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Abstract The focus of the article is the development of
a Quality Assurance Framework for the institutions that
offer Fashion Technology Courses in India. The present
study explores and analyses the different quality
frameworks and accreditation systems prevailing in the
higher education system in India. Based on the extensive
review of the past literature and the existing quality
systems, a new set of quality assurance framework
parameters has been indented and developed for assessing
the quality of Fashion Technology Courses in India. The
descriptive study was conducted with the faculty members
of National Institute of Fashion Technology, India. The
profound analysis identified the quality parameters
applicable for various stakeholders like students, faculty,
management, assessment and evaluation experts,
curriculum designers etc. The key parameters used to
develop the quality assurance framework are categorized
as Resources, Education Management, Instructional
Planning & Delivery, Assessment & Evaluation, Generic
Skills and Learning Experiences and Skill Requirements.
The study has revealed several implications on the various
aspects contributing to these parameters and the ranking for
their respective impact on ensuring quality in Fashion
Technology education in India. A deeper understanding
and focus to improve the top-rated contributors to these key
parameters will ensure Enhanced Quality Framework for
the Institutions offering Fashion technology Courses in
India.

Keywords  Quality Assurance, Fashion Courses,

Fashion Technology, Accreditation, Quality Framework
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Figure 1. Enrolment of students in Fashion Technology Courses in India
(AISHE, Report 2019)

Indian higher education is expanding and to exercise
control over its movement the Central & State
Government has introduced various regulations and
reforms like Technical Education Quality Improvement
Program (TEQIP) (Saeki & Imaizumi, 2013), (Stella &
Bhushan, 2011). The accreditation process has been set up
which makes it compulsory for every educational
institution to avail, accreditation under the University
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Grants Commission (UGC) (Mandatory Assessment and
Accreditation of Higher Educational Institutions)
Regulations 2012, to acquire the title of university. The
accreditation is given for a period of 5 years by the
accreditation agencies like the National Assessment and
Accreditation Council (NAAC) and the National Board of
Accreditation (NBA) (Dhanuraj & Kumar, 2015).
(Venkatesh, 2013) (Mishra, 2007) The National
Assessment and Accreditation Council (NAAC) is
responsible for addressing the issues related to
deterioration in the quality of education and plays an
active role in assessing the curricular, teaching-learning
aspects, a research consultancy, infrastructure, student
support, and management practices. It identifies the
internal areas of planning and helps the educational
institutes to initiate innovative techniques of teaching.
(Van Zanten, Norcini, Boulet & Simon, 2008); (Sakunth
Kumar, 2018); (Parth Welankar, 2019); (Khan, 2019). On
the other hand, the National Board of Accreditation (NBA)
is responsible for accrediting college or universities
offering Diploma, Undergraduate, and Postgraduate
courses. The main aim of the association is to promote
new & innovative methods of teaching, assure the quality
of education, and provide feedback to bring improvements
in the educational programmes (Sakunth Kumar, 2018).
To cater the needs for industry, the number of institutions
offering fashion technology courses has tremendously
increased in the last few years. According to All India
Survey on Higher Education (AISHE, 2019), gross
enrolment of students in fashion technology courses has
doubled in the last nine years (Figure 1). Thus, it is vitally
important that the quality of the education must be
ensured in the institutions that offer Fashion Technology
Courses. To make focus on different quality assurance
parameters and practices for fashion technology, the
dimensions like curricular aspects, teaching-learning &
evaluation process; research consultancy and education;
infrastructure and learning resources; student support and
progression; governance, leadership, and management;
innovative and best practices are taken into consideration.
Teacher professional activities, involvement of students in
research and practical activities enhances the quality of
teaching and creativity of students. (Alena D. Matraecva &
Marina V. Rybakova, 2020). The curriculum defines the
road map for the provision of quality education whereas
resources indicate about the physical requirements like
infrastructure, furniture, labs. The learner’s profile
describes the experiences, cultures, expectations, and
motivations of the students, while teachers’ learning is
associated with knowledge, skills, and abilities of the
faculty to impart learning to the students. Governance and
student support are related to the following of the vision,
team learning, and system thinking. All the parameters
will help the learners to gain high quality of learning in
ten fashion technology institutes (Pabrekar, Sharma,
Kekare, and Barve, 2015) (Zaki & Rashidi, 2013); (Dr.
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Mohan Lal, 2017). The current research study which is
related to the engineering education provides details about
the quality assurance in higher education, success,
challenges in quality assurance (QA) review practices, and
quality assurance practices in fashion technology.

