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Abstract  This paper investigates the professional
curriculum practice of economic and management sciences
(EMS) teachers in teaching financial literacy. Financial
literacy is the accounting part of EMS. Studies confirm that
EMS, as a subject, especially the financial literacy part,
deals with the logical, systematic, and accurate selection
and recording of financial information and transactions, as
well as the compilation, analysis, interpretation, and
communication of financial statements and managerial
reports for use by interested parties. The study was
qualitative, with three participants selected from one rural
school in the Thabo Mofutsanyane education district.
In-depth interviews were used to gather information
regarding the professional curriculum practice of EMS
teachers and how they teach financial literacy. The data
were then analyzed using the lens proposed by Laws,
Harper, and Marcus (2003), which involves identifying
various themes that respond to the research questions. The
study revealed that there were inadequate accounting cash
journal subject content knowledge, and ineffective
collaboration during financial literacy lessons. The
findings suggest that there should be frequent lesson
observations conducted to assist EMS teachers to teach
financial literacy. However, concerted efforts should be
made by heads of departments and subject advisors to
capacitate teachers through sharing of instructional
resources, and creating space for team

teaching/collaboration among teachers at the school and
beyond.

Keywords Professional ~ Curriculum  Practice,
Teaching and Learning, Financial Literacy, Accounting
Teaching

1. Introduction

The professional curriculum practice (PCP) of economic
and management sciences (EMS) was introduced into the
South African curriculum in 1998, after education reform
that was aimed at eradicating inequalities of the past [1].
Unfortunately, teachers are unable to meet the high
expectations of the reform process as envisaged by the new
curriculum, because MS) as a subject requires that teachers
teach accounting cash journal calculations subject content
knowledge collaboratively [2], which is not happening.
This requirement poses an enormous challenge, because
teachers are used to work as individuals. Adverse attitudes
of teachers are a problem, not only in South Africa, but in
the whole southern African sub-region. Kitta [3] reports
that collaboration and team teaching are also major
obstacles in Tanzania. The authors argue that collaboration
is not integrated into school curriculum planning, and
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teachers are left to battle with curriculum implementation
in their lessons on their own.

Although South Africa’s Curriculum Assessment Policy
Statement (CAPS) emphasizes proper planning [4], some
EMS teachers adhere only partly to this practice, citing a
heavy administrative load as a hindering factor [5].
Evidence from Tanzania indicates that inadequate planning
is a cause of teachers being absent during curriculum
training [3]. Aydin, Ozfidan, and Carothers [6] reveal that
classroom planning presents a challenge for teachers in the
United States too. Adequate accounting subject content
knowledge is a prerequisite for EMS teaching practice [7].
In Kenya, teaching the content knowledge (that is, the
subject that a teacher is expected to teach) poses challenges
for teachers in relation to alignment with teachers’ subject
specialization [8]. Inadequate content knowledge is also a
challenge in Ghana [9]. Likewise, schools in the United
Kingdom experience challenges related to teachers’
inadequate subject content knowledge [4].

The authors of this paper propose using various
methodological approaches to help teachers approach
lessons differently. However, a study in Kenya shows that
initial teacher education programmes do not adequately
prepare pre-service teachers, for example, in the area of
pedagogical and content knowledge [8], and beginning
teachers in that country, like their counterparts, the world
over, experience a theory—practice dilemma. Teacher’s
choice of predominantly theoretical method is also a
challenge in Oyo State [2].

In light of the above, the authors concur with Dewey, as
cited by Agu [10], that, “If we teach today as we taught
yesterday, we rob our children of tomorrow”. This
statement emphasizes the need to investigate the
challenges hindering the PCP of EMS teachers in teaching
financial literacy, which was the primary focus of this
study. Despite the challenges encountered by teachers and
referred to above, early researchers recommend solutions
to address the challenges. For instance, in South Africa, the
Integrated Quality Management System (IQMS),
particularly performance standards 1 to 7, are used to
address challenges faced by teachers [11]. Continuous
professional development practice is also used to address
the challenges mentioned above [12]. Teachers’
professional development is promoted in Nigeria [13]. In
the United Kingdom, continuous professional development
practice is used to address this limitation [14]. Despite
efforts in South Africa to improve subject content
knowledge and collaborative teaching by teachers [15],
some local EMS teachers still resist teaching in
collaboration, or teach a subject they did not specialize in,
which results in poor subject content knowledge delivery.

