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Abstract Background: This research examined the
significant main effect of peer tutoring, storytelling, and
gender, on the social skills of pupils with mild intellectual
disability. Using the Social Development Theory of Lev
Vygotsky as the rationale for this study, the acquisition of
social skills is viewed as based on a social constructivist
view of learning. Methodology: The study sample
consisted of thirty-four pupils with intellectual disability,
purposively selected from three schools in Ibadan
Metropolis, and randomly assigned to one of the peer
tutoring, storytelling, or control groups. Thirty sessions
were held over ten weeks with the peer tutoring and
storytelling experimental groups only. A social skills
performance scale was administered before and after the
intervention to collect data from these three groups. An
analysis of covariance was used to examine the data
collected. Results: Findings based on the analysed data
revealed that there was a significant statistical difference
between pre-test and post-test results of the three groups.
The effect of gender on social skills of participants was
significant, as was the interaction effect of treatment and
gender. Conclusion: Recommendations based on the
finding of this study are that peer tutoring and storytelling
be adopted for teaching social skills to pupils with mild
intellectual disability, and that pictorial illustration be used
to enhance their reading skills.

Keywords Mild Intellectual Disability, Peer Tutoring,
Social Development Theory, Social Skills, Storytelling

1. Introduction

Difficulty in socialising or sustaining relationships is a
major characteristic of persons with mild intellectual
disability that negatively affects their academic ability.
Learners who have appropriate social skills understand
both written and implied rules when interacting with
others and know how to act in a variety of social
situations. Individuals with good social skills find it easier
to express their satisfaction or dissatisfaction, protect their
individual rights, seek assistance from others when
necessary, and reject unfavourable expectations [1]. It can
be inferred that social skills are necessary for
comprehending and analyzing information in a
sociocultural environment [2].

The development of individuals, including those
categorised as intellectually disabled, largely depends on
the company they keep. The power of influence in
developing appropriate social skills required for effective
interaction cannot be overemphasized. This is because
humans are products of ideas, beliefs, and thought patterns
acquired from various sources and experiences. An
individual's ability to interact effectively with others in a
specific social context is known as social skills.

Social skills include our ability to communicate and
interact with each other, both verbally and non-verbally,
through gestures, body language, and our personal
appearance. Some individuals, however, have problems
learning appropriate behaviours [3], because they lack the
necessary social skills, such people are unable to interact
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effectively with those around them [4]. The lack of social
skills gives rise to challenges which may lead to
depression, social anxiety, solitude, and alcoholism later
in life [5].

In pupils with mild intellectual disability, poor social
skills stem primarily from the fear of being different and
of being made the object of jest, bullying, and, in the
worst cases, rejection. Social skills underlie good relations
between people [6]. Pupils with intellectual disability do
not usually possess social skills commensurate with their
chronological age. The resulting effect is the exhibition of
poor communication skills, lack of empathy, and poor
problem-solving abilities. Moreover, poor social skills
will lead to poor communication skills and subsequent
rejection by their peers [7].

Academic achievement, general quality of life,
conformance,  psychological health, and social
achievement all necessitate the development of social
skills [8]. It should be noted that any social skills training
that resolves social relationship challenges will improve
overall quality of life and happiness [9]. Language
pragmatics, which includes both verbal and nonverbal
abilities that enable communication flow as well as critical
tools for understanding and analyzing messages within a
socio-cultural environment, is required for social skills
[2].

For pupils to exhibit appropriate social skills, there
must be a level of interest in learning such skills. Learning
may occur through observation of family members, other
adults, and peers as models. This is an unconscious and
nonsystematic learning method which is usually not valid
for pupils with intellectual disability. In other words, a
pupil with intellectual disability cannot learn social skills
in the same way as a regular learner without any form of
disability. That is why systematical training and support is
necessary for pupils with intellectual disability to acquire
social skills.

This vital training helps them attain self-reliance,
independence, and maximum academic excellence. It also
helps individuals with intellectual disability understand
and know their civic rights and responsibilities so that
they are not trampled upon. It exposes them to the
acceptable norms of society, so that they do not act
irresponsibly in public. To this end, this study seeks to
investigate the effect of peer tutoring, storytelling, and
gender, on social skills among pupils with intellectual
disability while the moderating variable is gender.

Hypothesis

The following hypotheses were formulated:

Hi: There is no significant main effect of treatment in
enhancing the social skills of pupils with mild intellectual
disability.

H,: There is no significant main effect of gender on
social skills of pupils with mild intellectual disability.

