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Abstract  The COVID-19 global pandemic has put the 

growing reliance on international students in higher 

education into sharp relief. With the increasing emphasis 

on the value of higher education as both an export market 

and a revenue generator and the consequent increases in 

international student enrollment at colleges and 

universities, higher education leaders are seeking to 

provide curricula which reflect the global perspectives that 

students need to work and function within increasingly 

complex and multicultural work environments. A literature 

review was conducted to determine how institutions are 

approaching curriculum internationalization as a way to 

prepare students as global citizens. This paper explores 

four rationales for internationalization including the 

political rationale, the economic rationale, the 

socio-cultural rationale, and the academic rationale. We 

also provide an overview of strategies that can be utilized 

to internationalize higher education curriculum. These are 

centered on supporting faculty, developing partnerships, 

international student experiences, language integration, 

and curriculum learning outcomes. The following four 

common and evolving approaches for internationalizing 

curriculum are reviewed: the add-on approach, the infusion 

approach, the transformational approach, and the social 

responsibility approach. Several notable shortcomings in 

these approaches are outlined, and the paper concludes 

with a number of proposals for future empirical research in 

this area. This work helps to fill a gap in understanding 

how to implement these important curriculum reforms. 

Keywords  Comprehensive Internationalization, 

Internationalization, Internationalization of the 

Curriculum 

 

1. Introduction 

As elsewhere, Canada’s higher education sector 

continues to evolve in the age of globalization. University 

and community college faculties seek to provide graduates 

with programs that reflect their future work roles in a 

highly competitive, technologically advanced, 

interconnected, and ever-changing global economy. 

Higher education institutions around the world similarly 

are responding to strategic demands for 

internationalization of the curriculum (IoC) to provide 

students with relevant global perspectives so they can work 

and function within complex and multicultural 

environments [1, 2]. McRaven and Somers [3] have 

suggested that faculty can best help students achieve the 

needed level of global competency and literacy by 

internationalizing curriculum, teaching practices, courses, 

and program learning outcomes. This approach to 

internationalization of the curriculum needs to incorporate 

subject matter and topics that will prepare graduates for a 

rapidly changing world of work. To reorient curriculum 

toward a more global perspective, institutions must rely on 

faculty members who play a critical role in integrating 

international and intercultural content into their courses 

and programs. 

If institutions are to provide an internationalized 

curriculum that reflects a globalized outlook toward work, 



 Universal Journal of Educational Research 10(6): 408-417, 2022 409 

 

it is essential for faculty to provide students with skillsets 

that focus on global trends, issues, and intercultural 

communication. The comprehensive approach to IoC 

necessarily infuses international and comparative 

perspectives throughout the three pillars of higher 

education – the teaching, research, and service missions – 

while embracing all institutional stakeholders [4]. Infusing 

global perspective into program curricula can improve and 

enhance the competency and employability of graduates 

while also increasing the viability of the institutions 

themselves [5].  

Internationalizing curriculum has become a priority for 

higher education institutions as they seek to educate 

graduates who are more internationally knowledgeable and 

hold global competencies [5]. The research in this area 

features four common motives for institutions to 

internationalize: a) political motives, b) economic motives, 

c) academic motives, and d) social motives [6, 7]. 

Internationalization of curriculum and personnel creates 

greater competitiveness, academic standing, and reputation 

for institutions. On an individual level, internationalization 

integrates cross-cultural perspectives, enhances student 

and faculty awareness of different cultures and increases 

their understanding of global issues [8]. Beatty [8] points 

out that internationalization ideally creates a more complex, 

multidimensional learning process that includes integrative, 

intercultural, comparative, and global dimensions of 

knowledge construction. 

As internationalization has been embraced and become 

part of the mainstream of higher education, no single 

approach or strategy has been employed [5]. There is much 

room for innovation as each institution plays to strengths 

and unique campus dynamics. In fact, there are a variety of 

practices that provide a roadmap to curriculum 

internationalization. These include building partnerships, 

the integration of language training, enhanced faculty 

supports, and drawing on the diversity of student 

experiences. 

Canadian higher education institutions continue to seek 

out ways to become more innovative and to offer rich 

educational experiences so students can be prepared for a 

globalized economy and workforce. Successfully 

internationalizing the curriculum is dependent on several 

factors including the discipline area, the subject matter, 

class sizes, and student and faculty experiences [9]. 

