical fitness and playing techniques, suggesting little or 

no focus on psychosocial or intercultural talents of 

individuals. Dedicated educators are compelled to carry 

out their duties without the support of institutions or 

accountability. The district supervisor remarked that 

“Peace education is still viewed as an auxiliary tool, rather 

than a core responsibility of my duties.” While continuing 

to serve as a manual for teacher training, individual 

initiatives do not guarantee success. Addressing these 

obstacles will require a top-down effort to formalize policy 

reforms, invest in infrastructure, and provide educational 

support for staff dedicated to ensuring that sports promote 

peace. 

4. Discussion 

In conclusion, the findings of this study indicate that 

physical education possesses significant potential to 

enhance peace awareness among students in Papua, 

particularly through value-oriented methods, inclusive 

social engagement, and the involvement of educators as 

agents of change. 

The cognitive model from Hellison's 2011 Personal and 

Social Responsibility Teaching Model can also serve as an 

effective tool for peace education. As noted by Hellison, 

physical activity is not only crucial for physical health but 

also for imparting values, which is an important aspect for 

instilling values crucial for students in conflict-prone areas. 

Moreover, encouraging them to collaborate in relatively 

unsustainable conditions may enhance mutual 

understanding and tolerance. As noted in my findings, 

physical education classes offer the necessary and 

inclusive neutral environment [26]. 

Finally, including some values of peace in physical 

education classes highlights a broader educational goal 

beyond the responsibilities of citizenship and the 

promotion of social unity, especially in areas newly 

recovering from conflict or affected by disasters. 

Following the ideas of Ennis from 1999 and the Quality 

Physical Education Guidelines recognized by UNESCO in 

2015, this latest research emphasizes how physical 

education can serve as a suitable space for young students 

to comprehend empathy, justice, and cooperation. The 

emphasis on team sports, post-game discussions, and how 

teachers in Papua facilitate this conversation clearly aligns 

with these international education guidelines. This 

reiterates the existing belief about sports in a manner that 

extends beyond mere physical activity, allowing sports to 

serve as a means of healing and strengthening connections 

among diverse groups. This function is very important in 

Indonesia, as education provides one of the greatest 

organizations for those who have been historically 

discriminated against [27]. 

Broadly, this result indicates the potential of a 

pro-physical education approach that emphasizes culture 

and peace, particularly in areas that are unstable or 

recovering from conflict on a global scale [28]. However, 

they also highlighted several significant shortcomings, 

such as insufficient training for teachers and the failure to 

provide a curriculum that can be adapted to local contexts. 

Future research should investigate how the Teaching of 

Personal and Social Responsibility, or similar frameworks, 

can be adapted to specific cultural contexts such as Papua, 

where local traditions significantly influence the behavior 

of young individuals. Continuous research that evaluates 

the concepts of peace sports education in relation to 

community institutions over time will provide valuable 

insights into existing knowledge. Additionally, 

collaboration between schools, local government levels, 

and organizations “outside the classroom” that focus on 

peace makes it possible to create more comprehensive and 

sustainable sports program models. More broadly, the 

collaboration among schools, local governments, and 

peace research groups can contribute to the strengthening 
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of ongoing school-based sports programs. 

These results also support Reardon’s (1997) theory of 

Peace Education, which emphasizes that reducing conflict 

is not merely about avoiding violence but about cultivating 

intercultural understanding, empathy, and constructive 

conflict resolution [29], [30], [31]. The accomplishments 

of schools in Papua illustrate how well-organized physical 

education can attain these goals. By engaging in team 

activities, thinking collaboratively, and ensuring 

everyone's participation, students become more aware and 

begin to manage their personal conflicts in a constructive 

manner. Follow Reardon's assertion that classrooms, along 

with sports facilities, can serve as venues where young 

individuals can learn and practice the habit of coexisting 

peacefully with others. 

At this point, it is important to remember that in such 

situations, sports serve as a medium that transcends and 

unites differences in race, language, and other identities. 

This is relevant to diverse communities such as Papua, 

where students come from various backgrounds and often 

experience pressure from one another. Physical education 

is a field that shifts the focus from words to actions, 

emphasizing values such as mutual respect, teamwork, and 

fairness that are not only acknowledged but practiced on a 

daily basis [32], [33], [34]. This also ensures safety for 

students from backgrounds that have previously been 

separated due to discrimination or conflict [35], [36]. In 

other words, including lessons about peace in physical 

education programs is not only a sound idea from a broader 

theoretical perspective but also practical in its benefits. 

This indicates that certain changes in the school curriculum 

are crucial for recognizing the role of sports as a means of 

community development in areas previously affected by 

conflict or social disparities. 

Nonetheless, what we observe from the practice 

underscores the significance of a contextual approach by 

acknowledging local beliefs, such as discussions, 

teamwork, and a sense of togetherness, which are essential 

elements of Papuan culture [37]. Combining PE with local 

traditions fosters harmony and appreciation of differences. 

However, challenges such as inadequate facilities and lack 

of teacher training emphasize the need for policies that 

promote culturally responsive and peace-focused physical 

education programs. Collaboration among schools, 

governments, and community organizations is essential to 

sustain a peace-oriented school culture. This involves 

encouraging the enhancement of teachers' skills and 

allowing access to adequate facilities. To create a safer 

environment for students, schools must collaborate with 

local governments and community groups to establish 

classrooms that consistently promote a culture of peace. 

Therefore, beyond being an investment in physical health, 

physical education in Papua serves as an essential means to 

cultivate character, social engagement, and lasting peace 

within the youth community. 

5. Conclusions 

This study concludes that the combination of physical 

education and the values of peace education significantly 

contributes to raising awareness of peace among Papua 

students. In addition to promoting good health, exercise – 

and this point – can be taught in schools or outside of 

school – fosters a spirit of affection, teamwork, and mutual 

respect during both joyful and challenging times, thereby 

assisting in addressing ethnic issues within communities. 

Education plays a vital role in promoting peaceful 

interactions, and this finding supports the TPSR model and 

the theory of peace education. From this finding, it is 

essential to train teachers and ensure that the courses are 

taught with cultural sensitivity. Ensuring fair access to 

sports facilities must also be addressed. Future studies 

should include an understanding of the long-term effects of 

peace education beyond sports and within other regional 

groups attempting to address conflicts. 
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