2. Literature Review

This section will review literature concerning the
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inadequate content knowledge of the financial literacy in
EMS and ineffective collaboration during financial literacy
lessons

2.1. Inadequate Content Knowledge of the Financial
Literacy in EMS

The success of any PCP depends on the type of
university training that teachers have received. Adequate
subject content knowledge is a prerequisite for EMS
teaching practice [7]. A teacher is an interpreter and
transformer of subject content knowledge, and should
facilitate learners’ learning [16]. However, teachers with
inadequate subject content knowledge are ill-equipped to
explain and represent accounting subject content precisely
[17]. Studies that were conducted in Germany reveal that
some teachers do not have adequate accounting subject
content knowledge. Literature shows that limited learning
and professional development opportunities affect teachers’
subject content knowledge [18]. It is worth noting that
subject content knowledge alone is not sufficient, because
knowledge of teaching methods is also necessary for
successful pedagogy. Studies on the African continent
(Nigeria) revealed similar challenges, that teachers teach
subjects in which they did not specialize [2]. Reflecting on
the Nigerian context, Omotayo [13] notes that there is a
significant mismatch between training and practice,
especially amongst teachers trained abroad and teachers
trained at Nigerian institutions. Teacher-training
institutions have been criticized for their inability to
produce teachers who are properly grounded in pedagogy
and content [9]. Inadequate funding of most colleges leads
to a decline in the quality of education offered [19].
Teachers need to keep up to date with developments in
their subject areas [2].

Several studies established that initial teacher education
programs do not adequately prepare pre-service teachers
with pedagogical and content knowledge [20, 21, 22].
Teachers with limited subject content knowledge are
linked to poor quality education and learner achievement
[23]. The authors argue that professional teacher
qualifications are not taken into consideration when subject
allocation is done in schools. Molise [24] indicates that
teachers find themselves teaching subjects that they never
studied or specialized in. In the case of financial literacy
teaching, teachers have problems, because they are not
trained as accounting teachers. Most have never had
exposure from any of the three EMS learning areas
(financial literacy, economy, and entrepreneurship)
comprising EMS during their training [25]. Teachers’
insufficient subject content knowledge leads to poor
performance by learners in South Africa [26]. If teachers
are not confident and sufficiently equipped to teach the
accounting sections, they will not succeed in getting
learners excited about accounting [16]. Insufficient subject
content knowledge may lead to negative attitudes of the
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teachers towards the subject [8]. Research has shown that
South African teachers’ subject content knowledge,
especially financial literacy content, has a bearing on the
quality of their delivery of EMS lessons [17, 27].

