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Abstract Emotional security and social competence
are considered crucial psychological factors that affect the
learning process, especially among vulnerable groups such
as refugees and people with disabilities. This study aimed
to identify the level of emotional security and social
competence among Syrian refugees’ children with learning
disabilities. To achieve  this objective, a
descriptive-analytical approach was used to identify the
level of emotional security, and social competence among
(161) Syrian refugee children with learning disabilities
enrolled in resource rooms in schools in the Zarqa
Governorate, Jordan. The participants responded to
emotional security and social competence scales. The
results showed statistically significant differences in
emotional security among Syrian refugees’ children with
learning disabilities attributed to their gender in favor of
female children. At the same time, there was no difference
in emotional security level based on parental status. The
results also revealed statistically significant differences in
social competence level based on the parental status for
those who live with their parents. In general, the results
showed a positive correlation between emotional security
and social competence in children with learning disabilities
from refugees. This study highlights the importance of
conducting training programs to increase the level of
emotional security, academic skills, and social behavior
among refugee children with learning disabilities.

Keywords Emotional Security, Social Competence,
Children with Learning Disabilities, Syrian Refugees

1. Introduction

Students with specific learning disabilities are
considered a heterogeneous group not only in their
academic achievement but also in their cognitive,
behavioral, and social characteristics [1, 2]. Considering
social characteristics, students with learning disabilities
have difficulty taking personal or social responsibility and
self-control [3]. Social participation benefits of students
with learning disabilities in inclusive settings vary
according to the type of learning difficulty, grade level,
peer attitudes, and students' social competence [4].
Reference [5] reviewed 152 studies on social skills and
showed that 75% of students with learning disabilities
have social skills deficits. Indeed, other studies indicated
that 34%-59% of students with learning disabilities are
exposed to social and educational problems, such as
aggression, personal inadequacy, coping problems in
school, integration with others, and participation activities
[6,7,8]. Children with learning disabilities are at greater
risk of social hardship than other students; besides, those
children do not show accurate self-observations of social
acceptance [9]. Likewise, children with low learning
achievement have low social competencies and fewer
friends than other students [10]; however, friendship has a
more significant role in achieving social competence
among students with learning disabilities [11].



232

1.1. Social Competence

Syrian refugees’ children are vulnerable to war's
harmful effects, such as psychological, social, educational
effects [12, 13, 14, 15]. The latest statistics issued by the
United Nations Children's Fund (UNICEF) indicate that
the number of children living in dangerous situations
inside and outside Syria has reached 5.5 million Syrian
children, and the number of students enrolled in schools
does not exceed 47% of the total number in the five
neighboring countries [16]. Other international
organizations, such as the United Nations Refugee
Agency (UNHCR), also have cautioned against the
worsening effects of asylum on children, especially in the
psychosocial and educational aspects [17]. In Jordan, the
Ministry of Education statistics indicated that the number
of Syrian refugee children enrolled in Jordanian schools
was more than 100 thousand. In Zarqa Governorate, there
were 5,520 students; among those, 1,048 students were
classified as students with learning disabilities [18]. These
students' problem is not limited to suffering from learning
disabilities but extends to suffering from social problems,
which may be due to the lack of social skills, social
competence, and low perception of social attitudes.
Whatever the reason behind the lack of social competence,
this weakness makes it more likely for students to fail
academically and socially [19]. Social competence
problems among refugee children with learning
disabilities may increase when there are low levels of
emotional security [20, 21]. The decrease in emotional
security in children with social learning disabilities is
correlated with low academic achievement and weak
emotional growth [22].