Hs: There is no two-way interaction of treatment and
gender on the social skills of pupils with mild intellectual
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disability.

The Hy will be accepted if there is a statistically
significant difference in each of the above hypotheses.

2. Literature Review

Social Development Theory of Lev VWgotsky

The concept of learning through peer tutoring and
storytelling is based on a social constructivist view that
highlights the importance of learning from peer
mentorship through socialisation in proximal development
areas [10].Users actively participate in making meaning in
stimulus-response processes through cognitive integrating
activities. [11].

Learning according to Vygotsky [10], occurs through
social negotiating process within a cultural environment,
with language serving as the primary enabling tool. He
theorised that knowledge was co-constructed and that
individuals learn from one another. This theory is known
as social constructivist theory because, in the opinion of
Vygotsky, students must participate actively in the
learning process. With the support of other individuals,
learning takes place, thereby contributing to the social
element of the theory. The social constructivist or social
development theory has recently been expanded to include
a framework of cognitive learning [12] through which
students learn in a way comparable to conventional
learning.

Learners gain access to professional information
through role models, who facilitate rather than teach, with
the goal of learning to solve realistic and practical
challenges in real-world situations. Just as in conventional
apprenticeships, learners take part in on-the-job tasks
rather than being taught abstract concepts in a didactic
way. The central idea of Vygotsky's theoretical
framework is that social interaction is critical to the
development of cognitive processes. According to
Vygotsky [10], every feature in the child's cultural
development appears twice: once on the social level and
once on the individual level; once between people
(interpsychological) and once within the child
(intra-psychological). This holds true for voluntary
attention, rational memory, and cognitive development.
All higher functions emerge from genuine interpersonal
relationships.

Peer Tutoring and Social Skills

According to researchers, peer tutoring impacts
positively on student learning, motivation and
socialization [13, 14]. Peer tutoring has been shown to
play an important role in the development of creativity
and problem-solving skills by both teachers and students.
Because peer tutoring is interactive, the teacher can first
understand the learners' mental level, their concept of the
topic, and the best approach to present the knowledge to
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them. According to Gebes [15], anger was effectively
managed among high school students using a peer
tutoring approach. Tutors and tutees actively participated
in collaborative work and meaningful tasks as part of a
planned and structured program, which resulted in
successful outcomes [16].

Moreover, Yelpaze [17] reported that a peer-mediated
social skills training programme reduced aggressive

behaviour in high school students. Another study
discovered that peer tutoring helped children with social
and emotional disorders improve their academic

performance [18]. Furthermore, peer tutoring can benefit
students by facilitating discussion, which leads to learning
in a supportive environment. In the same vein, peer
tutoring boosts introverted or shy students' confidence and
cognitive levels [19], which may help them express
themselves in front of the class [20] or other gatherings.
Peer tutoring is also beneficial for institutions that provide
inclusive educational services to pupils with special needs
[21], as it has been demonstrated to substantially reduce
social and behavioral problems among learners [22].

In this regard, tutors' ability to accept responsibility and
gain a sense of control improved significantly [23]. As a
method of teaching, peer tutoring helps to develop the
skills of pupils, gives them self-confidence, and supports
them while solving the problems they face [24]. Peer
tutoring has been studied for its impact on success,
attitudes, and retention, and the findings indicate that it is
an effective teaching method, especially for students with
learning disabilities [25, 26, 27].

Storytelling and Social Skills

Storytelling as a teaching method was initially
developed to help individuals with autism spectrum
disorders (ASD) acquire social skills [28, 29]. Later
studies showed that storytelling could be used effectively
in teaching safety skills, as well as social skills [30, 31,
32], for individuals with learning disabilities [33],
behavioural problems [34], and intellectual disabilities
[35]. In a study which examined the effectiveness of
social stories on teaching safety skills, Steer [32] aimed to
teach three participants with ASD, aged between 10 and
17, the skill of protecting themselves from sexual
harassment. He observed that social stories were
influential not only in the acquisition of the target skills,
but in retaining them, and with the capacity for
generalisation about different people and forms of
harassment.

In another study, Kutlu [31] examined whether the
delivery of social stories alone, and in combination with
video modeling, differed in terms of effectiveness and
efficiency in teaching four participants, aged between 10
and 13 with ASD, skills to protect them from strangers
knocking on the doors and abduction attempts. Research
results showed that three of the four participants learned
the skills of protecting themselves from strangers at a
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level that met the criteria with both forms of
implementation. The method of instruction using only
social stories was more effective for the fourth participant.