2. Objective of the Research

e To analyze different Quality Framework and
Accreditation  Systems prevailing in  Higher
Education system in India

e To identify different Quality Assurance Parameters
adopted in Fashion education.

*  To rank the Quality Assurance Parameters that have
an impact on the quality of Fashion Education.

* To develop the Quality Assurance Framework for
Fashion Technology Courses in India.

3. Quality Assurance in Higher
Education

3.1. Quality Assurance in Global Higher Education

Ryan, (2015); Bordia, (2001) analysed that quality
assurance in global higher education takes three factors
like competitive, regional recognition, and international
quality framework is taken into consideration. In India,
the quality assurance is done by national assessment and
accreditation council (NAAC) which acts an external
quality assurance (EQA) agency. The agency is
responsible for monitoring, protecting, and enhancing the
quality of education in higher education so that quality
outputs will be achieved effectively. For example, to
maintain quality assurance in higher education in United
States (US) regional accrediting bodies like accrediting
bodies are Western Association of Schools and Colleges
(WASC) Accrediting Commission for Senior Colleges
and Universities have been established whereas, Quality
Assurance Agency for Higher Education (QAA) is
responsible for maintaining the quality of education in the
United Kingdom. The Quality Matters Rubric have been
adopted by Fudan University in China to improve the
framework of quality assurance and provided effective
professional development. It also develops a relationship
between the funding, management and quality assurance
in developing countries.

3.2. Overview of Accreditation as a Mechanism to
Ensure Quality in Higher Education

As per Press Information Bureau Government of India,
(2019); Verma, (2016) point of views, accreditation
agencies play a major role in quality assurance by
adopting the reviewing process of the functioning of the
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various higher educational institutions. The accreditation
process acknowledges the transformative role of education,
facilitates its expansion, provides information about the
standards of the higher educational institutions, and helps
the students to choose courses & institutions as per grades.
As a result, the gap in the quality of provision of quality
of education is identified and necessary improvement is
done to increase the institutional rankings leading to more
research, innovation & creation of greater learning
eco-system.

3.3. Models of QA to Ensure Quality in Higher
Education

According to Singh, (2001) to focus on the Quality
assurance models, Baldrige criteria, ISO 9000-2000,
Capability Maturity Model, Six Sigma and Total Quality
Management are used. The Baldrige criteria model is
based on the concept of the ever-improving value of the
students, stakeholders and involves the organizational
effectiveness & capabilities towards the learning process.
West, (2000) analysed that the International Organization
for Standardization (ISO) 9000-2000 model is based on
the process model that involves continuous improvement.
It includes eight quality principles which are Customer
focus, leadership, involvement of people, process
approach, systems approach, continuous improvement,
fact-based decision-making, and mutually beneficial
supplier relationship. Duarte & Martins, (2013) found that
the Capability Maturity Model is based on managing
intent development process and maintenance of
procedures so that outcomes will be achieved
appropriately. It helps in resource optimization and
increases the responsiveness of the organizations. Al-Atiqi
& Deshpande, (2009, March) Six Sigma model is based
on the usage of statistical tools like standard deviation to
evaluate the deviations in the learning process. It
improves quality by identifying the defects in the work.
Mehta, Verma & Seth, (2014) examined that the Delphi
technique is applied through quality management (TQM)
in most of the higher educational institutions to recognize
the hierarchy of actions and enhance the quality of
engineering education. The use of all these models helps
in improving the quality of higher education. J.
Bennedsen & S. Rouvrais (2020) recommends
international CDIO model framework of three guidelines:
Programme goals, designing & operative systems and self
-assessment for quality assurance.

3.4. Student Involvement with Quality Assurance

Ryan, (2015) found that the involvement of students in
quality assurance practices is necessary and is done by
performing certain activities like responding to focus
group interviews, questionnaires, and participating in
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quality assurance working groups. The association of
students in quality assurance processes provides a good
learning experience to students and provides learning
insights to the provision of education which could not be
provided by any other agency. It also helps to increase
transparency, enhances the quality of higher education and
creates a sense of ownership of the educational programs.