1.2. Emotional Security

Emotional security is the first source of the individual's
sense of self and others [23], and the need for sharing a
feeling, dignity need, and perfecting life [24]. However,
individuals develop their emotional safety through
acceptance, respect, belonging, familiarity, scarcity of
threat and anxiety, confidence, and social affiliation,
which provide reassurance and stability for human beings
[25]. On the other hand, emotional security is the
stabilization of the emotional state, where feelings of
uneasiness, stress, or nervousness may expose individuals
to the risk of a low level of emotional security [26]. This
risk dramatically increases when accompanied by fear,
trauma, deprivation, and want [27]. The need for
emotional security in children with learning disabilities
from Syrian refugees would crystallize as one of the
necessary mental health needs, especially if they
experienced traumatic situations [28, 29]. Reference [30]
reported that the most critical factors affecting students'
emotional security are the cooperation of the school
administration and the positive relations between teachers
and students themselves. Reference [31] indicated a
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significant correlation between academic optimism,
emotional security, and school environment. The study
showed that female students are more optimistic but less
secure than males; in addition to that, students in the
higher school stages are more self-confident than students
in the lower school stages. In addition, students in higher
grades are more reassuring and self-confident than
students in lower grades. Other studies argued that an
emotionally safe child has higher levels of positive social
behavior, and students' emotional security can be
predicted in light of self-confidence and social
competence [32, 33]. Social behavior and emotional
security are also vital to the quality of life, especially
since the relationship between them is correlative and
positive [34].

In the context of refugees’ emotional security,
Reference [35] reported a high level of psychological
security among Syrian refugee students, especially among
male students. Reference’s [36] study showed that (63%)
of (190) Syrian refugee students participated in the study
have a low level of emotional security while only (3.6%)
of the study participants have a high level of emotional
security. Reference [37] reported an average level of
social consensus and emotional security among refugee
students attending public schools in Madaba governorate,
Jordan. The results also indicated no statistically
significant differences in the level of social compatibility
and emotional security, according to gender, duration of
asylum, and parents' presence.

1.3. Refugee Children with Learning Disabilities

Refugee children differ in their responses to the new
school environment, depending on their age, psychosocial
state, and the services provided by educational institutions
in the host countries [38]. However, the adaptation
process in schools faced greater challenges and obstacles
if refugee children are diagnosed with learning disabilities
[39]. The term “learning disability” refers to a disorder in
understanding or wusing language and mathematical
calculations, which does not cause by other sensory and
intellectual disabilities or by socio-cultural and economic
factors [40]. There is a lack of studies investigating
learning disabilities among refugee children; nevertheless,
some studies considered refugees as a minority group and
investigated learning disabilities within this domain [41].
Reference [42] indicated that the learning experiences of
refugee children with learning disabilities are affected by
the school environment, learning resources, and social
environment. Specifically, the Reference [42] divided the
errors that cause difficulties facing refugee children with
learning disabilities into two major errors: linguistic and
social evaluation and the providing support in schools.
Reference [43] emphasized that schools play a critical role
in shaping young refugees with disabilities' social
identities. So, refugee children with disabilities' social and
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personal experiences are considered the backbone of
inclusive schools' cultures. Therefore, exploring the social
and emotional characteristics of refugee children with
learning disabilities contributes to these children's
progress and educational institutions.

1.4. Study Problem and Questions

Asylum circumstances forced Syrian refugee children
had to live in new communities and different educational
environments. More importantly, these circumstances
became more difficult for children with disabilities,
especially when interacting with other children within this
social context. Furthermore, although other foreign and
Arab studies were targeting refugees to describe their
reality, needs, asylum effects, and levels of support, these
studies were limited to refugee children in general. A few
of these studies targeted refugee children with learning
disabilities. This prompted the researchers to conduct this
study to identify the level of emotional security and its
relationship to social competence in children with learning
disabilities of Syrian refugees to address the following
questions:

e What is the level of emotional security among
children with learning disabilities from Syrian
refugees in the Zarqa Governorate?

*  What is the level of social competence among
children with learning disabilities from Syrian
refugees in the Zarqa Governorate?

e Does the level of emotional security among children
with learning disabilities from Syrian refugees in the
Zarqa governorate differ by gender and parental
status?

*  Does the level of social competence among children
with learning disabilities from Syrian refugees in the
Zarqa governorate differ according to their gender
and parental status?

e  What is the relationship between the level of
emotional security and social competence among
children with learning disabilities from Syrian
refugees in the Zarqa Governorate?

The study's theoretical significance lies in helping
specialists and teachers in educational institutions identify
the levels of emotional security and social competence
among Syrian refugee children with learning disabilities.
The results will also help teachers, practitioners, and
educational policymakers effectively plan and implement
special education programs in the school resource rooms.
Furthermore, exploring the nature of the relationship
between emotional security and social competence among
refugee children with learning disabilities will enrich
theoretical literature in Jordan and neighborhood countries
in the field of special education. In a related way, the
study's practical significance is evident in the fact that the
results would help teachers and practitioners develop
training programs to improve emotional security and
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increase social competence among refugee children with
learning disabilities. The present study provides improved
scales that could be used in subsequent studies related to
emotional security and social competence among children
with learning disabilities from Syrian refugees.

