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Abstract  Situation-based learning is a meaningful
learning approach that provides a connection between the
classroom and practice in the real world. This study
represents an attempt to investigate the effects of
situation-based learning on students’ sentence writing
ability of English as a Foreign Language (EFL) and explore
students’ opinions toward situation-based learning. The
samples were 52 students majoring in English Education.
The research instruments consisted of a learning
achievement test for pre-testing and post-testing, lesson
plans, situation-based tasks, a questionnaire, and a
semi-structured interview form. The data were analyzed
using quantitative and qualitative methods. The
quantitative method applied descriptive statistics including
Mean, Min, Max, and Standard Deviation (S.D.), and the
qualitative method applied content analysis. The results of
this study showed that situation-based learning improved
students’ English sentence writing ability in terms of
simple sentences, compound sentences, complex sentences,
and compound-complex sentences. The results also
indicated that situation-based learning enhanced students’
sentence writing in terms of sentence completion, complete
thought, word use, grammar, and punctuation. Students’
opinions toward situation-based learning were explored in
three areas: classroom climate, classroom activities, and
sentence writing improvement. The results showed that the
most advantageous area was sentence  writing
improvement, while the least adventurous area was
classroom climate. This study suggests that situation-based
learning should be applied at other educational levels to
help students transfer knowledge from the classroom into

practice in real life. It is recommended to investigate
situation-based learning in terms of problem-solving
strategies that students apply to solve problems in real life
situations.

Keywords Situation-Based Learning, Sentence
Writing, English as a Foreign Language Learner, Thai
EFL Learners

1. Introduction

Writing skill is a key aspect of higher education that
students are required to develop their writing ability to
achieve academic competency. Sentence writing is one of
the most important steps that students have to achieve to
succeed in academic writing. Especially, in the EFL
context, where EFL students have to learn the fundamental
principles of English writing to compose an effective and
successful written product.

In the field of teaching English as a foreign language,
sentence writing has been one of the most challenging in
the circle of the EFL environment. However, many EFL
learners experienced difficulty in writing sentences well in
the target language. Many EFL learners experienced
difficulty in sentence writing in the aspects of omission,
addition, malformation, and disordering [29]. In addition,
the teaching of sentence writing for EFL learners
concerned with many issues such as writing instruction
was concerned with the correctness of form over function



398

so that students spent time in copying models of sentences
rather than expressing their own ideas creatively; as a result,
what students produced tended to be limited to writing
practice in realia [1]. In Thailand, Thai EFL learners had
difficulty in sentence writing. Many Thai students made
errors at the word level, mechanical errors, and sentence
levels [14, 24]. The problems at the word level were errors
on nouns, articles, verbs, word classes, and prepositions [5,
14]. The problems of mechanics were errors in
capitalization and punctuation [14]. The problems at the
sentence level were fragments, and run-on sentences [14,
32]. In other EFL contexts, Indonesian EFL learners were
found to have problems in sentence writing in terms of
word level, sentence level, and mechanics such as verb
tense, subject-verb agreement, pronoun, word order, article,
auxiliary, sentence fragment [31] punctuation and
capitalization [19, 31]. Iranian EFL learners experienced
difficulty in writing short sentences and a lack of meaning
[26]. ELF learners in Saudi Arabia had a weakness for
sentence writing in terms of verb tense and mechanics [2].
To enhance writing, situation-based learning is
considered as one of the good examples of implicit learning
for students who are just learning the rules of a target
language. The situation-based learning can be defined as
the reality of function in a simulated environment. The
situation-based learning enriches the learning process,
changes the academic setting to a real-life situation, and
provides an effective and efficient language learning
experience. Learners can bring their own experience,
knowledge, opinions, feelings, personalities, and skills to
the situation [10]. The situation-based learning uses
interactive scenarios to support active learning strategies
such as problem-based or case-based learning. The
situation-based learning involves learners working their
way around a complex problem, which is required to be
solved. Learners are presented with a problem that has to
be solved to find relevant information about that context
which enhances language learning. In the process, learners
must apply their subject knowledge, critical thinking, and
problem-solving skills in a safe, real-world context. The
situation-based learning does not only simulate an
individual situation but also creates a whole
communication scenario in the classroom which learners
learn language by using a scenario according to rules and
structures set by the environment [8, 22, 23].
Situation-based learning benefits both cognitive and
affective outcomes. In terms of cognitive outcomes,
situation-based learning enhances analyzing, evaluating,
and synthesizing knowledge and relationships among
elements of knowledge. Situation-based learning benefits
language students to use language in highly specific
contexts and provide a meaningful way of learning a
language so that students learn the pragmatic skills of
using language appropriately in realistic situations.
Students can be more personally involved because they
act as themselves and use their own judgments and an

