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Abstract The English as a Foreign Language (EFL)
classrooms in Bangladesh, in most cases, cannot be
regarded as the epitome of an ideal pedagogical setting
given that the schools mostly make use of conventional
teaching utilities (e.g. blackboards and textbooks) and
revolve largely around the teachers’ lectures. The study
aims to answer whether multimedia can furnish a teaching-
learning environment that is collaborative, inventive as
well as effective. The very first objective of this research
was to answer if any newer teaching methods or aids can
be incorporated with the help of interactive multimedia.
Based on the results, several newer teaching aids such as
videos, online games, problem solving tasks, songs,
animation, PowerPoint presentations, and infographics can
be integrated through multimedia. The other objective was
to investigate whether a lack of multimedia in classrooms
disrupts productive teaching. The research revealed that the
absence of multimedia brings about subsequent problems-
crucial language skills such as listening are often ignored,
understanding of a topic might be constrained as baffling
topics cannot be elucidated further with audiovisual aids,
merely lecture-based classes tend to be tedious and less
effective in grabbing the young learners’ attention. The
result of the survey, based on the data collected through a
mixed method approach from 33 teachers, was
tremendously optimistic in that it corresponded to the
anticipated effectiveness of multimedia in an EFL
classroom. Thus, to improve the current pedagogical
system, it is suggested that the government make available

funding to schools to install multimedia infrastructures and
offer training to teachers on the effective use of multimedia.

Keywords Cooperative/Collaborative  Learning,
Improving Classroom Teaching, Multimedia in Education,
Bangladeshi EFL Classroom, Advanced Teaching
Practices

1. Introduction

Interactive multimedia is a term that is explicitly
coalesced with education at present times, as it very well
should be. The application of multimedia, to say the least,
is endless, specifically taking into account a language
classroom. It would assist in purging the current education
system in Bangladesh of the norm of a teacher-centered
classroom, and eventually, help establish a classroom
where students could engage, explore, and grow into much
more productive learners. A term known as “The Silent
Way” was coined by Gattegno [1], which emphasizes
learner autonomy and active student participation instead
of rote learning. Sartono et al. [2] stated that considering
the teacher continues to maintain the method of following
only the available textbooks, there remains a significant
chance that the students' knowledge will be incomplete.
Koksal [3] envisioned that the students could be
encouraged to be more dynamically involved in the overall
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procedure of education through the usage of motion
pictures, and it would likewise make the whole process of
learning the L2 much more entertaining for the learners.
Undeniably, the world is evolving at an exponential rate,
and newer methods of education will continue to be
designed as technology progresses further. It would be
impossible to integrate such cutting-edge approaches in
classrooms where mere blackboards, chalk, and books are
used as teaching aids. Hence, if the effort is not made
immediately to take the first step to try and catch up with
the rest of the world, perhaps it would be too late for
Bangladesh if it is not yet. Thankfully, the Bangladesh
government has already taken the initiative to install
multimedia (multimedia projectors, laptops, and sound
systems) in all government primary schools. As reported by
Badhon [4], the Bangladesh government has planned to
transform all 65,000 government primary schools into
multimedia-based classrooms to endorse fascinating and
enticing classes through ICT-based learning and at the
same time make comprehension of materials easier for
students. Ampa [5] stated that the students can be inspired
to learn through the simultaneous use of audio, video, text,
animation as well as graphics in this case. Amin et al. [6]
highlighted that various methods could be integrated into a
regular English classroom using multimedia, and once
interesting contents are being offered to students, they
would likely become cooperative and more attentive to the
lesson. Furthermore, class lessons that would otherwise be
mundane can be brought to life by incorporating creative
activities utilizing multimedia.

The purpose of this study is to demonstrate that
employing multimedia can transform the norm of a
lackluster pedagogical setting into a more appealing and
productive ambience. The ultimate motto is to promote an
engaging and inventive learning experience where rote
learning would become obsolete. With that said, the
techniques discussed in this research paper, including the
successful incorporation of multimedia in a lesson plan,
choosing from countless online contents, designing
activities accordingly, and others would go a long way to
serve both the teachers and the students. As the majority of
primary-level teachers in Bangladesh do not yet have
sufficient experience with teaching a class with multimedia,
the objective of this paper would also be to steer them in
the right direction by introducing some innovative ideas
which will be convenient for the teachers to use while
teaching primary level EFL classes down the line.