A study in South Africa showed that PCP organized by
the district did cater for some teachers who taught EMS,
but did not specialize in EMS [20]. The possibility of
producing learners with knowledge and skills needed by
the modern market is unlikely if the subject content
knowledge delivered by teachers is insufficient. Sufficient
subject content knowledge enhances PCP. The National
Education Policy Act 27 of 1996, cited by [18], stipulates
seven roles of teachers that align with critical pedagogy.
First, teachers need to display competency and sound
knowledge of the subjects they teach. Sufficient subject
content knowledge enables teachers to deliver PCP
effectively. Insufficient subject content knowledge makes
it difficult for teachers to unpack and deliver the
knowledge in a manner that is easy for diverse groups of
learners to understand. The second role of teachers is
interpreters and designers of learning programs and
materials. Delivery of subject content knowledge should
not be the responsibility of teachers alone. The
district-based official (learning facilitator) should monitor
and facilitate the delivery, appropriately, of subject content
knowledge to learners. Third, teachers have to be scholars,
researchers, and lifelong learners. This can be achieved
through on-going personal professional development,
study, and research in the field, to broaden professional and
educational knowledge. The fourth role of teachers is to
engage with the community to develop citizenship and
provide pastoral care. A teacher needs to understand
cultural and socio-economic status of the school, to
understand what measures to implement and align with
PCP for the benefit of learners. By doing so, a teacher
might be able to meet the demands of the curriculum
(CAPS). Teachers would, furthermore, develop supportive
relations with parents and other stakeholders in education,
based on a critical understanding of community and
environmental issues. The fifth role of a teacher is leader,
administrator, and manager. Teachers should make
decisions in their classrooms, manage classroom activities
and execute administrative duties effectively. All should be
done democratically and in support of learners and
colleagues. The sixth role of teachers is assessors. Through
assessment, teachers reflect on the subject content they
deliver. It is through assessment that teachers can provide
feedback to learners about subject content knowledge. The
seventh role of teachers is subject specialists. Teachers are
required to be “equipped with basic knowledge, skills,
values, principles, methods, and procedures relevant to the
subject content. Integration of district-based officials and
the SMT equips teachers with various approaches that
enhance PCP, to the benefit of learners”.

However, Feldman [28] indicates that teachers are
usually not prepared to accomplish these roles; even their

educational backgrounds and experiences might not assist
them to fulfil their duties. The view above is supported by
Pereira and Sithole [29] who found that some teachers are
still applying traditional methods of teaching, instead of
adopting modern methods of guiding and facilitating
learners’ progress. However, some teachers do use modern
teaching methods, as required by the CAPS, such as group
discussions and role play, to engage learners’ different
abilities. From the above discussion, we notice that a
common challenge is teachers’ insufficient subject content
knowledge. Papageorgiou and Carpenter [30] clearly state
that teachers struggle to fulfil their seven roles. Therefore,
we argue that there is a need to investigate the challenges
hindering the professional curriculum practice of EMS
teachers in teaching financial literacy.

2.2. Ineffective Collaboration during Financial
Literacy Lessons

Some teachers seem to be resistant to change, because of
lack of involvement in curriculum structuring and find it
difficult to meet the demand for curriculum reform. As a
result, they are unlikely to embrace social change in
practice [3]. It is, therefore, important for teachers to allow
a social change in their practice, for the benefit of
vulnerable learners. In the next subsection, we reflect on
diverse collaboration problems experienced globally in
PCP for EMS. A study conducted by Dube [31], found
that teaching collaboration was not integrated into school
planning, which impacted PCP. The lack of collaboration
in school planning gives teachers the power to dominate
the curriculum and exclude principles of consciousness,
dialogue, giving wvoice to the wvoiceless, and
accommodation of learners’ views. The biggest challenge
for teachers’ collaboration is the inadequate time allotted
and scheduled for formal collaboration [2]. Alvunger [19]
reports that teaching teachers to collaborate and practice
teamwork was also a major obstacle in terms of PCP in that
country. We argue that programs for PCP were designed
theoretically, but were inapplicable practically. Resistance
to collaboration at some schools denies learners the
opportunity to voice their views about PCP, which is
against the principles of critical pedagogy [29]. Resistance
and fear about practicing collaboration affect the
implementation of PCP strategies. Similarly, Rajoo [11]
established that schools, generally, do not make any
provision for the induction of new teachers. Schools do not
provide support through mentoring, joint planning, team
teaching, and observations of lessons by experienced
teachers [32]. Few schools adopt supportive and
collaborative approaches for professional learning of
teachers [23]. Teaching by collaboration appears to be a
challenge in South Africa too. Since the end of apartheid in
South Africa, various reforms have been introduced in the
education system [1]. Unfortunately, teachers are unable to
meet the high expectations of the reform process as
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expressed in the new curriculum. EMS as a subject requires
teachers to work collaboratively, however, the
collaboration presents an enormous challenge, because
teachers are used to working as individuals [22]. For many
teachers who cannot cope with sudden changes to the
curriculum, fear of failure is a risk that yields high anxiety
and reduced resilience, which results in teacher resistance
to change [33]. Lacking the capacity to adapt to changes at
the classroom level leads to teachers’ high level of anxiety
and stress, and fear of the outcomes of education [9, 27].
We argue that resistance to collaboration among teachers
hampers PCP in EMS. Some teachers still believe in
monopolizing education and in principles of power and
domination, which exclude the support, voices, and
involvement of co-teachers and learners in PCP. The
practices of working in silos and excluding others result in
low-quality education and poor PCP. Ineffective
collaboration and teacher resistance to change appear to be
challenges globally [6, 17, 33]. Although centralized
education seems to be effective globally, even in countries
where there are continuous curriculum reforms, strategies
for improving collaboration and enhancing PCP still need
attention. Gudyanga and Jita [12] argue that teachers
perceive collaboration as time-consuming. Some teachers
believe that collaboration is a good strategy for earning
points in IQMS, not necessarily a way to improve PCP.
The researchers argue that a common practice in schools
across the globe is teachers’ resistance to collaboration,
which contributes to low-quality education and poor PCP.
To strengthen PCP in Grade 9 EMS classes, these realities
have to be taken into consideration.

