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Abstract

One efficient way through which learners
can achieve learning outcomes is the implementation of
multiple intelligences, which was proposed by Gardner in
1983. Gardner postulates that individuals have eight clear
intellectual potentials which work together to survive in the
world, all of which should be developed in the classroom.
The study aims to establish manifestations of multiple
intelligences in Grade 4 English First Additional Language
workbooks currently in use in South African schools,
especially as reflected in the teaching and learning
activities given to the learners. Since the ubiquitous
workbooks are vital in the presentation of educational
curriculum in the South African contexts, their reflection of
multiple intelligences would optimize diverse learners’
content reception and retention. The cognitive profile was
largely intrapersonal and verbal-linguistic, according to a
content analysis of the two 2021 Grade 4 English FAL
workbooks. The type of intelligence that was identified
least was the naturalistic intelligence, while the musical
intelligence was completely missing. There was no
equitable or balanced distribution or reflection of
intelligence types in each of the workbooks. It is
recommended that textbook/workbook writers and
teachers infuse in their instructional material, activities that
serve all the intelligences of learners. In such manner, no
learner is left behind as everyone’s learning style is
accommodated, and instruction is rendered at the learners’
own terms and not the instructors’ convenience.
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1. Introduction
Over the last three decades, there has been a surge in
interest in determining whether teachers and textbook
authors use multiple intelligences in their teaching and
learning activities [1-6]. Gardner's theory of multiple
intelligences [7] has had a significant impact on
educational systems around the world. In a nutshell, this
theory states that each person has different learning styles
or intelligences that they use to acquire knowledge.
Gardner [7] identified seven intelligences in humans, and
the naturalistic intelligence was eventually classified as
the eighth [8].
Previous studies around the world have primarily
explored English as a Foreign Language (EFL) teachers’
familiarity and experiences with Multiple Intelligences
theory [9-12]. Other studies have analysed the differences
of multiple intelligences between males and females of
elementary school [13]. Researchers have also researched
the multiple intelligences theory and its influence in
language classrooms [4,14-21].
In South Africa, scant literature has been published on
the use of multiple intelligences in teaching and learning.
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These studies include Maphalala and Mpofu’s 2017 study
which explored possible assessment opportunities in the
South African Curriculum and Assessment Policy
Statement (CAPS) for Senior Phase through Gardner’s
theory of multiple intelligences based on an analysis of
literature. The scrutiny of literature and the Senior Phase
syllabus shows that Gardener’s eight multiple
intelligences for holistic learner assessment were
integrated [22]. In another study, [23] studied the impact
of a viewpoint that is based on Gardner's theory of
multiple intelligences on teachers, learners, and learners’
performance. Findings showed that a multiple intelligence
approach to teaching had a positive impact on learners'
behaviour and educational accomplishment. In another
study, [24] suggest particular ways in which teachers can
integrate the various intelligences as they teach and as
learners get involved in different learning activities in the
mathematics classroom. [25] also discusses both
Gardner’s
multiple
intelligences
theory
and
outcomes-based education in South Africa because the
assumption was that both could resolve the present
challenges in the education of South African [25, p. 61].
In another study, [26] describes the Heads of Departments’
experiences of their schools, in relation to whether
teachers implemented multiple intelligences in their
lessons, and how that impacted both teachers and learners.
The studies carried out in South Africa covered diverse
issues on multiple intelligences.
Several attempts have been made to investigate how
multiple intelligences are implemented in textbooks and
learning materials that are used by learners in schools
around the world [1, 22, 27-31]. Because textbooks play
such an important part in curriculum development,
textbooks and workbooks now in use in schools must
represent and activate as many intelligences as possible in
order to satisfy the learning styles of students. There has,
however, been a dearth of studies interrogating the extent
to which current textbooks and workbooks used in South
African schools have capitalised on these multiple
intelligences in the activities given to learners. The
one-size-fits all teaching and learning materials should, at
the very least, cater for learning diversity in among
learners. This study, therefore, intends to interrogate the
extent to which the current two English FAL workbooks,
used in the South African school education system at
Grade 4 level, reflect the multiple intelligences.
This study seeks to address the research question:
To what extent do the two Grade 4 English First
Additional workbooks currently used in South African
schools reflect all the multiple intelligences?
The Multiple Intelligence Theory
The multiple intelligence theory was proposed by [8]
who defines intelligence as a “biopsychological potential
to process information that can be activated in a cultural
setting to solve problems or create products that are of

