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Abstract The current study aimed at exploring the
impact of a proposed programme grounded on CLIL and
drama on developing 9th graders' English speaking skills
and their self-efficacy. The samples of the study were two
ninth-grade classes who were chosen randomly from
El-Mamounia preparatory girls' school A for Palestinian
Refugees in Gaza city. Each class has (34) students. One
class was considered as an experimental group and the
other as a control group. For the purpose of the study, the
researchers used two main tools: (1) a pre-post speaking
test, and (2) a students' self-efficacy scale. The findings
revealed that the suggested program based on CLIL and
drama was effective in improving 9th graders' speaking
skills and their self-efficacy. The results showed that the
students after they were exposed to the suggested
programme, can speak more fluently, accurately, and
confidently in English. It became clear that dramatizing the
CLIL facilitates understanding the content as it is greatly
connected to the learners' life that helps them interact
effectively with different situations. The suggested
program based on CLIL and drama showed improvement
in the students' speaking skills. This may be attributed to
different reasons: students were motivated to participate
during the implementation of the program as it was
interesting to present the lesson in a dramatized way. In
light of these findings, the researchers recommend EFL
Palestinian teachers to dramatize the CLIL as a means of
improving learners’ speaking skills and their self-efficacy
to learn English and educational drama.
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1. Introduction

The entire modern world has become narrow,
accessible, and sharable. The language of communication
is English even though there are some variations for
people in their habits, cultures, and traditions [61]. In the
same respect, Harmer [31] and Keshta [37] state that
several states are devoting more attention to teaching
English as a foreign or a second language and it becomes
the "lingua Franca" even for communication for people in
different countries. Besides, Palestine as one of the Arab
states prepares well-planned projects for teaching the
English language to get learners to communicate
functionally. The Palestinian curriculum confirms that the
four English language skills should be taught in an
interactive method. The main aim of teaching English
language speaking skills is to get learners to communicate
effectively with English speakers in several academic and
non-academic contexts. It is aimed to get a level at
speaking that is illegible when learners speak. Moreover,
learners should pronounce words correctly and accurately.
[36]. Speaking is challenging to teach and to learn. The
Palestinian curriculum confirms the integration of the four
skills to be learned namely; reading, writing, speaking,
and listening during the course. Yet, each skill is
emphasized more in every period. Frankly speaking,
speaking has been ignored by English language teachers
due to the way it is tackled in the given exams. Speaking
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skills are examined similar to the writing skills where
students have to fill in the spaces of a conversation for
instance. [59] and [16] declared that there are many
challenges and difficulties in English language teaching in
Palestine particularly speaking as there are a few chances
for students to speak naturally. Almost 40 minutes every
day are allocated for English lessons which hinder their
creativity and chances to be fluent in English. This gets
the teachers and students less motivated and creative.
Additionally, classrooms are crowded with students who
are in need to have their chance to speak inside the
classroom and be ready to use the registers in their own
life. Therefore, some studies suggested how to improve
speaking skills in an EFL classroom. [44] implemented
YouTube, as a method to teach speaking in a fun and
interesting atmosphere, to investigate its effect on
improving students' speaking skills. Similarly, [24]
proposed a program based on the Socratic Method in
enhancing Palestinian tenth graders' Speaking (fluency,
pronunciation, vocabulary, grammar, and comprehension)
and four creative thinking skills (fluency, flexibility,
originality, and elaboration). Besides, [69] suggested
Flipped Classroom as an approach that improves speaking
ability among Technical and Vocational Engineering and
Training institutes in Malaysia. In the same concern, [75]
suggested cooperative learning as a student-centered
instructional approach that has the potential to encourage
more communicative interactions among students and
maximize the improvement of each student’s learning
process. Moreover, [54] proved the effectiveness of
creative drama activities implemented in an English
course for 7th graders to improve learners' speaking skills.
In the same context, [15] confirmed that the language
focus and the content focus are interwoven. Content and
Language Integrated Learning (CLIL) refers to situations
where subjects, or parts of subjects, are taught through a
foreign language. CLIL has changed the educational scene
by adding new methods and principles in the bilingual
education environment. In a recent study for Figueroa [26]
who explored the effect of CLIL on speaking skills, the
results showed the effectiveness of the CLIL approach on
improving students' speaking skills. Muszynska and
Galazka, [48] and Pozo, [58] in their studies concerning
the effect of CLIL and drama affirmed that
‘drama-and-CLIL’ connection is powerful because of their
mutual cornerstones as they mix engagement in active
learning, sustainment of learner motivation, authenticity in
communication, responsibility in making choices and
reflecting on the process and the results. CLIL opens new
methods for drama implementation in its various ways:
role-play, simulations, drama activities, educational
drama.

1.1. Speaking Skills in English for Palestine

Communicative ability is the aim of foreign language

teaching nowadays. This is different from the previous
methods of language teaching, proficiency-oriented
teaching handles how the learner uses the language not
what he or she knows about it. In the effective curriculum,
language competency is seen as mastering the language
communication goals, interaction setting, and degree of
correctness. Language is implemented for the goal of its
use, for example, language is used to request, persuade,
complain, argue, or inquire. Each of those functions of a
language sets in an interactive setting. Therefore, a
language user may order a meal in a restaurant, request a
book in a library, ask for someone’s telephone number, or
request help in repairing a car. The setting also involves a
social register, identifying the degree of politeness and
familiarity suitable to the purpose of communication.
Moreover, language speakers are different in their level of
language competency. In this regard, the curriculum
should identify the level of correctness that learners are
anticipated to master language. Thus, language accuracy
is not recognized by the number of errors that the learners
or users of language commit but by the level to which
learners can precisely understand the received message. In
speaking, accuracy includes the extent of suitability of the
message concerning the socio-cultural setting, the degree
to which the listener accepts the message. As noted in
ELC [23], Language, oral and written, is a means of
interaction used by people in several social settings to talk
about themselves, interact with others, learn about the
world, and meet their individual and collective needs.
Successful linguistic learning and teaching emphasize the
goal of functional proficiency. Oral and written language
is not unitary; it arises in many variations. Language
differs to suit its people, subject matter, goal, and context.
Furthermore, language differs in the context of the region,
social class, context, and ethnic group differences. The
basic aim of teaching speaking and listening skills is to
get learners to interact communicatively with different
speakers of English in a range of social and academic
contexts. Speaking is challenging to teach and to learn;
therefore, some studies suggested how to improve
speaking skills in an EFL classroom. [69] suggested
Flipped Classroom as an approach that improves speaking
ability among Technical and Vocational Engineering and
Training institutes in Malaysia. In the same concern, [75]
suggested cooperative learning as a student-centered
instructional approach that has the potential to encourage
more communicative interactions among students and
maximize the improvement of each student’s learning
process. Moreover, [54] proved the effectiveness of
creative drama activities implemented in an English
course for 7th graders to improve learners' speaking skills.
In the same context, [15] confirmed that the language
focus and the content focus are interwoven. Content and
Language Integrated Learning (CLIL) refers to situations
where subjects, or parts of subjects, are taught through a
foreign language. CLIL has changed the educational scene
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by adding new methods and principles in the bilingual
education environment.