3. Problem Statement

This paper sought to investigate the challenges hindering
the professional curriculum practice of the economic and
management sciences (EMS) in teaching financial literacy.
Some economic and management science (EMS) teachers
seem to be unable to apply appropriate methodologies to
impart EMS content in a learning environment [18]. This
has negatively impact on the general performance of EMS
learners. This impact is evident in the literature on
collaboration among EMS teachers, which reports that, if
teachers are not confident and sufficiently equipped to
teach the accounting sections, they will not succeed in
making learners excited about accounting [16].
Furthermore, insufficient content knowledge evidence of
the subject EMS requires teachers to work collaboratively
during financial literacy lessons; however, the
collaboration presents an enormous challenge, because
teachers are used to work as individuals [21]. These
drawbacks led us to respond to this research question:
What are the challenges hindering the professional
curriculum practice of economic and management science
teachers in teaching financial literacy.
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4. Method

This research was qualitative and located within the
constructivist paradigm, based on the premise that human
beings create multiple meanings in their worlds, which are
constructed as a result of interaction with others [21]. A
qualitative case study design was used for an in-depth
analysis of professional curriculum practice of economic
and management sciences (EMS) in teaching financial
literacy [34]. This enabled me to investigate the
professional curriculum practice of EMS teachers [17] and
gain an understanding of how they teach financial literacy
as part of accounting.

The school was selected because it was accessible for
the researchers. Therefore, the participants were selected
purposively based on the experience they had and that
they were teaching EMS in the same school. The three
participants were profiled as follows:

Thabo (Pseudonym), the HoD, is responsible for
planning and managing the work of EMS teachers. The
HoD of Tlotlo (Pseudonym) Intermediate School started
teaching in Kwa-Zulu Natal in 1997 (Grades 4-7); in 2003
he continued teaching (Grades 8-9) at another school. In
2004 he moved to another school to teach (Grades 4-7),
and in 2005 he was appointed at the same post level to
teach Grades 4-7. In 2012, he was promoted to HoD
(Grades 7-9) where he is still working. He has 20 years’
experience in his teaching career.

Mapule (pseudonym) is the senior teacher who started
teaching in1984 at the intermediate phase (Grades 7-9). In
1989 she continued teaching at another school, in the
primary phase (Grades R-6). In 1990 she returned to
teaching intermediate phase (Grade 7-9), and this is where
she was still teaching at the time of the study. She has 34
years’ experience in her teaching career.