Effects of Situation-Based Learning on Sentence Writing Ability of EFL Students in Thailand

explicit structure of language while engaging in the
activities which allow students to use language in a real
context and involve learners in comprehending and using
language [12]. In terms of affective outcomes,
situation-based learning enhances students’ attitudes and
motivation. Situation-based learning overcomes lower
affective barriers by reducing the fear of making mistakes
without error consequences in the real world.
Situation-based learning has a salient advantage to
provide a risk-free environment for learners to practice
experience and innovate new strategies. Thus, students
might reduce their anxieties associated with linguistic
performance with a consequent improvement in
achievement. Besides, students are more likely to think
creatively and experiment with different strategies since
there are no real negative consequences for simulated
failure. As a result, situation-based learning encourages
students’ desires to learn, and gives students a rewarding
experience [20].

Many studies found that the situation-based learning
provided benefits to language learning. The situation-based
learning helped EFL students pay more attention to
unfamiliar vocabulary [18]. The situation-based learning
provided a learner-centered context, and the content for
language learning via meaningful and cohesive contexts
which helped enhance grammar and vocabulary
knowledge and reflected more on positive attitudes
towards collaboration and provide authentic discussions
[13, 22]. It was found that the situation-based learning
allowed students to use language in a real context and
involved learners in the negotiation of meaning,
comprehending and using language [7, 12]. Students felt
relaxed, felt more confident to use English, had fun, were
motivated to learn, and had a better memory of what they
learned in class. Finally, it was also found that the
simulation technique increased students’ interest in
classroom activities [27]. The learning atmosphere was
challenging which helped develop students’ performance,
engaged students’ motivation, and created joyful activities
in the classroom.

There haven’t been many studies dealing with
situation-based learning in education settings to help
promote sentence writing for students majoring in English
Education. Considering the goals of situation-based
learning, real-life situations not only enhance student’s
English writing ability on using language to create
sentences in real world situations but also provide
opportunities for students to bring their own experience,
knowledge, and skills in educational settings to apply to
teaching and learning which will be helpful in future
careers. Thus, the purposes of this study are (1) to
investigate the effects of situation-based learning on the
sentence writing ability of EFL undergraduate students,
and (2) to explore students’ opinions toward
situation-based learning.
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2. Materials and Methods

2.1. Population and Sample

The population comprised undergraduate students who
studied English as a foreign language at the university
level in Thailand. The sample group consisted of 52
undergraduate students at Nakhon Ratchasima Rajabhat
University who were studying for a degree in Education,
majoring in English and taking a course on Advanced
Grammar for Teachers of English.

2.2. Materials

The research instruments consisted of a learning
achievement test for pre-testing and post-testing, lesson
plans, situation-based tasks, a questionnaire, and a
semi-structured interview form.

2.2.1. Learning Achievement Test

The learning achievement test for pre-testing and
post-testing was a researcher-made test. The pre-testing
and post-testing were administered before and after the
implementation of situation-based learning. The learning
achievement test was aimed to assess the sentence writing
ability in terms of simple sentences, compound sentences,
complex sentences, and compound-complex sentences.
The pre-testing consisted of writing eight sentences
including two simple sentences, two compound sentences,
two complex sentences, and two compound-complex
sentences. The post-testing asked students to write two
simple sentences, two compound sentences, two complex
sentences, and two compound-complex sentences based
on a situation. The learning achievement test was
validated by three experts in the field of English language
teaching. Overall, the responses from the experts revealed
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that the test could be used to investigate sentence writing
ability. However, the three experts suggested that the time
for the test should be extended, so the researcher adjusted
the test’s time according to the experts’ suggestions. After
that the test was pilot tried out with another group of
students who were not participants in the study to find out
the reliability of the test. The sentence writing rubric was
used to mark the sentence writing. The sentence writing
rubric was focused on five criteria: sentence completion,
complete thought, word use, grammar, and punctuation
[16, 21]. Two scorers, one of which was the researcher
and the other was an experienced English language
instructor who has taught English in higher education,
took part in scoring the sentence writing to ensure
reliability. It was found the sentence writing scores from
the two scorers were highly correlated with the correlation
of 0.98 which showed that both scorers interpreted the
sentence writing criteria similarly [30].