Roman & Nunez [51], Muszynska and Galazka, [48]
and Pozo, [58] in their studies affirmed that
‘drama-and-CLIL’ connection is powerful because of their
mutual cornerstones as they mix engagement in active
learning, sustainment of learner motivation, authenticity in
communication, responsibility in making choices and
reflecting on the process and the results. CLIL opens new
methods for drama implementation in its various ways:
role-play, simulations, drama activities, educational
drama.

Palestinian students like other students in different
contexts encounter problems while speaking to express
their thoughts in English. Studies concluded that in
Palestine, several learners are doing better at the other
skills of the English language i.e. reading, and writing,
compared to speaking. Some of these difficulties were
stated by Dajani, & Mclaughlin [16] since English
language education in Palestine nowadays faces critical
difficulties. Big classes, a few resources, a little access to
the world wide web, and low salaries as well. Also, a few
incentives are given to teachers to be innovative in their
classes. Teacher demotivation is engaged with both a
classical teaching method. The last school exam (Tawjihi)
and other grades as well which have neither listening nor
speaking exercises affects negatively learning speaking.
The listening is not given at all while speaking is written
as a writing exercise. This has impacted poor speaking
skills in English. The Palestinians, through generations of
conflict and military occupation, have always placed focus
on education as a means to a better future. Rabab'ah &
Bulut [59] asserts that teaching speaking in the Palestinian
schools has been nearly neglected and English language
teachers use teaching speaking just to make students
memorize conversations or do some activities. They still
spend the larger part of teaching time on reading and
writing practices. Similarly, [1] [2] [3] [4] [5] [52] in their
studies confirmed that Palestinian learners face some
challenges concerning pronunciation, this could be
because English and Arabic are different. They assure that
speaking is a difficulty for many students. Also, they
maintain that language anxiety performs an obstacle for
learners to speak and interact in a certain speaking activity
and even the lack of vocabulary hinders their speaking as
well. Yet, they assured that teachers teach their students in
a test-oriented method.

Based on the researchers' experience, he confirmed the
above-mentioned challenges to teaching speaking.
Meanwhile, he believes that all these difficulties can be
solved if teachers use suitable methods and techniques to
teach speaking and getting their students more engaged in
learning. In the same context, [76] confirms that helping
learners to learn English effectively needs a change of the
teachers' methods of teaching. Additionally, teachers
should think of creative techniques that investigate the

learners' interaction competencies and give them more
opportunities to speak and communicate well. The
researchers also assure that encouraging and enhancing
the speaking skills of the Palestinian learners' is one of the
core goals of the teaching process in Palestine.

1.2. Defining Speaking Skill

Al-zaharna, [5] Ashour[4], and Nunan [47] define
speaking skill as a productive skill of utters, phrases, and
sentences by which the learner can clarify, justify, transfer
his thoughts and his ideas. They see that speaking is a
process in which the student can prove his learning
language by using suitable vocabulary and structure and
his learning of certain knowledge as scientific facts or
scientific terms. In the same concern, (Burns & Joyce;
Luoma; Eckard & Kearny; Florez; Flores; and Howarth
[11] [41] [22] [27] [28] [35] define speaking as an
interactive  two—way  process involving a true
communication of ideas, information or feelings of which
it involves producing, receiving and processing
information. Additionally, Torky [73] defines speaking as
the learner's ability to express himself/herself orally,
coherently, fluently, and appropriately in a given
meaningful context. In the same context, Argawati and
Suryani [7] define speaking as the practical side of
language to express ideas and expressively producing
them effectively and communicatively. The researchers
state that speaking skill is a human aspect where people
can express their ideas, experiences, feelings, and
emotions through an interactive process with community
members. It is a mutual linguistic phenomenon with all
the communities regardless of their language or culture.

1.3. Teaching Speaking Skill

Speaking is an important skill amongst the main four
skills of English. Gillis, Nunan, Segura, and Sadiku, [50]
[67] [64] [29] state that to be successful in learning a
language is measured according to the ability to conduct a
conversation in the (target) language. Thus, speaking is
probably a priority for learners of English. Speaking is
basic due to its help to students to grasp EFL speaking
skills. Furthermore, if the right speaking activities are
taught in the classroom, speaking can raise general
learners' motivation and make the English language
classroom a fun and dynamic place to be. Also, speaking
can support other language skills. Oral interaction is
considered an essential factor in shaping the learner's
developing language. Speaking skills are important for
career success, but certainly not limited to one’s
professional aspirations. Speaking skills can enhance
one’s personal life and thereby bring about the
well-rounded growth that we should all seek. Apparently,
for Palestinian learners, English is important and they do
their best to speaking skills among ESL/ EFL learners
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who has less attention amongst the English Language
skills instruction. Many teachers spend the majority of
class time in reading and writing practice almost ignoring
speaking skills. At the same time, previous studies show
some difficulties for teachers to pay attention more to
speak. First, giving each student sufficient time to speak
within the constraints of the lesson is not easy especially
that many teachers have large crowded classes. Second,
teaching speaking requires the focus on each student who
might have his own phonological and linguistic
weaknesses and difficulties. This makes speaking
instruction a time-consuming process, [68] [74] [45]. In
Palestine, the English for Palestine curriculum includes
the four skills of the English language. ELC [23]
considers speaking as an important skill amongst these
four skills as the ultimate goal for Palestinian learners is to
enable them to communicate successfully.

1.4. Teaching Speaking through Drama

Harmer [31] suggests telling stories as an effective
activity to enhance speaking skills for learners, he argues
that spending a lot of our time telling other people stories
and anecdotes about what happened to us and other people
could be effective to develop speaking. He also suggests
information-gaps to be one of the activities that could be
used for this activity. Ulas [74] explains the benefit of
learning speaking through drama as follows:

* A student grasps meaningful content better.

* Learning is shown as a result of the interaction
between the student and his environment.

e The more sensory organs a student uses, the greater
the retention of the lessons.

*  Astudent learns best by doing.

*  Effective participation is essential in
emotional conduct.

*  Learning becomes easier and more permanent as there
is more than one stimulus.

learning

Fabio [25] and Goodwin [30] confirm that drama is a
particularly effective tool for teaching speaking especially
pronunciation because it has different communicative
competencies such as discourse intonation, pragmatic
awareness, and nonverbal communication. Also, drama
activities foster pupils’ socialization, critical thinking,
problem-solving, and improve oral communication skills,
by exploring different language styles and registers.