4. Success and Challenges in QA
Review Practices

4.1. Different Quality Assurance Practices Followed in
Different Colleges of India Providing Courses in
Fashion Technology

As per Senthilkumar & Arulraj, (2011); Dill, (2007)
point of views, internal, and external quality assurance
practices are followed by different colleges of India
providing courses in fashion technology. For example,
internal quality assurance practices are done by colleges
like National Institute of Fashion Technology Mumbai,
National Institute of Fashion Technology, Chennai,
National Institute of Fashion Technology, Patna to
monitor and enhance the quality of education provision in
the organization. Additionally, the formation of Internal
Quality Assurance Cell (IQAC) has been made
compulsory in every college or university to increase the
internal quality of education by conducting internal and
external audits.

Gnanam & Chairman, (2008) examined that external
quality assurance practice like National level External
Quality Assurance (NEQA) mechanism has been
established by the fashion institutes like National Institute
of Fashion Technology Hyderabad, Pearl Academy Delhi,
National Institute of Fashion Technology Kolkata to
ensure academic audit, assessment and accreditation is
done by taking the international practices into
consideration. Figure 1 shows the enrolment of students in
fashion technology courses in India.

5. Methodology

Research methodology is the mixture of various
research approaches and assumptions that help the
researcher to collect reliable data (Creswell & Creswell,
2017). The current study adopted both descriptive and
analytical or both qualitative and quantitative research
approach. The study also considered the mixed research
paradigm to analyse different Quality Frameworks and
Accreditation Systems prevailing in Higher Education.
The following parameters and criteria are identified for
the survey.
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Table 1. Quality Parameters for Fashion Technology Courses

SI. No Quality Parameters

Resources

. Students

. Faculty

. Infrastructure

Education Management

Curriculum Content and Quality

Assessment & Evaluation

Learning Outcomes

Generic Skills and Learning experiences

N[ |n AW

Skillset Requirement the Students

5.1. Data Collection & Analysis

To develop quality assurance parameters for Fashion
Technology Courses in India, data are to be collected
through questionnaire and survey, and through secondary
data analysis of journals, institutes websites, publications.
The survey was conducted among the faculty members of
National Institute of Fashion Technology, India. The total

respondents for the survey using a questionnaire were 162.

The Statistical Analysis conducted by the using the SPSS
tool.

6. Results Discussion and Conclusion

This section presents the results along with the
conclusions generated based on the findings of the study
which have conformed with the research goals established
primarily in the research. The result and discussion
segment emphasize the reactions and factual data
accomplished while conducting the study assisting further
the achievement of the objectives related to the study. The
conclusions are drawn based on the results along with the
additional literature referred to in the study and
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assessment with the existing body of literature evaluated
is also discussed.

6.1. Result and Discussion

Considering the concern of the Indian higher education
sector of addressing the problems related to the decline in
the level of the quality of the educational courses,
assessment through quality assurance has become a
necessity. To concentrate on the diverse quality assurance
parameters in the field of fashion technology education,
multidimensional framework needs to be considered. The
present study is an attempt to contribute to the existing
literature by furnishing details regarding the significance
of quality assurance in higher education in the context of
fashion technology, challenges encountered in quality
assurance review practices along with standard quality
practices pursued in fashion technology. The study
followed the quantitative as well as the qualitative
approach and also followed the descriptive as well as
analytical method in designing the research. Mixed data
collection techniques facilitated in comparing the Quality
Assurance Practices of Fashion Technology Courses in
the context of Indian institutions and attempted to develop
Quality Assurance Parameters for Fashion Technology
Courses in India. Quantitative data were collected through
a questionnaire by performing a survey with the sample
size of 162 respondents comprising teachers at National
Institute of Fashion Technology in India.