2. Materials and Methods

2.1. Participants

The participants in this study were (161) Syrian refugee
students with learning disabilities between the ages of
(9-12) who were diagnosed by the Ministry of Education
and chosen intentionally. The participants were enrolled in
five elementary schools located in Zarqa educational
district, Zarqa Governorate. Table 1 illustrates the
participant's information.

Table 1. Distribution of Study Sample by gender and Parental Status
Variable Variable levels Number Percentage
Male 96 59.63 %
Gender Female 65 40.37 %
Total 161 100%
9-10 60 37.27%
Age 11-12 101 62.73%
Total 161 100%
Living with 73 45.34 %
parents
Living with one 48 29.81 %
Parental parent
Status Living in the
absence of 40 24.84 %
parents
Total 161 100%

2.2. Instruments

The researchers referred to the educational literature
and previous standards related to the current study to
develop the Emotional Security Scale for Refugee
Children (ESSRC). Specifically, the ESSRC developed
based on previous literature [32, 35]. Initial content
validity was established by sending the ESSRC's items to
twelve experts on psychology and special education,
including faculty members, psychologists, and graduate
students. The experts were asked to review and evaluate
the items' clarity and suitability for the study objectives.
Any item that was deleted by three experts was removed
from the first version of the scale. In addition, the
researchers made the required adjustments requested by
experts, such as language or terminology changes. To
verify the reliability of the ESSRC, the Cronbach Alpha
equation was used. The results of the analysis showed a
high degree of stability of the scale, which was (0.84).
The final version of ESSRC consisted of (44) items
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distributed over four domains: self-confidence,
self-assertion, safety in social interactions, and social
acceptance (Appendix 1).

To measure social competence, the researchers
developed the Social Competence Scale for Refugee
Children (SCSRC) based on related literature [6, 44]. The
researchers have extracted the SCSRC content validity
indicators by asking twelve experts in psychology and
special education at Hashemite University to review the
instrument items. Experts reviewed the scale items in
terms of appropriateness, clarity, and items' pertinence to
dimensions. The reviewers only recommended minor
changes in phrases and vocabularies in the SCSRC.
However, the researchers made the required adjustments
to the scale. Also, the researchers used the Cronbach

Alpha equation to measure the scales' reliability indicators.

The results showed the scales' reliability, where the degree
of reliability was (0.88). The final version of SCSRC
consisted of (30) items distributed over three domains:
Perceptive  interpersonal  skills, Self-control and

management skills, academic behavior skills (Appendix 2).

In general, the study instruments used the Arabic language
and distributed on a graduated answer scale according to
Likert's five-step scale as follows: Always (4), Often (3),
Sometimes (2), Rarely (1), Never (0).

2.3. Procedures

The researchers obtained the required permissions from
the Ministry of Education to conduct this study. The
researchers visited schools located in refugee camps and
collected consent forms from parents of students with
learning disabilities. Then, the researchers met with
students to clarify the study's purpose and distribute the
study instruments. The study instruments were read to
students, and researchers registered their responses to
assure that students fully understand the scales' items.
However, the researchers comply with the Ethical
Standards of Conducting Scientific Researches at
Hashemite University to conduct this study.

2.4. Data Analysis

This study used a descriptive approach to identify the
relationship between emotional security and social
competence among Syrian refugee children with learning
disabilities. The researchers computed means and standard
deviations to answer the first and second questions, and
they used the Multivariate analysis of variance test
(MANOVA) to answer the third and fourth questions. As
for the fifth question, the Pearson Correlation Coefficient
Formula was used to identify the relationship between
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emotional security levels and social competence among
Syrian refugee children with learning disabilities.

3. Results

The results showed that level of emotional security
among Syrian refugee children with learning disabilities
was generally moderate. Table 2 illustrates the calculated
means and standard deviations of the ESSRC main
dimensions.

Table (2) shows that the overall performance score on
the ESSRC was (2.73) and the standard deviation was
(0.522). The order of the scale dimensions in terms of
average was as follows: social acceptance (2.76), social
interactions  (2.74), self-confidence (2.71), then
self-assertion (2.71).

