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Abstract This study aimed at assessing teachers’
in-service professional development activities based on
teachers’ perspectives of monitoring and evaluation for the
programmes in South Africa. Teachers attend various
scheduled professional development activities on a yearly
basis to improve their classroom practices; however, the
effectiveness of these activities depends on the monitoring
and evaluation of teachers on the quality and nature of what
they receive as professional development activities. This
qualitative research study used the interpretive paradigm to
collect data from three Heads of Departments in
semi-structured interviews and five teachers in a focus
group interview. Theory of andragogy was used as a
theoretical framework to underpin teachers' views on
workshops, clusters' meetings, conferences and other
professional development activities they attended.
Findings revealed that South African teachers were not
adequately monitored and evaluated on their attendance at
various professional development activities for enhanced
classroom practices and seemingly, teachers do not attend
professional development activities frequently every year.
Findings also revealed that the contents of the professional
development activities are not satisfactory to the teachers.
The study, therefore, recommends that teachers should be
assessed to determine their professional needs and the
frequencies for these professional development activities
should be increased to enhance their classroom practices.
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1. Introduction

Improvement of teachers’ classroom practices is critical
to the quality of education in South Africa. Several
approaches have been adopted to enhance teachers’
classroom practices; however, some of these activities
have not been productive to teachers [12]. South African
teachers deserve regular and quality professional
development training like other professionals who
constantly and  consistently access  professional
development to improve their productivities [24].
Teachers, who are facilitators of learning, require
adequate professional development that will assist them in
effective curriculum delivery [3, 4]. The state of basic
education in South Africa reveals that many teachers are
confronted with how best to facilitate learning and reduce
learners’ challenges in academic performances [26].
According to [26] classroom practices of teachers need to
be improved to support and improve learners'
problem-solving skills in the classroom. Similarly,
teachers need to be responsible for how they can
individually and collectively improve their classroom
teaching to enhance their learners' performance [8].

The Department of Basic Education has continuously
been emphasizing on the need for teachers to be



Universal Journal of Educational Research 9(4): 870-879, 2021

professionally developed by engaging in various
professional development activities, with insignificant
cautions on the effectiveness of such activities on teachers’
improvement [26]. Similarly, [1] and [2] posit that the
“one-size-fits-all” or the cascade model of professional
development activities have been established to be
ineffective to improve classroom performance of the
teachers in South African high schools and should be
improved upon. The "one-size-fits-all" professional
development activities do not address the professional
needs of individual teachers, rather this approach brings
together teachers with different subject backgrounds and
tends to present common knowledge and skills to them in
the same approach, while the cascade model promotes
teachers who attend professional activities to facilitate
knowledge gained in attended professional development
activities to their colleagues upon return to their schools.
[14] agrees that teachers in the Cascade approach may not
be able to effectively deliver the knowledge and skills as
received during the professional development training.
Hence, these teachers may not adequately benefit from the
cascade.

[24] posits that the use of professional development
activities to introduce and familiarize the teachers to new
curriculum policies with much emphasis on their subject
pedagogy and classroom practices which can improve the
curriculum delivery and learners’ performance. To
support [24], [14] agree that South African teachers’
professional development activities are found to be
irregular, inconsistent and do not adequately address the
teachers” professional needs. Various challenges of
in-service professional development activities of the
teachers can be traced to disjointed structures of in-service
professional development, absence of teachers' assessment
to establish professional needs, lack of feedback on IPD
activities, and many more have hindered the efficiency of
in-service training [3], [4].

[10] calls for teachers need to be developed on a regular
basis every year to perform efficiently and effectively in
their professional duties, so as to be updated and keep
abreast of the trends in their classroom practices via
in-service professional development activities. Education
is dynamic and there is a need for teachers to be
developed to fit for learners' yearning for learning,
learners believe that teachers are encyclopaedia of
knowledge. [17] and [23] highlight that the classroom
responsibilities of teachers and learners’ expectations
require that teachers access long- term, content-based,
continuous and beneficial in-service professional
development activities that can support teaching and
learning. So also, [25] agree that the development of any
nation depends on the educational change and reforms that
teachers can promote based on continuous in-service
professional development activities which they can access
frequently. Education is the wheel to the national
development of any nation, and no nation can be greater
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than the quality of the teachers in the education system
[20].