2. Statement of the Problem and the
Gap

Numerous studies have been undertaken on the
beneficial traits of multimedia in an EFL classroom, mostly
with a concentration on college and/or university-level
students in Bangladesh. However, rarely can a research
paper be found focusing predominantly on the primary

level learners in such a novel setting.

3. Review of Literature

The whole notion of using multimedia in an inventive
way is still quite new to the majority of English teachers at
the primary level, and needless to mention, these teachers
have been charged with the noble yet daunting task of
molding the young minds from the outset. According to
Amin et al. [6], teaching language is no easy task, and
indeed it is necessary to work on mitigating the anxiety
level of the young learners. Since using multimedia
projectors is considerably cost effective, teachers are able
to embrace several options as complementary aids other
than just books [7].

Meanwhile, there are a few controversies surrounding
the use of PowerPoint slides. Conversely, Norvig [8]
argued that PowerPoint tends to complicate the act of
trading thoughts between the one who presents and the one
who views that presentation, which do not efficiently go
hand in hand with outline format. Likewise, Craig &
Amernic [9] stated that this tool is subverting, and working
against orality; hence, this ominously time-consuming
device is not commendable to be used by the teachers.
Corbeil [10], on the other hand, discovered that students do
prefer PowerPoint as it is vivacious, lucid, vibrant, and
collaborative. Once the learners are able to see the
examples coupled with visual aids, they find it more
comprehensible. Consequently, while certain teachers do
not see PowerPoint as worthwhile to teach grammar, the
advantage of having visual aids helps a student
substantially; particularly for topics that learners find
challenging, multimedia can be used to simplify those with
the help of certain audiovisual aids as mentioned by Ampa
[5]. Meanwhile, it also helps to motivate them in further
learning.

Moreover, Islam [11] indicated how materials, such as
cartoons, can be adapted as an apt utility in an English class,
which can effectively help elucidate intangible notions and
instill humor in a lesson. The application of cartoons in a
language classroom could be endless, ranging from
learning diverse jargon to getting accustomed to varying
contexts. On the contrary, Schnotz & Rasch [12] suggest
that certain animations with facilitating functions are not
favorable to students’ learning given they are not required
to perform certain pertinent analytic procedures themselves.
However, Songkhro et al. [13] reported that viewing
animations in a classroom setting has been seen to augment
improved comprehension of students with regard to the
socio-culture of the target language, which can positively
contribute to the overall learning process. On top of that,
complex content can be easier to grasp by means of
watching relevant visual aids such as animations in a class.

One of the major and most prolific contributions of
multimedia in a primary classroom is the use of videos.
Secules et al. [14] pointed out that greater prospects for
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second language learners would open up as they would be
able to see subtleties of communication through the means
of video, and furthermore, it would offer viable
opportunities for listening comprehension considering
these resources are easy to come by. Contrarily,
Guangyang et al. [15] suggested that “multimedia
technology teaching has no advantages in language, gesture,
and expression.” However, Wilson & Wallace [16] in their
study opined that learners can spot certain traits of a
speaker, including intonation, facial expression, stress,
gesture, posture, and so on when they get to watch a video
clip. Likewise, Rand [17] noted that the non-verbal hints do
help a great deal in shedding further light on interpretation
and gaps in communication.

Ampa [5] verified that interactive learning materials are
more effective compared to conventional materials in that
interactive multimedia can be used to teach pupils one very
specific skill and that is “listening.” With the help of
multimedia, materials can be created using certain
programs and can be designed specifically to serve the
purpose of improving listening skills of students while
creating listening activities and exercises. What is more
important is to improve children’s listening skills and help
them in acquiring accurate accents. Gezer [18] suggested
that children’s songs, chants, and storybooks be used as
instructional tools. As a result, it would help boost their
phonological and phonemic awareness. There is
overwhelming evidence based on scholarly work on a
global level yielding compelling results in favor of songs,
rhymes, plus rhythmic patterns which prove to be of benefit
for “phonological awareness, word recognition, and
invented spelling abilities” [19].