6.2. Results from Analysis

The results were inferred based on the questionnaire
conducted by survey method. The various outcomes were
deduced through thematic and statistical analysis. Among
the respondents involved, and their percentage most of the
respondents approximately 37.3 % were between the ages
of 41-45 years and 26.5% between the age of above 50.
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Table 2. Quality Parameters for Resources - Students
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S. .. Strongly . No Strongly Std.
nos. Description Disagree Disagree opinion Agree Agree Mean Deviation Rank
Students Frequency 3 10 30 36 83
1 Admission 415 1.047 1
Policies and Percent 1.9 6.2 185 222 51.2
regulation
Frequenc 0 19 33 77 33
2 Student ey 3.77 0.909 5
Strength Percent 0 11.7 20.4 47.5 20.4
Sufficient Frequency 0 8 36 72 46
Resources for
3 Academic 3.96 0.841 2
advice for Percent 0 4.9 222 44.4 28.4
students
(Mentoring)
Students Frequency 0 16 34 60 52
Contribution to
4 cultural & 3.91 0.961 4
Economic Percent 0 9.9 21.0 37.0 32.1
development
Alumni Frequency 0 10 49 42 61
5 interaction & 3.95 0.964 3
support Percent 0 6.2 30.2 259 37.7
Admission of | Frequency 3 35 39 82 3
6 Students from 3.29 0.889 6
other countries Percent 43 32.1 21.0 40.1 2.5
Table 3. Quality Parameters for Resources - Faculty
S. Description St‘rongly Disagree No Agree Strongly Mean S,t d', Rank
nos. Disagree opinion Agree Deviation
Academic and | Frequency 0 2 43 37 80
1 professional 4.20 0.879 1
. . Percent 0 1.2 26.5 22.8 49.4
qualifications
Teaching Frequency 0 2 34 58 68
2 ability and 4.17 0.846 2
. Percent 0 1.2 21.0 35.8 42.0
experience
Supervision of | Frequency 0 2 36 85 39
3 student’s 3.99 0.718 6
Percent 1.2 222 52.5 24.1
research
i F 0 9 45 90 18
4 Innovations and requency 3.72 0.733 9
patents Percent 5.6 27.8 55.6 11.1
Consultancy Frequency 2 9 78 53 20
5 Projects 3.49 0.828 11
Percent 1.2 5.8 48.1 327 12.3
undertaken
i F 0 16 46 57 43
6 Qua.hty. of requency 3.78 0.950 8
publications Percent 9.9 28.4 352 26.5
. F 0 2 17 96 47
7 Faculty ‘ requency 4.16 0.649 3
Student ratio Percent 1.2 10.5 59.3 29.0
Placement & Frequency 2 21 17 56 66
8 Facilitating Job 4.01 1.072 5
0 . Percent 1.2 13.0 10.5 34.6 40.7
pportunities
i F 2 12 23 75 50
9 Professlonal requency 3.98 0.929 7
Practices Percent 1.2 7.4 14.2 46.3 30.9
Participation in | Frequency 0 17 54 67 24
10 the 3.60 | 0866 10
Organizational Percent 0 10.5 333 41.4 14.8
Activities
Membership of | Frequency 2 26 58 65 11
11 professional 3.35 0.874 12
- Percent 1.2 16.0 35.8 40.1 6.8
bodies
i F 0 6 41 55 60
1 Somjal. . requency 4.04 0.880 4
Responsibility Percent 0 3.7 25.3 34.0 37.0
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Table 4. Quality Parameters for Resources - Infrastructure
S. .. Strongly . No Strongly Std.
nos. Description Disagree Disagree opinion Agree Agree Mean Deviation Rank
Classrooms, | g uency 0 0 7 36 119
offices,
1 laboratories, 4.69 0..549 1
and associated Percent 0 0 43 22.2 73.5
equipment
MOd?m tootls, Frequency 0 9 3 51 99
2 eq“‘pm:_’n ’ 448 0.790 4
computing Percent 0 5.6 1.9 315 61.1
resources
Shbrz.iry Frequency 2 0 7 55 98
3 PO 452 0.698 2
amp; Percent 0 56 1.9 315 61.1
E-Resources
. Frequency 0 0 10 63 89
4 T;’Chmcjl 449 0.613 3
uppo Percent 0 6.2 38.9 54.9
Table 5. Quality Parameters for Education Management
S. Description St‘rongly Disagree NO Agree Strongly Mean S,t d'. Rank
nos. Disagree opinion Agree Deviation
Institutional Frequency 0 0 3 74 85
1 Vision & 4.51 0.537 3
Mission Percent 0 0 1.9 45.7 52.5
l\;lanag;mfent Frequency 0 0 0 77 85
2 . lfppto tor 452 0.501 2
nirastructure Percent 0 0 475 525
Facilitation
. Frequency 0 0 17 75 70
3 lslmame andt 433 0.658 6
anagemen Percent 0 0 10.5 463 432
4 Goverance Frequency 10 3 10 80 59 4.08 1.027 7
&amp;
Institutional Percent 62 1.9 62 49.4 36.4
support
. Frequency 0 0 7 62 93
5 EEd.‘m“"n t 4.53 0.581 1
fvironmen Percent 0 0 43 383 574
. Frequency 0 0 11 62 89
6 .Comm‘“’“st 4.48 0.623 5
'mprovemen Percent 0 0 6.8 383 549
. Frequency 0 0 0 83 79
7y Quality t 4.49 0.501 4
anagemen Percent 0 0 0 51.2 488
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Table 6. Quality Parameters for Curriculum Content & Quality