Strategies to internationalize curriculum vary but Bond [9] 

offered three primary approaches that remain a guide for 

curriculum development today. 

For the past two decades, internationalization in higher 

education has garnered increased attention and has 

steadily grown as an institutional priority. While it has 

become an increasingly dominant subject for researchers, 

with some exceptions such as community colleges that 

offer associate degrees, internationalization of curriculum 

in community colleges has received less attention than 

universities [8, 9, 11]. There is a growing need for 

graduates to possess not only specific content knowledge 

in their discipline but to have the ability to link this 

knowledge with its implications in the globalized 

economy [12]. For community colleges, the institutional 

mission increasingly includes developing undergraduate 

students for competition in a globalized workforce and 

preparing them for a more integrated international future. 

As institutions take responsibility for creating an 

educational environment that can better educate students 

as global citizens who can work, live, and succeed in a 

global society, an integral part of their work is to help 

students to develop the needed critical-thinking skills and 

to understand how to interact effectively in foreign 

contexts. If global learning is a desired outcome, then a 

comprehensive strategy is needed to internationalize 

curriculum. 

This paper overviews internationalization in higher 

education in general and the strategies needed to 

internationalize curriculum. This research serves to fill the 

gap in understanding how to internationalize curriculum 

for educators and leaders in higher education. This work 

highlights the importance of internationalization, how it 

continues to evolve, and why internationalization of 

curriculum remains a key topic in higher education. 

Arguably, there is no better time to prepare graduates for a 

global world by raising their awareness of global issues 

[10]. Recent global crises like the COVID-19 pandemic 

and ongoing military conflicts bring global issues to the 

fore, and higher education is a critical setting for 

understanding intercultural issues and creating 

international awareness. Preparing graduates for 

competition in a globalized workforce requires an 

educational environment that allows students to develop 

intercultural awareness, think globally, and interact 

effectively. Understanding how to utilize effective 

approaches and strategies for properly internationalizing 

curriculum will assist higher education institutions in 

achieving their internationalization goals. 

The purpose of this review of the extant literature was 

to determine the strategies needed to internationalize 

curriculum in university and community college programs. 

This work was guided by the following research questions: 

a) what factors need to be considered in international 

curriculum development and delivery?; b) how do 

institutions include international and intercultural 

competencies in learning outcomes?; and c) what 

strategies are to be used when adding international content 

to higher education programs? 

2. Methods 

Data collection for this research primarily relied upon 

keyword searches of electronic databases to locate sources 

on the subject of internationalization and 

internationalization of curriculum in higher education. 

The ERIC database, a public database of educational 

research, was used primarily in order to locate full-text 
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articles and publications from well-known academic 

journals, books, and other assorted publications. Other 

resources were located using the Google online search 

tool. Once identified, all of the source material was 

assessed for its credibility and relevance to the literature 

review. The majority of the sources identified for the 

purposes of this review were published in the past 15 

years. 

3. Literature Review 

3.1. Perceptions of Internationalization 

As the internationalization of curriculum (IoC) has been 

growing in popularity as a response to globalization a key 

shift has been in conceptualizing internationalization 

beyond the issue of student recruitment [13]. Research in 

the area of internationalization has expanded beyond 

simply where students come from to include what 

students learn, how they learn, and what values are 

promoted in their programs. As there are evolving 

conceptions of internationalization, there is no single 

agreed upon definition of the concept, its implications, 

and how internationalization is to be implemented within 

institutions of higher learning [13]. Foster and Carver [14] 

have suggested that the concept itself has been assigned 

different definitions, some of which include adapting 

ethnocentric teaching methods, recruiting suitably diverse 

cohorts of students, positioning curriculum content in an 

international context, or integrating international students 

into receiving institutions and/or communities. The 

differences in how the issue is being approached become 

more obvious when one considers the intended audience 

or stakeholder and how the definition is being applied 

[13]. Drawing on the most relied-upon definitions, Leask 

[11] defined internationalized curriculum as curriculum 

which focuses on preparing students for performing in an 

international and multicultural context and is intended for 

both domestic students as well as students from abroad. A 

more suitable definition was subsequently derived by 

Leask [15] which defined internationalization of the 

curriculum as the incorporation of an international and 

intercultural dimension into the content of the curriculum 

in addition to the consideration of teaching and learning 

arrangements and support services of a program of study. 