2.2.2. Lesson Plans

The lesson plans consisted of 12 lessons. Each lesson
plan was implemented once a week. Each week took
about 200 minutes of instruction. The teaching procedures
of the lesson plan consisted of four steps: preparation,
input, action, and reflection [12]. The preparation step
involved the introduction of the objectives which
provided students with ideas to work on a real-life
situation. The input step involved students learning useful
language such as lexis, structures, etc. to understand the
nature of the task. The action step involved the activities
which allowed students to use language they have learned
in the input step based on situation-based tasks. The
reflection step involved the analysis of language,
discussion of errors, and improvement on weaknesses.
Figure 1 illustrates the procedures of situation-based

[Preparation: introduce objectives and ideas about the selected situation.

learning.
—1 ]

< L

N
[Input: provide language input to help learners understand the nature of the task. ]
—

N~

v
Action: use language that has learned in the input step to work on the situation ]
—

[Reﬂection: analyze of language, discuss of errors, and build on weaknesses

T

Figure 1.

The Procedures of Situation-Based Learning
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The lesson plans were validated by three experts in the
fields of language teaching. Overall, these experts agreed
that the lesson plans were appropriate. However, two
experts suggested that the time for classroom activities
should be adjusted, so the researcher adjusted the time for
each activity according to the experts’ suggestions.
Afterward, one lesson plan was pilot tried out with
another group of students to check whether the lesson
plan could be used or not. Overall, the responses from the
students showed that they could follow the instruction.
The teaching steps, time allotments, materials, learning
activities, and assessment of the lesson plan were practical
and suitable for students’ abilities.

2.2.3. Situation-Based Tasks

The situation-based tasks related to school children’s
problems: academic, emotional, and behavioral problems
which could help students majoring in English Education,
who were participants of this study, to learn language uses
in educational situations that they would face in their real
life and their future career. According to a study by the
Ministry of Social Development and Human Security in
Thailand [17], children aged lower than 18 years tended to
face the risks of academic, emotional, and behavioral
problems. There were six situation-based tasks for
students to practice sentence writing. Figure 2 shows the
six situation-based tasks with academic, emotional and
behavioral problems among school children.

The situation-based tasks were validated by three
experts in the field of English language teaching. Overall,
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the responses from the experts showed that the
situation-based tasks could be used to investigate students’
sentence writing ability. However, some experts
suggested that the language used in the situations should
be adjusted to help students better understand the lesson,
so the researcher adjusted the language usage according to
the experts’ suggestions. After that, the situation-based
tasks were pilot tried out with another group of five
students to check whether they understood the tasks and
language usage or not. Overall, the responses from the
students showed that the tasks and language usage were
clear and understandable.

2.2.4. Questionnaire

The questionnaire consisted of 10 items which were
about the opinions of students toward situation-based
learning in three aspects: classroom climate, classroom
activity, and sentence writing improvement. The
questionnaire was in English and Thai to help students
understand the questions clearly. The questionnaire was
validated by three experts in the field of English language
teaching. The three experts suggested that some questions
were confusing, so the researcher adjusted some
confusing words for students to understand clearly
according to the experts’ suggestions. After that, the
questionnaire was pilot tried out with another group of
students to check whether they understood the questions
or not. Overall, the responses from the students showed
that the questions were understandable.

[ Behavioral problems

)

* Task 1: Winai is in Grade 4. He likes joking at his classmates. There is a new student started at school, and he is having trouble
fitting in with friends. Winai usually laughs behind his back. Winai often keeps calling the new student “stupid” every time he gets
an answer wrong in class. If you were a teacher, what would you do?

* Task 2: Vicharn is in Grade 7. He has experienced with his stealing behavior. His mother discovered that he stole her money at
300 baht. He said that he bought snacks for friends on his birthday. Recently, he stole his friend’s money of 200 baht which was
left on the table. He confessed that he spent it for the game. If you were a teacher, what would you do?

[Emotional problems

)

* Task 1: Noona is in Grade 8. She tends to be a perfectionist. When she makes mistakes on her assignments, she feels stressed
and upset. She says that she wants everything to complete perfectly, and she feels afraid to receive feedback from teachers and
peers. If you were a teacher, what would you do?