1.5. CLIL and Speaking

Content language integrated learning (CLIL) is a
dual-focused approach to teaching. The target language is
used for the teaching and learning of both the content of a
school subject and the language itself within a specific set
of learning objectives set by the teacher. In other words,
an additional language is used as a medium in the teaching
and learning of a non-language [18]. Marsh and Langé,

[43] state that CLIL is one of the modern and successful
methods developed to help students reach plurilingualism.
This approach refers to teaching subjects other than the
English language, such as science, geography, history,
math, or physical education using the foreign language
instead of the students’ mother tongue. CLIL
implementation is difficult and demanding for educators
since the work to be done shifts from current practices to
new practices favored by this approach. As already
mentioned, CLIL is a kind of bilingual education and
equal emphasis is placed on both subject and language in
an integrative manner, although the focus may change
from time to time depending on the needs [50]. Content
Language Integrated Learning (CLIL) is considered to
maximize the students' exposure to foreign language and
thus create the most suitable environment for learning. In
CLIL, the target language is used as a vehicle for the
instruction of school subjects; it is used not only to offer
knowledge but also to convey meaning and share
experience. Even though CLIL has become commonplace
in many schools in Europe, only lately have language
teachers and researchers started to experiment on the
effectiveness of this method in Greece. Teaching and
implementing CLIL has many implications for educators;
they have to comply with the principles of the new
methodology, adjust their teaching material, as well as,
have a thorough knowledge of both the foreign language
and the content subject. In light of the aforementioned, the
present research aims to examine the effectiveness of
CLIL in the improvement of the students* speaking skills
[18] and [57]. Deller and Price [17] talking about CLIL
methodology, express that learners will need help in the
areas of lexis, cognitive functions, and study skills. This is
because the students will be immersed in two situations;
learn a foreign language and the content of the subject.
CLIL could be integrated with drama or music containing
a certain culture or content and this helps developing
understanding the human relationships and it is considered
as a key of success to enhancing communication between
humans locally or globally. Coyle [14] confirms that a
successful CLIL lesson should combine the following 4Cs
which are the components of the CLIL and the basic
structure:

. Content - Progression in knowledge, skills, and
understanding related to specific elements of a
defined curriculum

e Communication - Using language to learn whilst
learning to use language

e Cognition - Developing thinking skills that link
concept formation (abstract and concrete),
understanding, and language

¢ Culture - Exposure to alternative perspectives and
shared understandings, which deepen awareness of
otherness and self.

CLIL as a term indicates “being educated in a language
other than one’s mother tongue” [15]. Many researchers
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as [26] [36] [13] [20] [18] [13] and [56] have quoted
advantages connected to CLIL on learning a linguistic
level, namely: upsurge the students’ linguistic competence,
raising their lexis and grammatical consciousness.
Furthermore, the same studies proved that CLIL has a
constructive result on problem-solving, risk-taking and
intercultural communication, and the learners’ motivation.

1.6. Dramatizing the CLIL

Pozo [58] in his research states that using drama as a
teaching tool in a CLIL lesson while speaking skills were
included fosters motivation to enhance students' interest in
the taught subject. This integration of different skills using
history, music, and drama provides learners with a great
chance to combine meaningful content within a story of
ESL. He adds that drama in a CLIL environment helps
developing an understanding of human relationships. He
proves that drama and CLIL develop an understanding of
human relationships in different subjects. It also helps in
ESL acquisition and makes students feel a sense of
empowerment when facing acting and the teacher
becomes more a facilitator than a conductor. They find it
fun and easy to step in the shoes of characters of stories.
Drama and CLIL promotes a good connection as this
basic philosophy is holistic and goes along with the young
learners' interests and needs. This method overlaps and
weaves its way through the learners' minds, souls, and
bodies. Undoubtedly, drama and CLIL are a good solution
for those who hope to move to a more universal role.
CLIL deals with content that is dry and technical. Drama
can change this content into a dynamic one. CLIL could
help in improving the cultural awareness and language
competence of learners. Integrating CLIL and drama can
form an effective and enjoyable learning experience.
Nunez &Roman and Hillyard and Nunez & Roman [33]
[51] state that Content and Language Integrated Learning
(CLIL) has created a modern teaching method. CLIL has
no fixed model and this could help the teachers to
implement this method with no difficulties. Teachers can
contextualize the taught items via a dramatized context
and this can motivate their students. Implementing the
four Cs (Content, Cognition, Communication, and Culture)
proposed by Coyle [14] finds in drama a great step
towards communication development. CLIL opens new
possibilities for the implementation of drama in its
multiple varieties: role-play, simulations, drama activities,
educational drama, and so on.

1.7. The Statement of the Problem

Based on the researchers' experience, there is a bad
need to get students to learn to speak confidently and
accurately. Additionally, students can learn English
speaking through some strategies, but the most effective
may be CLIL, as they learn content through the English
language. Yet, CLIL in this way needs some vivid

elements to be added and drama can help in making CLIL
more effective and understandable. Thus, in this study, the
researchers suggest CLIL and drama as a new integrated
strategy to help learners to use language interestingly.

1.8. The Research Question

1. What is the content of the suggested program that is
based on CLIL and drama to improve 9th Graders'
English Speaking Skills and their self-efficacy?

What are the most important speaking skills that the

students should possess to improve their English

speaking competencies?

3. Are there any significant statistical differences at (o0 <
0.05) in the mean score of the post-test results
between the experimental and the control group?

4. Are there any significant statistical differences at (o <
0.05) in the mean score of the self-efficacy scale
between the experimental and the control group?

N

1.9. The Significance of the Research

To the best of the researchers' knowledge, no previous
studies were done based on CLIL and Drama in Palestine.
Thus, this will be a new additional methodology to those
which are used to teach English speaking skills. Also, this
method combines CLIL and an interesting method
(drama), and this makes learning English more motivating
and enables students to construct their own learning
through scaffolding.

1.10. Definition of the Study Terms

e  Speaking skill: it is the way of conveying
information and expressing one's feelings and
thoughts in a spoken language act.

e CLIL: CLIL stands for Content and Language
Integrated Learning and refers to teaching subjects
such as science, history, and geography to students
through a foreign language.

* Drama: it's a story or a play that conveys a
meaningful idea to readers. It could be artificial or
authentic.

e CLIL and Drama: it's a new strategy that dramatizes
CLIL and makes it more motivating to learners of
foreign languages.

e 9™ Graders: students who are nearly 15 years old are
in grade 9.

