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Abstract  Online classes induced psychological and 
academic challenges for college students in the Philippines 
during the COVID-19 pandemic. Previous studies on the 
influence of hope and social support were conducted prior 
to the onset of the pandemic. Given that an overwhelming 
population of college students who were forced to engage 
in online classes, a new experience for most, it is argued 
that academic resilience may be compromised. Hence, this 
study examined the extent to which hope and social support 
predict the academic resilience of college students who 
held classes virtually. Using an online survey, 641 (258 
males; 383 females) college students in a large public 
university in the Philippines completed the questionnaire. 
Hierarchical regression analyses were performed to address 
the research objectives. Results found that 38% of the 
variance in academic resilience can be explained by hope, 
F (3, 637) = 131.282, p < .001, and 14% by social support, 
F (3, 637) = 39.07, p < .001, indicating that hope and social 
support both predict academic resilience. We also found 
significant sex differences in academic resilience, with 
female college students scoring higher than their male 
counterparts, t (639) = -2.14, p = .033. These findings 
provide an understanding of hope as an internal factor and 
social support as an external factor in facilitating an 
academically resilient college student population. This 
study proves the importance of the variables of interest in 
the conduct of context-based and gender-based resiliency 
interventions for college students. 

Keywords  Online Class, Pandemic, Academic 
Engagement, Well-Being, Filipinos 

1. Introduction
While admission to college is positively viewed, being 

attached to it increases psychological distress among 
college students [1]. Research revealed that 21st-century 
college students deal with a more complex and higher 
amount of academic stress than their 20th-century 
counterparts [2]. Challenges related to workload handling, 
time management, and external expectations become 
common to college students [3]. Problems such as 
perfectionism, procrastination, stress, test anxiety, and low 
self-esteem have also become widespread [4]. Aside from 
these challenges and problems, increased academic 
demands have also become prevalent [5], which is argued 
to be a response to the modern complexity of the global 
society [6] and result in an increasing pace in technological, 
societal, and economic shifts [7]. Higher education 
institutions, therefore, should provide their students with 
the necessary competencies without compromising their 
well-being [8]. College students’ delicate time of identity 
development [9], employment prospect [10], and the 
eventuality of adulthood [11] can complicate their 
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academic-related burdens. 
Mental health issues among adolescents are on the rise 

[12], with age bracket 15 to 29 years old being the most 
vulnerable to mental health-related death, according to data 
from the World Health Organization [13]. The [14] 
recorded an increase in help in counseling services at 
universities between 2010 and 2019. The [15] stated that 
the top presenting concern among college students is 
anxiety, depression, and relationship problems. Previous 
research also indicated that 32.7% of college students 
worldwide have serious thoughts about suicide, and 4.3% 
attempted suicide between 2014 and 2017 [16]. Although 
college students report mental health levels similar to their 
non-student counterparts, the mental problems of the 
former were more severe than the latter [17]. Considering 
all these, the exponential growth of research interest in 
college students’ mental health and well-being since 2010 
[18] is understandable. In particular, academic resilience 
has been identified as a key factor in helping students 
navigate academic challenges. However, the psychological 
resources that contribute to building academic resilience, 
such as hope and social support, remain underexplored. 
Hence, this study examines how these protective factors 
may influence students' ability to cope with academic stress 
and maintain resilience. By combining these three variables, 
namely, academic resilience, hope, and social support, the 
study intends to provide valuable contributions that could 
inform policymakers, teachers, school counselors, and 
other institutions of the necessary interventions and 
strategies to improve student academic success and mental 
health. 