Attempts have been made by many scholars, using
different perspectives to define in-service professional
development for teachers [14]. However, [29], [30] opine
that there is no general definition of teacher professional
development. This implies that in-service professional
development is described by different educational
traditions and contexts. In the context of this study,
Teachers’ in-service professional development includes
all approaches to developing teachers for the improvement
of the school system. The professional development of
teachers known as staff development is to advance
professional responsibilities. [18] outlines in-service
professional development (IPD) as the sum of all activities,
formal and informal, designed by policymakers to
promote staff growth and learners’ achievements. IPD
entails all learning experiences that are planned to
improve individual teacher, group or school which can
contribute to the quality of education in the school system
[12].

Therefore, in-service professional development of
teachers encompasses all activities that focus on the
professional needs of teachers and the institutional needs
of the school system. The activities must be of immense
benefits to the teacher, the school and the learners.

2. Theoretical Framework

Understanding the in-service of professional
development activities for effective classroom entails the
use of theories of learning to view the efficacy of the
activities. Andragogy theory is used to underpin this study;
the rationale for the adoption of adult learning is to view
the usefulness of different professional activities to the
teachers and the learners in the education system.

Andragogy as theory describes learning of new
knowledge by teachers in professional development as
adult learning, learning in this theoretical perspective sees
the learner as an adult learner who is matured and has his
mind ready and set for what he wants to learn [13].

[13] in [2] identifies four key assumptions which can
promote appropriate learning in teachers as adult learners.
These assumptions are:

i). Anadult learner needs to know why he needs to learn
what he needs to learn. Teacher as an adult learner
knows the purpose of his learning, this enables him to
concentrate and give full attention to learn the new
knowledge or acquire new skills. Attendance of
teachers in professional development is motivated by
the need to be in that activity instead of being at the
classroom.

ii). Learning is facilitated through experience. Firsthand
experience or involvements in the acquisition of
knowledge by teachers prompts or promote in
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teachers to gain lasting and quicker learning though
their experience with others in the venues.
Learning is viewed as a problem-solving. Range of
activities are given to teachers to engage at in the
professional development activities that are
andragogically based, the experience here, aids
teachers to also engage their classroom learners in
problem-solving tasks.

iv). The relevance of the learning experience encourages
application or adoption of IPD activities as immediate
benefits of the professional development programme.
Teachers want to know what benefits they stand to
gain before attending such professional development.

ii).

Purpose of the study

This study aims at exploring the perspectives of
teachers on the monitoring and evaluation of existing
professional development activities and how these
activities impact their teaching and learning in South
African high schools.

3. Research Methodology

3.1. Research Paradigm

This qualitative study is interpretive in its approach; it
is aimed at interpreting teachers’ views on the monitoring
and evaluation of in-service professional development
activities [28]. Paradigm is a whole scientific system of
thinking, which includes basic assumptions, questions to
be answered or puzzles to be solved using research
techniques [19]. The study adopted interpretivism as a
trend of research approach for qualitative methods in data
collection. Interpretive paradigm portrays a worldview
reality that is socially constructed, complex, and
ever-changing. Interpretivist paradigm and qualitative
methods seek experiences, understandings and perceptions
of individuals to uncover reality [19].

3.2. Research Design

[5] describes a research design as a plan, structure and
strategy that guide and communicate decisions on study
design for a study and how the information will be
collected and analyzed for findings. This study adopts
basic qualitative research design that helps the researchers
to gather rich and in-depth information from participants
and involves the interpretation of the examination of what
they think or how they behave concerning certain
phenomena or contextual experiences. More so, basic
qualitative research design primarily exploratory and is
used to gain an understanding of underlying reasons,
opinions and motivation [19].
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3.3. Target Population and Sampling Procedures

A population refers to all potential subjects who
possess the attributes in which the researcher is interested,
whereas, the latter, on the other hand, is the term that sets
boundaries on the study units [28]. The researchers used
purposive sampling technique to select the population of
teachers in public high schools as participants in this study,
since, sampling means taking a portion or a smaller
number of units of a population as representative of that
total population. The population for the study consisted of
Economics teachers and Economics teaching Heads of
Departments in Empangeni and Richards Bay circuits,
Kwazulu-Natal Province of South Africa. Purposive
sampling was used to select five Economics teachers for a
focus group interview, three Economics teaching Heads of
Departments in semi-structured interviews, the teachers
were drawn from eight schools.