In a CLIL lesson, learners have to interact while
conducting a speaking task and involving their
communication skills as well. Thus, CLIL has a vital
relationship with speaking. In a study of Figueroa [26], it
investigated the analysis of the impact of 3 CLIL
workshops on 2 speaking micro-skills which are language
chunks and lexical units. This study was implemented in a
public higher education college in Bogota. The sample
was 20 students undertaking information technology
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degrees. The 3 workshops were made up of 5 lessons each
that gave speaking skills priority, yet, they focused on all
the language skills throughout the lessons. The results
showed that the workshops' design and implementation of
communicative tasks influenced, positively. Additionally,
the use of the 2 speaking micro-skills was influenced
positively as well. Also, John's study [36] wused
scaffolding to develop the learner's oral fluency and
speaking skills outside and inside the classroom to speak
effectively in academic and non-academic situations. The
study combines CLIL and CLT (communicative language
teaching) to develop the speaking skills of students. The
study investigated how engineering college learners of
English responded to scaffolding through their interactive
sessions. Teacher-led interactions were implemented and
the progress of the learners of the language was analyzed
periodically. This study took place in Tamil Nadu college
in India. The study used classroom lectures, interactions
of small groups, and discussions that are teacher-led in 2
settings: the Regular English Class and the other is the
Daily Tutorial Class. The results indicate that the learners
responded adequately through the interactions and were
influenced positively. What was most significant is that
the students realized that they were able to interact in
English. The findings showed that the students could use
the interactions they have learned in real-life situations.
Thus, they started rehearsing several polite expressions. In
another study, Delliou and Zafiri [18] examined the
potential of CLIL to develop the speaking skills of
learners in grade 6. It is mainly based upon the hypothesis
that considers the CLIL approach as an aid for students to
develop their speaking skills to be more effective than the
traditional methodology. The results showed the
effectiveness of CLIL to develop the speaking skills of
students. Moreover, their attitude was positive towards the
new teaching approach of CLIL. In Diezmas's [20] study,
the aim was to investigate the impact of Content and
Language Integrated Learning (CLIL) in the acquisition of
the competencies of the English language including
speaking and interaction in comparison with the
traditional methodology of learning English as a foreign
language (EFL). The results showed that the only
communicative competence was spoken production and
interaction favoring CLIL students. In the same context,
Perez and Basse's [56] study explored the differences of
error types and density that are committed by CLIL
learners and their partners who were involved in classic
EFL classes, in both the written and oral productions. This
study concentrates on sixth graders who are (11-12 years
old). They are selected from bilingual and non-bilingual
schools in the Comunidad de Madrid in Spain. Cambridge
Key English Test (KET) was completed by the
participants of the study to examine the competency of the
study sample. The sections of speaking and writing in the
test were to identify the mistakes committed by the
sample. It is worth to mention that the bottom-up
technique was implemented to examine the writing and

speaking errors. The results indicated that students find
grammar is the most difficult, as results also significantly
revealed that non-CLIL learners committed more mistakes
compared to CLIL students in the speaking test. The
results also showed that non-CLIL learners use fewer
words in their oral tests.

Cortacans [13] aimed in his study at investigating to
what extent the students and teachers speak English inside
the classroom in three schools in Tarragona in Spain. The
findings indicated that there was a deficit in the oral
language in CLIL English lessons. This lack was due to
three reasons:

*  teachers were not trained on CLIL methodology,

e few activities were assigned to promote oral
communication, and

*  students are not motivated to use English inside the
classroom.

Additionally, the study results showed that there is a
correlation between students’ positive feelings and
well-trained CLIL teachers. The results also indicated that
teachers felt more confident in their CLIL lessons than
students, particularly, in terms of oral skills.

Several strategies were used to motivate learners and
promote their achievement and affect their affective side
including self-efficacy. In Pablo and Jimenez's [55] study,
the results showed that the belief that Content and
Language Integrated Learning positively influences
learners' affective stance, mainly self-efficacy. It
compares the motivation of CLIL and non-CLIL students
in seven schools in the province of Seville. The interaction
of motivation and language achievement (as the use of
English, reading, listening, speaking, and wuse of
vocabulary) was also examined to confirm or refute
previous results which tend to show higher levels of
motivation to CLIL strands. The model of CLIL under
scrutiny in the current study was implemented in a
monolingual context. The results show that by using the
CLIL, students were positively motivated and show
positive answers in the application of the affective factors
scales. Besides, Badrie and Abir's [9] study explored the
effectiveness of CLIL implementation on the academic
achievement of Lebanese learners and their self-efficacy
and attitude toward it. The findings of the study revealed
positive attitudes of the learners toward the application of
CLIL and they showed the efficacy of CLIL as a
pedagogical method to enhance students’ self-efficacy and
academic performance. In the same concern, Heras and
Lasagabaster [38] study measured the effect of a CLIL
(content and language integrated learning) method on
affective factors, and examined the impact of CLIL on
gender differences in learning the foreign language.
Results showed that CLIL can help reduce gender
differences in motivation. Similarly, vocabulary tests
indicated that the CLIL approach had a similar positive
effect on both male and female students’ learning of the
technical content-related vocabulary. Additionally, this
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approach had a positive impact on the affective factors of
students. Other studies investigated the impact of a
creative  drama-supported  problem-based learning
approach on the self-efficacy ability of the students in the
geometry classes. And they confirmed the -creative
drama-supported problem-based learning approach which
showed the positive impact of self-efficacy abilities for
the students in the experimental group.

Demir [19] conducted a study to investigate the
relationship between listening and speaking skills and
study how listening predicts and cognitively arranges to
speak. The results showed that girls have higher verbal
communication skills and that the higher the level of
parental education and the more time spent reading books
led to an increase in verbal communication skills and
self-efficacy, whereas the amount of time spent watching
TV and using a computer hurt self-efficacy. Similarly,
Dincer [21] investigated the beliefs of English as foreign
language (EFL) learners about speaking in English and
being a good speaker of English through metaphor
analysis. Findings showed that learners mostly perceived
speaking as a skill requiring much effort and also giving
pleasure. They described a good speaker of English as
someone fluent at speaking, universal, disarming, wise,
privileged, and hardworking. The conceptual categories
were also described with the speaking achievement and
these categories were found to be connected to the degree
of achievement. The findings gave insight into a better
understanding of the speaking skill and what makes a
good speaker of English for language educators.

English language text

Content | :
Communication | ‘

c
Q
=
c
1T}
o
L)

English language text D“mi/

Figure 1. Drama and CLIL Framework

2. Methods and Procedures

The study followed the quasi-experimental approach.
Two groups were assigned as the participants of the study;
the experimental group, and the control group. The
research includes two variables; the independent variable
is CLIL and drama. The dependent variable is speaking
skills. The experimental group was taught the dramatized
passages, while the control group was taught the
syllabus-based passages. The experiment lasted for 4
weeks.

The community of the study is (6243) female ninth
graders in Gaza city. One school was chosen to be the
sample school, it was Mamounia prep girls' school A for
Palestinian Refugees. Two ninth-grade classes from this
school were chosen randomly. Thus, the sample of the
study consisted of (68) students distributed into two
classes (groups); one experimental group consists of (34)
students and one control group includes (34) students. The
researchers trained the teacher who taught her students
using the suggested program and how to deal with the
passages and the speaking activities. The students in both
groups were equivalent economically, culturally, socially
and in their general achievement. Students aged 15 years.