The most widely held definition comes from Knight [16] 

who defined internationalization as the process of 

integrating international, intercultural, or global 

dimensions into the purpose, function, and/or delivery of 

higher education programs. Internationalization of the 

curriculum is centered on infusing a global dimension into 

teaching and learning, but also a wide array of campus 

activities that further contribute to international and 

intercultural exchanges for and between students and 

faculty [5]. Amongst higher education researchers, there is 

much agreement that the working definition includes a 

process to convey dynamic, ongoing change and 

continuing efforts toward internationalization. This 

literature suggests that institutions need to articulate what 

international education and IoC means in their individual 

context and set goals for internationalizing the curriculum 

accordingly. 

3.2. Why Internationalize? 

How internationalization is implemented at higher 

education institutions varies depending on the rationale for 

doing so. De Wit [6] explains these rationales as 

“motivations for integrating an international dimension 

into higher education” and attempts to explain why 

internationalization has come to be more widely promoted. 

The promotion of internationalization has been 

characterized by four rationales: a) political, b) economic, 

c) socio-cultural, and d) academic [2, 6, 7]. 

3.2.1. Political Rationale 

The political rationale for internationalization includes 

institutional and national motivations to establish peaceful 

relationships with other nations [6, 7]. In addition, 

internationalization can be motivated by a nation’s desire 

to strengthen its national identity in the context of a 

globalized world [7, 17]. In recent years, many institutions 

have changed the way they perceive international relations 

and how they equip their students with intercultural 

awareness [8, 17]. Likewise, universities and colleges are 

using political motives to support changing strategic plans 

linked to internationalization. Knight [18] points out that 

partnerships established through the international mobility 

of students and cross-border alliances allow for stronger 

geopolitical ties that enhance foreign policy, national 

security, national identity, and mutual understanding. 

Moreover, Knight suggests that “the development of 

strategic alliances through internationalization of 

post-secondary education is being seen as a way to develop 

closer cooperation bilaterally or regionally to gain a 

competitive edge” (p. 24). As political rationales for 

internationalizing higher education have become more 

prominent, institutions have become more highly 

motivated to satisfy competing rationales for it. This trend 

is likely to continue as institutions seek the realization of 

the mutual benefits procured through increased 

internationalization [2, 8, 17, 18]. 

3.2.2. Economic Rationale 

The economic rationale for internationalization has 

grown with the demand for a dynamic workforce 

positioned to compete in a more globalized world [5]. A 

key motive for educational institutions is to increase 

revenue from growing the enrollment of international 

students. Hence, the number of international students 

recruited and enrolled by institutions has increased, 

especially in the top receiving countries such as the United 

States and Canada [19]. According to Altbach and Knight 
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[19], international students studying abroad are the largest 

source of income in international education – more than the 

contributions of governments, academic institutions, or 

philanthropic sources. According to Kirby [20], Asian 

demand for higher education will likely grow from 1.8 

million students in 2000 to 7 million or more by 2025. 

Another motive driving internationalization noted by 

Childress [17] is the expansion of revenue opportunities 

from more widely-accessible online education, especially 

in foreign language skills training. Canada depends on 

international students to become permanent residents, and 

part of the labor force as evidenced in its international 

education strategy [21]. In fact, most Canadian provinces 

have been adjusting their economic strategies and plans to 

include an increased reliance on international students who 

are hoped to fill population gaps and workforce shortfalls 

upon achieving residency in the country. Because the 

COVID-19 pandemic interfered with the ability of 

international students to travel to Canada for studies at 

colleges and universities, Canada will need to adjust its 

approach to account for any loss of opportunity to attract 

talent from abroad. As institutions and governments 

remain economically motivated, they must be mindful to 

balance economic aims with ethics. 