1.1. Academic Resilience 

A context-specific form of resilience, academic 
resilience is the ability of the student to survive and attain 
academic achievement despite various academic 
difficulties [19]. Academic difficulties include a lack of 
learning resources, unavailability of internet access, and 
psychological adjustments [20]. In these academic 
difficulties, academic resilience helps students handle 
negative emotions by adapting to online learning and 
turning the challenging environment into a motivation 
through problem-solving skills and goal orientation [21]. 
Resilience is related to lowered psychological effects of 
various challenges in the student’s quality of life [22]. 
Academic resilience provides specificity to resilience 
research [23], in attendance to the inaccuracies of a 
unidimensional generalized resilience construct in 
measuring specific contexts of events in adversity [24]. 
Closely related to resilience in general, academic resilience 
has been studied due to the capacity of some students to 
reverse academic adversities to successes while others 
continue to be summoned by them [25]. Prior research 
found that resilience was negatively correlated with 
perceived stress among college students [26]. It was also 

suggested that academic resilience would be achieved by 
increasing the exposure of students to protective factors 
[27]. Thus, these findings emphasize the need for students' 
academic resilience to survive their academic difficulties. 

1.2. Hope 

With the importance of academic resilience, it is 
significant to investigate its possible predictors upon 
exploring the previous literature, one of which is hope [28]. 
Hope is defined as an interactively obtained sense of 
agency known as a cognition that includes motivation, 
determination, and capacity to attain a goal, and a pathway 
known as a cognition that indicates plans and strategies for 
attaining the goal [29]. Hope is associated with desired 
outcomes in different domains of life, including the 
academic [30]. For college students, it was argued that it is 
a motivational active-cognitive system that empowers them 
to survive despite psychological challenges [31]. Hope and 
academic resilience have been cited as protective factors 
against challenges and adversities [32], with hope 
producing more positive thoughts [33] and academic 
resilience enhancing cognitive flexibility [34] that creates 
healthier coping mechanisms for students against stress [35] 
and reverts students to normal functioning [19]. Hope and 
academic resilience have also been found to be predictors 
of academic achievement among first-year college students 
[29] and among students with mental health concerns. 
Hope and academic resilience have established their value 
as psychological capitals for students [31]. As a 
motivational active-cognitive system that empowers 
students to survive despite psychological challenges [30] 
and contributes to their ability to survive academic 
difficulties, hope is thus a much-needed resource for its 
significant role in student adaptation. 

1.3. Social Support 

Another significant predictor of academic resilience is 
social support [36]. Social support is the available help that 
the social environment offers to the lives of students [37]. 
Support is defined as the presence and availability of a 
reachable social environment that makes individuals feel 
cared about, valued, and loved [36]. Students’ main sources 
of social support are family, peers, significant others, 
fellow students [38], and professors [39]. Social support is 
said to be enacted through healthy interpersonal 
communication, instrumental behaviors, informational 
guidance, and emotional assistance, which are beneficial to 
the psychological health of college students [40]. As a 
protective factor, social support helps students from an 
adverse background to develop resilience that can mitigate 
the adversities they experience [41]. Research indicates 
that social support and academic resilience are correlated, 
[42] and they play important roles in fostering students’ 
enthusiasm for achieving desired academic performance 
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[43]. However, the barrier therein rests in the unavailability 
of support from its sources; some do not get the support due 
to experiences of neglect, abuse, and violence [44]. As 
some students are physically separated from their sources 
of social support, they would have been their additional 
mental resources. In this case, their readiness is indeed 
challenged in times of need, making the provided social 
support relevant to recognize the lack thereof and essential 
to understanding the pertinent course of action. Since 
resilience is not fixed, academic resilience can be 
influenced and developed through academic, innovative 
strategies and a supportive social environment. 