Games, too, can play a crucial role in spontaneous
learning to students in this regard. For example, Groff [20]
mentioned how educational settings based on games have
evolved in the last two decades. Certain games like
Hangman, Bananagrams, word scramble, scrabble, and
other puzzles and memory games can be utilized to teach
vocabulary, word formation, and the like. Apart from these,
online typing games are a very useful method to teach
typing skills to the young learners. In addition to the playful
schooling procedures, it is necessary to challenge the
young ones at times. Hence, Caruso et al. [21] advocated
familiarizing the primary level EFL learners with problem-
oriented tasks by dint of multimedia. One such task devised
for primary-level EFL learners is called “Animal Safari”
where students assume roles of animals from different
continents where they meet and introduce themselves. The
learners see pictures and videos of animals from different
continents with the help of multimedia and get a clear
concept of the animal’s physical features and
characteristics. The objective of this task is to indirectly
teach students how to introduce themselves, nurture digital
mastery, and gain knowledge on diverse animals.

Another interesting point to note would be the fact that
students with miscellaneous learning styles could benefit
from the implementation of interactive multimedia [22],
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which otherwise would be limited to only lecture-based
learning ignoring the needs of a good portion of students in
the class. Guangyang et al. [15] opined how multimedia can
lead to passive learning; however, introducing Total
Physical Response (TPR) facilitated by multimedia does
the exact opposite, and it can be of enormous help for
learners with visual, auditory, and kinesthetic learning
styles. In relation to that, Vé&ez & Holguin [23] concluded
that learners felt enthused and increasingly lively when a
more involved learning environment was produced through
the Total Physical Response method, and it helped them to
retain information in the L2 when they got a chance to
exercise English in an amusing way. For instance, a teacher
can play the nursery rhyme “if you’re happy and you know
it clap your hands”, and the students would perform the act
of clapping, jumping, stomping once they hear the words
clap, jump, and stomp throughout the song, which would
contribute in making the lesson sprightly and help them to
better recall the vocabulary associated with these simple
aforementioned actions.

4. Research Questions

Although the flaw in the teacher-centered education
system in Bangladesh has long been scrutinized, little effort
had been made until recently by the government to
elucidate this issue in an effective manner. Keeping in mind
that the introduction of multimedia is a fairly new concept
for both Bangladeshi EFL teachers and learners, this study
would attempt to answer the following questions-
® (Can innovative teaching techniques be integrated by

means of interactive multimedia?
®  What are the drawbacks of not having multimedia in
an EFL classroom?

5. Material and Methods

For the data collection segment of this paper, a mixed
method was undertaken in an effort to present accurate and
authentic information from 10 primary schools located
inside Dhaka city and in areas adjacent to Dhaka. The
schools were an intermixture of both Bangla and English
medium. The data was collected from 33 teachers in total,
who were mostly in the age group of 20-35. Out of these
33 teachers only 4 were male and 29 were female. Selective
tools such as surveys, including 8 close-ended questions
(see Appendix A), were used to serve the quantitative
purpose of this study. In addition, all 33 teachers were
provided with 2 open-ended questions (see Appendix A),
and in-person interviews with 5 exploratory questions (see
Appendix B) were conducted with 3 teachers to serve the
qualitative portion of the research and gain in-depth
knowledge on the issue. The qualitative data helped to
pinpoint whether the teachers viewed multimedia to be an
advantageous device or a nuisance. In terms of the
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secondary data collection approach, peer-reviewed and up-
to-date journals were accumulated using search engines
(Google Scholar, ERIC, ResearchGate, etc.) as well as
expert opinions from articles available online.

6. Results and Discussion

6.1. Quantitative Data

As mentioned in Section 5, quantitative questions were

presented to the participants in the form of an online survey.