Lefa (pseudonym) is the junior teacher who participated
in this study started teaching in 2004 at senior phase
(Grades 10-12) as a volunteer teacher. In 2004 he
switched to teaching as a temporary teacher at the
intermediate phase (Grades 7-9). In 2006 he was
appointed in a permanent post for the intermediate phase
(Grades 7-9), where he was still working at the time of the
study. He has 16 years’ experience in his teaching career.

The professional experience of participants ranged from
5 to 25 years in the field of education. This range of
experience helped to attain viewpoints from participants
with experience from Bantu education, outcome-based
education (OBE), revised national curriculum statement
RNCS, national curriculum statement NCS and CAPS
curriculum education.

Data was collected through face-to-face interviews to
gather in-depth information regarding the professional
curriculum practice of EMS teachers. The in-depth
interviews used to probe the teachers’ experiences [18]
regarding the challenges of teaching financial literacy
lasted approximately 55 minutes, and all were audio
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recorded. Video recordings were used to collect data EMS,
especially financial literacy lessons. The advantage of
using video to capture lessons [21] enabled us to gain rich
information and a wide-ranging picture of what transpired
in financial literacy lessons [35]. Video recording allowed
for a repeated observation of the same lesson and analysis
of lessons in much greater depth than would have been
possible with other techniques. Observation of two
financial literacy lessons lasting for 30 minutes each was
conducted per teacher to observe how they tend to teach
financial literacy. The interviews and lesson observations
were transcribed verbatim. Lessons were transcribed by
watching and listening to the videos (lessons). Thematic
data analysis was used to identify, analyze, and report
patterns within the transcripts [17]. The ethical clearance
(with number: UFS-HSD 2016/1370) was obtained from
the University of the Free State and permission to conduct
the study was sought and granted by the Free State
Department of Basic Education (FSDoBE). Informed
consent was also obtained from all participants regarding
their participation in the research study. To ensure
confidentiality and anonymity, pseudonyms were used in
place of the participants’ real names, including the school
[32].

4.1. Data Analysis

The study sought to answer the following research
question: What are the professional curriculum practice
challenges experienced by economic and management
sciences teachers in teaching financial literacy? The
responses to this question enabled the researcher to distill
several themes for discussion. These themes emanated
from subjecting the generated data to the analytical lens
proposed by Laws, Harper, and Marcus [36], which
involved the following steps:

Step 1: Reading and rereading all the collected data: the
data from both the interviews and the questionnaires were
read and reread to obtain the views of the participants.

Step 2: Drawing up a preliminary list of themes arising
from the data: major issues and themes were identified
and arranged according to the two main research questions
of the study.

Step 3: Re-reading the data: this compelled the
researchers to verify whether identified themes were
aligned with the participants' comments, and corresponded
to the research questions.

Step 4: Linking the themes to quotations and notes: the
themes emerging from the data were linked to various
scholarly views.

Step 5: Perusing the categories of themes to interpret
them: in interpreting the data, the researchers remained
cognizant of the research questions.

Step 6: Designing a tool to assist in discerning patterns
in the data, to triangulate these during the data analysis
process.

Step 7: Interpreting the data and deriving meaning: this
is mainly related to highlighting the research findings and
arranging material according to categories premised or
guided by the research question.

Data from the in-depth interviews were transcribed and
then coded and categorized into various themes regarding
the  professional curriculum practice  challenges
experienced by economic and management sciences
teachers in teaching financial literacy. To ensure the
validity of data, member checking was done and themes
were sent back to the participants to verify if the data
represented what they identified as challenges EMS
teachers experienced in teaching financial literacy [35].
Participants also signed consent forms and were assured
that their identities will be protected [33] and that the
information they provide would be used only for
compiling this research which makes suggestions on how
the professional curriculum practice of economic and
management sciences teachers in teaching financial
literacy can be tackled. Pseudonyms are used to protect
the participants’ identities [17].