* Task 2: Nadol is in Grade 5. He is a gang leader. He usually teases his classmates. He often asks his classmates for some money

or snacks. If his classmates don't give him any, he begins to get irritated which results in yelling or fighting. If you were a teacher,
what would you do?

| Academic problems

]

+ Task 1: Boonchoo is in Grade 3. He rarely submits his assignments. He is usually late for the assignments. When working in
group, he is not responsible for his part, so his groupmates always work for him. When the teacher asks him to adjust his
assignment, he often says that he is satisfied with his work. If you were a teacher, what would you do?

* Task 2: Sookjai is in Grade 9. She doesn't like to participate in class and school activities. When she is in class, she always sits
at the back and doesn’t pay attention to the class. When having a class activity, she often sits at her desk and doesn't join with
friends. When having school activities, she always stays in the classroom and sleep. If you were a teacher, what would you do?

Figure 2. Situation-Based Tasks
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2.2.5. Semi-Structured Interview Form

The semi-structured interview form contained five
guided questions involving classroom climate, classroom
activity, and sentence writing improvement. After asking
the guided questions to students, the researcher asked
follow-up questions to seek further details for new ideas
on a particular topic. The semi-structured interview form
was validated by three experts in the field of English
language teaching. The experts suggested that some
questions were not related to the classroom climate,
classroom activity, and sentence writing improvement, so
the researcher adjusted the questions according to the
experts’ suggestions. After that, the semi-structured
interview form was pilot tried out with another group of
students to check whether they understood the questions
or not. Overall, the responses from the students showed
that the guided questions were clear and could be used for
the semi-structured interview.

2.3. Data Collection

This study was conducted with 52 undergraduate
students at Nakhon Ratchasima Rajabhat University who
were studying for a degree in Education, majoring in
English and took a course on Advanced Grammar for
Teachers of English. This study covered 15 weeks during
the first semester of the 2021 academic year. This study
was conducted once a week for about 200 minutes of
instruction. In the first week, the students were informed
of the objectives of the study and made aware that their
participation in the study was voluntary and that their
identity would be kept confidential. Students indicated
their consent by filling in a consent form, and then the
students took the pre-test. From weeks 2-14, the
situation-based learning was implemented. During the
implementation, students studied English sentence writing,
and six situation-based tasks were implemented to help
students apply what they have learned in class in different
situations. In week 15, the students took the post-test, and
six students participated in the semi-structured interview.

2.4. Data Analysis

The data obtained from using the research instruments
including the pre-test and post-test scores, questionnaire
responses, and results of the semi-structured interview
were analyzed to investigate the effects of situation-based
learning on students’ sentence writing ability and students’
opinions toward situation-based learning.

2.4.1. Pre-test and Post-test Scores

The pre-test and post-test scores were analyzed using
descriptive statistics including the mean, minimum score,
maximum score, and standard deviation (S.D.). The tests
were analyzed by the researcher and another experienced
English language instructor using the sentence writing

401

rubric. The sentence writing rubric was applied to mark
the sentence writing. The sentence writing rubric was
focused on five criteria: sentence completion, complete
thought, word uses, grammar, and punctuation. The score
ranges from 1to 3 for each sentence writing criterion. In
total scores, students could gain a minimum score of 0
and a maximum score of 60.

2.4.2. Questionnaire Responses

The questionnaire responses were analyzed using
descriptive statistics including the mean and standard
deviation (S.D.). The mean scores of the questionnaire
responses were interpreted into five levels: strongly agree
(M=4.50-5.00), agree (M=3.50-4.49), not sure
(M=2.50-3.49), disagree (M=1.50-2.49), and strongly
disagree (M=1.00-1.49).

