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Abstract Educational philosophies guide decisions on
curriculum, teaching and learning pedagogies and
assessment. In other words, students’ learning experience
in a higher education institution (HEI) is deeply influenced
by the underlying educational philosophy of the HEI and
the academic staff. This research examines the dominant
educational philosophies of academic staff in the Colleges
of Technology (CoT) in the Sultanate of Oman. A
questionnaire that focuses on essential features of various
student-centered and  teacher-centered educational
philosophies is distributed online. The statements used in
the questionnaire start with, “I allow my students” or “I
focus on” to reflect the current teaching practices. Two
hundred academic staff from the department of business
studies of seven CoTs participated in the study. Two
significant inferences were drawn based on the analysis.
Firstly, the educational philosophy of staff is influenced by
the HEI’s preferred educational philosophy articulated in
their vision and mission statements and not by their gender,
nationality and years of experience. The second and
foremost inference is the staff’s preference to use the
positive  sides of both  student-centered and
teacher-centered educational philosophies in classrooms.
This refutes the observation of superiority or usefulness of
a single educational philosophy in enhancing student
learning experience and attainment of graduate attributes

Keywords Educational Philosophy, Higher Education

Institutions, College of Technology, Academic Staff

1. Introduction

It is well-conceived that educational philosophies are
the guiding principles of pedagogically meaningful
teaching and learning practices from a holistic perspective.
Educational  philosophies are deeply embedded
ontological assumptions that reflect educators’ views on
curriculum and pedagogies [46]. With a holistic
perspective, education philosophy influences the
educational beliefs of teachers [20] [11] [22] [15], their
underlying belief about teaching and learning [45] [5],
their attitudes, values, and decisions [15] and a significant
determinant in organizing the classroom environment. An
educational philosophy provides a foundation for
understanding and for guiding decisions about curriculum,
teacher-learner relationships, and professional practice.
However, aligning one’s education philosophy with that
of the higher education institution (HEI) where he/she
works is imperative for achieving excellence in education.
Two significant issues require consideration in this
context. First, although the teacher’s educational
philosophy emanates from personal values, beliefs, and
experiences, the alignment with the HEI educational
philosophy at times differs. A teaching philosophy is a
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powerful framework for exploring one’s beliefs about
student learning, classroom leadership, assessment,
teaching and learning styles, and programmatic
development [48].Second, empirical studies observed that
teachers often recognize a disparity in what they believe
and what they do in practice [36] [15]. The difference may
occur; either teachers reject HEIs underlying educational
philosophy, or they follow the educational philosophy of
HEI due to political, social, and economic constraints. In
both of these situations, a compromise result, which
impacts the quality of teaching and learning practices.

Indeed, the idea that educational philosophy governs
the teacher’s behavior in the classroom doesn’t
necessarily mean that a specific educational philosophy
guides the actions that the teacher believes. Often, the best
approach is one that is labeled as being inclusive of the
positive sides of a wide range of different philosophies. A
clear educational philosophy seeks to identify and
elucidate a broader, often implicit, principles and themes
that are not necessarily exemplified in the HEI’s strategic
preferences but are consistent with the beliefs and values
that define and focus the vision and mission [24]. We
defer the argument that there is no one-best philosophy
the adherence to which will qualify a ‘best teacher’
instead, it is the blend of different approaches that define a
good teacher. We believe that ‘excellence’ results when
the education philosophy of teachers is compatible with
HEIs underlying expectations from the teachers. It is
because we often define excellence against a set of values,
beliefs, and outcomes that HEI strives to achieve. Besides,
the factors that influence educational philosophy include
the policies and standard operating procedures, and the
facilities available for teaching and learning. Together, it
contributes to either a student-centered or teacher-centered
teaching and learning pedagogy or a combination of both.
Understanding the philosophies of education, in a way, is
helpful for different stakeholders to examine whether
HETI’s teaching and learning are in alignment with the
vision and mission and expected graduate attributes.

The primary role of a clearly defined educational
philosophy is to contribute towards the evolving of
policies and plans of a system of education that permits
the moral, mental and physical development of the

community and engenders spiritual and human values [41].

However, the influence of education philosophy is not
only limited to teaching and learning but also in other
roles such as advising, counseling, research, and
consulting profiles of teachers. Conflict may also arise
when educators with different educational philosophies
are involved in the setting up of curriculum and
instructional designs [31]. Hence, it is highly relevant that
HEIs should evaluate the dominant education philosophy
of teachers and align their philosophy to the broad
educational philosophy outlined by the HEI in its vision,
mission, and value statements.

Three critical trends underline the contemporary

curriculum policy; (1) the introduction and growing
importance of national qualifications frameworks, (2) the
emphasis on learning outcomes, and (3) the move from
the disciplinary subject-based approach to a more generic
curriculum [34]. Though the outcome-based curriculum
requires student-centered teaching, it doesn’t prevail in all
HEIs. This is often due to increased pressures placed on
teachers within these establishments, and therefore less
time is devoted to creating innovative teaching methods.
The field of education is confronted with incessant
challenges on account of changes in the dynamics of
teaching and learning, the expectations from stakeholders
and the quality accreditation requirements. The best way
to adapt to the requirements is though aligning its teaching
and learning philosophy to the strategic priorities of the
HEI. Such integration requires HEIs to recruit, reward,
and retain academic staff who are a strategic fit to the
HEIs educational philosophy.