S- Description St'rongly Disagree No Agree Strongly Mean S,td', Rank
nos. Disagree opinion Agree Deviation
Approach & Frequency 0 0 0 89 73
Methodology for
1 Qualifying 4.45 0.499 1
Curriculum Percent 0 0 0 54.9 45.1
Content
Programme Frequency 0 0 7 92 63
2 Structure and 435 0.561 3
Content Percent 0 0 43 56.8 389
Student-centred | Frequency 0 0 32 58 72
3 learning 4.25 0.765 4
environment Percent 0 0 19.8 35.8 44.4
: Frequency 0 3 52 66 41
4 Fl‘?"ﬁ;le 390 | 0.801 8
curriculum Percent 0 1.9 32.1 40.7 25.3
Disciplines and Frequency 10 19 24 52 57
5 cross-disciplinary 3.78 1.220 9
modules Percent 6.2 11.7 14.8 32.1 352
Frequency 10 29 57 43 23
6 Comé’leg.lemary 325 | 1.098 10
tudies Percent 6.2 17.9 35.2 26.5 14.2
Educational Frequency 0 6 23 74 59
7 Method. 4.15 0.798 6
cthods Percent 0 3.7 14.2 45.7 36.4
Frequency 0 20 82 59
8 Teaching Process 4.25 0.660 4
Percent 0 12.3 50.6 37
Frequency 0 20 12.3 12.3
9 Learning Process 441 0.702 2
Percent 0 0 12.3 34.0 53.7
Frequency 0 9 20 75 58
10 Research projects 4.12 0.832 7
Percent 0 5.6 12.3 46.3 35.8
Table 7. Quality Parameters for Assessment & Evaluation
S. _ Strongly . No Strongly Std.
nos. Description Disagree Disagree opinion Agree Agree Mean Deviation Rank
Students Frequency 0 0 28 67 67
1 Performance 4.24 0.729 2
Evaluation Percent 0 0 17.3 41.4 41.4
- Frequency 0 31 23 64 44
2 E"gmlt“a“"“ 3.75 1.059 5
e Percent 0 19.1 142 39.5 272
Frequency 0 10 9 90 53
3 Asstsefm.‘em 4.15 0.782 3
talegles Percent 0 62 5.6 55.6 32.7
Development
4 plan for Under Frequency 0 3 6 100 53 4.25 0.614 1
performers
Percent 1.9 3.7 61.7 32.7
Achievement Frequency 0 9 21 73 59
5 of Learning 4.12 0.840 4
Outcomes Percent 0 5.6 13.0 45.1 36.4
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Table 8. Quality Parameters for Learning Outcomes
S- Description St.rongly Disagree NO Agree Strongly Mean S,td', Rank
nos. Disagree opinion Agree Deviation
Ability to apply Frequency 0 0 14 33 13
1 el 4.61 0.499 1
owledge Percent 0 0 8.6 216 69.8
Ability to Frequency 0 0 21 83 58
) demgg and 423 0.561 2
conduct Percent 0 0 13.0 512 35.8
experiments
e Frequency 0 7 38 62 55
3 {\blllty to 4.02 0.765 6
designasystem | percent 0 43 235 383 34.0
Knowledge of Frequency 0 6 22 82 52
4 contemporary 4.11 0.801 4
issues Percent 0 3.7 13.6 50.6 32.1
: Frequency 0 6 38 82 36
5 Prolf:_SSlQnal 391 1.220 7
qualifications Percent 3.7 23.5 50.6 222
Results of Frequency 2 6 43 74 37
6 outcome 3.85 1.098 8
assessment Percent 1.2 3.7 26.5 45.7 22.8
Frequency 2 6 36 50 68
7 Programme 4.09 0.798 5
Outcomes Percent 12 3.7 22.2 30.9 42.0
cini Frequency 0 6 25 69 62
3 bDIZClPI_m? 4.15 0.660 3
ased criteria Percent 0 3.7 15.4 42.6 383
Table 9. Quality Parameters for Generic skills and Learning Experiences
S- Description St‘rongly Disagree NO Agree Strongly Mean S,t d', Rank
nos. Disagree opinion Agree Deviation
Developing Frequency 0 0 44 55 63
1 Problem 4.12 0.807 5
solving skills Percent 0 0 27.2 34.0 38.9
Det:/.?.lfping Frequency 0 0 19 55 88
) akl i yt 0 4.43 0.694 1
work as team Percent 0 0 11.7 34.0 543
member
. Frequency 0 0 31 65 66
3 Efzelfplqg 4.22 0.745 4
ablity to plan Percent 0 0 19.1 40.1 40.7
Frequency 0 6 22 63 71
4 Co?ﬁdeﬁce fo 423 0.821 3
carning Percent 0 3.7 13.6 389 438
- Frequency 0 8 45 75 34
5 Achlevnllg the 3.83 0.813 6
goass Percent 0 49 27.8 46.3 21.0
Exploring Frequency 0 0 25 55 82
6 - 435 0.735 2
opportunities Percent 0 0 15.4 34.0 50.6
in life
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Table 10. Skillset Requirement for Students