2.4.3. Semi-Structured Interview Results

The semi-structured interview results were analyzed
using content analysis. The semi-structured interview was
conducted with six students. The six students who
participated in the interview were randomly selected from
the research sample. Before the interview, the purpose of
the study was explained to the students. The students were
asked whether they wanted to participate in the interview
and indicated their consent by filling out the consent form.
During the interview, the researcher and students had
one-to-one interaction. The interview took about 15-20
minutes for each student, and an audio recording was
made of the entire interview for later transcriptions and
data analysis. The interview was in Thai (the first
language) to reduce any anxieties that the EFL students
may have experienced due to being nervous talking with
the teacher in English. Using the Thai language helped
create a closer interaction and smoother communication
between the teacher and students as students could
express themselves freely and develop more meaningful
negotiations in the interview. To analyze the
semi-structured interview results, the transcriptions of the
interview were read word-by-word and line-by-line to
look for units of meaning that revealed information about
classroom climate, classroom activities, and sentence
writing improvement for initial coding. Then, the initial
coding of the semi-structured interviews was sorted into
subcategories. Each subcategory was then integrated into
a major category to conceptualize the conclusion.

3. Results

The results were presented in accordance with the two
research objectives: (1) to investigate the effects of the
situation-based learning on the sentence writing ability of
EFL undergraduate students, and (2) to explore students’
opinions toward the situation-based learning.
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3.1. The Effects of Situation-Based Learning on
Sentence Writing Ability of EFL Undergraduate
Students

The effects of situation-based learning on sentence
writing ability were analyzed using the pre-test and
post-test scores which were presented in three tables. Table
1 displays the results of the pre-test and post-test, Table 2.
shows a comparison of English sentence writing scores,
and Table 3. illustrates a comparison of English sentence
writing criteria.

Table 1 displays the results of the pre-test and post-test.
The results of the pre-test showed that the lowest score of
the pre-test was 5 points (out of 60), while the highest
score was 55 points. The mean score of the pre-test was
26.13 and the standard deviation (S.D.) was 13.3181. As
for the post-test scores, the results showed that the lowest
score was 14 points, whereas the highest score was 60
points. The mean score of the post-test was 43.51 and the
standard deviation (S.D.) was 12.0057. Overall, the results
of the pre-test and post-test revealed that after the
implementation of the situation-based learning, students
improved their sentence writing ability.

Table 2 shows the comparison of sentence writing
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scores between the pre-test and post-test in terms of
simple sentences, compound sentences, complex
sentences, and compound-complex sentences. According
to the pre-test scores, the results showed that students got
the highest mean score (11.42) in simple sentences, and
the lowest mean score was of compound-complex
sentences (3.01). The results of the standard deviation
(S.D.) of the pre-test showed that the students had the
widest range of sentence writing ability in complex
sentences (5.6063) and the lowest range of sentence
writing ability in compound-complex sentences (4.2263).
As for the post-test scores, the results displayed that
students got the highest mean score (13.30) in simple
sentences, and the lowest mean score was of a
compound-complex sentence (7.84). The results of the
standard deviation (S.D.) showed that the students had the
widest range of sentence writing ability in
compound-complex sentences (5.1578) and the lowest
range of sentence writing ability in simple sentences
(2.8528). Owverall, the results indicated that after the
implementation of the situation-based learning, students
improved simple sentence writing the most and improved
compound-complex writing the least.

Table 1. Results of the Pre-test and Post-test
Tests n Min Max Mean S.D.
Pre-test 52 5 55 26.13 13.3181
Post-test 52 14 60 43.51 12.0057
Table 2. A Comparison of English Sentence Writing Scores
Pre-test Post-test
Sentences n
Mean S.D. Mean S.D.
Simple sentences 52 11.42 4.5947 13.30 2.8528
Compound sentences 52 6.17 5.5614 10.92 4.5453
Complex sentences 52 551 5.6063 11.44 4.4914
Compound-complex sentences 52 3.01 4.2263 7.84 5.1578
Table 3. A Comparison of English Sentence Writing Criteria
Simple Compound Complex Compound-Complex
Criteria (Mean scores) (Mean scores) (Mean scores) (Mean scores)
Pre-test Post-test Pre-test Post-test Pre-test Post-test Pre-test Post-test