1.4. Academic Resilience and Hope 

The bodies of knowledge on hope and academic 
resilience are encircling themselves as protective factors 
against challenges and adversities [30]. In detail, hope 
produces more positive thoughts than negative ones, which 
creates healthier coping mechanisms for students against 
stress [31]. Simultaneously, academic resilience also 
enhances cognitive flexibility [32], which reverts students 
back to normal functioning [19] amid academic challenges. 
In fact, students with hope and academic resilience amid 
challenges and adversities are more inspired, confident, 
and energized [45]. They have elevated feelings of self-
worth [46], possess personal beliefs of accomplishing 
academic tasks [47], maintain goal pursuits, perform better 
[48], and indicate higher self-perceived and reach academic 
success, such as high overall Grade Point Average (GPA) 
[49]. On the other hand, students with hope and academic 
resilience amid the verge of dropping out redirect their 
academic paths [50] due to finding benefits in overcoming 
their ongoing and future stressors [29]. The two triumphant 
cases stated both are due to the reasons that students with 
high hopes are more likely to have high academic resilience 
[51], which is in accord with better mental outcomes [35]. 
As hope has proved itself to have consistently impacted 
academic achievement, itself being correlated with 
academic resilience, which shows positive academic 
achievement outcomes, is truly noteworthy. 

However, the effects of lack of hope and academic 
resilience are notable. Lack of hope, conversely, impedes 
goal attainment [29]. Similarly, lack of academic resilience 
leads to poor general academic self-esteem, stress, and 
anxiety [51]. The combination with the lack of both results 
in significant physiological, cognitive, psychological, and 
behavioral degeneracy [30]. What is worse, a tremendously 
low level of both leads to the persistence of interpersonal 
struggles: self-doubt, anxiety, depression, and even suicide 
[30]. Given the seriousness of the psychological harm 
when both are scarce, their importance is emphasized due 
to their direct effects as psychological capital for students 
[35]. For these reasons, grounded in academic challenges 
more than academic success, it is thus crucial to determine 
how the said psychological capitals are communicatively 
cultivated for students [50] who reach out for interventions. 

1.5. Hope and Social Support 

Delving deeper into hope [29] stated that hope develops 
at age two; toddlers begin to actively participate and 
understand simple relationships between actions and events. 
During this stage, their hope also prospers because of their 
strong connection to their parents [45], which, in turn lets 
them develop ideas for their agency. A strong bond 
between parent and child is significant for hope 
development [29]. Not only are attachment theories tapped, 
but the capability of the social environment is tapped to 
influence an internal psychological source like hope. Such 
might have been the foundation of early studies on hope 
and social support. 

Hope is a psychological strength for individuals of all 
ages [52]. As hope is found to begin so early in life, 
previous studies have focused on adolescents. Findings, 
afterward, suggest that hope is not only correlated with 
social support [45]. It is also found to be developed and 
sustained by social support sourced from family members, 
friends, teachers, mentors, and social workers, among 
others [29]. The findings may explain the relationship that 
the more love adolescents feel, the more hopeful they 
become [30]. The relationship is profound that the case is 
similar to college students [53]. Social support, mainly 
from peers, promotes psychological development in 
college students [31], and is associated with lower 
academic burnout levels [51]. 

In the United States of America, United Kingdom, and 
Israel, it was found that social support increased hope 
through reducing loneliness. Conversely, Asia was 
identified as having the most hopeful students in the world 
despite the health crisis [54]. In the Philippines, particularly, 
the 2020 Ulat ng Bayan survey results recorded that 91% 
of Filipinos will face 2021 with hope, with only a 2% 
decrease from 2019 [55]. Earlier on, hope, social support, 
and academic engagement are correlated with each other 
[56]. Hope, to date, has paved its way as an internal 
protective factor against challenges and adversities [30] 
and social support as an external one [42]. Since both foster 
academic resilience and a focus on one is insufficient in its 
maintenance, it is, therefore, worthwhile to find the 
correlation between hope and social support to establish 
foundations between them in various contexts. 