While explaining the educational philosophy, we are
not restricting its scope to what a teacher does in the
classroom; instead, we address the question “Why
teachers behave in a particular manner inside the
classrooms?.” For instance, a teacher focusing on
‘rewards and punishments are necessary for classrooms’
often believes in the intrinsic nature of humans to react to
internal or external stimuli. The underlying educational
philosophy or the guiding principle of behavior relevant
here is behaviorism.

Against this backdrop, we developed a scale to measure
the dominant education philosophy of current and
prospective academic staff in HEIs. We used the research
instrument to evaluate the education philosophy of
business studies teaching staff in the Colleges of
Technology (CoT) in the Sultanate of Oman. This
research offers two significant contributions. First and
foremost, this research developed a valid and reliable
scale to measure the dominant educational philosophies in
any HEI. The second significant contribution is the critical
review of the empirical literature review on the subject.

2. Educational Philosophy — Different
Perspectives

In empirical research, the idea that educational
philosophy sets the broad guidelines that orient education
for a purpose has evolved ever since the concept of
reasoned inquiry was championed by Socrates and his
descendants. The early philosophers on education viewed
that education should be offered to all and should foster
reason or rationality. Since then, different educational
philosophies have emerged, viewing education from
different perspectives. Also, there were attempts to
develop a scale to measure the educational philosophies,
as a subtle movement in the initial phase. The education
philosophies provided a broad outlook on what education
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should achieve and are often influenced by the political,
social, and economic environment in which these
philosophies were propagated. Some of the philosophers
focused on abstract philosophical issues while others
concentrated on a holistic view about education and its
purpose. The argument supporting and criticizing these
philosophies was rooted deeply in its ambiguity and
explained the underlying differences in perception of what
education ought to be, irrespective of the environment in
which the beliefs emerged.

We emphasize two significant perspectives in this
section. At first, a detailed outlook on the different
educational philosophies that have evolved is discussed,
and then, on the need to revise the scale which is available
to measure the educational philosophies. An empirical
research investigated education practices using the
Principles of Adult Learning Scale (PALS) and concluded
that instructors have a strong preference for a teacher
centered style of teaching and a disconnection between
what instructors do in the classroom and what they feel is
effective instruction [29]. Two critical issues are relevant
in this review. As indicated, the educational philosophy of
teachers differs between a teacher-centered instructional
philosophy and a student-centered active learning
philosophy. The second important issue is the mismatch
between instructors’ philosophy and what they practice in
classrooms. This mismatch is not well drawn in empirical
research.

There is an implicit assumption that different education
philosophies don’t contradict each other entirely but are
built upon an earlier philosophy to address the changes in
the broad political, social, cultural, and economic
environment. For instance, while comparing a
constructionist and constructivist education philosophy, it
is argued that while the constructivist teacher sets up the
learning environment for students that fosters individual
learning and presents a problem to be solved, the
constructionist teacher sets up the environment for
collaborative learning for the students [35]. However, to
provide effective education, it is required that the needs of
teachers, students, and institutions intersect during
pedagogical innovations and should be interceded with
each other [33].

The education system has moved from a push-based or
producer-centric ~ system to a  pull-based or
customer-centric  system [4]. Different educational
philosophies exist. Educational theories can also be
classified as behaviorism, cognitivism, and constructivism
[45]. The most important educational philosophies that
this research focuses wupon are constructivism,
reconstructionism, progressivism, humanism,
perennialism, positivism, behaviorism, and essentialism.
Broadly, we can classify these philosophies into
student-centered and teacher-centered teaching and
learning philosophies. It is labeled as instructivist-based
practices, focusing on didactic lectures, rote memorization,

7883

and high-stake exams [33]. Among the various education
philosophies listed, perennialism, behaviorism, and
essentialism are considered as teacher-centered, while
progressivism,  humanism, reconstructionism, and
constructivism are student-centered teaching and learning
philosophies.

2.1. Student-Centered Teaching Philosophies

Given its positive impact, many experts in education
have advocated constructivist education pedagogy to
develop skills needed in the knowledge societies [19] [33].
They explained that the teachers should use a
constructionist approach to set up their classroom and
guide their students throughout the course time, so that
students can work collaboratively on a project to learn the
critical concepts to be developed [35]. The main idea
behind constructivism is the recognition of sensation and
cognition of the experiences to actively ‘build’ learners’
understanding and knowledge [43]. It is a student-centered
teaching and learning philosophy where the role of the
teacher is to facilitate a conducive environment for
learning. Many theorists and scholars have categorized
constructivism  into  three  forms; sociological,
psychological, and radical constructivism [44]. A
constructivist philosophy puts forward the fundamental
role of education in the development of an individual, his
knowledge and skills, survival, and adaptation. Although
constructivism as an education philosophy contrasts with
objectivist epistemology and positivism, it postulates that
knowledge cannot exist outside our minds and should be
constructed based on the experiences [17]. Cognitive
design, according to the constructivist philosophy,
provides adaptation and an organism’s survival and also
life experiences with which the learner can gain a stable
picture of the world [8]. The key attributes of educators
focusing constructivism include; focus on developing own
understanding [2], focus on recollecting and relating
knowledge, focus on experiential learning [13], focus on
the application based learning [37], focus on freedom in
learning, focus on the interactive learning, and focus on
relating learning to real life [10].