Completion 2.38 2.69 1.28 2.00 1.17 2.26 0.59 1.48
Thought 2.32 2.65 1.30 2.15 1.07 221 0.61 1.53
Word uses 2.30 2.73 1.25 244 1.09 2.40 0.57 1.78
Grammar 2.03 2.38 111 1.82 1.01 2.00 0.53 1.25
Punctuation 2.36 2.84 121 2.50 1.15 2.55 0.69 1.78
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Table 3 describes the comparison of five sentence
writing criteria between the pre-test and post-test of four
types of sentences. In terms of simple sentences, the
results presented that the students got the highest mean
score in sentence completion for the pre-test (2.38) and
that of punctuation (2.84) for the post-test, whereas the
students got the lowest mean scores in grammar for the
pre-test and post-test (2.03 and 2.38, respectively). In
terms of compound sentences, the students got the highest
mean score in complete thought (1.30) and that of
punctuation (2.50) for the post-test, while the students got
the lowest mean scores in grammar for the pretest and
post-test (1.11 and 1.82, respectively). In terms of
complex sentences, the students got the highest mean
scores in punctuation for the pretest (1.15) and the posttest
(2.55), whereas the students got the lowest mean scores in
grammar for the pretest (1.01) and the posttest (2.00). In
terms of compound-complex sentences, the students got
the highest mean score in punctuation (0.69) and the same
mean score for those of punctuation and word uses for the
post-test (1.78), while the students got the lowest mean
scores in grammar for the pretest and posttest (0.53 and
1.25, respectively). Overall, the results indicated that after
the implementation of situation-based learning, students
improved their sentence writing ability the most in terms
of word uses, and improved the least in terms of grammar.

3.2. Students’ Opinions toward Situation-Based
Learning

Students’ opinions toward the situation-based learning
were focused on three areas: classroom climate, classroom
activities, and sentence writing improvement.

Table 4 illustrates the results of students’ opinions
toward situation-based learning in three areas: classroom
climate, classroom activities, and sentence writing
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improvement. In terms of the questionnaire, the results
displayed that students strongly agreed that sentence
writing improvement (M=4.51) was thought to be the
most advantageous area, while classroom climate
(M=4.10) was thought the least advantageous area in
implementing situation-based learning. In terms of the
interview, the results illustrated that almost a half
numbers of students (45.08 percent) agreed that
situation-based learning helped improve their sentence
writing improvement, whereas about a quarter numbers of
students (25.40 percent) agreed that situation-based
learning enhanced classroom climate. Overall, the results
of the questionnaire responses and the interview could be
concluded that sentence writing improvement was thought
to be the most advantageous area, while classroom climate
was thought to be the least advantageous area.

3.2.1. Classroom Climate

According to the results of the questionnaire responses
and interviews, students agreed that classroom climate
was thought to be the least advantageous area (25.40
percent). The results showed that the classroom climate
was not likely to provide students with opportunities to
express ideas and tended not to encourage them in
learning. The students explained that during the class,
they had to work in a group to create sentences in
different situations. They had to exchange ideas with each
other about whether or not the sentences they created were
grammatically correct and suitable for situations.
However, since the COVID-19 pandemic situation, the
classroom was online. Students said that they didn’t have
opportunities to interact face-to-face with their peers and
the teacher. The results of the questionnaire responses
were in line with those of the interview that the classroom
climate was less active. As a result, classroom climate was
considered to be the least advantageous area in this study.

Table 4. Results of Students’ Opinions toward Situation-Based Learning
Questionnaire Interview
Items
Mean S.D. Opinions Count Percentage
Classroom climate 4.10 0.7859 Agree 31 25.40
Classroom activities 4.40 0.6480 Agree 36 29.52
Sentence writing improvement 451 0.5742 Strongly agree 55 45.08
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3.2.2. Classroom Activities

According to the results of the questionnaire responses
and interview, students agreed that classroom activities
were thought to be the moderately advantageous area
(29.52 percent). The results of the questionnaire responses
supported those of the interview that classroom activities
helped students better understand the use of sentences.
Students explained that they understood different types of
sentences in English and could differentiate types and
parts of sentences. Students also mentioned that when
they read books or texts, they could analyze the types of
sentences in the text which helped them better understand
the meaning of the text. In addition, the results of the
questionnaire responses and those of the interview
showed that classroom activities enabled students to gain
experience in problem-solving. Students learned how to
solve problems in various situations. Students sometimes
put themselves in those situations and imagined how to
solve problems if they were in the situations. Some
students mentioned that they learned many new words in
different situations. As a result, students could apply those
vocabularies in various situations which helped them
communicate in real life.