1.6. Academic Resilience and Social Support 

In the academic setting, the people to whom students are 
spatially close to are the primary sources of social support. 
The main sources of social support for students are family, 
peers, significant others, fellow students, and professors 
[39]. These people are equally significant to the students, 
but have varying impacts. Family, in essence, is among the 
most significant social support systems in people's lives. 
Students who live with their parents are expected to have a 
higher level of academic resilience. Further, students who 
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perceive to receive a high level of support from familial 
caretakers are more likely to feel supported and display 
resilience [40]. However, the level of resilience of students 
living with their mother and father is higher than those 
living with one parent or with relatives. If unprovided, 
social support can still be sourced in a non-familial 
environment [57] and can also foster resilience. Among 
peers, higher support provided is evidenced to correlate to 
higher academic resilience [36]. Support from faculty also 
aids in students' academic stress. In addition, coaches and 
religious leaders can also increase students' academic 
resilience [42]. This positive evidence suggests that social 
support is then enacted through healthy interpersonal 
communication, instrumental behaviors, informational 
guidance, and emotional assistance, mainly from family, 
peers, and significant others, with their beneficial impacts 
on the psychological health of students. The sources 
contribute to social support as protective factors against 
adversities. 

Local literature concerning the academic resilience and 
perceived social support of Filipino college students in the 
Philippines have been studied separately. Before the 
onslaught of the COVID-19 pandemic, there have been 
studies on academic resilience, social support as the 
mitigating variable on unfair treatment for Filipino 
Americans, and social support, institutional support, and 
psychological satisfaction on student engagement. These 
studies indicate that due to the existing demand of twenty-
first-century learning, there have been challenges particular 
to the academic resilience and perceived social support of 
Filipino college students. During the COVID-19 pandemic, 
the challenges are magnified through studies on the 
contextualization of programs to strengthen academic 
resilience, social support, and psychological adjustment. 
Given the emergence of literature on social support, there, 
however, exists limited studies regarding its pairing with 
the variable: academic resilience. With the expressed 
significance of social support and academic resilience to 
each other and college students, social support and 
academic resilience, respectively, as independent and 
dependent variables, will be timely and fitting as their 
levels are investigated and explored. 

Despite the background and growing interest, naming 
the predictors of academic resilience has been rather slow 
[47]. Considering the pressing academic challenges 
continuously experienced by college students and the 
importance of hope and social support as psychological 
capitals for them, little is still known about hope and social 
support predicting academic resilience. In addition, there 
are limited studies concerning differences between sexes 
on hope, social support, and academic resilience. To bridge 
the gap, the current study determined the extent to which 
hope and social support predict academic resilience among 
college students and examined their sex differences in 
terms of the general levels and domain levels of hope, 
social support, and academic resilience. It is highly relevant 

to determine the predicting abilities of hope and social 
support that would serve as a simultaneous assessment of 
them as both internal and external protective factors. The 
addition of sex as a socio-demographic characteristic 
would also be in light of SDCs, which have been absent in 
previous studies on academic resilience. These objectives 
would help render a contextualized understanding and 
promote healthy behaviors in college students. Information 
and interventions would also be extracted from their 
immediate surroundings, such as their family, friends, and 
significant others, as well as the universities, communities, 
and institutions. Directions on theories and future research 
would further be given to provide a deeper understanding 
of the college student population and the topic of academic 
resilience with variables of hope and social support. With 
these in mind, the current study aimed to answer the 
following research questions: 

RQ1: To what extent does hope predict academic 
resilience? 

RQ2: To what extent does social support predict 
academic resilience? 

RQ3: Are there significant sex differences in academic 
resilience, hope, and social support? 

2. Materials and Methods 

2.1. Research Design 

The study used a descriptive-correlational design and a 
quantitative form to determine the significant relationship 
between variables among college students. The researchers 
employed established scales to gather data and measure 
their levels of hope, social support, and academic resilience 
to determine if the first two variables predict the students' 
academic resilience. 

2.2. Participants 

The participants in this study were 641 college students 
in a medium-sized public university in the Philippines. 
They consisted of 383 females and 258 males with an age 
range of 18-23 years old (M= 19.68, SD= 1.36). 