The purpose of the survey, first of all, was to figure out
specifically in which aspects multimedia can be effective
from the perspective of teachers, which also helped in
identifying the problem areas of a Bangladeshi EFL
classroom. Similarly, another underlying objective of this
set of questionnaires was to detect whether or not the
primary-level teachers or language instructors view having
multimedia in a classroom as something that is necessary
and productive. The analysis of the data has been discussed
in section 5.2 based on the survey questions (see Appendix
A) accordingly.

6.2. Data Analysis

When asked which materials the teachers utilized while
conducting a class session, 28 teachers out of 33 mentioned
that teachers used textbooks, pictures, and videos, and the
other 5 said they used textbooks and pictures only.
However, no one stated that they used textbooks only.
Some teachers revealed that even if there were no
multimedia projectors inside the classrooms, the authorities
of a few schools often provided some laptops, which could
be used by teachers when required. Based on this question
alone it was evident that the necessity of multimedia was
recognized by both the school authority and the teachers
even though the schools might not have the financial means
to install multimedia in every single classroom as of yet.
Similarly, with regard to comprehension, 9 out of 33
teachers said that students understood a topic very little if
only textbooks were used, and 12 teachers thought students
somewhat understood the topic. 11 teachers believed the
level of comprehension was average in this case; whereas,
1 teacher claimed the students, in their opinion, understood
moderately well if only textbooks were followed during the
class. However, all 33 of the teachers agreed that students
did understand the lesson better if pictures and/or videos
were used to explain it further. Hence, it proved that
according to teachers, multimedia did make it easier for
students to grasp the lesson. Correspondingly, the result of
this question aligned perfectly with one of the major points
of this study, which was the effectiveness of multimedia in
endorsing comprehension of students instead of rote
learning.

As for the efficacy of multimedia in promoting enjoyable
classes, 28 out of 33 teachers agreed that classes did

become more entertaining if multimedia was utilized
instead of only blackboard and textbooks. 4 of the teachers
in this regard were undecided, whereas, 1 teacher claimed
that the use of multimedia did not affect whether a class
was enjoyable or not. Concerning the use of multimedia in
clarifying complicated topics, 31 out of 33 teachers felt that
the learners could grasp complex or intricate content more
effortlessly if multimedia projectors were used during a
class. However, 2 teachers neither agreed nor disagreed
with this statement. On the other hand, 32 out of 33 teachers
believed that students were more attentive if interesting
content was offered using multimedia. The only person,
who did not completely agree, did not disagree either as
they expressed their confusion about the question on hand
instead of directly being opposed to the idea.

With respect to the necessity of multimedia-based
classrooms, 14 teachers out of 33 thought multimedia was
essential, 17 of them thought multimedia was more or less
necessary, and 2 claimed that it was completely
unnecessary to have multimedia in the classrooms. When
asked if teachers considered it a hassle to use multimedia
in the classroom, 21 out of 33 teachers did not think it was
bothersome at all to use multimedia in the classroom, 9 of
them said it was at times inconvenient to use, and 3 teachers
claimed that multimedia was certainly more troublesome
than helpful.

6.3. Qualitative Data

The participants were posed with 2 open-ended
questions to serve the qualitative purpose of the study on
top of the 8 quantitative questions as a part of the online
survey (see Appendix A). The questions helped to portray
a constructive picture of a teacher’s take on the successful
incorporation of multimedia using innovative methods as
well as to explore how multimedia can complement and
improve everyday lesson plans, especially focusing on the
areas where the conventional teaching aids are failing or
proving to be insufficient. In addition to that, 3 teachers
were selected for in-person interviews, which provided
valuable insights regarding the efficacy of multimedia.
These teachers were asked questions, such as- how
multimedia can bring forth changes in the current schooling
practices that the teachers follow, the attitude of the
authority of their respective schools towards the use of
multimedia, and if some essential part of the suggested
curriculum remains incomplete given the unavailability of
multimedia-based classrooms. Considering the broad
spectrum of the qualitative questions, a thematic analysis
of the data was performed, which has been presented below
accordingly.