The researchers designed a checklist of speaking skills
in light of the ELC 2015, for the teachers of English to
choose the most important ones. Based on the results of
the aforementioned checklist, the speaking test was
designed. English Language Curriculum (2015) document
has prepared general aims of speaking skills for students
of grade nine. The researchers used these aims as a
checklist. The items of the checklist are 17 speaking skills.
This checklist aimed to measure the importance degree of
the skills of speaking that should be developed in the
program based on CLIL and drama and to be used to build
the pre-post-test. Teachers and supervisors were asked to
rate the items as follows: (3) = very important, (2) =
important, (1) = slightly important. The researchers used
the speaking skills that should be used in the English for
Palestine curriculum — grade nine to improve students'
communication competency. These speaking skills were
decided by the curriculum designers in the Ministry of
Education. These designers were university professors,
educational supervisors and all this was supervised by the
British Macmillan Publishing Institute. The checklist was
conducted on a sample of (11) English Language
educational specialists and (12) EFL teachers to rank the
speaking skills. Based on the results, (4) speaking skills
out of the (17) hit more than (90%), as follow:

e Describing a sequence of events based on visual
input.

*  expressing personal feelings, emotions, etc.

* responding to direct questions, instructions,
suggestions, offers, visual input, etc.

* Responding to factual, referential, and inferential
questions.

The test items are 4 items. The items are equal in
weight. Students were tested before and after the
intervention process. The researchers used rubric speaking
criteria for oral testing. It contains fluency, coherence,
vocabulary, structure, and pronunciation. This criterion
was used to authentically assess speaking using the real
assessment tool. (20) students sat for the test to examine
the reliability and wvalidity of the test. The test was
presented to education specialists, teachers of English
from UNRWA and public schools. Based on their
previous comments, the test was modified. Pearson
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Formula was implemented to examine the validity of the
test internal consistency (Table 1).

Table 1. The validity of the test

No. Pearson Correlation Sig. value
1 Q1 0.762 ** 0.000
2 Q2 0.458 * 0.042
3 Q3 0.643 ** 0.002
4 Q4 0.586 ** 0.007
No. Pearson Correlation Sig. value

Correlation coefficient is statistically significant at the level 0.01

Correlation coefficient is statistically significant at the level 0.05

All test domains are correlated statistically. The results
were between 0.458 and 0.762 where the first question
(domain) got the highest degree and the second got the
lowest degree. The results confirmed that the test is valid.

Furthermore, the reliability of the test was checked. The
following table 2 displays that the results were (0.70)
which shows the reliability of the test to be conducted.

Table 2. The Reliability of the test

item value

Part one covariance 0.829
Part two covariance 0766
Correlations two parts 0.54
Spearman brown 0.70
Gutman split-half 0.70

2.1. The Suggested Program

The researchers reviewed the literature on how to
connect between CLIL and drama and then designed the

accordingly. He two

program designed

drama-based-reading texts included in the grade nine
textbook. Thus, two reading texts (units 9 and 10, second
term) from the English textbook for grade nine were
dramatized. The contents are suitable for the students'
level. Additionally, the researchers took into consideration
the opinions of the referees as specialists in drama
scenario writing, experts in methodology and curriculum,
educational specialists of English. When designing the
program, the researchers considered the students’ English
language level to meet the inclusive practices inside the
classroom. The researchers implemented one scenario on
(20) students to check ambiguity.

Two reading lessons of (45) minutes are taught every
week. After that, students are to study two speaking
lessons, 45 minutes for each, depending on the reading
passages they have learned recently. The program started
on 1st Feb. 2020 and ended on 1st March 2020.

The researchers used formative assessment included in
the program to scaffold students' learning. Students were
assessed continuously using different assessment
techniques and activities.

3. Results of the Study

To review, the question of the study is: Are there any
statistically significant differences at a < 0.05 between
ninth-grade students, Are there any significant statistical
differences at (o < 0.05) in the mean score of the post-test
between the results of the experimental and the control
group?

To answer this question, a pre-post-test of speaking
skills was administered. The mean scores and standard
deviations of the students' scores on the speaking pre-test
and post-test were calculated, along with estimates mean
scores and standard deviations of the post-test scores as
shown in the following table 3.

Dramatizing texts. >

.4

Figure 2. Process of constructing the suggested program based on CLIL and drama
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Table 3. Means and standard deviation of students' speaking skills oral test in the post-test.

Scope G N M SD t S S
Exp. 34 154 1.6 7.53 0.00 sig
Q3
Con. 34 11.7 2.3

Depending on the analysis of the results of the
achievement test, the table shows the mean of the
experimental group which is 15.4 and the control group is
11.7 and this shows that the experimental group students
got higher marks than the control one. Also, the calculated
T. is 7.53 and the Significance value is 0.00. Thus, these
results confirm that the suggested program based on CLIL
and drama is effective and gave positive results.

4. Discussion and Conclusions

Question (1) is stated as: What is the content of the
suggested program that is based on CLIL and drama to
improve 9th Graders' English Speaking Skills and their
self-efficacy?

The researchers state that the content of the suggested
program based on CLIL and drama contains dramatized
texts that improve students' ability to interact and speak in
English. The program consists of texts based on CLIL and
drama, interactive, and assessment activities. Accordingly,
the researchers designed the program and presented it to a
jury of referees, from the Ministry of Education, UNRWA
in Gaza, and international methodologists and specialists
in this field of study. Similarly, the suggested program
was reviewed by specialists in drama and methodology
from several countries. Their comments were taken into
consideration to design an effective program. Thus, two
reading texts (units 9 and 10, second term) from the
English textbook for grade nine were dramatized. After
that, students were to study two speaking lessons,
depending on the reading texts they have learned recently.
Different types of assessments were included in the
program to scaffold students' learning.