3.2.3. Socio-cultural Rationale 

The socio-cultural rationale for internationalization 

includes the desire for cultural diversity that contributes to 

a cosmopolitan outlook for students in particular and 

societies in general [11, 18, 22]. Nations and institutions 

have become more and more inclined to support 

educational preparation that advances intercultural 

understanding. This may be achieved by a number of 

means including study abroad experiences, 

internationalized curricula, foreign language requirements, 

and training in cross-cultural communication skills. This 

heightened interest in promoting intercultural 

understanding has led many higher education institutions 

to incorporate socio-cultural rationales into their strategic 

plans for international education [8]. Though there appears 

to be less research literature available in the areas 

associated with the socio-cultural rationale, it remains 

essential to the internationalization process. 

3.2.4. Academic Rationale 

The academic rationale for internationalizing higher 

education is the motivation to improve the quality of 

education, including the incorporation of international 

dimensions into teaching and research [5]. This coincides 

with the interest of some students in gaining more 

competitive advantages from educational preparation for 

their careers. Given that less than 2% of the entire 

population of higher education students in America is 

studying abroad, the need to infuse a global perspective 

into academic programs at home is greater than ever [8]. 

Institutions of higher learning that are looking to provide 

students with more global competencies are increasingly 

integrating more international perspectives into the 

teaching, learning, and service functions of programs and 

campuses. According to the Canadian Council of Ministers 

of Education [23], these global competencies are: a) critical 

thinking and problem solving, b) innovation, creativity, 

and entrepreneurship, c) learning to learn and to be 

self-directed and self-aware, d) collaboration, e) 

communication, and f) global citizenship and 

sustainability. 

The four rationales for internationalization outlined 

above are ever evolving and changing in consideration of 

the needs of a variety of higher education stakeholders, 

from students to governments. These rationales may be 

external to institutions or the result of internal factors. The 

demands for internationalization also vary from institution 

to institution and from one jurisdiction to another. We can 

expect, however, these rationales to continue to change 

over time as societal values change and the changes in the 

forces of globalization continue to emerge. 

3.3. Comprehensive Internationalization 

The concept of comprehensive internationalization has 

emerged as an all-encompassing term for 

internationalization. The often-cited definition devised by 

Hudzik [24] proposes the following outlook for 

internationalization: 

Comprehensive internationalization is a commitment, 

confirmed through action, to infuse international and 

comparative perspectives throughout the teaching, 

research, and service missions of higher education. 

It shapes institutional ethos and values and touches 

the entire higher education enterprise. It is essential 

that it is embraced by institutional leadership, 

governance, faculty, students, and all academic 

service and support units. It is an institutional 

imperative, not just a desirable possibility. 

Comprehensive internationalization not only impacts 

all of campus life but the institution’s external 

frames of reference, partnerships, and relations. The 

global reconfiguration of economies, systems of 

trade, research, and communication, and the impact 

of global forces on local life. This dramatically 

expands the need for comprehensive 

internationalization and the motivations and 

purposes it serves institutions, communities, and 

nations. (p. 6) 

To support this orientation to internationalization, the 

American Council on Education (ACE) provided a 

conceptual framework to understand comprehensive 

internationalization. ACE [25] defined it as “a strategic, 

coordinated framework that integrates policies, programs, 

initiatives, and individuals to make colleges and 

universities more globally oriented and internationally 

connected” (p. 1). To foster sustainable and just global 

engagement, the comprehensive internationalization 
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model embraces a development mindset of organizational 

growth. The ACE model frames internationalization as an 

ongoing process, and to that end, it recognizes that all 

institutional stakeholders – students, faculty, and staff – 

are learners and central to each institution's equitable 

intercultural transformation. ACE also recognized that 

intentional comprehensive internationalization is not a 

secondary enterprise, but a means to advance an 

institution's distinct teaching-research-service mission. 

Instead, it is a central collaborative, integrated philosophy, 

providing the framework for a general understanding of 

what constitutes an institution to internationalize in the 

context of each unique mission and culture. The evolving 

definition of internationalization as a comprehensive 

enterprise is a reminder that all higher education 

stakeholders must play an intentional role. The three 

pillars are a part of the deliberate process and external 

forces, especially partnerships, need to be considered for 

the process to succeed. It is when the process is inclusive 

that curriculum internationalization can be prioritized. 

3.4. Strategies for Internationalizing Curriculum 

Comprehensive internationalization as defined 

highlights the important roles that faculty and academic 

staff play in advancing curriculum internationalization. 