The primary focus of reconstructionism/Critical theory
is the relevance of education to create a better society.
Curriculum focus on social reforms and pedagogies is
designed to prepare learners to develop a new social order.
It is a radical philosophy of education [9] [38]. This
philosophy is an extension of progressivism and is based
on pragmatism [45]. The proponents of critical theory
consider that education should result in a society that is
rearranged and reformed. The critical attributes of
educators who propose reconstructivism/critical theory
focus on creating responsible citizens, focus on realism
(addressing the real problems in the society), emphasize
on futuristic learning, focus on free expressions, focus on
liberalism in the discussion, and focus on creating
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constructive reforms.

Progressivism, as student-centered teaching pedagogy,
asserts that learning should facilitate and nurture student’s
development. This philosophy considers education as life,
believes in the change and rejects all kinds of stability and
absolute facts [23]. Educators proposing progressivism
consider it as a state of ‘learnification’ with a loose
connection to theories, but a more visible link to the
practices and policies of education [6]. Educational
progressivism has become metaphorically cordoned off
from the wider world of social and political struggle [30].
However, emphasizing a critical curriculum approach may
neglect the importance of curriculum during pressure to
renew the curriculum in higher education [26]. Educators
who stress on progressivism focus on interaction and
participation, customizing training, focus on the needs of
the dynamic environment, learning by pursuing their
interest, and focus on practical and problem-solving.

Humanism, a student-centered teaching philosophy,
emphasis that learners should be in control of his/her
destiny; hence learning happens when a learner is
self-motivated and takes control of his learning behavior.
Humanizing humans, is to achieve self-actualization,
self-understanding, and self-realization people to learn
optimally [14]. The central and dominant ideology in
humanism is on the learner, interest, and development
[14], the inner world of the learner, thoughts, emotions,
and feelings [25] [21], autonomy and dignity of human
beings [7]. In this perspective, humanism becomes a
thoroughly contested term and widely denounced from a
range of intellectual positions from behaviorism to
post-modernism [32]. Hence the educators who emphasize
humanism as their key philosophies focus on their
teaching and learning; accountability in learning, creative
thinking, enhance curiosity to learn, learn without stress,
compassionate learning, self-evaluation and consent
benchmarking, motivation to learn and maintain human
dignity.

2.2. Teacher-Centered Teaching Philosophies

Educators following perennial philosophy focus on a
well-disciplined and carefully organized classroom and
provide importance to mastery of the content and
development of reasoning skills. In other words,
perennialism focuses on classical idealism and realism
[23]. Both perennialism and essentialism are based on
philosophies of idealism and realism [39]. From an
idealist point of view, a perennialist view that truth is
universal and unchanging. It is also independent of time,
place, and the immediate reality that surrounds us.

Similarly, the realistic view emphasizes rationality and
the relevance of education in training our intellect in
search of truth [3]. Thus, the advocates of perennialism
consider a universe with its spiritual sides; they consider
the position of the human in the universe metaphysical

[47]. Educators who emphasize perennialist education
philosophy in their teaching and learning will focus on;
understanding concepts in totality, fundamentals in

learning, the capability to learn, exploring and
self-discovery, and consider that knowledge is
unquestionable.

Basically, the positivist philosophy postulates that
reality is to be discovered, which is objective, rational,
and independent of the observer. Thus, it assumes the
existence of a world beyond our ideas [27]. Based on a
study to examine the pitfalls in the varied and
contradictory ways in which positivism is explained, it is
concluded that positivism is of high value, the educators
facing a worldwide drift from natural sciences and an
increasingly strident anti-science lobby in higher
education institutions [28]. Unlike the perennialist view,
positivism compares an ideal model in theory with reality.
The educators who emphasize on positivism attributes
focus on the multicultural background of leaners and
experiments, exploring truths, and statistics on learning.

Behaviorism, as a teacher-centered teaching philosophy,
is rooted in psychology and focuses on conditioning
student in a classroom setting. According to this
philosophy, student behavior needs to be shaped
deliberately, and includes methodological behaviorism,
psychological behaviorism, and analytical or logical
behaviorism [16]. The basic notion of behaviorism is the
setting up of the environment by the teacher, who plays a
central role in the operant conditioning of the students,
using rewards and punishments. The teacher is considered
as the role model. Educators who emphasize behaviorism
in teaching and learning focus on maintaining discipline
and order in classrooms, focus on time management,
monitor students in and outside the class, emphasize on
authoritative knowledge and focus on feedback in
learning.

Essentialism is an educational philosophy that focuses
on embedding common core knowledge [1] [18] to the
learners in a systematic and disciplined manner,
thoroughly and rigorously. The term essentials denote the
core knowledge or main things in academic knowledge.
Essentialism is based on realism and idealism [23]. The
essentials in any subject are emphasized in the curriculum,
teaching pedagogies. Thus, we can view essentialism as a
very conservative educational philosophy. Educators who
emphasize essentialism as core educational philosophy
often focus on intellectual disciple in the classrooms,
interpreting essentials of the subject, memorization and
learning core subjects.