Question (2) is stated as: What are the most important
speaking skills that the students should possess to improve
their English speaking competencies? English Language
Curriculum (2015) document designed new syllabi almost
for all grades including grade nine. This new syllabus
shows the aims and objectives of each school level and
each language skill. As stated, the aim of the language is
speaking and writing which is a means of communication
in various social situations to demonstrate their thoughts
and feelings, cooperate with other people, study and
understand international issues, and meet their individual
and different needs. Successful language learning and
language teaching emphasize the goal of functional
proficiency. The skills that 9th graders should possess are
as follows:

1. Articulating separated sound syllables and connected
sound syllables in a speech.

2. Articulating stress patterns within words.

3. Producing basic intonation pattern.

4.  Manipulating variation in stress in connected speech.

5. Summarizing the main ideas of a text.

6. Describing a sequence of events based on visual
input.

7. Narrating a story, based on personal experience.

8. Narrating a story based on a strip-story.

9. Improvising and rehearsing a presentation about a
familiar topic.

10. Expressing personal feelings, emotions, and the
like ...

11. Responding to direct questions, instructions,
suggestions, offers, visual input, and the like ...

12. Responding to factual, referential, and inferential
questions.

13. Responding to conditional or hypothetical questions.

14. Giving directions and instructions.

15. Asking about routine matters.

16. Talking about inferred attitudes, feelings based on
aural text, or visual stimulus.

17. Making predictions about a piece of discourse.

The researchers used a checklist of the preceded 17
skills as a tool for teachers and supervisors to decide the
ones that are most important for 9th graders. Thus, the
skills that got more than 90% were the most important,
these skills were as follows:

1. Describe a sequence of events based on visual input.

2. Respond to direct questions, instructions, suggestions,
offers, visual input, and the like

3. Respond to factual, referential,
questions.

4.  Express personal feelings, emotions, and the like

and inferential

The teachers and the supervisors considered describing
pictures or visual inputs as one of the most important
skills. This is confirmed by the previous studies that
learners of a language should talk about events or visual
inputs as this assures their ability to use this language
effectively. In addition, responding to direct questions,
instructions, suggestions, offers, factual, referential,
inferential questions or expressing feelings and emotions
were important as well.

Reviewing the third question of the study which is: Are
there any significant statistical differences at (o < 0.05) in
the mean score of the post-test between the results of the
experimental and the control group? The results displayed
in table 4 showed that there were statistically significant
differences among ninth-grade students' speaking skills
that are attributed to the new used strategy (CLIL and
drama).
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Table 4. Means and standard deviation of students' speaking skills in each section of the post-test.

Questions group N Mean | Std.Deviation T Sig.value | sig. level

; ; Experimental 34 3.44 0.74

Describe a sequence of events based on visual 437 0.000 Sig
Input. control 34 2.52 0.96
; ; Experimental 34 4.41 0.70

Express personal feel‘mgs, emotions, and the 354 0.000 Sig
like. control 34 3.61 1.10

Respond to direct questions, instructions, Experimental 34 4.23 0.88 181 0.000 Si

suggestions, offers, visual input, and the like control 34 3.26 1.18 ’ ’ g
; ; ; Experimental 34 3.32 0.91

Respond to factual, refc'erentlal and inferential 516 0.000 Sig
questions. control 34 2.29 0.71
Experimental 34 15.41 1.65

Total 7.53 0.00 Sig
control 34 11.70 2.34

The statistical analysis of the data indicated that there
was a significant statistical difference in the achievement
of the learner’s speaking skills at the level of (a = 0.05)
favoring the experimental group. The study results show
higher marks of the experimental group than their peers at
the control group in the speaking skills which are
(describe a sequence of events based on visual input;
express personal feelings and emotions.; respond to direct
questions, instructions, suggestions, offers, and visual
input.; and respond to factual, referential, and inferential
questions.) The mean score of the experimental group was
15.4 out of 20 which indicates much progress in the
achievement of the students during the intervention. It is
worth to say that the teacher who used the suggested
program based on CLIL and drama used the scale of the
rubrics of the speaking skills (fluency and coherence;
vocabulary; structure and pronunciation).

The program CLIL and drama showed improvement in
the students' speaking skills achievement. This may be
attributed to different reasons; students were motivated to
participate during the implementation of the program as it
was interesting to present the lesson in a dramatized way.
Pozo [58] confirmed in his study that teaching history
through drama is more effective than textbook-based
teaching. In Muszynska and Galazka [48] study, they
maintained that drama improves various skills and
attitudes for students who study a certain topic via the
CLIL approach. The results also provided the teachers
with outlines of how to use drama-based-process- and
product-centered educational objectives. In the same
concern, the findings showed that teaching through drama
and CLIL can develop students' critical and creative
thinking and enhance their participation in a shared
learning experience. Moreover, Hillyard [33] and [34]
developed a link to connect between Drama
characteristics and five CLIL components. This
connection was beneficial for several learning purposes.
Lantix, Learntix, Contix, learning outcomes, and
engagement were used as the connecting components of
CLIL. This connection between Drama and CLIL includes

aspects that are interesting and motivating forces to be
used in the class. In addition, they are holistic and fully
engages the learner. CLIL and drama can be characterized
as a context and problem-focused method. Also, it can
develop analytical thinking skills and stimulate creativity
and arouse the learners' motivation through promoting
their autonomy. In the same context, this approach can
develop linguistic functions and cross-curricular aspects.
Hillyard concludes that mixing drama and CLIL is a
promising solution for the difficulties that are faced in the
language classroom. Introducing different topics through
CLIL and drama fosters motivation for students and
allows students to be more engaged in the learning
process. Teachers were more motivated and enthusiastic
to help students learn. In a study for Aycak et al [8], they
found that drama enhances teachers’ attitudes towards
teaching and gets them more motivated. Drama and CLIL
could be an effective method due to the current study
findings for English language learning in Palestine as they
have some challenges. There are a large number of
students in classes and many demotivated teachers who
have few incentives. In some studies, it is stated that in
crowded classes, students are not able to receive suitable
attention or opportunity to participate. From the
researchers' experience, teachers don’t pay much attention
to speaking skills as the speaking activities are taught
through reading or writing skills and are assessed in
written form through written conversations, dialogues, and
even written descriptions for visual input. Young
Palestinians need to learn English in a modern way that
enables them to pronounce English vocabulary and use
structures correctly. They don’t have to be very fluent but
to be able to speak in a range level that makes
communication understandable. English has been a core
subject in the Palestinian National Curriculum. It's
compulsory taught in the first grade (students of 6 years)
to grade 12 (students of almost 17 years). In the suggested
program based on CLIL and drama, some activities give
students a chance to express their own stories or create
their own drama. Thornburry [71] maintains that drama in
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the English language classroom ticks all the right boxes,
particularly if it's re-told, created and performed by
learners. Students of Gaza and the West Bank (Palestine)
show enthusiasm when they compose and then perform a
story or listen to it. Accordingly, drama is participatory as
it includes a group of learners who learn, compose and
perform a play. Additionally, it is interactive as drama
includes a communicative to-and-fro which replicates
real-life interaction. Moreover, this performance is oral. It
activates the learners' speaking skills. Their level of
pronunciation and both accuracy and fluency are to be
promoted and improved accordingly. It's important to say
that drama is expressive. It gets students to think of an
imagined world with thoughts, experiences, feelings, fears
and hopes. Thornburry [72], adds that "in the context of
Palestine, drama provides a means of thinking the
unthinkable, of saying the unsayable, of dreaming the
undreamable. And it is transformative: it empowers its
creators by enhancing their English skills, and hence
giving them a powerful voice in the wider world, by
construing their lives as narratives that can be performed
and shared, drama eloquently affirms their identity as
Palestinians and as global citizens". In the same context,
Nick Bilbrough, the founder of Hands Up Project which is
mainly concerned with playwriting, confirms that creating
plays provides Palestinian children with a platform in
which they can express and explore the issues that are
important in their lives. He adds that people express
themselves and their ideas not only through the words that
we use but also, through facial expressions, gestures, and
physical movements [10]. The suggested program based
on CLIL and drama gives students the ability to learn
English, get knowledge, improve their thinking skills and
develop teamwork competency. Obviously, in this
program, the activities include (work in pairs or groups)
and this could get students more indulged in the
collaborative work with their peers. The learners of the
experimental group in this study responded
enthusiastically to the synergy between CLIL and
embodied drama pedagogy. They showed high levels of
engagement with their teacher. Additionally, they were
engaged with the subject and with the dramatized texts.
Their comments were an indicator of their motivation to
continue learning English through the same method.