6.3.1. Advanced Teaching Techniques Using Multimedia

The participating teachers were asked if they would like
to integrate any new teaching methods in their classroom
given they had the option to use multimedia, and the
teachers came up with several out-of-the-box and
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pioneering ideas, some of which correspond to the
pedagogical practices as discussed above. Several teachers
suggested using rhymes, songs, relevant videos, cartoons,
and podcasts. A few teachers showed an interest in smart
boards, PowerPoint presentations, and infographics stating
that the students will be assisted in comprehending the
difficult concepts by a digital presentation of the lesson
materials. For instance, with the aid of 3 dimensional (3D)
diagrams, the effectiveness of teaching and learning in the
classroom can be enhanced. Additionally, some thought the
integration of multimedia can pave the way for cutting-
edge methods, such as game-based learning, design-
thinking process, project-based learning as well as inquiry-
based learning. Correspondingly, during a face-to-face
interview, one of the interviewees revealed how they did
not like to carry books in the class, and that they always
attempted to teach students without books if possible. They
only referred to books if and when required; otherwise,
they preferred to involve students in the learning process.
This particular teacher relayed an instance when they
collected various tree leaves from the school premises to
teach students what different kinds of leaves look like in
real life. The teacher stated that once the students got to see
what they were reading about the students could then relate
that to the written information presented in the books. The
same could have been done with multimedia as well. Given
the teaching style they believed that using multimedia
would have helped them a great deal. Based on their
experience, they found that learners were more enthusiastic
about learning if the teachers could engage them by
showing interesting content with audiovisual aids. This
teacher personally felt that the aim should be to offer
education that was fit for our present-day globalized world.

6.3.2. Lack of Multimedia as a Disadvantage

The teachers were further probed with another open-
ended question, which stated as follows, “In your opinion,
do you view not having multimedia in a class as a
disadvantage? If so, why?”” Through the responses to this
question, 2 primary concerns came to the surface. One, the
teachers reported that if a classroom lacked multimedia it
kept teachers from showing captivating content, and it was
harder to grab the young primary-level students’ attention
given that they had a low attention span to begin with,
which is very understandable considering their age. Two,
the teachers often had to refrain from making use of some
of the modern teaching methods and techniques solely due
to the fact that they did not have multimedia at their
disposal. An amusing yet apt comment was made by one of
the teachers, who said that, “There isn’t much of a
difference between viewing a classroom today and one
from 100 years ago.” This comment was more or less true
with regard to Bangladeshi EFL classrooms considering
paper books, blackboards, and chalk are the only teaching
materials continuing to be used even today in most cases.
Hence, it further proves to what extent the classrooms in

Bangladesh are still lagging behind in terms of making use
of modern technology to facilitate effective education.
When personally interviewed, another teacher stated that
before starting a lesson, they always tried to familiarize
students with new concepts by showing them some relevant
videos. According to them, it served 2 purposes. First,
students understood a topic much better once visual aid was
added. Secondly, these videos are so informative that it
would not be possible for a teacher to provide the same
amount of information no matter how well-thought-out a
lesson plan was. Even if the teacher could explain the
lesson very well, it would not be possible for the students
to receive the information the same way. Furthermore, as
videos had both auditory and visual components, the
learners tended to build an interest in the content and learn
with greater zeal. They specified that the reason they tried
to use multimedia was to clarify concepts prior to the
beginning of a new topic, so the students would find it
easier to comprehend once they started with their lectures.
Another point the interviewees aptly raised was the issues
related to practicing listening skills. Without a doubt,
listening is a part of the English curriculum, but it is often
ignored in the EFL classrooms due to a lack of proper
infrastructure in schools, such as language labs, multimedia
facilities, and the like. One teacher mentioned trying to
make up for that by bringing in loudspeakers and
connecting it to a laptop to practice listening skills.
Understandably, even that could be done on rare occasions
considering the massive effort it takes on the part of the
teachers to arrange the setting. Likewise, another response
from interviewees noted how the students did not have
enough prospects to make use of listening exercises,
primarily taking into account offline classes. Whereas,
during online classes, practicing listening was considerably
easier given both the teacher and the students would be
using individual laptops or computers, and listening
exercises could be performed in that context without
difficulty. On countless occasions such as these, the
absence of multimedia was felt by the teachers to cause
hindrances and affect the overall quality of teaching.