S- Description St.rongly Disagree No Agree Strongly Mean S,td', Rank
nos. Disagree opinion Agree Deviation

Frequency 0 1 44 59 58

1 Analytical skills 4.17 0.710 4
Percent 0 6 27.2 36.4 35.8
Frequency 0 0 18 28 116

2 Creativity 4.40 0.635 1
Percent 0 0 11.1 17.3 71.6
Frequency 0 6 22 62 72

3 Lateral thinking 4.16 0.787 5
Percent 0 3.7 13.6 38.3 44 .4
Frequency 0 6 36 64 56

4 Problem solving 431 0.733 2
Percent 0 3.7 222 39.5 34.6
Frequency 0 6 29 63 65

5 Communication 4.22 0.720 3
Percent 0 3.1 17.9 38.9 40.1
i Frequency 0 9 56 48 49

6 Aesthetic 3.59 1.025 8
sensibility Percent 0 5.6 34.6 29.6 302
Frequency 0 5 75 58 24

7 Extend learning 3.65 0.908 7
Percent 0 3.1 46.3 359 14.8
Digital and Frequency 0 8 10 108 36

8 virtual 4.09 0.654 6
knowledge Percent 0 4.9 6.2 66.7 222

The sample comprises 67.3% of males and 32.7% of
female. Among the 162 sample participants, 48.2% were
assistant professors, 33.3% associate professors and
18.5% professors.

The tables 2 to 10 show the quality parameters and its
ranking preferences. The vital factors that hold
significance in maintaining the quality assurance in
fashion technology institutes are students’ admission
policies and regulations, mentoring which means
resources for academic advice for students along with the
academic and professional qualifications of the faculty.
Moreover, the infrastructure facilities like classrooms,
offices, laboratories, and equipment have been considered
essential parameters in combination with the management
support for infrastructure facilitation. The approach with
the methodology for the qualifying curriculum content has
significance in sustaining the quality with student’s ability
for application of knowledge. The other attributes that
were considered vital are professional practical approach
as well as creativity. The parameters with the least
significance identified were the admission of students
from other countries, membership of professional bodies,
modern tools and computing resources, governance and
institutional support, complementary studies, results of
outcome assessment, achieving the goals, and Aesthetic
sensibility examination system, entrepreneurship, and
extended learning.