Table 2. Means and standard deviations of the ESSRC dimensions

Dimension M SD Min Max
Social Acceptance 2.76 0.610 1 5
Social Interactions 2.74 0.589 1 5

Self-confidence 2.71 0.692 1 5
Self-assertion 2.71 0.606 1 5
Total 2.73 0.552

The results also showed that the level of social
competence among Syrian refugee children with learning
disabilities was generally moderate. Table 3 illustrates the
calculated means and standard deviations of the SCSRC
dimensions. Table (3) shows that the total score of
performance on the SCSRC was (2.68), and a standard
deviation was (0.700). The order of the scale dimensions
in terms of average was as follows: perceived personal
skills (2.77), self-control, and management skills (2.64),
then academic behavior skills (2.63).

Table 3. Means and standard deviations of the ESSRC dimensions
Dimension M SD Min Max
Perceptive Skills 2.77 0.664 1 5
Self-control 2.64 0.829 1 5
Academic Skills 2.63 0.734 1 5
Total 2.68 0.700

To determine if the level of emotional security among
Syrian refugee children with learning disabilities is
differed by gender (male, female) and parental status
(Living with parents, living with one parent, and living in
the absence of parents), means and standard deviations of
the participants’ responses on the ESSRC according to the
study variables were calculated as shown in Table (4).
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Table 4. Means and standard deviations of the ESSRC according to the study variables

Self-confident Self - assertion Socm! Social Total

Variables Level Interaction Acceptance
M SD M SD M SD M SD M SD
Males 249 042 247 042 247 036 247 043 247 037

Gender

Females 304 068 318 059 315 062 308 082 311 055
with parents 268 054 266 048 264 050 266 057 266 048
P ;‘:::‘l::' single parent 2,62 0.67 263 062 273 058 264 074 265 056
without parents ~ 2.86 0.6  3.08  0.68 295 068 290 080 295  0.60

Table 5. Analysis of Multiple Binary variances of the impact of gender and parental status on Emotional Security

SV Emotional security SS DF M F Sig
Self-confident 11.767 1 11.767 40.448 0.00
Self - assertion 14.968 1 14.968 60.328 0.00
*Gender
Social Interactions 16.369 1 16.369 70.114 0.00
Social Acceptance 14.045 1 14.045 36.198 0.00
Self-confident 1.442 2 1.442 2.478 0.08
**Parental Self - assertion 1.044 2 1.044 2.104 0.12
Status Social Interactions 0.653 2 0.653 1.399 0.25
Social Acceptance 1.219 2 1.219 1.570 0.21
Self-confident 45.675 157 0.291
Self - assertion 38.954 157 0.248
Error
Social Interactions 36.654 157 0.233
Social Acceptance 60.917 157 0.388
Self-confident 58.835 160
Self - assertion 59.598 160
Adjust
djusted Social Interactions 55.522 160
Total
Social Acceptance 76.810 160
Total 48.160 160
*Gender: Hotelling = 0.514, df = 0.00; **Parental Status: Wilkes = 0.924, df = 0.14
Table 6. Means and standard deviations of the SCSRC according to the study variables
Interpersonal Skills Self-control Academic Skills Social Efficiency
Variables Level
M SD M SD M SD M SD
Males 2.84 0.71 2.75 0.70 2.75 0.82 2.78 0.71
Gender
Females 2.65 0.57 2.46 0.74 2.47 0.80 2.53 0.65
with parents 2.90 0.73 2.85 0.75 2.87 0.85 2.87 0.74
Parental single parent 2.66 0.60 244 0.71 244 0.85 251 0.65
Status
without parents 2.65 0.56 2.47 0.61 2.46 0.64 2.53 0.59

Table (4) shows differences in emotional security based
on the participants’ responses to the ESSRC dimensions.
To find out the significance of the means’ differences, the
Multivariate Indication (Two Way MANOVA) was used,
as shown in Table (5).

Table (5) shows statistically significant differences in
the level of emotional security in general and for the scale
dimensions due to the gender variable. The F values of the
emotional security level were (68.669), and it was (40.448)
for the self-confidence dimension, (60.328) for the

self-assertion, (70.114) for the social interactions, and
(36.198) for the social acceptance. Table (4) also shows
that the emotional security level in general among female
students (3.11) was higher than male students (2.47), and
it was higher among female students than male students in
all dimensions. As shown in Table (5), there were also no
statistically significant differences in the level of
emotional security and its dimensions due to the parental
status variable. To find out if the level of social
competence among Syrian refugee children with learning
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disabilities is differed by gender (male, female) and
parental status (Living with parents, living with one parent,
and living in the absence of parents), means and standard
deviations of participants’ responses on the SCSRC were
calculated as shown in Table (6).