5. Findings

5.1. Inadequate Accounting Cash Journal Subject
Content Knowledge

The success of any PCP depends on the type of
university training that teachers received. Adequate
subject content knowledge is a prerequisite for EMS
teaching practice [24]. A teacher is an interpreter and
transformer of subject content knowledge, to facilitate
learners’ learning [12]. Teachers with inadequate subject
content knowledge are ill-equipped to explain and present
the subject content of accounting precisely [17]. The data
concurs, as reflected in what the principal said:

| agree with the point from your research most of our
teachers are teaching without subject content
knowledge because of teacher-learner ratio
mismatch.

The senior teacher added:
Similar to us, when we arrive at the teaching
accounting part, | only see different transactions
with lots of money, then sometimes | requested my
colleague to help in teaching that part when he is
free. | only see many books with many columns, and
then I don’t know which one is used for what.

The data that were collected show a concern that
teachers with inadequate subject content knowledge are
faced with the challenge of delivering content of subject
to the learners in a confident manner. The problem is
exacerbated by some teachers finding themselves teaching
subjects in which they did not specialize [2]. Some
teachers and HODs are not fully knowledgeable about the
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topic of cash journals. The HoD must develop, control,
and moderate teachers’ work; however, the HoD also
struggles with the topic the teachers struggle with.
Workshops organized by the district did help some
teachers who teach EMS since they did not specialize in it
[9].
The HoD expressed his concern about accounting cash
journal subject content knowledge as follows:
The main issue of accounting cash journals it’s not
only a problem to teachers, even me, I'm still
learning part of accounting. CAPS document only
gives us which topic to treat, but doesn’t show how to
treat it. Textbooks are available, but aspects of
accounting cash journals are difficult to address, as
I’m still learning it. Sometimes when teachers
request my help, it is difficult to help them, even I
requested a subject advisor for help, and
unfortunately, he is always busy to reach.

The teachers and HoD face a common challenge
concerning financial literacy subject content knowledge.
The lack of specialization shows the need to enhance PCP
in Grade 9 EMS for teachers, and even the HoD, so that
they do not lack content knowledge, but become involved
in the teaching, monitoring, and evaluation of curriculum
practice by teachers.

The shortcoming of teaching subject knowledge, and
not content knowledge, is that, when work needs to be
moderated internally and externally, the moderation report
shows curriculum has not been covered as a result of
insufficient subject content knowledge. This argument
was supported by the junior teacher, who said,

To go to class, | always do, even when | have a
problem showing learners examples in treating
accounting cash journal. During times of moderation,
I don’t know what to do, because I’m sure what |
have discussed to learners it was an incorrect way or
not, and then | started to have a problem submitting
work for moderation. Because of some of the aspects,
I didn’t treat them comprehensively.

Insufficient accounting (financial literacy) subject
content knowledge denies teachers a platform to fully use
their potential, hence, the need for capacitation of EMS
teachers to ensure that they can effectively teach financial
literacy.

5.2. Ineffective Collaboration in Teaching Financial
Literacy

The literature revealed that PCP should eliminate
centralization of education, and should, instead,
accommodate collaboration [25]. Some teachers seem to
resist collaboration with other teachers because they do
not receive the necessary support to ensure collaboration
possible due to a lack of resources [37]. As a result, they
are unlikely to embrace collaboration during lesson
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preparation and delivery [6]. It is, therefore, important that
teachers allow collaboration with peers in their practice, to
the benefit of vulnerable learners. The senior teacher
involved in this study commended as follows about
ineffective collaboration in teaching financial literacy, as
an important aspect of EMS teaching. The senior teachers
said:
The main problem in this school is that we spend
most of the time teaching than after we take learners’
books to mark a lot, that’s why we struggle to meet
as EMS educators because each individual focuses
on completing the curriculum.

Even when | had a problem in a certain part that |
taught | struggled to meet with my colleague for help,
due to being busy.