According to Leask [16], internationalization of the 

curriculum is defined as the incorporation of an 

international and intercultural dimension into the content 

of curriculum as well as the teaching and learning 

arrangements and support services of a program of study. 

Internationalization of the curriculum is intended to help 

students develop a more international outlook as global 

professionals and citizens. The key questions are a) how is 

curriculum to be internationalized and b) how will faculty 

integrate international and intercultural dimensions into the 

curriculum for their programs of study? 

Given the diversity and differentiation within higher 

education and the stark differences between institutions, 

there is no single approach that institutions can take to 

internationalize curriculum. Leask [16] contends that 

internationalization must be an all-embracing institutional 

approach based on strategy, training, values, and culture. 

The research literature highlights a variety of driving 

forces which may serve institutions in their efforts to 

internationalize their curriculum. 

3.4.1. Supporting Faculty 

For the purposes of this research, faculty participation 

was defined as active involvement in internationalization 

activities. Childress [17] suggested that faculty can 

participate in this process in several ways including a) 

curricular content changes, b) research and scholarly 

collaboration and interdisciplinary engagement, and c) 

international development and service. There appears to be 

a consensus that internationalization of curriculum is the 

primary responsibility of faculty members because they 

function in a context that demands scholarly contributions 

to teaching, research, and community service [5, 9, 25]. 

Faculty can be the drivers of a successful 

internationalization process, and as Knight [18] pointed out, 

consideration must be given to their needs and motivations 

because they are on the front lines of this transformational 

process within institutions. With this central role in 

curriculum internationalization, there is a need for faculty 

to be provided avenues to engage and immerse in this 

deliberative process. Several factors need to be considered 

to understand the position of faculty when it comes to 

internationalization of the curriculum. The literature 

outlines two primary barriers for facilitating faculty 

participation in internationalization: individual barriers and 

institutional barriers. 

Faculty attitudes toward international learning, 

including their personal knowledge, skills, and cognitive 

competence, influence their ability to participate in 

internationalization activities [17]. Individual faculty 

members may not consider curriculum internationalization 

to be an important priority for their work. They may not 

even be aware of such an initiative at their institution. 

Faculty are not always provided with direction on what 

constitutes an internationalized curriculum, and in some 

cases, they may be unsure of how to integrate international 

dimensions into curriculum. In some cases, faculty 

members have reported difficulties in working with their 

international students [5, 11].  

The research suggests that faculty are generally 

interested in participating in international education 

initiatives, however, there is sometimes a low institutional 

commitment to involving them resulting in or exacerbating 

barriers to their participation [8]. Restrictive institutional 

policies, bureaucratic red tape, limited funding, and a lack 

of financial incentives can deter faculty from becoming 

involved in internationalization activities or globalizing 

their teaching practices. Amongst these, the most 

prominent institutional barriers to faculty involvement in 

internationalization are restrictive institutional policies and 

the lack of financial resources [8]. 

Institutions can make efforts to address these barriers to 

encourage more faculty to become involved by revising 

tenure policies to include achievements associated with 

internationalization or by adjusting hiring practices to 

include international interests or evidence of international 

experiences such as international travel or collaboration 

[26]. Scholars in the area of internationalization have urged 

institutions to offer clear incentives to encourage greater 

faculty participation, such as demonstrating their 

institutional commitment to internationalization or 

providing financial assistance for activities. This assistance 

may include paid leave for faculty to collaborate on 

international research, internationalize the material 

included in their courses, or participate in internationally 

focused professional development [8]. Financial incentives 

and institutional commitment play a critical role in 

motivating faculty to get involved in international 
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education. Comprehensive internationalization requires 

institutional commitment to facilitate faculty involvement 

and create the collaborative processes that increase the 

potential for a successful implementation of an 

institution-wide process of internationalization.  