Table (6) shows differences in the means of the social
competence level and its three dimensions (perceived
personal skills, Self-control and management skills,
academic behavior skills). A Two-Way analysis
(MANOVA) test was used to determine the significance
of these differences, as shown in Table (7).

Table (7) shows no statistically significant differences
in the level of social competence in general and its three
dimensions due to the gender variable. As shown in Table
(7), there are statistically significant differences in the
level of social competence in general and the dimensions

of self-control and academic skills attributed to the
parental status variable, where the F value of for social
competence was (3.294), (3.862) for self-control, and
(3,455) for academic skills. To determine the significance
of differences in social competence according to the
parental status variable, the Scheffe test was used for
dimensional comparisons, as shown in Table (8).

Table (8) shows statistically significant differences in
the level of social competence and the self-control
dimension. The academic skills dimension is congruent to
the parental status variable, as the level of social
competence in general, the level of self-control, and the
academic skills among students living with their parents
are higher than for students living with one parent without
their parents.

Table 7. Analysis of Multiple Binary variances of the impact of gender and parental status on Social Competence

Sv Social Competence SS DF M F Sig
Interpersonal Skills 0.380 1 0.380 0.879 0.35
Self-control 0.853 1 0.853 1.689 0.19
*Gender
Academic Skills 0.601 1 0.601 0.921 0.33
Social efficiency 0.596 1 0.596 1.282 0.25
Interpersonal Skills 1.330 1 1.330 1.536 0.21
**Parental Self-control 3.903 1 3.903 3.862 0.02
Status Academic Skills 4.510 1 4.510 3.455 0.03
Social efficiency 3.062 1 3.062 3.294 0.04
Interpersonal Skills 67.987 157 0.433
Self-control 79.342 157 0.505
Error
Academic Skills 102.462 157 0.653
Social efficiency 72.968 157 0.456
Interpersonal Skills 70.693 160
Self-control 86.414 160
Adjusted Total
Academic Skills 109.996 160
Social efficiency 78.476 160

*Gender: Hotelling = 0.012, df = 0.59; **Parental Status: Wilkes = 0.948, df = 0.21

Table 8. Scheffe test results for dimensional comparisons according to the parental status variable

Dimensions Level of study M With Parents One Parent Without
Parents
With Parents 2.85 0.41 0.38
Self-control One Parent 2.44 -0.41
Without Parents 2.47 -0.38
With Parents 2.87 0.43 0.41
Academic Skills One Parent 2.44 -0.43
Without Parents 2.46 -0.41 0.36 0.34
With Parents 2.87
Social One Parent 2.51 -0.36
Competence
Without Parents 2.53 -0.34
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To determine the relationship between emotional
security and social competence among Syrian refugee
children with learning disabilities, the Pearson correlation
coefficient was calculated on participants’ performance,
as shown in table (9).

Table 9. Correlation coefficients between emotional security and social
competence

v p1I D2 D3 D4 D5
Interpersonal 50 64 065 0.68 0.50
Skills
Self-control 0.34 0.42 0.36 0.45 0.48
Academic
Sl 045 034 052 0.34 0.42
Social 053 048 0.66 0.62 0.60
Competence

D1: Self-confident, D2: Self - assertion, D3: Social Interactions,
D4: Social Acceptance, DS: Emotional Security

Table (9) shows a direct relationship between emotional
security and social competence among Syrian refugee
children with learning disabilities. The Table also shows a
direct correlation and statistically significant relationship
between the dimensions of the ESSRC and the dimensions
of the SCSRC, where the values of correlation coefficients
ranged between (0.34- 0.68).