2.3. Measures 

Academic resilience was the outcome variable in this 
study. Academic Resilience Scale (ARS-30) [58] was used 
to measure the dependent variable. It is a 30-item 
questionnaire, which is scored on a five-point rating scale 
(1 = likely, 5 = unlikely). The ARS-30 is divided into three 
factors, namely, perseverance, reflecting and adaptive 
help-seeking, and negative affect and emotional response. 
A higher score indicates greater academic resilience. A 
score between 30 to 60 is considered low, 60.1 to 90 is 
moderately low, 90.1 to 120 is moderately high, and 120.1 
to 150 is high [19]. The internal consistency of the measure 
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using Cronbach’s alpha is excellent at .90. On average, the 
respondents scored high on academic resilience (M = 
123.06; SD = 14.70). 

The Hope Scale [45] was used to measure one of the two 
independent variables. It is a 12-item questionnaire, which 
is scored on a four-point rating scale (1 = definitely false, 2 
= mostly false, 3 = mostly true, and 4 = definitely true). The 
Hope Scale is divided into two factors, namely, agency and 
pathway. High scores in both agency and pathway indicate 
high hope. A score between 40 to 48 is considered hopeful, 
48.1 to 56 moderately hopeful, and 56.1 or higher highly 
hopeful. A modest .80 is the Cronbach’s alpha attached to 
this measure. On average, the respondents scored 
moderately on academic resilience (M = 50.54; SD = 7.47). 

The Multidimensional Scale of Perceived Social Support 
(MSPSS) [59] was used to measure the other predictor 
variable. It is a 12-item questionnaire, which is scored on a 
seven-point rating scale (1 = very strongly disagree, 2 = 
strongly disagree, 3 = mildly disagree, 4 = neutral, 5 = 
mildly agree, 6 = strongly agree, and 7 = very strongly 
agree). The MSPSS is divided into three factors, namely, 
family, friends, and significant others. High scores indicate 
high support. A score between 1 to 2.9 is considered low 
support, 3 to 5 moderate support, and 5.1 to 7 high support. 
The Cronbach’s alpha in this measure is excellent at .90. 
The respondents scored high, on average, on social support 
(M = 5.36; SD = 1.16). 

2.4. Data Analysis 

Research Questions 1 and 2 were addressed using a two-
step hierarchical regression analysis. Prior to conducting 
the regression, sex was coded as 1 for males and 0 for 
females, while age was entered as is. To answer Research 
Question 1, sex and age were first included as control 
variables in Block 1, with hope added in Block 2 as the 
predictor of academic resilience. For Research Question 2, 
sex and age were again used as control variables in Block 
1, followed by social support in Block 2 as the predictor of 
academic resilience. The coefficient of determination (R²) 
and standardized beta (β) values for both predictors and 
control variables were reported. A significance level of p 
< .05 was applied. Prior to conducting the regression 
analysis, assumption tests, as outlined by Cohen [43], were 
performed. An Independent Sample t-Test was used to 
assess differences between males and females in terms of 
hope, social support, and academic resilience. Additionally, 
assumption tests were conducted before the t-Test analysis, 
with the significance level set at p < .05. 

3. Results 
Summarized in Table 1 are the results of the regression 

analyses that examined the predictive ability of hope and 
social support on academic resilience. Age and sex jointly 
predicted only 2% of the variance in academic resilience, F 
(2, 638) = 4.90, p = .008, as shown in Step 1. In Step 2, 
when hope was added to the model, a positive significant 
prediction of academic resilience, F (3, 637) = 131.282, p 
< .001, ΔR2 = .38, was found. The R2, based on Cohen’s 
standards [51], is considered large in effect size. For social 
support, a positive significant prediction of academic 
resilience, F (3, 637) = 39.07, p < .001, Δ R2=.14, was also 
determined when controlling for the effects of age and sex. 
The R2, by Cohen’s standards [43], is considered medium 
in effect size. 