3.4.2. Developing Partnerships 

International partnerships help to facilitate 

internationalized learning on campuses. Mutual 

partnerships involving student exchange and faculty 

research have proved critical to support study abroad 

opportunities for students and international mobility for 

faculty. Surveys conducted by the Association of 

Universities and Colleges Canada (AUCC) indicate that 

international exchanges challenge students to think 

critically within a global context and challenge faculty to 

think differently about their field of expertise [5]. In fact, 

these experiences can act as agents for change as faculty 

report they are often inspired to adjust their approaches to 

teaching and more closely examine their courses and 

program curriculum. The AUCC survey also uncovered 

several notable challenges including the need to provide 

faculty with the time and resources to develop international 

partnerships, to adjust faculty teaching responsibilities, and 

for faculty to carry out the necessary research associated 

with curriculum internationalization. The findings 

highlight the need for sustained funding to maintain 

international partnerships in the longer term and 

progressively impact campus cultures and practices.  

Quality and assessment practices are also areas of 

concern for faculty because of differences in practices 

between jurisdictions. For example, some international 

partners may award pass/fail grades rather than the types of 

letter or numerical grades that are frequently required to 

compete for scholarships or other recognition in Canada 

[5].  

To maximize international partnerships, it is 

recommended that partners are chosen strategically. This 

might include internal mechanisms for supporting 

partnership development such as an administrative position 

responsible for internationalization of curriculum. This 

could include a priority for curriculum development that is 

directly linked to the mandate of the international 

partnership. 

3.4.3. Language Integration 

According to the available estimates, the requirement for 

language education and training at Canadian institutions 

declined from 35% of programs in 1991 to 9% in 2006 [5]. 

While an appetite for language learning exists among 

students and is a valid skill for employers, it has declined 

amongst program offerings. English language training 

opportunities attract international students to Canada, but 

many Canadian students are themselves limited in their 

own study abroad opportunities and the language 

acquisition opportunities they provide. The research 

carried out by the AUCC suggested that it is difficult to 

integrate language learning into programs because 

curricula are frequently perceived as “full”, leaving little 

opportunity for their inclusion. Many Canadian students 

enter higher education without an ability to communicate 

in a second language, despite that Canada has two official 

languages, English and French [5]. As partnerships expand 

internationally, language learning is likely to become a 

more important part of internationalization, and thus 

require increased attention and resources. 

3.4.4. International Student Experiences 

As institutions have focused on increased 

internationalization, they have sought to harness students’ 

international experiences and knowledge to support 

international and intercultural learning on campus. This 

comes with notable challenges. Faculty sometimes lack 

awareness of the value of integrating student experience 

into their classrooms. Sometimes they are uncertain how to 

do it, and the development of prior learning assessment of 

students’ international experiences and knowledge is in its 

infancy. In addition, research has indicated that domestic 

and foreign students often have limited interaction in class 

and on campus, and campuses with diverse student 

populations may not always be culturally sensitive when 

hosting student activities. This places limits on the sharing 

of students’ international and intercultural experiences [5]. 

This situation can be improved with practices such as 

embedding international and intercultural learning into 

academic curricula, cooperative education programs, or 

service-learning initiatives. Allowing students to play a 

more active role in learning can also create opportunities to 

add international elements to classrooms and campuses. 

3.4.5. Learning Outcomes 

The measurement of learning outcomes associated with 

international education has recently emerged as a topic of 

some discussion [5]. Learning outcomes articulate the 

desired level of competence sought by faculty, especially 

in programs that are overseen by external regulatory 

agencies. As a result, the credibility and legitimacy of 

adding any internationalized curriculum needs to be clearly 

identified by institutions. This increases the complexity of 

internationalizing curriculum, especially where additions 

of general rather than specific learning outcomes are 

mandated. 

3.5. Key Approaches to Curriculum 

Internationalization 

Canadian colleges and universities continuously seek 

out ways to innovate and offer a rich educational 

experience that prepares students to fully participate in a 

complex, diverse, and globalized world. As 

internationalization has become a priority area for higher 

education in Canada, considerations regarding curriculum 

and strategies for learning have received more attention [9]. 

There is no single, ideal approach to internationalizing 
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curriculum because the process depends on variables such 

as the disciplinary area, the international/intercultural 

experiences of students and faculty staff, and proficiencies 

in languages other than English. Faculty who are engaged 

in international education activities may utilize different 

practices to broaden students’ worldviews, but they 

generally fit into three evolving categories [9]. These three 

approaches to internationalizing the curriculum at 

Canadian institutions are: a) the add-on approach, b) the 

curricular infusion approach, and c) the transformation 

approach. In addition to these three approaches, Banks [28] 

proposed that integrating multicultural content into higher 

education curriculum can also be approached from a 

position of social action or social responsibility. These four 

approaches are summarized below. 