3.4. Data Collection Methods and Procedures

Research instruments are defined as “tools for
measuring, observing or documenting data [6]. Qualitative
data collection methods wvary using structured or
semi-structured and unstructured interview techniques
[19]. A semi-structured Focus Group Discussions
interview and individual interview were used for data
collection.

3.4.1. Semi-structured interviews

A semi-structured interview allows an interviewer to
ask a few pre-determined questions with follow up or
probing questions which are not planned in an interview.
Semi-structured interviews were used to provide answers
to the research questions [28]. The participants’ prior
consents were obtained for the focus group interview and
the individual interviews to be recorded for a verbatim
account [6]. The semi-structured enabled participants to
be engaged in lengthy discussions to get in-depth
information.

3.5. Data Analysis and Presentation

Data collection from both focus group and individual
interviews were audio-recorded, transcribed and coded for
content thematic analysis [5].

3.6. Ethical Considerations

This study adhered to all ethical considerations at every
stage of the research. The participants were made to
participate voluntarily and were assured of their
confidentiality. Pseudonyms were used for their verbatim
quotations.

Demographic information of the participants as
summarized in Table 1 below:
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Table 1. Participants’ Demographic information

Research Code for .
. . Highest
participant the Gender | Experience S
S qualification
no participants
1 TR1 Male 23 M.Ed.
2 TR2 Female 3 PGCE
3 TR3 Female 7 PGCE
4 TR4 Male 10 B.Ed.
5 TR5 Female 12 B.Ed.
6 HoD1 Female 22 Honours
7 HoD2 Male 17 M.Ed.
8 HoD3 Male 12 Honours

4. Results and Discussion

Collected data from the one-on-one semi-structured
interviews with the three Economics teaching HoDs and a
focus group discussion with five Economics teachers are
discussed based on the generated themes as follow:

4.1. Theme 1: Off-site and On-site forms of In-service
Professional Development Activities for Teachers

Findings revealed that teachers have been attending
both off-site and on-site professional development to
improve their classroom instructional delivery. Teachers
identified that the in-service professional development
activities they had attended were either on-site based or
off-site based, the off-site based are those in-service
professional development activities they attend outside
their school premises, which are usually organized by the
Department of Basic Education, while the on-site based
in-service professional development activities take place
within the school premises of the teachers, and are usually
organised by the school management teams. The
participants had these views to say:

Participant TR3 expressed that he had attended
different in-service professional development activities in
the last four years:

They are many in the last four years, maybe three.
One within the school, the two was off-site. (TR3)

Participant TR5 expressed that teachers' in-service
professional development activities are school-based and
off-site based on teachers' classroom improvement:

Yes, | have attended some in the last four years. Two
were within the school organized by the SMT while
the other two were by the Department. (TR5)

More explanation was offered by participant HoD2 on
the itinerary of teachers’ professional development for the
year:

I will start with outside the school, normally in the
year, we have two workshops which are organized by
the DoE and in the school, and we have got two,
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which is subject meetings, during which our
department plan. This means four in all. (HoD2)

Participant HoD3 also substantiated the on-site and
off-site based forms of teachers’ professional development
for South African teachers:

Yes, we indeed attend workshops and other forms of
professional development training. Some are being
organized by the school principal and the Heads of
Departments, these trainings take place in our school
during the school calendar while the Department
through our subject advisors also organizes
workshops for us usually, outside the school. (HoD3)

Findings from the participants showed that indeed there
are in-service professional development activities for the
teachers. These activities support the Southern African
Council for Educators (2008) which regulates that
teachers must engage in professional development
activities to earn professional points needed for career
progression. [7] recommends that teachers should be
engaged in professional development activities every year
to enhance learner' performance in schools. [27] affirms
that teacher professional development should be varied to
allow diverse teaching skills. [31] avow that diversities in
the professional development of teachers’ activities from
both on-site and off-site are for the benefits of their
learners. This concurs with [30]’s assertion that off-site
and on-site professional activities enable the teachers to
gain teaching skills from other teachers within and outside
their schools.