A scale is developed to measure educational beliefs of
teacher and prospective teachers, which consisted of five
factors; perennialism, essentialism, progressivism,
reconstructivism, and existentialism [45]. The scale
consisted of 40 Likert Scale items. A similar scale is
developed to measure the dominant education philosophy
among faculty members in Yuzuncu Yil University [47].
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The primary focus of the instrument was to measure four
major educational philosophies and included perennialism,
essentialism, progressivism and reconstructionism. A
philosophy preference assessment scale is also available
with 39 items to measure the educational philosophy [15].

3. The Context

Colleges of Technology (CoT) is the second-largest
higher education institution in the Sultanate of Oman.
There are seven CoTs in the country offering
undergraduate programs in business studies, information
technology, applied science, engineering, fashion design,
photography, and pharmacy subjects. CoTs function under
direct supervision from the Ministry of Manpower. The
idea behind the formation of CoTs was to address the skill
shortage gap in the country. The undergraduate programs
are four-year programs, classified into foundation and
post-foundation department. Students who enter CoTs
must undergo a foundation program in the English
Language Center. The admission to the post-foundation
department is given only after the successful completion
of the foundation program. In the post-foundation
departments, there are three levels of study; diploma,
advanced diploma, and bachelor. Student progression to
the advanced diploma and bachelor depends on their
cumulative grade point average (CGPA) and the
IELTS/TOEFL or foundation level exit score. Students
who don’t meet the guidelines are graduated at diploma or
advance diploma level provided that they have
successfully completed all the courses and secured the
minimum CGPA for certification and completed their On
the Job Training (OJT). OJT is an 8-week program
wherein students have to work in an organization, public
or private, in their area of specialization.

All the academic and non-academic activities of the
CoT are governed by its vision and mission statements.
The strategic plans set the strategies, sub-strategies, goals,
and measures, and key performance indicators. Strategic
plans usually are five-year plans and are divided into a set
of operational plans, which is a short-term plan spanning
one year. A strategic plan achievement report (SPAR) is
prepared at the end of every year to measure achievement
and progress. Operational plans are revised based on the
SPAR to ensure that the HEI achieves its SP at the end of
5 years.

A reason why CoTs are selected for this study is the
emphasis it had given for educational philosophy
explicitly in its vision and mission statements. The 4™
strategic plan for 2013-2018 (and was extended until
December 2019) highlights the vision and mission as
follows;

Vision statement: “We will be a leading
technological institution, providing high-quality
teaching and learning to prepare and empower the
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Omani professionals of the future so that they can
contribute to national socio-economic development.”

Mission statement: “To  deliver  high-quality
student-centered education that produces competitive
graduates who enter the labor market with
confidence, strong technological and personal skills,
and are prepared for a life of contribution and
success.”’

As may be observed, student-centered education is
given strategic priority to produce competitive graduates.
In the graduate attribute statement, the ten major attributes
of competitive graduates are explained and include; (1)
Well-disciplined and committed to hard work and a high
standard of productivity, (2) Ability to apply the
knowledge and skills to a diverse and competitive work
environment, (3) Ability to think critically, analyze and
solve problems, (4) Possess high degree of competence in
using information and communication technology, (5)
Professionally competent and up-to-date in their field of
specialization in a changing global environment, (6)
Ability to gather and process knowledge from a variety of
sources, and communicate effectively in written and
spoken English, (7) Ability to effectively demonstrate and
apply good interpersonal skills in teamwork and
leadership roles, (8) Committed to self-development
through lifelong learning, (9) Socially responsible citizens
aware of contemporary issues in contributing to national
development, and (10) Ability to demonstrate and apply
their entrepreneurial skills.

The elements of various student-centered philosophies
are visible in the vision and mission statements and
graduate attributes. HEI is also committed to the
stakeholders by proclaiming its purpose to offer a
student-centered teaching and learning environment on the
campus. This statement of purpose is further deliberated
and verified, taking feedback from the staff. We examine
whether there is a match between the HEIs educational
philosophy and the academic staff's educational
philosophy. As highlighted earlier, the study is focused on
one department, i.e., business studies, which may be
extended into other departments in the future.

4. Research Methodology

4.1. Questionnaire Design

The scale used in this research is developed based on
the literature review and expert feedback. A customized
scale to measure the dominant educational philosophy is
not available; however, there is an individual scale
available to measure the various educational philosophies
among academicians. A structured questionnaire is used to
collect feedback from academic staff in business studies in
the Colleges of Technology. The initial survey instrument
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is designed based on diverse and seemingly focused
research on various educational philosophies. We have
incorporated expert feedback on survey questions and the
measurement scale before deploying a pilot study.
Developing a scale and measuring their reliability is
difficult for an attitude scale because human beings are
constantly changing due to experiences. Based on the pilot
study among 20 academic staff selected randomly, we
have incorporated a few changes and finalized the survey
instrument. The changes were primarily on statements
used to measure the dominant philosophy. Besides the
demographic profile, the questionnaire included forty-six
statements in a five-point Likert Scale. The scale included;
“Strongly Agree=5", “Agree=4”, “neutral=3",
“Disagree=2", and “Strongly Disagree=1". The statements
often began with phrases such as “I allow my students”,
or “My students are”, or “I involve”. In this way, it is
possible to explain an educational philosophy and gain
insight into the way academic staff perceive their teaching
and learning experiences. The education philosophy
includes both student-centered and teacher-centered
philosophies. In this research, we examined the relevance
of eight major education philosophies; behaviorism,
constructivism, essentialism, humanism, perennialism,
positivism, progressivism and reconstructivism.