Studies have shown that the instructions delivered by
peers were effective in the acquisition of various target
skills by individuals with developmental disabilities [36,
37]. In these studies, peers acquired the knowledge and
skills to implement the simultaneous prompting procedure
[38, 39], the constant time delay procedure [40, 41] and
embedded instruction using the constant time delay
procedure [42]. It was observed that after the instruction
delivered by peers, individuals with developmental
disabilities acquired the target academic skills [39, 42],
daily life skills [40], leisure time skills [38], and social
interaction and communication skills [43, 44].

Gender and Social Skills

Gender differences in the development of social skills
in relationships and problem behaviors, according to
research, begin at a young age. Boys were more likely
than girls to engage in problem behaviors, but girls were
more likely to have superior social and academic skills
[45, 46, 47, 48, 49, 50]. Clearly, more study is required to
better understand gender differences in social skKills.
Furthermore, children's social skill may be profoundly
influenced by their environment and cultural differences.
According to the findings, different cultures place
different emphasis on communication and socialization
skills, as well as different expectations for acceptable and
problematic behavior patterns [51]. This topic has not,
however, been investigated extensively by professionals
in non-western countries. Investigating social skills across
cultures could help to develop a professional
community-wide definition of the concept of social skills.

Males have lower verbal abilities and use less tentative,
more assertive language than females, according to studies
[52, 53, 54]. Furthermore, females outperform males in
terms of emotion regulation and reading, as well as social
group function [55, 56, 57]. Gender differences in
language and socioemotional abilities appear to exist
before birth. Neonatal males, for example, make fewer
basic oral rhythmic and lingual movements while sucking
[58]. Neonatal females, on the other hand, respond to
sweetened formula with a reflex smile and have higher
auditory sensitivity [59, 60]. Other differences over the
next few months include pain sensitivity, responsiveness
to maternal vocalizations, and emotional expression
discrimination [61, 62].

3. Methodology

Research Design

The study adopted the pretest-posttest and control
group quasi-experimental research design with a 3x2
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factorial matrix. There were two main experimental
groups and one control group. The experimental group
was exposed to treatments (peer tutoring and storytelling)
while the no treatments were administered to the control
group. The moderating variable was gender (male or
female).

Experimental group 1: (E;): O; X; O,

Experimental group 2: (E»): O, X, Os

Control group 3: (©): O3 Os

E, represents peer tutoring

E, represents storytelling

Where O,, O,, and O3 represents pretest scores, Oy, Os,
O represents post test scores.

X1 represents the treatment package for experimental
groupl (peer tutoring).

X, represents the treatment package for experimental
group? (storytelling).

C for control group.

Participants

The study population were pupils with mild intellectual
disability in Ibadan. Participants consisted of 34 pupils
with intellectual disability, purposefully selected from 3
primary schools, identified as school P, S and C, in Ibadan,
Oyo State. The small sample size was due to the unique
characteristics of participants screened using the Slosson
Intelligence Test to identify pupils with mild intellectual
disability. In school P, out of a population of 25 pupils
(N= 10, male = 5; female = 5; mean age = 11.4), 10 were
classified as having mild intellectual disability. Out of 21
pupils (N= 11, male = 6; female = 5; mean age = 12.1) in
school S, 11 had mild intellectual disability. In school C,
out of 36 pupils (N= 13, male = 5; female = 8; mean age =
11.7) 13 had mild intellectual disability. Consent was
obtained in writing from each parent of the pupils selected
for the study. Schools were assigned to a treatment group
by ballot. Participants from school P were exposed to peer
tutoring, those in school S were exposed to storytelling,
while participants in school C, the control group, were not
exposed to any treatment. All the activities related to the
study were conducted at the three schools from which
participants were selected.

Criteria for Inclusion

1. The pupil must have spent two years in a schooling
system.
2. The pupil had to be willing to participate in the study.

Instrument

The instruments consisted of the following: the Slosson
Intelligence test, a peer tutoring treatment package, a
storytelling treatment package, and a social skills
performance scale. These are discussed below.

: Do Peer Tutoring, Storytelling and Gender Play a Role?