value in a culture.” All people are born with the eight
intelligences, and all children come into the classroom
with various intelligences that have already developed,
which decide the strength and weakness of a learner’s
intellectual, and the ease or difficulty information
becomes when it is presented in a specific way [8].
People do not learn in the same way [8]. Each person
owns to an extent, each intelligence, but each always has a
dominating intelligence. All the intelligences are equally
important. The intelligences are used simultaneously and
generally work together, as individuals develop skills or
solve problems. According to [32] regardless of which
subject a teacher teaches, whether in the arts, science,
history, or mathematics field; the teacher should present
learning materials in numerous ways, so that diverse
intelligences complement each other. Because each person
differs from another, there is no logic in teaching and
assessing learners in the same way, like in the traditional
way of learning in schools, where most focus is put on
linguistic and logical-mathematical intelligences.
Gardner [7] initially proposed seven abilities that
manifest multiple intelligences which are: visual-spatial,
verbal-linguistic, musical-rhythmic, logical-mathematical,
interpersonal, intrapersonal, bodily-kinesthetic, and later
added naturalistic intelligence. Following are the
descriptions of the different intelligences.
Verbal-linguistic intelligence: "Involves sensitivity to
spoken and written language, the ability to learn
languages, and the capacity to use language to accomplish
particular goals," according to 33, p. 41. It has to do with
one's ability to think and solve difficulties using language.
Learners that are verbal-linguistic are good at speaking
and expressing themselves in words [33]. They have
excellent writing and speaking skills. They utilize words
to persuade, argue, entertain, and educate. Language is
linked to verbal-linguistic intelligence. It is explicitly
described as the ability to speak and write coherently and
eloquently by [34] and [35]. [36] suggest that in order to
learn a language well, students must have strong listening,
reading, writing, and speaking skills. Learners who lack
the four language skills struggle to comprehend what they
read [37]. It may be argued that learners' linguistic
knowledge was best determined by their verbal-linguistic
intelligence [38]. Brainstorming, choral reading, debating,
individualized reading, journal keeping, discussing in
large and small groups, reading to the class, sharing time,
storytelling, writing a newspaper article, writing in a
learning journal, making a book, and many other activities
for verbal-linguistic intelligence learners take place in the
classroom [39]. At some level, everyone is assumed to
have this intellect.
Logical-mathematical intelligence: Gardner [33, p. 42]
describes logical-mathematical intelligence as "the ability
to examine problems rationally, carry out mathematical
operations, and research difficulties scientifically." It has
to do with the ability to think in abstract and conceptual
terms, as well as the ability to recognize logical and
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numerical
patterns
[40].
Learners
who
are
logical-mathematical appreciate working with numbers.
They are adept at deciphering data and analyzing abstract
patterns [33]. They think in terms of cause and effect,
induction, and deductions, organizing/outlining, making
steps, playing strategy games, thinking abstractly and
utilizing symbols, and employing [41]. [42] claims that
logical-mathematical intelligence can improve a learner's
active learning by motivating them to be self-sufficient.
Visual-spatial intelligence: According to [33, p. 42],
visual-spatial intelligence entails the ability to recognize
and manage "patterns of large space as well as patterns of
more constrained areas (such as those of chess players,
graphic designers, or architects)." It has to do with the
ability to think in pictures and images, as well as the
ability to visualize precisely and abstractly [8]. Learners
with high spatial intelligence think in pictures and images
and process information in pictures and images [43]. They
have great fine motor skills as well as excellent visual
receptive skills [44]. These students can read maps and
jigsaw puzzles, think in pictures, construct mental images,
and love looking at maps, charts, and photos as well as
viewing videos and movies [44]. Various tasks, such as
varied uses of diagrams, concept mapping, or photographs,
successfully assist learners who excel in visual-spatial
intelligence to have a solid sense of interpreting visual
imagery when it comes to second language learning and
teaching [45], as well as in mathematics [46].
Bodily-kinaesthetic intelligence: [33, p. 42] describes
bodily-kinaesthetic intelligence as the ability to "use one's
entire body or sections of the body (such as the hand or
the mouth) to solve issues or fashion goods." Through
touch and movement, bodily-kinaesthetic learners are
acutely aware of their surroundings. Young children
process the world by absorbing information with their
body, which subsequently creates the foundation for
abstract reasoning. During this time, youngsters are better
able to grasp a lesson that includes an active physical
component [47]. Traditional modes of teaching can
frequently distract or annoy a kid, but motions can often
motivate and connect them, allowing the child to combine
thought and movement through kinaesthetic learning in
the classroom [48].
Musical intelligence: Musical intelligence, according
to [33], entails the ability to recognize sound patterns,
produce, convey, and comprehend sound-based meanings.
It is characterized by auditory imagery and so requires
competence in the performance, composition, and
perception of musical patterns [49]. Musical learners use
sound to think, feel, and process knowledge. They are
better at perceiving, composing, and/or performing music.
Other cognitive activities such as visual-spatial skills,
abstract mathematical abilities, perceptual organization,
reading skills, vocabulary retention, and linguistic abilities,
i.e. translating thought into sound memory in general, are