The internal consistencies of the scale were measured
through computing Cronbach alpha (a). The scale
includes five items for progressivism (a = 0.847), six
items for reconstructionism (o = 0.852), seven items for
constructivism (o = 0.895), eight items for humanism (o =
0.914), three items for positivism (o = 0.784), six items
for behaviorism (o =0.801), four items for essentialism (a
=(.704), and seven items for perennialism (o = 0.808). As
observed, all the items of the scale reported a Cronbach
alpha (a) above 0.70 [41] [42], which is the acceptable
Cronbach alpha score (o). The items and the scale were
developed after rigorous literature review, expert feedback,
and the comments received were based on the pilot study.
Hence the scale is used, and data are obtained from the
staff. Although it is generally agreed that the general

threshold of Cronbach’s alpha is 0.70, the decisions on the
survey instrument were taken considering the underlying
educational philosophy, scale, number of items number of
dimensions to be investigated. The inter-item correlation
was also computed to determine the relevance of
statements [12].

We have utilized google forms to conduct a survey
online. The study objectives, information related to the
researchers and their affiliation are included in the
introductory paragraph of the survey form. In addition, we
have emailed a formal letter to the head of academic
departments (HoDs) in each of the CoT requesting their
participation in filling the survey form. The data's ethical
considerations and confidentiality clause were explicitly
highlighted in both the official letter to HoDS and the
online questionnaire. Staff consent is requested in the
beginning of the survey, and they were given the right to
withdraw from filling the survey at any point of time. The
confidentiality clause mentioned that the data would be
used only for the purpose specified and in a summative
format.

4.2. Data Collection and Descriptive Statistics

The population consisted of academic/teaching staff
working in the seven Colleges of Technology (CoT), the
second largest HEI in the Sultanate of Oman. 200
academic staff from the seven CoTs participated in the
survey. The data collected were tabulated, coded, and
analyzed using the Statistical Package for Social Sciences
(SPSS). 63% of the participants were male, and 90% of
the staff were Non-Omanis, who were primarily from
India, Philippines, Pakistan, Egypt, Tunisia, Malaysia, and
Sudan. 87.4% of Non-Omanis belonged to India.

Table 1 shows the age, qualification, and nationality of
participants. The analysis shows that participants are fairly
distributed to different age groups, with the highest
number of participants (35.00%) in the age group between
40 years and 45 years. 49% of the participants hold a Ph.D.
in their specialization, while 51% hold a Master degree.

Table 1. Age, Qualification, and Nationality

Age % Qualification % Nationality %
Less than 30 Years 0.50 Master 51.00 Omani 10.00
30 Years - 35 Years 12.00 PhD 49.00 Non-Omani 90.0
35 Years - 40 Years 25.00
40 Years - 45 Years 35.00
45 Years - 50 Years 16.50
Above 50 Years 11.00
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Table 2 shows participants specialization and
professional experience. 47% of them are specialized in
accounting and finance, while human resource
management (HRM) and marketing specialization are
24% and 19%, respectively. 54% of participants have a
minimum of 15 years professional experience, while
30.5% of the participants have professional experience
between 10 years to 15 years. Participants also belong to
general management (7.5%), Management Information
Systems (2.0%) and Economics (0.5%).

Table 2. Specialization and Experience
Specialization % Experience %
Accot.mtmg and 47.0 Less than 5 years 3.5
Finance
HRM 24.0 5-10 years 11.0
Marketing 19.0 10-15 years 30.5
General 7.5 Above 15 years 54.0
Management
MIS 2.0
Economics 0.5

Table 3 shows the number of participants from each
CoT. 33.7% of the participants belong to Higher College
of Technology. 16.1% of participants are from Shinas
College of Technology, while 13.6% are employed in Ibra
College of Technology. Each college operates in a
different environment although the overall supervision
vests with the Ministry of Manpower.

Table 3. Number of Staff Participated from CoT

College No. oifnszif Spl?rr\ic;pated %

e s o s
Ibra College of Technology 27 13.6
Ibri College of Technology 15 7.5
Shinas College of Technology 32 16.1
Nizwa College of Technology 20 10.1
HCT College of Technology 68 33.7
Salalah College of Technology 19 9.5

5. Dominant Educational Philosophy

In this section, the analysis focuses on two major
aspects. Initially, we analyze the analysis of the dominant
philosophy using mean and standard deviation (X and o).
One-way ANOVA is used to verify whether any
significant difference exists in the perception of faculty
members when classified based on their gender,
specialization, institution, nationality, and years of
experience. In the second section, the various elements in
each educational philosophy are explained based on the
preference, calculated using mean and standard deviation
(X and o).