4.2. Theme 2: In-service Training Activities are not
Regularly Designed for Teachers

It has been established that teachers in South Africa do
attend or participate in different in-service professional
development activities, but the question is how frequently
do teachers attend professional development activities
every year? Participants had these to say on the frequency
of their IPD every year:

Participant TR5 complained that the frequency of their
IPD was low:

We indeed attend in-service training every year but
we only attend once or twice a year, this is not
enough for us. As teachers, we need more workshops
on what to teach every term. (TR5)

Participant TR2 had a different view, according to him;
he had attended three within a year:
There are many, maybe three. One within the school,
the two was off-site ” (TR2).

Call for an increase in the frequency of teachers'
professional development activities was made by
participant TR3:

I think we should have more than what we have now.
Sometimes it is just once we have in the school and
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once by the Department. (TR3)

Teachers need more participation in teachers'
professional development activities, year in year out. This
is to improve their classroom practices. Participant HoD2
suggested an increase in the number of teachers' IPD
activities by relevant stakeholders:

Presently, the numbers of workshops available to
teachers every year are not many. There is need for
the school to organize training or workshops for
teachers, departments by departments by the SMT
every term, so also the Subject advisors are to
organize for teachers once every term to promote
classroom practices of teachers at least every term!
(HoD2)

Participant HoD1 also corroborated that the attendance
of teachers at IPD activities frequently will boost their
classroom teaching:

If the subject advisors can be organizing it often, it
will make it easy for us to understand the topics and
make learners understand the contents as well.
(HoD1)

According to the participants, available in-service
professional development activities to teachers are grossly
inadequate. Teachers do not participate frequently in these
activities. Teachers need regular in-service professional
development activities to achieve and sustain quality
education; there is a need for them to improve their skills
and knowledge in their fields of knowledge [2].
According to [11] classroom practices of teachers become
effective and productive with adequate and regular
in-service professional development activities every
school calendar. Findings revealed that the existing
teachers’ professional development activities need to be
increased for more participation of teachers. This supports
[16] that regular and adequate activities should be
designed for teachers to attend. Similarly, [20] opines that
a regular update on teaching skills is required by every
teacher in today's dynamic education system. [3] avers
that policymakers in the education system should support
teachers' classroom practices with multiple in-service
professional training or workshops to enhance learners'
academic attainment.

4.3. Theme 3: The One-Size-Fits-All Contents of IPD

Teachers’ views on what the contents or focus of the
available in-service professional activities were sought for
in the interviews. Participants revealed that the contents
were not satisfactory to them. These they had to say:

According to participant TR2, existing IPD covers so
many things:

Lots of things are included in the IPD, they tell us
what to do. For instance, the chapters we are going
to teach, we got the experienced teachers who will
tell us what to do and then analysis of the results will
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also be there. (TR2)

However, some contents of the activities may not be
relevant to teachers’ classroom needs. Participant TR1
mentioned that some contents of IPD activities are not
useful to the teachers, that what they need most is the IPD
on what they teach:

We normally start with the analysis of the results,
which I think is not relevant, it is not helping, we use
the whole day to analyse the results of the province,
national. What we need is the content of what we
teach. How they can focus on these topics with lesson
study how to teach the topic. (TR1)

Some topics are found to be difficult for teachers
teaching Grade 12, these topics, participant HoD1 viewed
should be addressed through lesson study by the
experienced teachers for other teachers to learn how to
teach them successfully:

Most times, especially teachers teaching grade 12,
they are faced with some difficult topics like
Multiplier, national income, public sector, etc. so
they expect to be supported with teachings on these
topics in the workshops but are often disappointed
with other things in the workshops. (HoD1)

In-service professional development of teachers’
activities should support classroom practices of teachers
for their best performance. Participant HoD2 expressed
that every teacher needs professional development that
can address his professional needs:

Professional development should indeed support and
improve classroom teaching, but if the contents are
not appropriate to the teachers or do not meet the
individual needs of the teachers, it becomes a
problem. For example, a general workshop for
teachers may not address their individual subject
needs. (HoD2)