Slosson Intelligence Test, Revised Third Edition

The revised Slosson Intelligence Test (SIT-R3) is a
quick and reliable individual screening test of crystallised
verbal intelligence. The SIT-R3 is a multidimensional
appraisal scale that can be used to assess both regular
education and the majority special populations. Teachers,
psychologists, guidance counselors, special educators,
learning disability instructors, and others can use it to
assess an individual's mental ability. The SIT-R3 tests
vocabulary, quantitative skills, general information,
comprehension, and auditory memory, many of which
have been acquired through incidental learning. This test
has been adapted to suit African cultures. Over time,
validity coefficients have been calculated separately for
each age level and the range was from 0.90 to 0.98. The
reliability coefficient (KR-20) by age levels, yielded
values ranging from 0.88 to 0.97. The reliability
coefficient of this instrument was also determined by
Oyefeso [63] as 0.91. The SIT-R3 now has adapted score
sheets for scannable electronic readers and embossed
materials allow testing of the visually impaired and the
blind.

Peer Tutoring Package

As a teaching method to help improve the social skills
of pupils with mild intellectual disability, peer tutoring
was selected by the researchers and adapted to suit the
special needs of participants. A step-by-step guide was
followed when implementing the treatment package for
experimental group 1 (peer tutoring). Pupils were paired
so they could be each other’s helpmate. Both parties are
simultaneously helped to get better on existing skills. If,
for instance, pupil A had difficulty in toileting, their
helpmate — pupil B — assists them to achieve that skill. In
this way, pupil A learns how to use the restroom by
themselves, while pupil B learns how to put things in
order themselves without an elder.

Storytelling Package

Storytelling was also selected by the researchers as a
teaching method. The stories used were culled from the
Pinwheel series, Social Habits for Pre-primary: Course
Book 2. This guides the process of telling a story that
extols the healthy social skills of lavishly illustrated
characters. The story should be told with attention to tone
to signify mood, accompanied by gestures and
dramatisation. This process was followed when
implementing the treatment package for experimental
group 2 (storytelling) over a period of 6 weeks, 3 times
per week. This helped stimulate interest looks that pupils
looked forward to seeing what social skills would be
covered next. It also helped sustain the attention span of
the pupils for slightly longer periods.
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Social Skills Performance Scale

This package was developed by Gajewski, Hirn and
Mayo [64] and adapted by the researchers to suit the
educational needs and social requirement of each pupil
with mild intellectual disability. The scale consisted of 20
items, with levels of involvement for each item labelled 1
to 5, with level 1 as the lowest (child never practices such
skill) and level 5 as the highest (child always practices
such skill). Where the level of involvement was low, these
areas needed more attention from the teacher. The social
skills scale was filled by the class teacher of the pupils in
the pretest, and by the researcher during the posttest after
completion of the treatment package (storytelling and peer
tutoring). It was completed based on the observation of
the pupil’s social behaviour exhibited during the teaching
and learning process in the classroom. The instrument was
pilot tested to determine the reliability and it yielded a
reliability coefficient of 0.74. The reliability coefficient
was obtained after analysis of the pilot testing to test the
reliability and validity of the scale.

Procedure for Data Collection

The participating schools were presented with a letter of
introduction from the researcher for approval after which
participants were informed of the purpose of the study. A
pretest exercise was carried out prior to the
commencement of the treatment package. The treatment
lasted for 10 weeks, with 3 weekly sessions of 50 minutes
each. At the end of the 10 weeks, a posttest exercise was
conducted to measure the effectiveness of the programme

Table 1.
in Ibadan, Oyo State
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on the social skills of participants.

Method of Data Analysis

The data collected from this study was analysed using
analysis of covariance (ANCOVA) on the SPSS version
23 to test the hypotheses at the 0.05 level of significance.
ANCOVA was used based on its ability to reduce the
effect of extraneous variables in the pretest and posttest
measures. The direction of significant was determined
using estimated.

4. Results

Testing of Hypotheses

This section presents the result of the tested hypotheses.

H.: There will be no significant main effect of
treatment on social skills of pupils with mild intellectual
disability in Ibadan, Oyo State.

The results presented in Table 1 show a significant
main effect of treatment on social skills of pupils with
mild intellectual disability in Ibadan, Oyo State (F ). =
147.589, p<.05, n?=.799). This implies that the treatments
contributed significantly to the variation in participants’
scores. The eta-squared value of .799 shows that the
treatments contributed about 80% to social skills of the
participants. Therefore, the null hypothesis was not
accepted.