Table 4 summarized the perception of faculty on
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various educational philosophies. It is obvious from the
analysis that progressivism is the dominant educational
philosophy in the department of business studies
(X = 4.40, and ¢ = 0.638), followed by reconstructionism
(X = 4.34, and ¢ = 0.62), constructivism (X = 4.29, and
6 = 0.629) and humanism (X = 4.25, and ¢ = 0.658). The
results confirm the predominance of student-centered
teaching and learning practices in HEIs. This is in
alignment with the HEI vision and mission statements.
Progressivism focuses mainly on promoting learning to
pursue students’ interests, focus on interaction and
participation, customizing the learning to the learner’s
requirements, focus on practical and problem-solving
skills, and finally, the thrust on the needs of the dynamic
environment. A curriculum built on the needs of
stakeholders and delivered using a pedagogy that focuses
on critical  thinking, real-life  learning, and
problem-solving skills is the essential to pursue a
progressive education philosophy. On the other hand,
among the teacher-centered teaching and learning
practices, behaviorism reported the highest mean and
standard deviation (X = 4.11, and ¢ = 0.620) followed by
essentialism (X = 3.96, and ¢ = 0.708), and perennialism
(X = 3.88, and ¢ = 0.736). The analysis seems to support
the claim that though student-centered teaching and
learning practices are dominant in HEI, the academic staff
also focus on certain elements of teacher-centered
practices (such as a focus on attendance, class discipline,
etc.,) which are evident from the scores of
teacher-centered teaching and learning philosophies.

The above analysis proclaims a broad view of the
alignment between the teacher’s education philosophy and
the institution’s educational philosophy. However, the
alignment is not a guarantee of the practices followed in
the classrooms. It can be explained by examining the key
aspects of each philosophy. In progressivism, the teachers
valued interaction and participation as most important
(X = 4.72, and o = 0.738), which is, of course, the
highest-rated element in the various educational
philosophies. In reconstructionism, the focus on creating
responsible citizens rated highest (X = 4.53, and
o = 0.775). Similarly, in constructivism, the focus on
developing students’ own understanding reported the
highest score (X = 4.51, and ¢ = 0.714). In humanism, the
focus on accountability in learning scored the highest
(X =4.47, and 6 = 0.709). In positivism, the focus on the
multicultural background of learners scored the highest
(X =4.36, and 6 = 0.779). The interesting element here is
the scores of factors in teacher-centered teaching and
learning philosophy. In behaviorism, the focus of teaching
as the role model scored the highest (X = 4.57, and
o = 0.697). It shows that though the teachers are focusing
on student-centered teaching and learning philosophy, few
of the elements of teachers centered teaching and learning
philosophy are still considered important in maintaining
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effective teacher-student engagement in classrooms. This
is evident in the higher scores of a few elements from the
teacher-centered teaching and learning philosophies. It
also calls upon the fact that the effective education
philosophy in classrooms should be one which is formed
by mixing the positive aspects of each philosophy.
Similarly, in the essentialism principle, the focus on

intellectual discipline in classrooms scored the highest (X
= 445, and o = 0.794). In perennialism, the focus on
understanding the concepts in totality scored the highest
(X=4.45, and 6 =0.794).

The mean and standard deviation (X and o) of different
elements in each educational philosophy are summarized
in the following table.