Table 1 demonstrates the impact of hope and social 
support among college students on their academic 
resilience. For hope, in Step 1 as a model, it revealed that 
age and sex jointly predicted only 2% of the variance in 
academic resilience, F (2, 638) = 4.90, p = .008 (R² = .02). 
In Step 2 as a model, when hope is added, it showed a 
positive significant prediction of academic resilience, F (3, 
637) = 138.76, p < .001, ΔR2 = .38 (R² = .40). The R2, 
based on Cohen’s standards, is considered large in effect 
size. Hope showed significant effects on academic 
resilience, β = .62, p< .001, indicating that hope explains 
40% of the variance in academic resilience. 

For social support, in Step 1 as a model, it also revealed 
that age and sex predicted 2% of the variance in academic 
resilience, F (2, 638) = 4.90, p = .008 (R² = .02). In Step 2 
as a model, when social support is added, it showed a 
positive significant prediction of academic resilience, F (3, 
637) = 39.07, p < .001, Δ R2=.14 (R² = .16). The R2, based 
on Cohen’s (1988) standards, is considered medium in 
effect size. Social support showed significant effects on 
academic resilience, β = .38, p < .001, indicating that social 
support explains 16% of the variance in academic 
resilience. The results presented could be interpreted that 
the presence of hope and social support determines the 
existence of academic resilience of college students. 
Further, since hope and social support were found to have 
an influence on academic resilience, it could be inferred 
that hopeful college students who receive support from 
their external environment are more likely to be 
academically resilient. Among the predictors, hope is the 
most significant predictor contributing to academic 
resilience, as evidenced by its higher β value and greater 
variance explained. 
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Table 1.  Summary of the regression analyses for hope and social support as predictors of academic resilience 

 F R2 ΔR2 B SE β p 

Criterion variable: Academic resilience        

Step 1 4.90** .02      

Age    -0.97 .43 -.09*  

Sex    2.43 1.18 .08*  

Step 2 138.76*** .40 .38     

Age    -.41 .34 -.038  

Sex    1.92 .92 .06*  

Hope    1.22 .06 .62*** <.001 

Criterion variable: Academic resilience        

Step 1 4.90** .02      

Age    -0.97 .43 -.09*  

Sex    2.43 1.18 .08*  

Step 2 39.07*** .16 .14     

Age    -0.88 .39 -.08*  

Sex    1.66 1.09 .06  

Social Support    4.76 .46 .38*** <.001 

*** p < .001 
** p < .01 
* p < .05 

Significant sex differences in academic resilience were 
also established. Table 2 showed that the level of academic 
resilience of female students (M = 124.08, SD = 14.45) was 
statistically higher than male students (M = 121.55, SD = 
14.96), t (639) = -2.14, p = .033. This suggests that females 
had a greater ability to adapt to challenges, recover from 
setbacks, and persist in the face of adversity, especially in 
their academics. This could also reflect their social, cultural, 
and psychological factors, such as stronger emotional 
regulation and higher social connectedness or a greater 
support system that contributes to resilience. Additionally, 
it might also be due to differences in coping mechanisms, 
where females are more socialized in handling stress than 
their male counterparts. Thus, understanding these 
dynamics is necessary for educators and policymakers to 
foster resilience among students to ensure that they are 
equipped for various challenges in their lives. 

Table 2.  Comparison of means in academic resilience, hope, and social 
support according to sex 

 Males Females t-test 

 M SD M SD 

Academic 
Resilience 

121.55 14.96 124.08 14.45 -
2.141* 

Hope 50.26 7.40 50.72 7.52 -.770 

Social Support 5.26 1.17 5.42 1.14 -1.741 

*p<.05 

4. Discussion 
This study highlights two major findings. First, hope and 

social support are significant predictors of academic 
resilience. For hope as an internal factor [30], and social 
support as an external protective factor [42], the findings 
would indicate that these variables must be encouraged and 
promoted to facilitate resistance to academic difficulties. 