Based on the data analysis, various test results using
SPSS were attained which represented the responses for
the study objectives identified. The findings from the
performed tests portray that there has been a significant
influence of the provided amenities to students as well as

the faculty. Moreover, there has been a vital effect of the
infrastructure and the designed curriculum and are
considered important parameters in quality assurance. The
professional attribute is also a significant contributor to
maintaining the quality parameters within the institute.
The skillset is also recognized as a crucial factor for
sustaining quality aspects with the institutional
framework.

6.3. Inferences

The various aspects that were inferred from the analysis
have assisted in comparing with the literature reviewed.
As per prior studies referred, the various agencies for
maintaining quality assurance in higher education are
found significant. From the analysis results as well, the
curriculum designed as per the standards mentioned by
these agencies plays a contributing role in maintaining the
quality level in government institutes. The infrastructure
facilities and amenities provided to the students and
faculties emerged as vital quality parameters as per the
analysis and were also identified significantly in the
framework studied in the prior literature studies. The
quality assurance models highlighted through the
literature review mentioned the crucial components like
professional attributes, decision making, students and
faculty involvement, management support for the success
of the quality assurance in higher education and similar
parameters were identified through the data analysis as per
the data collected from the respondents. The research
findings have motivated in developing distinct strategies
that can be employed or strengthened if already existing,
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in enhancing and maintaining the quality assurance levels
for the progress of the fashion technology institutes to
boost the existence of quality institutes within the segment
of higher education. It has also emphasized the
importance of the challenges and the corresponding
strategies to conquer them which facilitated the suitable
strategies to be used appropriately with support in
marking their presence. Hence the results discussed in this
section depict that the research objectives and the
questions were accomplished.

7. Conclusion and Recommendation

In India, the Higher Education segment has observed an
incredible boost in the amount of Universities & Colleges
and students’ enrolment but the quality is still an area of
apprehension till now, which has been an indispensable
component in achieving the aim and execution of national
policy. At once, there has been a higher demand for
accessing higher education, and at the same time, the
quality parameters are under question. Managing quality
in higher educational institutes has never been the same as
that of business and industry. Higher educational institutes
act as the society that considers the decision of
maintaining standards and quality. The educational
process is also developed based on society collaborative
learning, where the students are required to participate
with an active responsibility. For surviving in the global
world of competition, all higher education institutions are
required to focus especially on quality assurance in higher
education.

This study is also intended to identify the quality
assurance parameters with further development of
strategies as well as a framework based on the determined
parameters in fashion technology institutes in the context
of higher education. The prior works of literature
available in this domain were discussed and the outcomes
were analysed with the obtained results from the analysis
of the collected data, done as part of the study. To gain
insights into the conceptual advancements and important
quality assurance parameters, different characteristics of
quality were examined and diverse techniques of quality
assurance that comprises quality frameworks, best
practices, and external quality monitoring agencies were
discussed. The external quality monitoring agencies have
been recognized as the general way of quality assurance,
though a quality framework is considered to be in-built in
the process. The diverse models of quality assurance are
accessible and were reviewed. Moreover, the existing
issues along with the challenges associated with the
maintenance of quality assurance practices were
highlighted. The various parameters revealed as part of
the data collection and analysis can help in maintaining
the quality with the fashion technological institutes with
assisting in developing strategies to improve the quality of
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higher education in India. The significant parameters for
quality higher education are quality faculty members,
student participation, the infrastructure of the educational
institutions, curriculum, learning resources, management
support, and institutional leadership.

This research has supported innovative opportunities
and trends to further research in this area by mapping the
research gap recognized while reviewing the existing
literature in the literature review section. The complete
study mainly focuses on the quality assurance practices of
higher educational institutes referred by the previous
researchers and provides the prospects for the quality
assurance review practices that can be followed for
enhancement in the quality levels in the domain of fashion
technology and higher education. This study was
eventually successful in meeting the results acquired from
the participants with the research questions and objectives.
The practical inferences of this study are discussed with
inclusions of recommendations to facilitate the expansion
of the scope for future research.
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