all influenced by music, according to studies by [50].
Musical intelligence, like all intelligences, can be used as
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a form or method of learning as well as a message or
material to be taught [7]. The neuronal developments of
the human brain, according to [51], demonstrate the
cognitive capacity that characterizes musical intelligence.
When working with children and teenagers in the
classroom, using music can help manage their emotional
states, enhancing interpersonal ties among the learner's
body and between the learner and the teacher [52].
Participating in musical activities can help youngsters
develop their reasoning and problem-solving skills, as
well as their lateral thinking, memory, social skills, and
teamwork abilities [52]. Structured musical instruction
aids in the development of phonemic awareness, auditory
and rhythmic discrimination, and reading ability in
children [53]. They also say that incorporating music into
language instruction helps students improve their reading,
writing, listening, and speaking skills [53].
Interpersonal intelligence: Interpersonal intelligence
refers to "a person's ability to comprehend other people's
intents, motives, and objectives and, as a result, to work
effectively with others" [33]. Learners with high
interpersonal intelligence have an innate ability to
effectively communicate with, relate to, and get along
with others [54]. Because interpersonal intelligence is
linked to the learning objectives of communication and
collaboration, as well as critical thinking and problem
solving [55], it is crucial for learning. Learners can
display interpersonal intelligence in a course by
presenting presentations, participating in group
discussions, conducting experiments, and debating in
small groups. Learners can share information and have a
deeper comprehension of what they've studied thanks to
small social groups and learner-centered activities. As a
result, learners obtain intelligible input through working
jointly in such a comfortable and non-threatening learning
environment marked by contextual signals ([56].
Intrapersonal intelligence: "The ability to comprehend
oneself, to have an effective working model of
oneself—including one's desires, anxieties, and
capacities—and to apply such information successfully in
managing one's own life" [33, p. 43]. It has to do with
one's ability to be self-conscious and aware of one's own
inner sentiments, values, beliefs, and thought processes
[7]. Intrapersonal intelligence learners are acutely aware
of their feelings, ideas, and objectives. Such students
typically require alone time to process and develop.
Individuals with high intelligence have developed a strong
feeling of self-assurance, independence, and willpower [7].
Keeping a journal, writing an autobiography, working
independently, rewriting a story from their point of view,
meditating sessions for brainstorming or studying, and
making a scrapbook for their poems, papers, and
reflections are some of the activities that are done in
classrooms to promote intrapersonal intelligence [49].
Naturalist intelligence: The ability to locate oneself in
the natural environment is referred to as naturalist
intelligence [57]. It has to do with the ability to identify
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and classify plants, animals, and other natural objects.
This intelligence refers to a person's natural curiosity
about the world around them. These people appreciate
being outside in nature and wish to keep it clean [58].
Plants, animals, and rocks are easily recognized and
categorised by learners with good naturalistic intelligence
[58]. Caring for classroom plants and pets, sorting and
classifying natural objects such as leaves and rocks,
researching
animal
habitats,
observing
natural
surroundings,
organizing
or
participating
in
park/playground clean-ups, recycling drives, and
beautification projects, and researching a particular plant
or animal are some of the activities done to promote this
intelligence [59].
Multiple intelligence and classroom teaching and
learning
This theory, when applied to the educational system,
suggests that presenting numerous activities and
approaches to learning helps and encourages learners to
think about issues from various viewpoints, hence
enhancing their understanding of that topic [60]. [61] also
claims that giving students various access points to
knowledge promotes learning. Detail knowledge about
students' unique skills, needs, and opportunities for
improvement should inform teaching and practice as
much as feasible [62]. Schools should abandon the old
method of dry lecturing and tedious reading of workbooks
and textbooks in favor of using various intelligences. As a
result, [60] believes that teachers should stop teaching and
grading students in the same way because they learn in
various ways.
The theory of multiple intelligences is significant
because it broadens our understanding of accessible
teaching and learning tools beyond the traditional verbal
and logical approaches employed in most classrooms (e.g.
lectures, textbooks, writing assignments, formulas, and so
on) [63]. This means that textbook authors and teachers
should design and present learning activities in such a
way that they engage most or all of the intelligences. This
type of presentation of most or all of the intelligences not
only motivates students to study, but also allows teachers
to reinforce the same subject in a variety of ways. As a
result, what is being taught is better grasped.
Curriculum, education, classroom activities, and
assessment procedures have all been based on Gardner's
theory of multiple intelligences. According to [58],
everyone has strengths and weaknesses in different
intelligences, which is why teachers should consider how
best to provide teaching and learning material for each
subject and each class of students. Instruction that is
geared to help students acquire content in a variety of
ways can boost their confidence and help them improve in
areas where they are weak. As a result, when education
incorporates a diversity of meaningful and suitable
techniques, activities, and assessments, learners' learning