First, our findings support the contention that both 
internal and external protective factors are necessary to 
foster and keep academic resilience among students [60]. 
The significant predictive ability of hope and social support 
on academic resilience was also observed in a sample of 
U.S. adults [57], and a group of Indonesian high school 
students [61]. It is important to note that both studies were 
conducted before the Covid-19 pandemic, and presumably, 
students held physical classes. On the other hand, in this 
present study, participants held virtual and asynchronous 
classes, which is assumed to be more challenging, given 
that this is a new experience for both students and teachers. 

Second, between the two independent variables, hope 
has been found to be the better predictor of academic 
resilience since it adds voice to the assertion of [62] that 
internal protective factors have stronger predictive values 
than external protective factors such as social support. 
Hope serves as an initial base in predicting resilience, while 
social support acts as a secondary and supplementary 
buffer to challenges [60]. Further, hope has been 
established as a strong psychological contributor to 
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resilience research [63]. This study would point out a 
specific function of hope as a strong predictor of the 
construct-specific form of resilience, which is academic 
resilience. Since hope may be reduced by hope-reducing 
experiences but can still be learned [29], this would provide 
crucial information on what intervention to suggest to 
facilitate an academically resilient college student 
population. Future studies could further explore additional 
predictors, such as self-efficacy, coping strategies, 
emotional regulation, and other external factors, which are 
likely to explain more variance in academic resilience. 

Finally, because hope is an interactively obtained sense 
of agency and pathway, its strength as a predictor of 
academic resilience must lie therein. High levels of agency 
have been found to be a drive for better performance on 
goal-oriented tasks and are connected to goal attainment 
[45]. Goal orientation and goal-directedness also contribute 
to great academic persistence, which make students more 
likely to have academic resilience [64]. Likewise, high 
levels of pathways have been found as a foundation to 
create alternative paths amid impediments and barriers [29]. 
Cognitive flexibility, thus, also contributes to the 
integration of hope that makes students likely to have 
academic resilience [53]. With these domains considered, 
students view barriers temporarily, develop new paths [29], 
garner higher competence [65], and excel academically 
despite financial constraints [66]. 

Statistically significant sex differences in academic 
resilience may be explained by the presence of different 
coping mechanisms towards resilience [67], with the higher 
social expectations imposed on female students [68]. 
Research suggests that female students’ higher academic 
resilience could be due to their personal strengths acquired 
and refined because of their higher likelihood of 
interactions compared to males. Our findings emphasize 
the need to frame academic resilience using a gender 
perspective. 

5. Conclusions 
The findings of this present study suggest that hope and 

social support are significant predictors of academic 
resilience. Between the two predictors, hope has a better 
predictive ability on academic resilience. These findings 
support past studies that were conducted prior to the 
pandemic. It can be assumed that the pandemic could add 
stress to the rigor of academics, same effects of hope and 
social support on academic resilience were found. 

Policymakers, educators, school counselors, and other 
institutions can integrate hope and social support into their 
programs to develop context-based and gender-sensitive 
programs based on these two protective factors to foster an 
academically resilient college student. Providing 
workshops, peer mentorship programs, and community-
building initiatives can also provide students with strong 
support networks, and clear academic goals, and foster both 

emotional and academic resilience. Additionally, 
counseling services can also incorporate hope-building 
techniques and support strategies to help students cope with 
academic stress. By offering holistic well-being programs, 
universities can create an environment where students feel 
supported both academically and emotionally, enabling 
them to build resilience and thrive in their studies. 

Thus, these findings call for the development of 
curricular and co-curricular activities in universities aimed 
at increasing a sense of hope and a strong support system 
for college students. The findings also provide future 
directions on hope and social support in resilience research. 
Since social support is dynamic, future researchers are 
recommended to amalgamate different sources of social 
support in studies to differentiate unique social support 
rendering. Variables related to social support, such as 
social connectedness, are recommended for further 
contextual understanding. 
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