Contents of the professional development activities are
significantly viewed by the participants as determinants of
the effectiveness of IPD. Findings revealed that existing
teachers' IPD activities cover different aspects for the
teachers, some of which are results analysis, teaching
methods, topics and chapters of different school subjects
and other activities. However, teachers suggested that
contents of the IPD activities should mainly focus on what
they are teaching in the classrooms, topics that are
challenging to them, what the learners should expect from
the Matric examinations. According to [4] the
effectiveness of IPD starts with the appropriate contents
for the teachers, contents that can benefit the teaching and
learning in the school system. This supports [2] that the
needs of the teachers should be the basis for what IPD
activities should cover as the contents. [20], [21], [22]
posit that teachers should be evaluated to know what
should be designed as IPD activities for them. [20] decries
the use of one-size-fits-all for all teachers in the education
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system, as this approach does not address individual
teacher's professional development needs. This implies
that the professional needs of each teacher should be taken
into consideration when designing IPD activities.

4.4. Theme 4: Inadequate Monitoring and Support to
Follow-up on Teachers’ IPD

There is a need for teachers to be supported and
motivated with adequate follow-up. Teachers want the
school management team to support their teaching and
learning activities. There should be a follow-up to
teaching and learning activities. Their responses were
below:

Participant HoD2 decried lack of support for teachers to
attend IPD activities that can improve their classroom
practices:

It is so bad that not all teachers attending are being
supported with the fund for transport, some of us
with cars are giving money for petrol while other
who need to go by public taxi are left to sort out
themselves (HoD2).

Participant HoD1 expressed a lack of follow-up on
teachers who attended IPD activities by the Department
on a regular visit:

Yes, the DoE follow-up to check if those things
mentioned in the workshops have been implemented.
They come to schools to check but not regularly, at
least once a term to check curriculum coverage,
learners’ notes, other files and records. (HoD1).

Participant HoD3 agreed that subject advisor do visit
for follow-ups but the visits are not regularly done:
Yes, the subject advisors come to school to check.
They do follow up; they check the documents,
learners’ materials and others but the follow up on
IPD activities are not regular. (HoD3).

Findings from the participants revealed that teachers are
not regularly followed-up on their attendance at IPD
activities to ensure necessary changes in their classroom
practices. [14], [20] agree that professional development
for teachers can effectively transform and improve the
quality of teaching and learning if teachers are monitored
and followed-up on every professional development
training they attend. This is to ensure implementation of
what they have learnt or acquired from such training.
Monitoring or following up on them enables the teachers
to be assessed and recommended for other supportive
professional needs. [12] and [14] posit that monitoring of
teachers’ professional activities promotes effective
integration of IPD skills in classrooms, while it also
allows teachers’ classroom challenges to be identified for
support.

4.5. Theme 5: Capability of In-service Training
Activities to Enhance Classroom Practices
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The main goal of in-service professional development
of teachers is to improve classroom practices of teachers
as well as improve their learners’ performance.
Participants expressed their views that various IPD
activities have improved their classroom practices.

Participant TR1 was excited to express that IPD
activities have improved his classroom practices and he
has benefited a lot:

Yes, they have improved my teaching a lot. Like in
the past, | was a teacher who was not unpacking
learning but now | unpack learning for my teachings
for learners to learn deeply, in our IPD they
emphasize that we must always unpack learning to
our learners, also before | could not teach graphs
very well, | realized after the IPD that the way | was
teaching it, but now | can teach graphs very well
after attending IPD. Now | can say that my learners
understand graphs very well. | have been assisted in
the way | relate to learners in teaching. | change the
way of explaining the graph. (TR1)

Another participant TR2 concurred that IPD activities
have improved his confidence as a teacher, he can now
teach with confidence:

I can now teach Economics with confidence and also
my learners are happy now, they can now relate
what they learn in their books to the real world
around them. So it has helped. (T2)

Similarly, participant TR3 believed that various IPD
activities have contributed to his classroom performance:
I have gained a lot of experience and | have gained a
lot of information through this IPD. | have an
understanding of Economics now and relate to what
is happening now. (TR3)

Findings from the participants showed that the
attendance of teachers at wvarious professional
development activities enables the teachers to possess
updated skills and knowledge necessary for their
classroom practices. [22] assert that the main objective of
professional development is to ensure effective teaching
and learning by providing teachers with the necessary
knowledge and skills needed for effective classroom
instructional delivery. [12] agrees that appropriate IPD
activities allow teachers to improve their classroom
practices. Learning experiences enable teachers to be
resourceful in facilitating learning experiences. Teachers
are provided with diverse knowledge and skills that can be
adopted in classroom instructional delivery.