The results of this research have shown that students
who learned English through CLIL and drama have
significantly improved their English level in speaking
skills and language elements, even the allocated time for
the intervention wasn’t that enough to get better results
even to improve other skills as well. The current research

is unique in its idea as it dealt with combining both CLIL
and drama on developing an essential language skill,
speaking. There is plenty of literature on CLIL and its
impact on the skills of speaking or drama and its
effectiveness in speaking. But to the best of the
researchers' knowledge, there are no previous studies that
tackled both CLIL and drama and their effect on speaking
skills. Yet, Pozo, [58] handled the CLIL and drama to
investigate its effect on enhancing the historical content.
The results of this study showed that the use of drama and
music is effective in teaching history. Thus, the
researchers try this new method to dramatize the CLIL to
enhance students' speaking skills and this is new in
Palestine. This makes the topic important to the
Palestinian students. CLIL and drama is noted to be
motivating and match the students’ proficiency levels in a
foreign language. In addition, CLIL students have to be
active learners by engaging them in authentic, meaningful,
and interactive tasks and activities. Any disregard for one
of these factors would impede the success of the CLIL
implementation.

Thus, Drama and CLIL is a suitable environment for
the English Curriculum for Palestinian learners.
Dramatizing the CLIL makes understanding the content
easier as it is greatly connected to learners' life through an
interesting method that helps them interact with different
situations better. Using drama is useful and constructive to
enhance speaking skills among EFL learners. The use of
drama techniques can help build independent learning in a
speaking class due to the structures of learning it has. This
can maximize students’ engagement and participation in
speaking both individually and in groups. Consequently,
many students were motivated to work in speaking
activities actively. In addition, drama techniques
encourage the learners to participate with peers so that
they can accomplish the allocated activity. Learning in
groups in drama techniques can be beneficial for students.
For students, group learning is effective to develop
students' independence and group cooperation in learning
to speak.

The fourth Question is stated as: Are there any
significant statistical differences at (o < 0.05) in the mean
score of the self-efficacy scale between the responses of
the experimental and the control group?

The results presented in Table 5 show that there was a
difference in the means and the standard deviation
between the pre and post-application of the scale.

Two —sample Hotlings' T2 results for the total average
of the post-self-efficacy scale
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Table 5. Means and standard deviation of students' self-efficacy in the post-test.

Std. Sig. .
scope Group N Mean Deviation T value sig. level

3 experimental 34 3.68 0.16

Self- efﬁf:acy towards 15.59 0.000 sig.
educational drama Control 34 3.04 021
3 experimental 34 4.63 0.13

Self- efﬁcacy tov.vards 39.55 0.000 sig.
learning English Control 34 334 0.16
experimental 34 4.16 0.10

Total Scale score 35.35 0.000 sig.
Control 34 3.19 0.14

This shows that the results favor the experimental group
results in the total average score and the items as well. It
was clear from the results that the students' self-efficacy
towards learning through drama and learning English, in
general, was positive. This is confirmed in several studies
related to Self-efficacy and how CLIL or drama affected
learners' performance were conducted in different
countries as [9], [55] and [38]. The results of these studies
showed a positive impact of self-efficacy abilities for the
students. On the other hand, Aycak et al [8] in a study
conducted in Turkey, explored the effectiveness of a
drama program to improve the affective traits of teachers.
Their attitudes towards teaching, teaching motivation, and
self-efficacy as well. The sample of the study was 32
pre-service teachers enrolled in different departments of
the faculty. The tools of the study were the “Teaching
Motivation Scale”, “Teacher Self-Efficacy Scale”, and
“Attitudes of Teaching Scale”. The results of the study
revealed that the drama program was effective to promote
the pre-service teachers’ attitudes towards teaching,
teaching motivation, and self-efficacy. Similarly, for
CLIL, some studies investigated CLIL in History classes.
The results revealed the positive impact of self-efficacy on
teachers. The results of the CLIL studies and the drama
studies showed positive effects on teachers' efficacy. This
is a piece of evidence that CLIL and drama can help not
only students but also teachers to improve their skills and
their self-efficacy as well. Drama activities such as
role-plays are effective learning activities for Palestinian
school learners. In the self-efficacy scale, students showed
their opinion or feeling that drama can make English
classes enjoyable and that they can understand some
issues better through the use of drama. The reason behind
this willingness was their belief that drama can improve
their English language proficiency, make learning
enjoyable thereby increasing their motivation, and provide
them with an understanding of some issues even global
issues. Some researchers outline that drama is one of the
speaking skills that can improve learners' language
fluency, which promotes interaction in the classroom, and
which increases motivation. Roleplay also, encourages
learners to learn with their peers. It's the most flexible
method and teachers who immediately use role-play can
meet unlimited needs with effective and suitable training.

Using drama is effective to improve the students’
speaking skills. The use of drama techniques can help
build independent learning in a speaking class due to the
structures of learning it has. This can maximize students’
engagement and participation in speaking both
individually and in groups. Consequently, many students
were motivated to work in speaking activities actively. In
addition, drama techniques encourage the learners to
participate with peers so that they can accomplish the
allocated activity. Learning in groups in drama techniques
can be beneficial for students. For students, group learning
is effective to develop students' independence and group
cooperation in learning to speak. As drama is one part of
the suggested program, Aycak et al. and Ulas [8], [74]
state that drama has a significant function especially in
improving speaking skills among the basic language skills.
Drama existed as a potential language teaching tool for a
long. Goodwin [30] states that Drama is a particularly
effective tool for pronunciation teaching because various
components of communicative competence (discourse
intonation, pragmatic awareness, nonverbal
communication) can be practiced in an integrated way. An
experimental study for Lestari [40] was conducted to
explore the significant difference in students’ speaking
skills before and after the drama intervention, and to
examine the aspects of speaking skills. The result of data
analysis revealed that the pretest of speaking had a mean
score of 66.93 and in the posttest, the mean got a score of
74.93 and this means that implementing drama gave a
significant difference in teaching speaking. Another study
for Sirisrimangkorn [70] aimed at examining the use of
project-based learning focusing on drama to improve the
speaking skills of EFL learners. In addition, it aims to
investigate the utility of drama on the learners’ speaking
skills. This design of the study was one group where a
pre-post test was implemented and aimed to see the results
of using project-based learning focusing on drama to
develop learners’ speaking skills. The data analysis found
that project-based learning focusing on drama was
beneficial to improve learners’ speaking skills. The results
revealed that the use of project-based learning focusing on
drama has a positive effect and can be used to improve
students’ speaking skills. Yet, in Karimzadeh's [39] study,
it investigated the effectiveness of drama-based
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instruction on improving Primary Iranian ESL learners’
speaking abilities. The sample of 30 homogeneous
students was chosen and divided into two groups, 15 in
the experimental who got intervention via drama-based
instruction and the other 15 in a control group who were
taught via the traditional method. The findings presented
the significant role of using drama-based strategies as it is
beneficial for learning and developing communicative
ability. In the same context, Nhi and Huan's [49] study
aimed to investigate the effect of drama-based role-play
activities on speaking performance mainly; accuracy,