The Department of Education [7] requires teacher
collaboration to be restricted to the time allotted and
scheduled for formal collaboration. The ineffective
collaborative teaching of financial literacy [31] creates a
need to work closely with colleagues both internal and
neighbouring schools for improved PCP of EMS teachers
when teaching financial literacy. The establishment of the
professional learning community (PLC) between schools
is thus important to develop a space for professional
learning that would expand the teachers’ pedagogical and
content knowledge repertoires [28]. The HoD commented
as follows:

| agree with Senior Teacher because a subject
meeting is held once per term, due to a lot of work
and even when we held it we have only a few minutes,
then teachers are not able to fully discuss issues
faced in teaching accounting cash journal.

The HoD’s remark shows that the collaboration process
is conducted in a way that lacks transparency. Subject
meetings that are allocated only a few minutes are
unlikely to address teaching problems. In the school
involved in this study, no pre- and post-exam meetings
took place, which could help teachers to work together to
address challenges encountered in the practice of
accounting. Although, collaboration meetings would
identify teachers’ strengths and areas that in need of
development. The crucial aspect is that participants should
design a strategy to address the challenge.

The concerned junior teacher commented as follows:

Again, we reach the end of the first term, but we
haven’t been able to conduct subject meetings.

As indicated by the junior teacher’s comment, the
school year was heading towards the end of the first term
without them having held a meeting to reflect on
individual subject needs, and this hampers the success of
PCP of EMS. Teachers have a continuous need to sit
together to share the challenges they face in teaching a
certain topic, as a way of combating the challenge and
enhancing their knowledge. Letshwene [16] confirms that,
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as a result of a lack of capacity to adapt to the changes at
the classroom level, teachers experience high levels of
anxiety and stress, and live in fear of the outcomes of
education. The curriculum coverage was the problem for
one participant, as indicated by the comment of the junior
teacher:

What teacher is concerned about is how to finish

curriculum, not how rightfully deliver it, hence the

need to design strategy to enhance PCP.

What the teacher is concerned about is how to finish
the curriculum, not how rightfully deliver it, hence
the need to design a strategy to enhance PCP.

The principal seemed to be concerned about ineffective
teaching collaboration too:
Teachers are working very hard to reach curriculum
expectations, sometimes they are even working
during the break, and then they don’t get time to
meet to address challenges faced in teaching.

When teaching the same subject, they need to meet
together to see if they are on the same track.

The principal’s standpoint indicates the way things are
supposed to be, but teachers’ massive workload and the
expectation that they supervise learners during the lunch
break is a challenge for teachers. The above discussion of
data that had been collected confirms the lack of
collaboration in teaching EMS accounting. The practice is
to work in isolation, rather than to do teamwork.

6. Discussion of Findings

The effectiveness of professional curriculum practice
(PCP) in the teaching of financial literacy depends on
programs being available to support teachers’ pedagogical
methods of delivering subject content knowledge.
Workshops are used to assist teachers to approach their
teaching tasks in different ways, to enhance personal
growth and professional development [18]. Through the
programs, teachers can discuss and share information,
correct misconceptions, and adopt good pedagogical
practices [15]. Van Wyk [15] notes that teachers learn
better when they learn together. Teachers tend to follow
and adopt what works during training programs. A
delivery of subject content knowledge is strengthened by
professional development programs with an evaluation
component [30]. Teacher workshops help teachers to
share specialized subject content knowledge and
“pedagogical content knowledge, to share their expertise
and approaches to facilitating students’ learning” [13]. By
attending subject expert workshops and inviting experts to
the classroom, teachers could improve the delivery of
subject content, and acquire methodologies for successful
practice. Studies confirmed that continuous professional
development is used at regional and district levels to

provide support to schools and to lead teachers [26, 27,
33]. Teacher development and continuing professional
development are regarded as support for teachers [17].
These studies recommend that governments employ an
adequate number of qualified subject teachers to teach all
the subjects at the secondary education level. However,
CAPS provides guidelines on assessment in public
schools countrywide. In line with CAPS, subject advisors
conduct training workshops to direct teachers, provide
manuals, and outline topics (financial literacy) to be
covered, and for how long [9]. The financial literacy
content workshops are conducted by subject advisors and
are opportunities to discuss difficulties experienced with
content and to provide support for teacher development
after initial CAPS training [20]. Subject advisors play a
vital role in the enhancement of pedagogical and subject
content knowledge. Most teachers view cluster workshops
as effective platforms for teachers to share and exchange
information with each other [15]. Cluster workshops
provide information on alternative methodologies that
could be used by teachers to present multiple topics
successfully.