4.6. Theme 6: In-service Activities during School Hours

IPD activities are planned for teachers at different times
of the year, views of teachers on how convenient these
IPD activities were to them was viewed differently by the
teachers. Participant TR2 expressed dissatisfaction in the
timing of IPD activities which are fixed during the school
hours for the teachers to leave school or abandon their
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learners:
sometimes they call us during very busy times when
we supposed to revise with the learners, they will tell
us that we need to attend this IPD and its very
difficult to leave the learners in the school and attend
this IPD, so | wish they can help to attend this IPD at
the beginning or at the end of the term. (TR2)

Participant TR3 also concurred that there were times
that attending IPD could be inconvenient for teachers
during the busy school hours:

The other challenge we are facing is that sometimes
they call us during the school hours and the
principals may not allow you to leave the schools so
you find out that the attendance is poor just because
teachers are not attending. (TR3)

Findings from the participants revealed that teachers'
participation in various professional development
activities is to enhance teachers' classroom practices. [3]
and [4] aver that the entry training that teachers enter the
profession with, cannot sustain them in the dynamic
education system of today. This supports [22] argument
for continuous in-service training for teachers to support
their professional roles in the education system. However,
IPD activities are designed for teachers at different times
of the year, some of these workshops are scheduled during
the school hours while some are scheduled during their
holiday. Workshops and training should be fixed at the
appropriate time that will not affect their classroom
practices, pulling teachers out of schools during the school
hours will affect curriculum delivery as planned [12], [14],
[20].

4.7. Theme 7: Short Duration of IPD Activities

Professional development of teachers is a career-long
development; the activities for development should be
varied to include long-duration to enable comprehensive
learning, interactions and other supportive activities that
can promote teachers' classroom efficiency. Participants
expressed their worries when IPD activities are done
within the one-day duration. Participant TR3 expressed
the need for a longer duration for teachers' professional
development activities:

I think it must be done at the beginning of the term
and closing of the term. And it must not be only one
day; | think two days will be fine to cover everything
that will be taught in that term. (TR3)

Participant TR4 also supported that longer duration
should be used for content-based IPD:

Teachers' professional development activities should be
more than one day workshop, especially the ones that
teachers need to be taught difficult topics we struggle to
teach. We need more time to observe the lesson study
from other experienced teachers who will assist us in
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those difficult areas. You see we need time if we are to
observe many lessons during the IPD activities. (TR4)

Findings revealed that some aspects of the teachers'
IPD activities may take more than a day workshop or
meeting. There is a need for understanding of why
teachers need to learn and how teachers need to learn what
will benefit their learners. Teachers, therefore, request for
a long duration of IPD activities to promote the
acquisition of necessary knowledge and skills from those
IPD activities. [2] submits that adequate time should be
allocated to teachers' IPD activities to allow teachers'
understanding and participation in the training. [20]
opines that teachers' workshops and training should be
varied in short and long term durations. Teachers should
not be limited to professional development activities that
are only for a short duration, workshops and training for a
long duration can also be designed to accommodate
in-depth knowledge and skills.

4.8. Theme 8: Capability to Create Learning and
Teaching Support Materials

Teachers” IPD activities can be used to design or
produce teaching and learning support materials (LTSM)
that will suit learner-individual differences and peculiarity
of schools. Participants indicated that IPD has been able to
produce or trained them on how to create LTSM for their
classroom practices. Participant TR 2 had this to say:

Yes, at the workshops some materials are shared
freely to us, while at a big teachers’ meeting, you see
some teaching and learning materials that some
publishers shade to sell, so if you have the money you
buy. (TR2)

Another participant, TR4 also expressed that IPD

activities promote creativity in LTSM designs for schools:

In our cluster’s meeting, we try to design or

brainstorm on what materials and how to teach each

topic to the benefit of learners. With this knowledge,

I have learnt to be creative in designing teaching and

learning materials for my learners. We can also ask

for assistance on any aspect of the subject there.
(TR4)