Summary of ANCOVA showing the pretest -posttest effects of treatment and gender on social skills of pupils with mild intellectual disability

Source Type HI Sum of Df Mean Square F Sig. Partial Eta Squared
Squares
Corrected Model 893.517a 5 178.703 19.907 .000 .806
Intercept 9996.000 1 9996.000 1113.502 .000 .979
Treatment 854.428 2 427.214 147.589 .000 799
Gender 121.712 1 121.712 45.191 .023 .218
Treatment * Gender 442.428 2 221..214 49.135 .014 311
Error 215.450 24 8.977
Total 17489.000 30
Corrected Total 1108.967 29
a. R Squared = .806 (Adjusted R Squared = .765)
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Table 2. Adjusted marginal mean showing the direction of difference in social skills between the treatment and control groups
95% Confidence Interval
Treatment Mean Std. Error
Lower Bound Upper Bound
Storytelling 29.375 .967 27.379 31.371
Peer tutoring 23.833 1.579 20.574 27.092
Control 16.200 .947 14.245 18.155
Table 3. Adjusted marginal mean showing the direction of difference in social skills between gender groups
95% Confidence Interval
Sex Mean Std. Error
Lower Bound Upper Bound
Male 22.833 1.168 20.424 25.243
Female 23.439 748 21.895 24,983

Table 4. Adjusted marginal mean showing the direction of difference in social skills of pupils with intellectual disability by interaction of treatment

and gender
95% Confidence Interval
Treatment Gender Mean Std. Error
Lower Bound Upper Bound
. Male 23.000 2.996 16.816 29.184
Peer Tutoring
Female 24.667 .999 22.605 26.728
) Male 29.500 1.223 26.975 32.025
Storytelling
Female 29.250 1.498 26.158 32.342
Male 16.000 1.340 13.235 18.765
Control

Female 16.400 1.340 13.635 19.165

Table 2 shows that participants in the storvtellina aroup
obtained the highest mean score ( X =29.375), followed
bv participants in the peer tutorina aroup (mean score X
=23.833), while control had the lowest mean score ( X =
16.200). This shows that participants in the storytelling
group had better social skills than those in the peer
tutoring and control groups.

H,: There will be no significant main effect of gender
on social skills of pupils with mild intellectual disability
in Ibadan, Oyo State

The results presented in Table 1 show that there was a
significant main effect of gender on social skills of pupils
with mild intellectual disability in Ibadan, Oyo State
(Fz0), = 45.191, p<.05, 1°=.218). This implies that gender
contributed significantly to the variation in participants’
scores. The eta-value of .218 shows that gender
contributed about 22% to social skills of the participants.
Therefore, the null hypothesis was rejected.

Table 3 showed that female participants obtained a
higher mean score ( X =23.439), while male participants
had a lower mean score ( X = 22.833). This shows that
female participants had better social skills than the male
group.

Ho 3: There will be no significant interaction effect of
treatment and gender on social skills of pupils with mild
intellectual disability in Ibadan, Oyo State

The results presented in Table 4.3a show a significant

interaction effect of treatment and gender on social skills
of pupils with mild intellectual disability in Ibadan, Oyo
State (F(2,28); = 49.135, p<.05, n2=.311). This implies
that the interaction of treatment and gender contributed
significantly to the variation in participants’ scores. The
eta-value of .311 shows that the interaction of treatment
and gender contributed about 32% to social skills of the
participants. Therefore, the null hypothesis was not
accepted.

Table 4 shows that female participants in the peer
tutoring group had a higher mean score ( X =24.667),
while male participant in the same aroup had a lower
mean score ( X = 23.00). In the storvtellina aroup, male
participants obtained a higher mean score ( X =29.50),
while female participants in the same aroup had a lower
mean score ( X = 29.25). In the control aroup, female
participants had a higher mean score ( X = 16.40), while
male participants in the same aroup had a lower mean
score ( X = 16.00). This shows that male participants in
the storytelling group had the best social skills when
compared to those in the peer tutoring and control groups.

Discussion of Findings

This study determined the effect of storytelling, peer
tutoring and gender differences on social skills of pupils
with mild intellectual disability in Ibadan, Oyo State.
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Main Effect of Treatment on Social Skills of Pupils with
Mild Intellectual Disability

The findings of this study, based on Hj, showed a
significant main effect of treatment (storytelling and peer
tutoring) on social skills of pupils with mild intellectual
disability. This finding agreed with those of researchers
who observed that peer tutoring affected students’
performance [65, 66].The findings are aligned with those
of Gebes [15], who concluded that peer tutoring was
effectively employed in anger management training
programmes among high school students. It is also in
agreement with the assertion of Yelpaze [17], that
peer-mediated social skills training programmes reduced
aggression levels of secondary school students. According
to the findings, peer tutoring is effective in changing the
learning environment from one in which knowledge is
transferred to one in which knowledge is approached from
multiple and missing perspectives, allowing pupils to
learn from one another. Peer tutoring is invariably based
on a process of mutual assistance among classmates,
which facilitates the transfer of control to the pupils in the
classroom.