improves.
[64] and [65] argue that multiple intelligence theory is
important in the teaching of language skills because it
encourages learners to enhance their attitude,
comprehension, motivation, and language competency by
facilitating the use of metacognitive and cognitive
methods. However, it is regrettable that diverse learning
styles and intelligences are not valued equally, resulting in
the loss of talents and skills among the youth.
An examination of the Grade 4 FAL workbooks is
necessary since workbooks are the most important
resources utilized by students in language classes, and as
such, they play a critical role in communicating
curriculum objectives to students with the support of
teachers. Workbooks were chosen for this study because
they have a broad reach in the South African setting, as
they are freely distributed by the Department of Basic
Education and can be the only source of classroom input
for some students [66]. Grade 4 was chosen because it is a
significant transitional stage highlighted by various
changes, such as an increase in learning areas, a shift in
instructional language, and a move from acquiring reading
abilities to applying reading skills to study [67]. Because
learners have different intelligences and learn in different
ways, it's critical that workbooks cover the various
intelligences as much as possible and adapt to the needs of
all learners who use them. Because of their widespread
use in South African schools, workbooks were chosen for
this study. Because they are provided by the education
department to all students, they were favored over
textbooks, which are shared by students and are not
always available to all students.
This study seeks to answer the research question:
To what extent do the two Grade 4 English First
Additional workbooks currently used in South African
schools reflect all the multiple intelligences?
The scope and Importance of Workbooks
Workbooks, like textbooks, are very essential learning
tools in South Africa. The South African Department of
Basic Education (DBE) began producing and
disseminating workbooks in 2011 as an additional support
for instructors (68). This was done as part of an
intervention strategy to address poor students’
performance in schools. As a result, textbooks and
numeracy and literacy workbooks are created and
distributed to all students in grades 1 through 9 (69).
Learners' learning activities are organized in the
workbooks (68). "Workbooks complement rather than
replace textbooks by allowing learners to work in them,"
notes (70). When comparing workbooks to textbooks,
workbooks become a very important learning tool because
every Grade 1 to 9 learner has the same workbook across
the country, whereas textbooks may differ from school to
school because there are many textbooks on the market,
and a school chooses a textbook for their school, which
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may be different from what the next school is using.
Workbooks are sometimes the only source of reading
material for some students in schools with low resources
(70). As a result, workbook research becomes extremely
crucial.
The workbooks are designed to aid in the teaching of
mathematics and literacy, as well as to improve students'
performance in these disciplines (71). While textbooks are
designed to supplement what the teacher teaches in class,
learners can use their textbooks to complete the tasks in
separate exercise books, which feature exercises and
activities, according to (72). The purpose of these
exercises and activities is to see if the students understand
the curriculum. As a result, the exercises in the
workbooks match what students learn in class, and
students complete the activities in the workbooks on their
own. The worksheets are utilized in conjunction with the
recommended textbooks, resulting in very effective
learning resources. This means they have access to the
curriculum content found in textbooks, as well as
exercises to aid in "processing, consolidating, and
absorbing that content" (72). Workbooks are referred to as
fundamental LTSM (learning and teaching support
material) by 72. A textbook/learner book, workbook, and
instructor guide are all essential instructional tools. Every
year, the workbooks are updated to correspond with the
official national curriculum.
A number of academics have conducted research on
these workbooks. (73) looked at the Department of Basic
Education workbooks for Grade 3 as curriculum tools to
see how well they aligned with the official national
curriculum, and discovered that the workbooks are best