Table 4. Dominant Education Philosophy

# Focus Mean SD
1 Focus on interaction & participation 4.7200 0.73778
2 Focus on customizing learning 4.5400 0.76900
3 Focus on the needs of a dynamic environment 4.5000 0.70176
4 Learning by pursuing own interest 4.1550 0.98275
5 Focus on practical and problem solving 4.1150 0.83382
Progressivism 4.4060 0.63875
6 Focus on creating responsible citizens 4.5300 0.77596
7 Focus on realism (address real problems in society) 4.5550 0.65507
8 Focus on futuristic learning 4.5500 0.73498
9 Focus on free expressions 4.5300 0.74961
10 Focus on liberalism in discussion 3.7100 1.12795
11 Focus on creating constructive reforms 4.1800 0.81912
Reconstructionism 4.3427 0.62485
12 Focus on developing own understanding 4.5400 0.71481
13 Focus on recollection and relating knowledge 4.4250 0.77289
14 Focus on experiential learning 4.2950 0.78168
15 Focus on application-based learning 4.1859 0.84124
16 Focus on freedom in learning 4.0603 0.91364
17 Focus on interactive learning 4.1809 0.83933
18 Focus on relating learning to real life 4.4000 0.74348
Constructivism 4.2991 0.62960
19 Focus on accountability in learning 4.4724 0.70924
20 Focus on creative thinking 4.4550 0.74211
21 Focus on enhancing curiosity to learn 4.4300 0.74692
22 Focus on learning without stress 4.0404 0.99153
23 Focus on compassionate learning 4.0808 0.87465
24 Focus on self-evaluation and consented benchmarking 3.8744 0.96363
25 Focus on motivation to learn 4.4343 0.75618
26 Focus on maintaining human dignity 4.2060 0.85444
Humanism 4.2516 0.65849
27 Focus on multi-cultural background of learners 4.3636 0.77988
28 Focus on exploring truth through experience & knowledge 4.3384 0.76844
29 Focus on experiments and statistics in learning 3.9849 0.90720
Positivism 4.226 0.68501
30 Teacher as a role model 4.5750 0.69772
31 Focus on maintaining discipline and order 3.8939 0.96847
32 Focus on time management 4.4697 0.71715
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33 Monitoring students in and outside the class 3.4850 1.11174
34 Focus on authoritative learning 3.9850 0.92142
35 Focus on feedback in learning 42714 0.77638
Behaviorism 4.1129 0.62046
36 Focus on intellectual discipline in classrooms 4.2261 0.78117
37 Focus on interpreting the essentials of the subject 4.3200 0.76847
38 Focus on memorization 3.2663 1.28881
39 Focus on learning core concepts 4.0402 0.94729
Essentialism 3.9638 0.70861
40 Focus on understanding concepts in totality 4.4550 0.79444
41 Focus on concepts in learning 4.1650 1.01138
42 Focus on fundamentals in learning 4.4264 0.87535
43 Focus on the capability to learn 3.3100 1.36867
44 Focus on exploring and self-discovery 4.0950 0.80574
45 Lecturers’ knowledge is unquestionable. 2.9899 1.39982
46 Focus on the lecturer’s knowledge in student learning. 3.7538 1.13024
Perennialism 3.8846 0.73694
Table 5. One Way ANOVA
P;\?:fn:i\f)vg;kl ) Gender Specialization e:;eilrl;se:r(l)fe Nationality
F Sig. F Sig. F Sig. F Sig. F Sig.
Behaviorism 3.247 0.005 2.216 0.138 0.560 0.761 2.045 0.069 0.721 0.397
Constructivism 2.355 0.032 6.497 0.012 0.310 0.930 1.840 0.141 0.047 0.829
Essentialism 1.226 0.295 0.746 0.389 0.751 0.609 1.285 0.281 0.066 0.797
Humanism 2.517 0.023 5.078 0.025 0.891 0.501 2.320 0.077 0.049 0.826
Perennialism 1.839 0.094 2.872 0.092 0.947 0.482 3.210 0.240 2.718 0.101
Positivism 2.974 0.008 1.838 0.177 0.766 0.597 2.960 0.033 1.198 0.275
Progressivism 2.181 0.046 3.542 0.061 0.700 0.650 1.500 0.216 0.001 0.977
Reconstructivism 2.163 0.048 7.975 0.005 0.889 0.504 3.597 0.213 2.073 0.152

An important observation evident from the one-way
ANOVA is the influence of the place of work on the
educational philosophy of staff. Table 1 summarizes the
results of one-way ANOVA Dbased on gender,
specialization, place of work, years of experience, and
nationality. As explained, recruitments in the seven CoTs
are centrally managed. The analysis revealed the
importance of the place of work, which is causing the
difference in teacher’s preference for educational
philosophies. This result further reiterates that the
teacher’s educational philosophy is often influenced by
his/her place of work.

The analysis also revealed that except the place of work,
other factors such as the age of staff, their specialization,
years of experience, and nationality are not significant
factors that influence teaching philosophy selection. In
other words, there exists no significant difference in the

educational philosophy of teachers when classified based
on their specialization, years of experience and nationality.
There exists a difference in the perception of humanism
and reconstructivism when the participants are classified
based on their age. Humanism addresses students' overall
development by considering their feelings and actions,
and knowledge, which is more personalized in nature. On
the other hand, a classroom that is centered on
reconstructivism involves students in the discussion of
moral dilemmas to understand own action.

To summarize, the analysis provided useful insights on
how the wunderlying educational philosaphy shapes
teaching practices. The use of good practices from various
educational philosophies is evident in the analysis and
statistical ~difference in preference of educational
philosophies. It was evident only when the teachers were
classified based on their place of work.
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6. Discussion of the Findings

An education philosophy provides a foundation for
understanding and guiding decisions about curriculum,
teacher-learner relationships, and professional practice.
When we view a teachers’ educational philosophy in this
context, it is meaningful to conclude it as influenced by
HETI strategic priorities. The vision and mission statements
explain the preferred educational philosophy. For instance,
in Colleges of Technology, the mission statement explains
its core philosaphy as ‘high-quality student-centered
education that produces competitive graduates’. Strategic
and operational plans provide details of implementation
steps and key performance indicators to achieve the
strategic priorities. Besides, CoT also specifies the core
graduate attributes, which outline the specific skills and
competencies a student will achieve by completing the
study program. The achievement of strategic priorities is
examined using both primary and secondary data. A set of
survey instruments is available, for instance, student
evaluation on teaching, student evaluation on programs,
alumni feedback on programs, graduate feedback on
programs and employers’ feedback on programs. Thus,
the approach is clearly articulated and moved to
deployment using core teaching and learning activities. To
align the teaching and learning activities to HEI vision
and mission, the teachers must follow an educational
philosophy that aligns with HEI priorities and
philosophies. The present study attempted scrutiny of the
alignment of HEI philosophy with the teachers’
educational philosophy.