3.2.3. Sentence Writing Improvement

According to the results of the questionnaire responses
and interview, students strongly agreed that sentence
writing improvement was the most advantageous area
(45.08 percent). The results of the questionnaire responses
supported those of the interview that situation-based
learning helped improve students’ sentence writing in
English. Students mentioned that they could think about
new sentences to solve problems, and they could apply
suitable types of sentences in each situation. Students said
that they improved their language uses in various
situations in a better way. Besides, the results of the
questionnaire responses and the interview showed that
situation-based learning provided opportunities for
students to apply their sentence knowledge to other
courses and their future careers. Students mentioned that
they could apply what they have learned in class to other
courses such as academic writing, classroom management,
reading, and translation courses, and they could apply the
knowledge to their future careers as English teachers.

4. Discussion

The results showed that situation-based learning had
positive effects on students’ sentence writing ability.
These results were in agreement with those of [4, 9, 11, 25,
28] that situation-based learning was one of the most
effective methods that helps strengthen both cognitive and
affective abilities of students.
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4.1. Effects on Cognitive Ability

The results showed that situation-based learning
enhanced students’ cognitive ability in terms of functions
and creativity. In terms of functions, the results showed
that situation-based learning improved students’ sentence
writing ability according to complete thought and word
uses which were in agreement with those of [9] that
situation-based learning provided a functional meaning
for their sentence writing. In terms of creativity, the
results illustrated that situation-based learning enhanced
students’ ability to adapt language uses they have learned
in class in different situations which were in line with
those of [11] that situation-based learning established the
link between theory and practice which helped students
convey what they have learned in class into new
situations.

4.1.1. Functions

The results of this study explained that students were
likely to get higher mean scores on complete thought and
word uses. About one-eighth number of students strongly
agreed that situation-based learning helped them better
understand the use of sentences and the meaning of
sentences. The results implied that situation-based
learning helped improve students’ sentence writing in
terms of functions. Students had opportunities to learn
pragmatic skills of using language appropriately in
different situations. These results supported the study of
[28] that situation-based learning provided opportunities
for students to focus on meaning in context to help
students develop their language usage in a language-rich
environment that provided functional meaning for their
sentence writing. Besides, the results indicated that
students learned new words or vocabularies in various
situations which was in agreement with those of [15, 18,
25] that situation-based learning required cognitive
operations which helped students understand unfamiliar
words and phrases in various contexts. Students extracted
the meaning of new words in different contexts and
applied vocabulary knowledge into various contexts.
However, the results showed that students were likely to
get lower mean scores on forms of language use such as
sentence completion and grammar. The results implied
that situation-based learning required that language is
subordinate to situations; thus, students tended to pay
more attention to the situations rather than the form of
language. These results were in line with those of [7, 12]
that situation-based learning encouraged students to use
language that focused on situations over the practice of
language elements such as grammar.

4.1.2. Creativity

The results showed that about one-fifth numbers of
students agreed that situation-based learning enabled them
to use language in real life situations and gain experience
in problem-solving. Students explained that when they
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tried to find solutions to solve problems based on
situations, they learned new vocabularies or applied
sentences they created in class for their daily life. These
results were in line with those of [4, 10, 20] that
situation-based learning bridged the gap between the
classroom and the real world by providing the experience
of using language with evolving problems. Students not
only revealed misconceptions and understanding about
what they have learned in class but also reacted to real
world situations and experience feeling, questions, and
concerns associated with the situations. In addition, the
results illustrated that about ten percent of students
strongly agreed that situation-based learning helped them
transfer the knowledge they have learned in class to other
courses. The results showed that students made use of
knowledge of sentence writing in this course to write
paragraphs and essays in an academic writing course,
wrote a summary of what they have read in a reading
course, and created sentences from Thai into English in a
translation course. These results supported those of [11,
20] that situation-based learning provided opportunities
for students to practice skill transfer. Situation-based
learning helped students practice sentence writing skills in
various situations and then transferred knowledge to other
situations or contexts. To practice skill transfer, students
used sentence writing knowledge they had learned in class
and transferred this knowledge according to the rules and
structures to new situations. This skill transfer helped
students improve their creativity in using language in the
new contexts which yielded some results in critical
thinking, evaluation, and reflection.

4.2. Effects on Affective Ability

The results showed that situation-based learning
enhanced students’ affective ability in terms of motivation
and rewarding experience. In terms of motivation, the
results illustrated that classroom climate in situation-based
learning encouraged students in learning and expressing
ideas. In terms of a rewarding experience, the results
showed that situation-based learning  provided
opportunities for students to apply their knowledge for
their future careers.