6.4. Recommendations

The result of the survey is overwhelmingly positive as it
proves that, the teachers themselves view multimedia as
something that could increase the level of comprehension
of students in general, it would make classes more
enjoyable, could help make the young learners more
attentive during a lesson, and it would certainly assist in
clarifying perplexing contents. The amalgamation of
collaborative multimedia in Bangladeshi EFL classrooms
could contribute to changing the perception of students
who view English classes as something tedious. It could
also, lead to the metamorphosis of passive learners into
self-reliant individuals who would fervently take part in the
learning process. Multimedia can come in handy in this
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regard as it breaks the norm of a mind-numbing
stereotypical EFL class by furnishing an anxiety-free and
playful environment instead of a rigid and intimidating
lecture-based one. A dull informative class where students
barely have the patience to sit for 40 minutes cannot be
regarded as an ideal educational milieu. Moving away from
a teacher-centered classroom to a more student-centered
approach is indisputably difficult for the Bangladeshi EFL
context given the large class size, but this is exactly where
multimedia can work as a game changer as the
implementation of multimedia can help foster a more
interactive classroom. Eventually, by adopting some of the
teaching techniques discussed throughout this study (for
instance- videos to acquaint learners with nonlinguistic and
gestural features of communication, audio recordings to
assist with listening skills and acquiring accurate
pronunciation, rhymes and songs to accelerate the
recognition of phonological properties of a language, and
PowerPoint slides to elucidate problematic or tricky ideas)
lessons can be designed in such a way that students learn
by getting involved in the learning process. Yet another
fascinating application of multimedia is to play music in a
classroom, also known as ‘“Desuggestopedia.” Arulselvi
[24] unveiled “Music can be a powerful facilitator of
holistic full-brain learning and it is a suggestive, relaxing
medium. Music is ideal for creating a mentally relaxed
state.” This teaching method recommends that while the
students are engaged in group work, a faint tune be played
in the background, which enhances their cognitive abilities
as well as boosts their skill of retention. While there seems
to be no apparent correspondence concerning melody and
a child’s capacity to acquire language, Bolduc [19]
confirms how several studies have found that the melody
and linguistic abilities of young learners are more or less
parallel. It has also been argued that integration of music in
an educational setting might result in the students’ ability
to retain better phonological components. However
innovative and useful these practices may be for an EFL
classroom, they would most certainly be near impossible to
implement if educational institutions in Bangladesh
continue to stick to only using blackboards and textbooks
and defer from making use of multimedia. Hence, the
recommendation, in this regard, would be for the
government to provide funding to educational institutions
for installing multimedia infrastructures to facilitate the
overall learning of students by integrating newer methods
of teaching. However, the question of proper teacher
training regarding the potent application of multimedia
remains unanswered. Considering the efforts to incorporate
multimedia would be futile unless teachers are being
appropriately trained to utilize this technology in a
meaningful way, it is also suggested that the government
offer ongoing training in this regard.