The logic of this research is deductive. We developed a
hypothesis that the educational philosophies of teachers
are often aligned with HEI educational philosophy. The
analysis confirms a significant and positive correlation
between the HEI philosophy and the teacher’s dominant
educational philosophy. Thus the research reiterates the
statement that the teacher’s role in the learning process is
often defined by the education philosophy [51]. When the
dominant philosophy among teachers is analyzed,
progressivism, reconstructivism, constructivism, and
humanism reflect CoT's teaching and learning practices.
The basic notion behind such a teaching pedagogy is
learners' acceptance as intellectually  generative
individuals capable of solving problems and constructing
theories [44]. Thus, the research findings support earlier
research findings highlighting the importance of
progressivism, reconstructivism, constructivism, and
humanism in teaching and learning. These philosophies
are student-centered; hence, the results support the
observation that teachers' educational philosophy is
aligned to the HEI's educational philosophy. A clearly
articulated educational philosophy's role is to provide
prescriptive propositions offering normative advice to
teachers on ‘what to do’, ‘how to do’, and ‘why’. In this
perspective, the teachers' philosophies are influenced by

the underlying principles shared by the HEI. In the case of
CoTs, a clearly defined mission statement “to provide
high-quality student-centered education” answers the
basic questions; “What to do?’, How to do?, and ‘“Why?’.

However, the notion that teachers select a particular
educational philosophy as the most influential philosophy
is not valid. This research highlighted that teachers blend
various educational philosophies' positive aspects to
deliver an effective classroom teaching methodology.
Each educational philosophy has its own advantages and
disadvantages. The relevance of graduate attributes and
employability skills paved the way for active teaching and
learning strategy, though the fundamental concepts are
still imparted in a traditional classroom model. This
further poses a question regarding the use of traditional
teaching methodology. It is evident from the analysis that
teachers also use a few elements of a teacher-centered
philosophy, such as focusing on discipline in classrooms,
focusing on attendance, focusing on fundamentals, and
focusing on concepts. This also reflects a difference in
what teachers perceive and what they implement in
classrooms. In this context, the outcome of this research
supports empirical research findings on the lack of
alignment on how student-centered learning could and
should be practiced considering the contextual factors [52].
Previous research studies also highlighted a positive and
significant relationship between the adopted educational
philosophy and the teaching style [49]. However, these
findings differ from empirical findings that highlight the
importance of teachers' philosophy in shaping their
classroom behavior, course design, and the selection of
pedagogical framework [50].

This research establishes the fact that HEI educational
philosophy influences the teacher’s educational
philosophy. Though it is adhered by the teachers as
observed in their preferred educational philosophy, a close
examination of the philosophies with the graduate
attributes reveals few interesting insights. For instance, to
achieve the graduate attribute statement 1, which is well
disciplined and committed to hard work and a high
standard of productivity, teachers mainly followed a blend
of teacher-centered and student-centered teaching and
learning philosophy such as (a) focus on accountability in
learning (X = 4.47, and o = 0.709), (b) focus on
maintaining discipline and order (X = 3.89, and o = 0.96),
(c) focus on intellectual discipline in classrooms (X = 4.22,
and ¢ = 0.781), and (d) focus on developing own
understanding (X = 4.54, and ¢ = 0.71). As observed, it
blends major teaching philosophies that are adhered to
achieve the graduate attributes. Further, it includes both
students-centered and teacher-centered teaching and
learning philosophies.

Finally, what influences the educational philosophy of
teachers? Based on the analysis, we found that educational
philosophy is influenced mainly by the HEI's underlying
philosophy. This is evident from the ANOVA. Though the
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CoTs are centrally governed, teachers in every CoT is
found to differ significantly in their views regarding
preferred educational philosophy. It also poses a
significant question. Whether teachers in all CoTs adhere
to the articulated HEI’s educational philosophy. Though a
summative form confirms the adherence, the extent to
which it has adhered differs among the various CoTs. This
requires further examination and is considered as a scope
of future studies. Besides, the underlying educational
philosophy of other HEIs and the teachers preferred
educational philosophy can be examined to gain more
insights on the topic. The scale used in this research may
also be examined for its consistency in a different
academic context.

7. Conclusions

HEIs desperately need to align their educational
philosophy with that of its faculty members. Often, the
conflict arises between what an HEI intends its faculty to
follow and what the faculty do in the classrooms.
Basically, a faculty can follow student-centered or
teacher-centered teaching and learning philosophies while
teaching. Both approaches have positive and negative
aspects. HEIs often articulate their teaching philosophies
in the vision and mission statement, Graduate attributes
provide useful insight on what an HEI wants its student to
become, and it also provides an insight on how to teach
and assess the students.

To create effective educational practices, HEI’s
educational philosophy should align with the individual
educational philosophy of the educators. This is often a
daunting task as educators vary in terms of their
underlying educational beliefs. This study examined the
dominant educational philosophy in Colleges of
Technology, the second largest educational institution in
the Sultanate of Oman. The study found that
student-centered teaching and learning practices are
dominant among educators, though the positive aspects of
teacher-centered philosophy are also embedded in
classrooms.

There is no right educational philosophy. Therefore, the
effectiveness of teaching pedagogies depends on how well
the HEI and the educators use each educational
philosophy's positives to create a blended and more
effective educational philosophy.
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