Using varied teaching and learning materials in
classroom practices help both the teachers in facilitating
learning as well as the learners in quick comprehension of
a learning experience, participant TR5 had this to say:

Honestly, | have attended IPD activities that
materials that helped me in teaching some difficult
topics were shared to us, those we couldn't get, we
were taught how we can improvise the materials,
using the learners to produce these materials;
thereby the classes became so interesting and
learning was overwhelmingly achieved in my
learners. (TR5)

Findings from the participants revealed that IPD
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activities have been beneficial to the teachers immensely;
teachers have been provided with teaching and learning
materials for their teaching subjects and have also been
taught how to be creative so as to improvise on those that
are not provided to them. [9] highlights the importance of
teaching and learning materials in classroom practices of
teachers; the materials do not only make teaching less
stressful to the teachers but also promote quick learning in
learners and make the classes interesting and interactive.
[3] and [12] agree that teachers' regular participation in
appropriate workshops and training allows teachers to be
creative in designing learning and teaching support
materials that address their school contexts.

4.9. Theme 9: Inadequate Learning Materials for
Learners to Support Teachers’ Classroom
Practices

Learners' use of recommended materials such as
textbooks, writing materials and other learning materials
promote the effectiveness of IPD activities in the
classroom practices. Teachers’ views on the adequate use
of these materials by the learners revealed that most
learners could not afford or provide what could assist
them in learning. Participant HoD1 identified inadequate
resources for learners as one of the challenges that affect
the effectiveness of IPD in schools:

Sometimes we need resources like books for learners
and other resources which are expensive; we compile
notes for them, make copies for them, in short, no
adequate resources. (HoD1)

Participant HoD2 also upheld that inadequate resources
for learners remained a serious challenge of IPD:
There is a lack of resources, resources are scarce,
not adequate and they slow down our work. It is a
serious challenge. It doesn't make our work to go as
planned; most learners can't afford the necessary
materials. (HoD2)

Learning materials play a significant role in teaching
and learning. According to [1], adequate provision of
learning and teaching support materials (LTSM) to
schools, assist teachers to utilize knowledge from teacher
professional development activities effectively in their
classroom practices. [11] posits that teachers' professional
development activities may be waste if teachers are not
provided with appropriate materials that can enhance their
productivity in the classrooms. This also supports [4]'s
claim that appropriate teaching and learning materials in
schools promote classroom efficacy. Adequate learning
materials are needed by learners to support successful
teachers' classroom practices [20]. [14] asserts that
inadequate learners’ learning materials are a critical
challenge to teachers’ successful implementation of
knowledge and skills gained from various in-service
training/workshops.
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5. Conclusion

Assessment  of  existing teachers' professional
development activities in South African high schools
revealed that teachers have various perspectives on the
existing IPD activities available to them. Teachers
indicated that the existing IPD activities were not
frequently assessed by teachers; they also advised that
these activities should be every term to address topics or
chapters to be taught. IPD activities have been of
significant benefits to classroom practices through the
improvement of their teaching skills and methods [2].
However, the teachers were of opinions that timing of IPD
activities should be during the school holidays so as not to
disrupt their classroom teaching during the school hours.
The teachers were also not satisfied with the existing
follow-up on the IPD activities; they wanted more support
to motivate the implementation of IPD knowledge and
skills in their classroom practices.

6. Recommendations

This study, therefore, recommends that the Department
of Basic Education and other concerned stakeholders
should restructure the existing in-service professional
development activities. IPD activities should focus more
on what teachers are to teach every term at every grade or
class. Teachers should be assessed to determine their
classroom needs; follow up should be consistent with
teachers after the attendance of IPD activities. Teaching
and learning materials should be provided to teachers to
enhance classroom practices, while all teachers should be
funded by the schools to attend IPD activities frequently.
The study recommends an increase in the frequency at
which teachers participate in professional development
activities every term and year. Parents are also encouraged
to provide learning materials to support the learners.
Adequate and efficient monitoring and evaluation
mechanisms should be designed to drive efficiency and
efficacy of teacher professional development, tools for
monitoring and evaluation should be designed to support
teachers and to ensure proper use of public funds
expended on the various IPD programmes.
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