3.5.1. Add-on Approach 

The add-on approach to internationalizing curriculum is 

perhaps considered to be the easiest, entry-level approach. 

Its focus tends to be narrow, has a somewhat limited 

impact, and the participation of faculty tends to be low [9, 

31]. As implied, it refers to merely adding on something 

from a culture other than one’s own. It is easy to implement 

because it requires no fundamental changes to learning 

outcomes or course material. This approach could include 

inviting a guest speaker to give a lecture to students or to 

lead a discussion on an international of intercultural issue. 

It can consist of adding a specific reading to a course 

syllabus or requiring students to complete an assignment 

that has an international or intercultural dimension. 

3.5.2. Infusion Approach 

Infusing intercultural knowledge, attitudes, or skills into 

curriculum requires more effort than the add-on approach 

and requires much more preparation from faculty members. 

This approach has been widely adopted in Canadian higher 

education [9, 31]. Its advantages include broader 

engagement of faculty and students and program-wide 

adoption. A key premise of this approach is that if enough 

courses can be enriched with international content, the 

cumulative effect will create an immersive international 

education experience for students and faculty alike. 

Examples of the infusion approach to curriculum changes 

include a) re-imagining course outcomes in terms of 

intercultural issues and approaches, b) selecting a wide 

variety of course readings and materials that reflect diverse 

points of view, issues, topics, or events, and c) integrating 

individual student experiences with international or 

intercultural education into course curriculum as a means 

of enrichment [30]. It should not be understated that the 

infusion approach requires more preparation for faculty 

and more resources to implement properly. 

3.5.3. Transformational Approach 

According to Bond [30], the transformational approach 

requires a reform or shift in the ways in which we 

understand the world and each other. This approach is less 

often used but has the potential to change how faculty and 

students think about the world and their place in it. 

According to Banks [28], “when information about other 

countries and other cultures are infused into the curriculum, 

the students view the experiences of others from the 

perspectives and conceptual frameworks of the traditional 

Western canon…when curriculum transformation occurs, 

students and teachers make paradigm shifts and view the 

world from the perspectives of different racial, cultural, 

and gender groups” (p. 37). 

The main goal of the transformational approach to 

curriculum reform is to provide opportunities to shift 

cultural perspectives and to enable students to develop a 

greater ability to understand and negotiate different 

cultures and worldviews. Study abroad programs that 

require students to become immersed in another culture are 

a good example of this approach [9, 29]. Another example 

of the transformational approach is the more recently 

developed Collaborative Online International Learning 

(COIL), also referred to as globally networked learning and 

virtual exchange. This teaching and learning paradigm also 

promotes the development of intercultural competence 

across shared multicultural learning environments [31]. 

This is an innovative, high-impact educational practice that 

can help students to find new ways of communicating with 

others from different backgrounds. Enabling students to 

connect virtually can help to promote language learning 

and global citizenship. COIL complements the more 

mobility-focused forms of internationalization, such as 

exchange programs, by engaging students and faculty in 

low-cost, high-impact, project-based virtual exchanges 

from home. 

The transformative approach requires more time and 

effort but can also enable faculty to create safe 

environments for students to share differing perspectives. 

Providing students with opportunities to construct their 

own meaning through activities such as simulations or case 

studies encourages discussions and collaboration, and 

provides a platform for students to reflect on changes in 

their own perspectives [32]. 

3.5.4. Social Responsibility Approach 

Social responsibility, as represented by service to the 

campus and broader community, has been traditionally 

regarded to be a third pillar of modern higher education 

after teaching and research [10]. Banks [27] incorporated a 

social action approach into his proposed multicultural 

curriculum reform, however, this perspective has been 

relatively overlooked in the higher education literature 

until recently [10, 28]. Recent work in the area proposes 

that the integration of the internationalization and social 

responsibility agendas enable higher education institutions 

to more effectively work toward the (perhaps ideal) notion 

of creating a better world for all. This perspective tends to 

define internationalization of higher education in more 

liberal-humanistic terms and situate the contributions of 

higher education internationalization to society at its very 
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core [33, 34]. 