Moreover, storytelling has proven to be an effective
strategy in developing the social skills of pupils with mild
intellectual  disability. In this regard, significant
improvement was recorded in the ability to accept
responsibility and sense of control of tutors [23]. The
effectiveness of storytelling may be due to the strategy of
keeping the learners relaxed and their minds focused on
the new skills they are about to learn. In the same vein,
storytelling has a significant main effect on the social
skills of pupils with mild intellectual disability as studies
show the effective use of social stories in teaching safety
and social skills [30, 32], for individuals with learning
disability [33], behavioral problems [34], and intellectual
disability [35].

Main Effect of Gender on the Social Skills of Pupils with
Mild Intellectual Disability

The results showed a significant main effect of gender
on social skills of pupils with mild intellectual disability.
The null hypothesis was therefore rejected. The finding
was largely consistent with our hypotheses and with the
work of other investigators [32, 67, 68, 69]. The
implication of this finding is that on completion of the
treatment package, female participants had better social
skills than males. These differences were expected for the
Nigerian context since studies show that girls are more
likely to possess higher social skills and academic
competence, while boys often exhibit more problem
behaviours [45, 46, 49, 50]. Females outperformed male
students in terms of positive behaviour on average.
Gender differences in social skills among pupils with mild
intellectual disability reflect societal gender expectations.
Cultural stereotypes and reactions, according to Deaux

1893

[70], learn, guide, and transmit appropriate sex-roles and
sex-typed behaviours. The stereotyping of behaviour will
likely prevent boys with mild intellectual disability from
developing the same level of social skills as girls.

Interaction Effect of Treatment and Gender on Social
Skills of Pupils with Mild Intellectual Disability

The results indicate a significant interaction of
treatment and gender on social skills of pupils with mild
intellectual disability, proving the effectiveness of this
strategy. This aligns with the submission of Gebes [15]
who concluded that peer tutoring employed in anger
management training program was effective anger
management among students in high school. Philip and
Council [65] and Romano and Walker [65] who observed
that peer tutoring affects students’ performance. The
findings align previous studies that social stories were
effectively used in teaching safety skills, as well as social
skills [30, 32], behavioral problems [34], and pupils with
intellectual disability [35]. Previous findings show that
boys were more likely than girls to engage in problem
behaviors, but girls were more likely to have superior
social and academic skills [45, 49, 50]. This is in
agreement with the present findings because treatment
(peer tutoring and storytelling) and gender significantly
enhanced the social skills of pupils with intellectual
disability.

5. Conclusions

This study was aimed at determining the effect of
storytelling and peer tutoring on the social skills of pupils
with mild intellectual disability. The two approaches were
found to have significant main effects on the social skills
of the participants. Teachers were encouraged to be
equipped with the necessary and important information
regarding diverse teaching methods. In addition, they
were implored to be committed to the teaching of the
children with mild intellectual disability by using
captivating, and interactive techniques appropriate for the
learning styles of the learners, especially as related to
social skills that could help improve their communication
skills.

6. Recommendations

Stakeholders should encourage the use of the two
strategies (peer tutoring and storytelling) for the
development of social skills among pupils with mild
intellectual disability. This is because both strategies
increase the number of participants required for active
interaction and learning with members of the community.
In this manner, learning becomes concrete, auditory, and
visual. Teachers should think about using social stories to
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encourage pupils' active participation in learning tasks
because they had a greater social impact on the social
skills of pupils with mild intellectual disabilities. Based on
the findings, stakeholders such as teachers, caregivers, and
parents of pupils with mild intellectual disabilities should
be educated on the benefits of using peer tutoring and
storytelling to enhance social skills of pupils with
intellectual disability.

Limitation and Suggestion

The researchers did not find any studies investigating
the relationship between the independent variables (peer
tutoring, storytelling, and gender) and social skills among
pupils with mild intellectual disability. This study was
only interested in the effect of two intervention and one
moderating variable (gender) as it enhanced social skills.
Another limitation was the number of respondents
selected for the study. The reason for the small sample
size was due to the unique characteristics of adolescents
with mild intellectual disability, which made it difficult
for their parents to show interests in enrolling them in
school.
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