used as a practice curriculum tool. (74) conducted a case
study of six grade 3 teachers' usage of Department of
Basic Education workbooks and discovered that the
teachers under study did not use the workbooks in the
ways that the DBE intended, recommending that
education programs train teachers on how to best use the
workbooks. (70) investigates the degree of linguistic
complexity in texts from grade 3 to grade 4 workbooks,
finding a significant rise in textual complexity across all
factors examined. (71) A study found that Grade 6
students improved their arithmetic skills when they used a
traditional textbook in the same way they did when they
used a workbook designed expressly to address South
African students' low performance.
As a result of seeing how workbooks are utilized by all
students in public schools, who sometimes do not have
textbooks due to a lack of resources, and in
resource-stressed contexts, workbooks are sometimes the
only source of reading material for some students. It's
crucial to identify manifestations of multiple intelligences
in the workbooks now in use in South African classrooms
so that we can assess how effective they are at allowing
various learners to learn using different intelligences.
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2. Materials and Methods
2.1. Workbook Sample Selection
The focus of the study is on two workbooks that are in
use in Grade 4. The two workbooks selected are for
English First Additional Language (FAL). English FAL
was chosen instead of English Home Language (HL)
because more learners in South Africa are registered for it.
According to the Department of Education (2005), the
FAL assumes that learners do not have adequate
knowledge of the language they are learning. The FAL
refers to a language that is not a mother tongue but which
is the medium of learning and teaching in education (DoE,
2005). In South Africa, Grade 4 is an entrance to a new
phase, the Intermediate Phase (Grade 3 to 6), which
comes after the Foundation Phase (Grade 1 to 3). Grade 4
is a vital period in South African education, as it is in
many other worldwide education systems, where learners
make substantial transfers from the Foundation Phase
(FP). Learners in the FP are working to improve their
reading skills and art, but in Grade 4, they are expected to
learn from what they read. The mechanics of reading,
which underpin learning to read, are reportedly refined in
the FP and used to retrieve information from readings in
English in Grade 4.
2.2. Analysis of the Workbooks
Two English FAL workbooks, currently used in South
African primary schools in Grade 4, were assessed in
relation to different intelligences which are reflected
through the activities learners are supposed to do. This
analysis was done to find out the extent to which each
workbook catered for different intelligences. For ease of
reference, the two workbooks are hereinafter, referred to
as Book 1 (for Terms 1 and 2) and Book 2 (for Terms 3
and 4).
For the analysis, firstly, all activities in the two
workbooks were identified and written down. In this study,
activities are any tasks that learners are asked to do during
the learning time. These were activities that learners
should do during and at the end of each lesson. Below are
examples of the activities:
 Answer each of these questions.
 Encircle the letter next to the correct answer. If you
are not sure what the answers are, go back and read
the story again.
 Number the sentences from 1 to 5 to show the order
in which things happened in the story (Book 1, p. 3).
These three activities are for one lesson and they should
be done during and after the lesson. Each activity was
then classified into an appropriate intelligence that aligned
with it. The following are examples of the different
activities whose intelligences were identified.
Example 1: Read the words and listen to the sounds.
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Then use 5 of these words to write your sentences in your
exercise book (Book 1, p. 8). The activities done in this
example are related to verbal/linguistic intelligence.
Example 2: Draw a line to match the present and past
tense verbs (Book 2, p. 17) is intended to cater for
visual-spatial intelligence.
Example 3: Work with your friends to make up a role
play about what happened at Mapula's house (Book 1, p.
12). The intelligence in this activity is interpersonal.
Example 4: Fill in this mind map to show what
happened in the story (Book 1, p. 12). This activity was
categorized as catering for visual/spatial because learners
need to think and process information in pictures and
images.