7. Conclusions

Recognizing the lack of multimedia-based classrooms in
Bangladesh, Ahmed [25] pointed out the advantages that
this country has been unable to avail compared to the rest
of the world. Whereas, multimedia has made way for a
remarkable shift in the domain of English language
teaching, the majority of schools in Bangladesh are yet to
install multimedia in their classrooms. To revert back to the
two original research questions, this study was able to
answer both of them satisfactorily with the help of the data
collected during the research. The first question asked was
whether interactive multimedia can bring anything new to
the table as opposed to conventional teaching aids, and
based on the results, several advanced teaching practices,
such as videos and animation to familiarize students with
non-verbal aspects of communication, audio clips to help
with listening and adoption of correct accent, rhymes and
songs to facilitate phonological awareness, PowerPoint to
clarify complex concepts, use of online games, problem
solving tasks, infographics, and 3D diagrams can be
included in regular lessons if multimedia is set up in a
classroom. The second research question asked if not
having multimedia in classrooms detracts from effective
teaching. The research revealed that due to a lack of
multimedia the following issues tend to occur- certain
language skills are often overlooked (i.e. listening),
comprehension might be limited as complex topics cannot
be clarified further with audiovisual aids, solely lecture-
based classes gravitate towards becoming monotonous, the
needs of learners with miscellaneous learning styles (i.e.
visual, auditory, kinesthetic) are likely not to be met, it is
harder to grab the young learners’ attention, and class
sessions are not as enjoyable and informative as it
otherwise could have been with the help of multimedia.
Multimedia could help revolutionize the current education
system and make teaching and learning a pleasant
experience for both parties involved, as in, teachers and
students. As Gilakjani [26] opined, multimedia is a thriving
element in EFL classes that can assist both the teachers and
students in crafting and adapting to new roles. By
deploying multimedia in primary-level classrooms,
teachers get to be the facilitators and learners get to be the
explorers, and perhaps, a higher level of learning can be
achieved by utilizing this. However, the issues that might
come up once multimedia is installed in rural regions are
yet to be explored, which could be an uncharted territory
for researchers to work on in the future. Nonetheless, based
on the findings of this research, multimedia undeniably has
serious potential to bring forth a major change in the
current education system of Bangladesh, and to say the
least, can be a highly fruitful first step towards a
pedagogical reform at the primary level EFL context,
which has been long awaited.
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Appendix A

Online Survey Questionnaire

Survey on primary teachers' insight on
the implementation of multimedia in a
classroom

Dear participants,

This questionnaire intends to discover if primary teachers view it as convenient to have a
multimedia-based classroom as opposed to a conventional classroom. We urge you to fill
out the form, however, participating in this survey is absolutely elective. It should take
around 5-10 minutes to finish given the concise nature of the questionnaire. Rest assured,
your name and identity will be treated with strict confidentiality. We highly appreciate the
time and effort you are putting into this.

@ miceliamabin@gmail.com (not shared) Switch account ()

* Required

Can you state the name of the institution you are currently working for? *

Your answer

Which materials do you usually use while conducting a class? *

(O Textbooks only
(O Textbooks and pictures

(O Textbooks, pictures, and videos
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How well do you think the students understand the topic if only textbooks are *
used? (1 being very little to 5 being very well)

1 2 3 4 5

O O O O O

Do you think students understand the lesson better if pictures and/or videos are  *
used to explain it further?

O vYes
O No
(O Not sure

Do you think classes can become more enjoyable if multimedia is utilized instead *
of only blackboard and textbooks?

O Yes
O No
O Maybe

Do you feel complicated topics would be easier for the students to comprehend if *
teachers use multimedia projector during the class?

QO VYes
O No
(O Maybe

Do you believe students pay more attention in class if interesting contents are »
shown with the help of multimedia?

QO Yes
O No
O Maybe

As a teacher, how necessary do you think it is to have a multimedia-based x
classroom?

O Completely unnecessary
(O Partially necessary

(O Multimedia is a must
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Do you think it would be more bothersome than helpful to use multimedia in the *
classroom?

O Definitely

(O sometimes

O Notatall

What are some of the new teaching methods you would like to integrate in your  *
class considering you had the option to use multimedia? Or, if you already teach
in @ multimedia-based classroom, which methods do you use?

Your answer

In your opinion, do you view not having multimedia in a class as a disadvantage? *
If so, why? (you can relate your personal experience here)

Your answer

Appendix B

In-person Interview Questions

How can use of multimedia bring forth any changes in the current schooling
practices that you follow?

What is the attitude of the authority of the school towards the use of multimedia?

Are there any future plans regarding installation of multimedia in the school?

Do you think some essential part of the suggested curriculum remains incomplete
given the unavailability of multimedia-based classrooms? If so, could you name
some of them?

How do you make up for the lack of multimedia during a lesson?
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