Despite periodic appeals for a comprehensive approach 

to internationalization that incorporates social action into 

the central mission of higher education, the extant literature 

indicates that social responsibility is rarely a primary driver 

of international education. It is more often the case that 

internationalization strategies focus on elite international 

activities and partnerships as well as the exploitation of 

international students as consumers of educational services 

and domestic goods rather than a mechanism for correcting 

global social inequalities [10]. In comparison, a social 

action or social justice approach to curriculum 

internationalization would focus more attention on 

addressing societal disadvantages and inequities through 

service-learning student activities and community outreach 

and empowerment. Many higher education leaders already 

regard social responsibility to be a critical component of 

the mission of learning institutions. As leaders focus more 

and more on sustainability issues, transformational 

approaches to curriculum reform can enable higher 

education institutions to embrace the notion of 

globally-oriented social responsibility [35]. 

3.6. Limitations 

This research has some limits. First, while the objective 

of this paper is to review curriculum internationalization 

strategies and approaches across the higher education 

sector, much of the extant literature in this area focuses on 

internationalization of the curriculum in university settings. 

The literature review for this research revealed few studies 

of curriculum internationalization in community college 

programs. In addition, it is also apparent that much of the 

published work in this area reviews curriculum 

internationalization initiatives at higher education 

institutions in the United States. While some of this work is 

transferable, what works in one jurisdiction will not 

necessarily be successful elsewhere. Another limitation is 

the lack of qualitative research that focuses on the specific 

strategies used in internationalization initiatives. While 

scholars in this area have documented a variety of 

functions and components of internationalization, 

comparatively little has been written about the 

implementation of internationalization, the roles of faculty, 

or the methods used to internationalize the curriculum. 

4. Conclusions and Recommendations 

Internationalization in higher education has received a 

growing amount of attention in the past two decades. In 

many cases, institutions are poised to expand their 

international roles and orientations toward other countries 

in order to prepare graduates who are more globally 

competent and internationally knowledgeable. 

Internationalization itself is a complex process that 

requires many internal and external forces to align. 

Successful approaches to comprehensive 

internationalization rely on the participation of all higher 

education stakeholders including institutional leaders, 

faculty, staff, and students. It requires additional 

institutional and financial resources to increase the 

capacity to adapt programs, expand campus activities, 

engage experts in the field, and meet institutional goals. 

Faculty, who are already engaged in teaching, research, 

and service functions, need time, motivation, and resources 

to participate in internationalization as they are creators 

and leaders in curriculum development.  

The literature review carried out for this paper indicates 

that more research in the area of curriculum 

internationalization is needed to better enable faculty and 

staff to enrich curricula and develop pedagogy in 

on-campus learning, online learning, and study abroad 

programs that focuses on global learning outcomes. While 

existing literature can inform strategies for 

internationalization of the curriculum, much of it is largely 

descriptive and exploratory, rather than being practical and 

prescriptive. Further research and analysis in this area 

should focus on the roles of faculty in approaching 

internationalization of curriculum. More needs to be 

known about what provisions are made for regular 

academic faculty training, whether they should have 

opportunities to study or travel abroad, and what other 

measures that need to be taken by institutions to ensure 

faculty are skilled in carrying out the necessary work 

associated with internationalization at colleges and 

universities.  

Future research should also focus on how to harness 

students’ lived experiences in the international classroom 

and how to increase opportunities for students to gain 

international experiences outside of traditional practices 

such as study abroad or international work experiences. 

While advances have been made in this regard, additional 

research also needs to be conducted outside of the Western 

higher education context that is reflected in much of the 

extant internationalization research. Similarly, more 

research is needed in community college environments, 

especially in applied and technical program areas. Finally, 

there is little clarity in the present research about the level 

of institutional commitment and resources needed to 

ensure that sufficient support for internationalization is 

provided to the higher education faculty and staff carrying 

out this work. Although there is a vast amount of research 

available about internationalization, much of it tends to be 

general rather than specific. Internationalization is a 

priority for many colleges and universities, but to succeed 

in internationalization generally, and internationalizing the 

curriculum more specifically, a much clearer roadmap to 

achieving success is needed. 
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