3. Findings
The table 1 summarises the findings of the intelligences
catered for in both books.
It was interesting to note that for both Books, the
intelligences that were accorded the most representation
were the intrapersonal and the verbal-linguistics,
particularly through activities that required the learners to
make up a story to show what happened in the story about
the lion and the mouse; look at the pictures, they will help
you fill in the missing words in this story (intrapersonal);
write three sentences about each of the pictures; write
opposites or antonyms for each of the sentences
(verbal-linguistics). Both books were totally devoid of the
musical intelligence and scantly represented the
logical-mathematical intelligence; giving the impression
that language learners needed not be musical or
logical-mathematical in the language classroom. Such
assumption further entrenches the disciplinary divides
where learners should put in abeyance their logical
mathematical intelligence in the language classroom and
activate it in the scientific disciplines. While the

naturalistic intelligence was conspicuously absent in Book
1, it was pitifully represented in Book 2 with a single
activity where learners had to research on the different
dinosaurs. The visual-spatial intelligence is one
intelligence that was neither overly nor under-represented
in both books. Overall, the two Books similarly denied
visibility to particular intelligences and accorded it to
other intelligences; thereby advantaging some learners
and disadvantaging other learners in the process.

4. Discussion
In language schools, focusing heavily on one
intelligence, such as intrapersonal, does not appear to
assist students in enhancing their target language
competence [75]. Learners who have low intrapersonal
intelligence may lose interest in studying English and
develop a negative attitude toward the language.
The activities that catered for the verbal-linguistic
intelligence were of a reasonable amount, accounting for
77,8% and 76,6% of the activities respectively for the two
books. However, what was most expected was that
verbal-linguistics intelligence takes the lead in the
activities because in learning a language, in this case,
English, learners have to do more of speaking, writing,
and reading the language. Learning a language is done
more effectively through communicating in meaningful
ways using the target language [36]. Hence the
development of verbal-linguistic intelligence is of utmost
importance in the formation of the human being from
childhood. The ability to communicate and listen has
become an essential skill and as a result, verbal-linguistic
intelligence becomes very important in the development
of language. All intelligences play an important role in the
development of an individual, but linguistic-verbal
intelligence plays an important role in the development of
other intelligences [38].

Table 1. Quantitative summary of the reflection of multiple intelligences in the two workbooks
Intelligence reflected

Book 1 [Total activities 225]

Book 2 [Total activities 197]