Gudyanga and Jita [37] argue that the shift towards
teacher collaboration occurs due to an increased
understanding that, as teachers work together, “they will
express varied perspectives, reveal different teaching
styles and experiences, and stimulate reflection and
professional growth”. They also note that collaboration
allows teachers to come together to improve practice, and,
through this effort, to assist novice educators; some
veteran teachers also find a renewed interest in their craft,
which may have been flagging or on the verge of burnout
before the experience. Most schools support professional
learning communities, as collaborative settings and as a
forum through which teachers can facilitate the exchange
of ideas and receive assistance in the formulation of
common instructional designs and assessments [16].
Studies confirmed that collaboration is sustained via staff
meetings and workshops [4, 6, 22]. School clusters also
provide a platform for teachers to meet, share, and even
try out new ideas to improve teaching and learning [19].
During cluster activities, empowerment is realized
through peer teaching/tutoring or coaching, joint subject
panel meetings, sharing of local resources, ideas,
information, and problems through study groups [28]. To
minimize time costs, contact sessions are held at
education advisory centers, where direct contact between
teachers and advisors takes place. The advisor liberates
teachers to accept different cultures in PCP. Contact
sessions open networks for communication between
teachers and subject advisors. The contact sessions assist
teachers to collaborate and help each other to achieve
success with PCP. However, schools do not have their
advisors to sustain collaboration. Teacher collaboration
in South Africa is supported through staff meetings at the
school level and external cluster workshops. In 2013, the
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DoE presented a three-day CAPS workshop to empower
EMS teachers [16, 28]. The session was facilitated by
subject advisors at different learning centers, with the aim
of advisors and teachers helping each other to provide
good-quality delivery in the classroom [8]. Teachers,
principals, and school management teams understand the
purpose of sharing views under CAPS. CAPS training
workshop functions as bridges to enhance collaboration
between schools and clusters.

7. Conclusion

The research revealed that insufficient EMS accounting
cash journal subject content knowledge and ineffective
collaboration in teaching cash journals hinders PCP in
Grade 9 EMS subjects. The study recognized the extent of
the work done internationally, on the African continent, in
the SADC region, and in South Africa to strengthen the
quality of the literature consulted to shape this study. The
ineffective nature of and resistance to collaboration by
novice and veteran teachers to reform from Bantu
education, which had been operationalized during the
apartheid era, and  power  (individual), to
CAPS/consciousness (collaboration), was a shortcoming
concerning PCP. Secondly, a lack of specialization and
pre-service practice was a major cause of insufficient cash
journal subject content knowledge. Moreover, some
teachers are just teaching EMS subject to increase their
period workload and not knowing EMS subject content
knowledge, which impacts on learners’ performance.

We, therefore, recommend that the school should
consider subject specialization when allocating teachers,
as this will help them to deliver subject content
knowledge and pedagogy practice. Specialization helps
teachers to know what to do, and to avoid frustration.
Such allocation will help to minimize the risk of skipping
over certain topics and will bring confidence into the
commerce stream. It is imperative to have school subject
meetings and professional learning community workshops
where teachers can share their experiences and find help.

A limitation of the study was that it was conducted
using only one school in the eastern Free State. The
purpose of this paper was to not provide a general
outcome but to investigate the challenges hindering the
professional curriculum practice of economic and
management sciences teachers in teaching financial
literacy. Grounded on the above limitation, | recommend
that the study be expanded by clustering many schools

with  similar subject content (financial literacy)
knowledge.
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