4.2.1. Motivation

The results showed that about one-seventh number of
students agreed that classroom climate in situation-based
learning encouraged them in learning. Students explained
that the climate in the classroom tended to be supportive
and engaged them in learning. Situation-based learning
provided opportunities for students to express their ideas
and help each other when working in groups on situations.
Thus, students learned to interact with others, adapt
themselves, share ideas, and challenge themselves in
creating sentences and solving problems in various
situations. These results supported those of [6, 15, 27] that
situation-based  learning  encouraged  motivation.
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Situation-based learning promoted a challenging learning
atmosphere which helped develop students’ performance
and increased the level of interest and involvement in the
classroom context. Situation-based learning gave students
the freedom to make their own choices and decisions to
create meanings that they wanted to express and brought
their background experiences into the class which helped
promote real-life and authentic communications. Besides,
the results were in line with those of [18, 25] that
situation-based learning could reduce the fear of making
mistakes and lower affective barriers in learning.
Situation-based learning provided a risk-free environment
for students to practice without fear of negative personal
consequences. As a result, the classroom climate tended to
promote a relaxed atmosphere because students were free
to express their ideas. Also, the classroom climate was not
judged or evaluated which helped reduce anxieties about
linguistic performance with a consequent improvement in
language achievement.

4.2.2. Rewarding Experience

The results indicated that about one-eighth numbers of
students strongly agreed that situation-based learning
provided opportunities for them to apply the knowledge
they had learned in class for their future careers. The
situations provided in the classroom were related to
school children problems that students with a major in
English Education might experience when they practice
teaching and work after graduation. The results showed
that situation-based learning helped students prepare
themselves for teaching. When students tried to find
solutions to the problems, they tended to put themselves
into the situations as if they were teachers and thought of
possible ways to solve problems. As a result, students
might not be panicked when they face real situations in
their real life at the workplace. These results were in line
with those of [4, 11] that situation-based learning bridged
the gap between what students had learned in class and
practiced which provided a connection with the real world.
Hence, students could establish a connection with real-life
situations that they would encounter in their future
professional lives as an English teacher which might be
considerably important in teacher education. In addition,
situation-based learning provided students with a different
viewpoint on handling problematic student behaviours. As
a result, students gained rewarding experience in
understanding how they could perform teaching and what
they might come across during performing teaching
during their future careers as a real teacher.

5. Conclusion

Based on the analysis results, situation-based learning
had positive effects on students’ English sentence writing
in terms of cognitive and affective abilities. Firstly, the
results showed evidence that situation-based learning
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strengthened cognitive ability in terms of function and
creativity. Situation-based learning provided a functional
meaning for composing sentence writing and applied
language uses in the classroom in the new contexts.
Secondly, the results indicated that situation-based
learning enhanced affective ability in terms of motivation
and rewarding experience. Situation-based learning
provided opportunities for students to use their own
knowledge and experience to share ideas freely for
solving problems in real-life situations which helped
lower students’ affective barriers in learning and gained
rewarding experience in teaching and learning that
students might encounter in their future careers as a
teacher. In conclusion, the results of this study proved that
situation-based learning was effective in bridging the gap
between classroom theory and practice which helped not
only improve the students’ academic competence but also
develop self-perceptions regarding their teaching
profession.

5.1. Recommendations for Further Research

The results of this study revealed that situation-based
learning had numerous advantages. It is recommended
that the situation-based learning should be applied in
classrooms at other educational levels to help students
transfer knowledge from the classroom to practice. In
addition, this study got a glimpse of problem-solving skills
from the results. It is also recommended that there should be
further studies to explore situation-based learning in terms
of problem-solving strategies that students use to solve
problems in real situations.

5.2. Limitations of the Study

Due to the COVID-19 pandemic, the implementation of
this study was online, so there were some limitations
found. About half number of the students mentioned that
they didn’t like studying in the online situation for many
reasons. Firstly, students did not have the chances to
interact with others. Secondly, when students worked in
groups via the online situation, some students had Internet
connection problems, some students did not turn on a
camera, and some students preferred texting messages
instead of using a microphone in exchanging ideas.
Finally, some students said that their eyes were exhausted,
for they had to look at a computer screen all day. As a
result, the classroom climates sometimes tended to be less
enjoyable. From the mentioned limitations, the classroom
climate in situation-based learning would have been more
joyful and easy to communicate with peers and teachers if
the study had been on-site which was supported by the
findings [3, 28].
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