pronunciation, and interaction of English, were the sample.

In addition, the study examined students’ attitudes
towards the use of role-play instruction. The experimental
study was conducted with thirty freshmen from a
university in the Mekong Delta. They were assigned into
two groups; one control and another experimental group.
The data were collected from the tools of the study which
were pre-and post-speaking tests and interviews. A
mixed-methods design was implemented to explore the
effect of drama-based role-play activities on students’
speaking performance. The test was designed to examine
how drama-based role-play intervention influenced
students’ speaking performance. The treatment lasted for
eight weeks. Once the intervention finished, students were
interviewed to determine their attitudes toward the
drama-based role play instruction in a speaking class. The
findings revealed that students in the experimental group
made progress in their speaking performance. On the
other hand, the level of speaking performance among
students in the control group remained unchanged. The
interview results indicated that students held positive
attitudes toward the implementation of drama based
role-play activities. Confirming several study results,
Hidayat and Apriyanto [32] assured that talking through
drama can help the learners express their ideas and can be
able to communicate well. Also, the drama is appropriate
for several learners' learning styles. Additionally,
dramatization is motivating to all kinds of learners. Since
people process information in several ways; the basic
channels are vision, hearing, or physical movement. One
channel is dominant in each person. When learners
dramatize, all these channels can be used, and every
learner draws on the most appropriate for him. Thus, all
learners are actively engaged in tasks, and the language
can go through the channels that are most appropriate for
each one. The theory of speaking and dramatization is
interrelated with the study program (CLIL and drama).
The suggested program based on CLIL and drama has
physical demands in terms of the classroom setting. Being
able to change the classroom layout and create free spaces
for movement and drama activities is crucial. Rallo Fabra
and Juan-Garau [60] investigated the impact of the CLIL
program in Spain to explore learners’ oral production.
CLIL learners' speech was considered to be more

intelligible than non-CLIL speech. Yet, all speech samples
were heard by the listeners as equally accepted. CLIL
instruction did not have an ameliorating impact on the
perceived foreign accent. It was noted that several
pronunciation mistakes could have been the result of task
effects. Teaching and Learning program based on drama
and Content and Language Integrated Learning (CLIL)
has some of the challenges with some students noticed by
their teacher. These challenges were lack of
communication, low motivation levels, lack of effective
engagement with the given text or activity. These
challenges were solved by the teacher by engaging these
students who were sometimes shy to work in groups or
pairs or to present a scene or a presentation in front of
students. The current study results in the self-efficacy
scale show that drama and CLIL can boost learners'
motivation to study English, particularly through drama.
Additionally, Sapuan et al. [66] state that drama can
decrease the amount of anxiety and develop English
mastery, particularly, speaking. Learners can get greater
experience to use English via drama. Additionally,
working in groups by drama learners, they work in a team
where they must help each other. Some learners were
smarter and more interactive than others. Similarly, some
are more gifted in learning English. Some learners were
friendly, communicative, extroverted, while others were
embarrassed. In drama, everything can be socialized by
learners. Ulas [74] states that there are a few elements that
accompany acquiring oral communication skills as adding
efficiency to interaction and drama tasks. Also, speaking
was stated as not only words, structure and pronunciation,
but also feelings, motivations and meanings that are
valuable benefits for bringing drama to the language
learner. Drama techniques and activities are used to
develop communication skills through fluency,
pronunciation, co-operative learning, confidence-building
and intercultural awareness. Ohlberger et al. [53] argue in
their study that there was a great effect on students'
self-efficacy. The CLIL students have different attitudes
towards English compared with the non-CLIL students.

Using drama in the classroom, teachers can make
learning both productive and enjoyable, and oral
communication skills can become the touchstone for
enhancing self-efficacy. Cattanach [12], stated that drama
can be an excellent way to improve the self-efficacy of
learners, even those with learning disabilities. It is also
confirmed that: High self-efficacy helps find feelings of
serenity in getting closer to hard given activities.

The results of this research have shown that students
who learned English through CLIL and drama have
significantly improved their English level in speaking
skills and language elements, though the allocated time
for the intervention wasn’t that enough to get better results
even to improve other skills as well. The current research
is unique in its idea as it dealt with combining both CLIL
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and drama on developing an essential language skill,
speaking. There are a lot of related studies to CLIL and its
impact on improving the peaking or drama and its
effectiveness on speaking skills. But the researchers didn’t
find any previous studies that handled both CLIL and
drama together and their effect on speaking skills. Yet,
Pozo [58] handled the CLIL and drama to investigate its
effect on enhancing the historical content. The results of
this study showed that the use of drama and music is
effective in teaching history. Thus, the researchers try this
new method to dramatize the CLIL to enhance students'
speaking skills and this is new in Palestine. This makes
the topic important to the Palestinian students. CLIL and
drama are noted to be motivating and match the students’
proficiency levels in a foreign language. In addition, CLIL
students have to be active learners by engaging them in
authentic, meaningful, and interactive tasks and activities.
Any disregard for one of these factors would impede the
success of the CLIL implementation.

Thus, Drama and CLIL is a suitable environment for
the English Curriculum for Palestinian learners.
Dramatizing the CLIL makes understanding the content
easier as it is greatly connected to learners' life though an
interesting method that helps them interact with different
situations better.

5. Recommendations

In the light of the study results, the researchers
recommend that: curriculum designers and stakeholders in
Palestine should dramatize the topics in the English
curriculum in an interesting and motivating way, and
teachers should use active learning strategies that are
based on the drama with their students as they enhance
their speaking skills. In addition, teachers should use
speaking skills rubric criteria to assess students' speaking
skills. Moreover, researchers should investigate CLIL and
drama in developing other English skills.
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