Number of activities

% representation

Number of activities

% representation

verbal-linguistics

175

77,8

151

76,6

logical-mathematical

5

2,2

2

1

visual-spatial

55

24,4

47

23,9

musical

0

0%

0

0

bodily-kinaesthetic

7

3,1

6

3

interpersonal

18

8

20

10,2

intrapersonal

207

92

177

89,8

naturalistic

0

0%

1

0,5
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Visual-spatial intelligence was catered for by only
24,4% and 23,9% of all the activities respectively. That is
too low a percentage especially that these activities are
meant to be done by young learners. This means most of
the activities were presented with auditory rather than
visual information. Hence visual-spatial intelligence
learners find it more difficult to learn since the activities
are traditionally focused on auditory-sequential learning
[43]. Examples of the few activities that cater for
visual-spatial are:
 Draw a line to match the present and past tense
verbs (Book 2, p. 17).
 Encircle the words that mean the same as the first
word in each row (Book 1, p. 15).
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intelligence, accounting for only 2,2 and 1% of the
activities respectively for both books. This intelligence is
important because it enables learners to think conceptually
and abstractly and discern logical and numerical patterns
[40]. For example, in Book 1 page 42, and Book 2 page
130, learners were asked to “Do these word sums.” This
was the only activity that catered for the
logical-mathematical learners in the two books. The same
applies to naturalistic intelligence which is catered for by
only 1% in Book 2 and not at all in Book 1. The only
activity that catered for this intelligence was researching a
particular animal, in this case, dinosaurs, which according
to [59] is an activity that caters to naturalistic intelligence.
Regrettably, neither book addressed musical
intelligence, despite the fact that it is a crucial intelligence
The interpersonal intelligence was catered for in only 8% that may help children enhance their other skills, such as
and 10,2% respectively in the two books. This means reasoning and problem solving, lateral thinking, memory,
there are very few activities that allow learners to interact social skills, and teamwork [52]. This was taken for
and work together. Two of the few examples are:
granted by the authors of the two workbooks, who
 Work with your friends to make up a role play about overlooked musical intelligence. When working in a
what happened at Mapula's house (Book 1, p. 12).
classroom, especially with children and adolescents, using
 Talk to your friend about what you think these books music during instruction is highly significant since it can
are about (Book 2, p. 12).
assist in managing their emotional states, which improves
the relationship between the students.
Learners strong in interpersonal intelligence have a
natural ability to interact with, relate to, and get along
with others effectively [54]. Most of the activities in the 5. Conclusions
two books do not give learners opportunities to
The purpose of this study was to assess the extent to
collaborate in small groups but rather they do most of the
activities individually. The small social group activities which Grade 4 English First Additional Language (FAL)
enable the learners to share information and get a better workbooks which are currently in use in South African
understanding of what the content is. Consequently, this schools reflect multiple intelligences in the teaching and
relaxed and nonthreatening learning environment also learning activities given to Grade 4 learners.
allows learners receive comprehensible input by working
The results showed that two intelligences are
collaboratively [56]. Unfortunately, there were a few such predominant, and these are the intrapersonal and the
activities in both books.
verbal-linguistic intelligences. Other intelligences like
Bodily-kinesthetic intelligence was catered for in only visual-spatial, interpersonal, bodily-kinaesthetic, and
3,1 and 3% of the activities respectively for the two books. logical-mathematical were catered for at very low level.
The few activities include roleplaying, for example:
Musical intelligence is not catered for.
 Now you and your friends should pick the best
These results show that the multiple intelligences
ending in your group, and then make up a role-play theory was not taken into consideration when these
to present your story to the class (Book 2, page 85).
workbooks were designed. The implication is that if
 Make up a role play to show what happened in the teachers rely heavily on these workbooks, most
story about the hare and the tortoise (Book 1, p. 38).
intelligences are not developed and this will disadvantage
 Flip a coin. Heads you move forward 2 places, tails many learners whose intelligences are not catered for. It is
you move forward only one place (Book 1, p. 30).
recommended that workbook designers take seriously the
issue of multiple intelligences and ensure that they include
Unfortunately, there are so limited opportunities to all learners. Teachers may also be creative and cater for
develop this intelligence, yet it is very important
more intelligences as they teach so that they achieve their
especially to young learners. [47] observed that young
goals in teaching.
children process the world through the way they use their
bodies, which will then become the foundation for
abstract thinking. Therefore, children find it easy to grasp
Acknowledgement
a lesson that is taught when they are physically involved
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Thanks to Nathaniel Batidzirai for editing the
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