4. Discussion

The results showed a moderate level of emotional
security among Syrian refugees’ children with learning
disabilities. The researchers attribute the moderate level of
emotional security among Syrian refugee children with
learning disabilities to the availability of a set of factors
contributing to the psychological security of those
children, such as the nature of the educational
environment, the cooperation of school management, and
the positive relations between teachers and students.
Besides, the supportive psychological trends of peers and
people interacting with refugee children, especially that
there is a general understanding in the educational
community of the nature of the circumstances experienced
by those children [30]. Regarding the order of the
emotional security dimensions of Syrian refugee children
with learning disabilities, the researchers believe this
arrangement is logical. For example, the dimension of
social acceptance ranked first because the educational
policy in Jordan does not discriminate between students
based on their nationality, and all students are equal.
Furthermore, Syrian refugee children are socially accepted
and provided with adequate social interactions to support
students' self-confidence and self-assertion; this explains
why students with refugee children with learning
disabilities feel socially accepted.

Regarding social interactions, this study's results
indicated that refugee children learning disabilities are
socially interacted with their teachers and other students,
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which provide greater levels of psychological, emotional,
social, and educational support for those children. This
finding is consistent with some studies’ findings [30, 37].
In contrast, this result is different from a study that
indicated a moderate level of refugee students' sense of
self and emotional security [35]. Moreover, the current
result is also different from the result that reported a low
level of emotional security among refugee students with
learning disabilities of insecurity, violence, and limited
educational opportunities [7, 36].

On the other hand, the researchers attribute the
moderate level of social competence among refugee
children with learning disabilities to the social interaction
skills and active participation in different situations that
Syrian refugee children with learning disabilities have
achieved in schools. This includes knowledge of
acceptable behavior, the ability to solve social problems,
and identifying and understanding emotions. The
researchers also attribute this result to emotional security
among refugee children with learning disabilities,
accompanied by a moderate level of psychological and
social skills. However, this moderate level of social
competence results from educational support provided by
teachers and social participation provided by peers. This
result is consistent with some studies [37]; in contrast, it
differs from studies’ results that indicated that children
with low learning attainment have low social
competencies and they are at greater risk in terms of social
disabilities and most suffering from behavioral problems
[9, 10].

As for the differences in emotional security in favor of
female Syrian refugee children with learning disabilities,
the researchers attribute it to the general atmosphere in the
place of asylum and the psychological stability of
individuals. To illustrate, most of the female participants
of this study were living with their parents, and others
were living with one parent; thus, there is no doubt that
parents' presence in general or one of them reflected
positively on the reality of the emotional security
individuals. The researchers also attribute the result to the
duration of asylum, which is more than five years, which
is most of the participants in this study. Regarding the
level of social competence, the researchers believe that
there is a significant role in their children's personal social
and academic behavior. The majority of the study
participants were living with their families in a way that
affected their personal, social, and academic behaviors.
Researchers also attribute the positive and functional
relationship between emotional security and social
competence to the feeling of comfort, contentment, and
happiness among children, which allows them to interact
positively and participate actively in society. This positive
interaction will promote self-confidence and drive
children to be social by behavior; accordingly, this finding
is consistent with the results that pointed out that there is a
positive and significant relationship between emotional



238

security of students on the one hand and their social
competence on the other hand [33, 34].

5. Conclusions

The results of this study fill a gap in the literature
regarding the psychological characteristics of refugee
children with disabilities. As illustrated, there is a lack of
studies that investigated emotional security and social
competences among refugee children in general and
particularly with learning disabilities. In fact, such
psychological factors play a great role in the adaptation of
refugee children with learning disabilities in schools [39].
In the light of the findings of the study, the researchers
recommend the need to conduct other studies to determine
the reality of emotional security among refugee children
with learning disabilities according to other variables
related to the child's age, nationality, duration of asylum,
place of asylum and nature of learning disabilities. This
study also encourages other researchers to explore the
relationship between emotional security and other
variables, such as motivation for learning and citizenship.
The researchers also argue the need to conduct training
programs to increase the level of emotional security,
especially in the field of self-assurance support. Besides,
this study recommends training programs to increase
academic and social behavior among refugee children
with learning disabilities through the activation and
development of learning resources rooms. On the other
hand, the limitations of this study lie in place bounders,
participants' age, and other related factors. First, this study
targeted Syrian refugee children with learning disabilities
in one governance in Jordan, which may affect the results'
generalizability. In addition, the participants' age in this
study was 9-12 years old, which restricted the
generalizability of results over children of other ages.
Finally, the results of this study might be affected by other
unidentified factors, such as the learning disabilities' type.
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