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Abstract Due to the development of the technological
devices and technologically assisted teaching and learning
materials, tools, and strategies, the teaching and learning
behaviors of both teachers and students have been changed.
Currently, technology and visual learning tools are some of
the effective tools for many classroom environments. The
researcher’s aim was to determine, understand and evaluate
the effectiveness of the Visual-Only Video Teaching
Strategy with nursing students and how this, together with
a visual-only video-oriented strategy could increase the
motivation and interest of learning the English language in
the college and university classroom environments. The
current study employed the Visual-Only Video Teaching
Strategy as the main tool for English as a Foreign
Language teaching and learning with a group of first-year
nursing students with an intermediate to advanced level of
English language proficiency. Based on the qualitative
research design with both semi-structure interview sessions
and focus group activities, the researcher collected a total
of 42 first-year nursing students to experience the
Visual-Only Video Teaching Strategy as the teaching tool
during a 16-week semester in South Korea. The results
indicated that the visual-only video materials with the
natures of local facilities and sites highly increase the
motivation of learning. Also, social media platform took an
important role to increase the interaction and motivation of
learning. The outcomes of this study provided an
alternative and innovative teaching and learning strategy

beyond the traditional teacher-centered and top-down
teaching and learning approaches used in the current East
Asian educational environment.
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1. Introduction
1.1. Research Background
Foreign language teaching and learning is one of the
most important topics for university students during their
university voyage [1], [2]. Although languages other than
English, such as Chinese Mandarin, Chinese Cantonese,
Japanese, Spanish, French, Arabic, German, and
Portuguese [3] are useful for South Korean university
students’ and graduates’ potential career development, the
English language continues to be the most popular foreign
language for commercial purposes, cultural exchange,
academic understanding, and social communication with
foreigners [4], [5].
Recently, due to the rapid development of popular
culture, entertainment, television dramas, and commercial

7854

Technologically Assisted Teaching Approach:
The Visual-Only Video Teaching Strategy in the Nursing Education Classroom

influences from surrounding countries and regions, a large
number of visitors, international students, and foreign
workers decided to come to South Korea for various
opportunities [6]–[9]. Due to the increasing foreign
population in South Korea, effective foreign language
services are in demand. As a result, most colleges and
universities need to provide additional foreign language
training and courses to their students in order to prepare
their graduates for the opportunities ahead [9]. However,
most colleges and universities in South Korea continue to
employ teacher-centred teaching and learning strategies
(i.e. top-down teaching and learning approach) in the
classroom, which cannot actively stimulate the motivation
and interest of both teachers and students [10]–[12].
Therefore, many researchers developed and designed
different types of strategies, such as flipped classroom [13]
and four-step problem solving model [14], to motivate
students’ interest in learning, in this case the Visual-Only
Video Teaching Strategy [15], [16]. Although not all
colleges and universities students should master any
foreign languages for career development, understanding
additional languages and skills always increases their
chances for opportunities.
Due to the development of the hospitality and tourism
industry, South Korea became one of the popular
destinations for medical tourism [7]. Although there are
no official statistics and reports to show the number who
visit South Korea for medical purposes, the development
of medical tourism is one of the known professional
industries and features of South Korea. A large number of
foreigners come to South Korea for medical purposes, and
this increases the necessity for doctors, nurses, and
medical professionals to have a good level of foreign
language knowledge [7], [17]–[19]. Although a previous
study [3] indicated that internationally Chinese Mandarin
could be an alternative foreign language to English,
mastering the English language may increase the waiting
staff in the hospitality and tourism industry as
non-Chinese visitors may not understand Chinese [6]–[8],
[20]. In other words, South Korean medical professionals
should master an additional language in order to provide
services to visitors from all over the globe, regardless of
the purposes.
1.2. Research Aim and Research Questions
The researcher’s aim was to determine, understand and
evaluate the effectiveness of the Visual-Only Video
Teaching Strategy with nursing students and how this,
together with a visual-only video-oriented strategy could
increase the motivation and interest of learning the
English language in the college and university classroom
environments in South Korea. Based on the
abovementioned significant points, the research study was
guided by three research questions,
From the perspective of nursing students, how would
the Visual-Only Video Teaching Strategy, tailor-made

videos and textbook materials increase their interests of
learning?
From the perspective of nursing students, how would
the Visual-Only Video Teaching Strategy increase their
English language learning experience?
How would the social media-based learning platform,
Facebook in this case, increase their learning motivation?
1.3. The Application of Visual-Only Video Teaching
Strategy
The researcher, who was the English language teacher
of one of the groups (i.e. undergraduate nursing students),
employed the Visual-Only Video Teaching Strategy [15],
[16] as the main methodology and tool for teaching and
learning instruction throughout the entire course. There
are two reasons why this Visual-Only Video Teaching
Strategy should be tested for the current classroom
environments. First, a previous study [21] indicated that
contemporary learners tend to absorb and to learn
knowledge based on visual experiences and experiments
from both classroom and social environments. The
Visual-Only Video Teaching Strategy, therefore, merged
the teaching and learning knowledge into visual
experiences with students’ local and community
knowledge and backgrounds [15], [16]. Therefore, it
matched the digital and visual trends, as described by the
research outcomes [21]. Second, another recent research
[22] also echoed that medical teachers should merge the
knowledge into learners’ visual and social life in order to
increase the teaching and learning experiences of the
pre-service medical students. In short, this Visual-Only
Video Teaching Strategy serves as an effective tool to
meet the expectations of both visual and social-oriented
trends. In order to collect additional results and outcomes
from different channels, the researcher invited two other
teachers who had to provide instructions to undergraduate
nursing students in South Korea as well. In short, three
groups of nursing students (N=42) joined this study.
Unlike the English for Academic Purposes (EAP) [23]
and English for General Purposes (EGP) [24] classrooms,
which have general education-oriented purposes, the
current English language classroom focused on English
language learning and development for undergraduate
nursing students who will become registered nurses after
graduation [25]–[28]. Without professional English
language abilities and skills in nursing, graduates will
have a hard time seeking career development and further
career promotion in their working environment [29]–[31],
such as hospitals, medical centres, and clinics. The
following sections explain the Visual-Only Video
Teaching Strategy and the related steps and procedures.
1.3.1. The Visual-Only Video Teaching Strategy: The
Video
The Visual-Only Video Teaching Strategy is one of the
newest teaching and learning strategies in the field of
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education [15], [16]. It is a technologically-assisted
strategy that requires both teachers and students to use
social media platforms as their tools for learning and
discussion. In this research, the Visual-Only Video
Teaching Strategy was employed in three undergraduate
nursing English language classrooms.
First, community-based learning with targeted students’
background and knowledge is the key element for this
Visual-Only Video Teaching Strategy. Therefore, the
researcher needs to capture the appropriate videos, sites,
individuals, groups, locations, knowledge and language
learning materials based on the lessons, students’ major,
students’ backgrounds, and expectations [15], [16]. Based
on the current study for nursing university students, the
researcher captured some pictures and videos from
laboratories, local clinics, city hospitals, fieldwork,
student-acted or student-run clinics, placement sites,
textbooks, and outdoor environments to use as visual-only
video teaching and learning materials and tools which
were related to the needs and expectations of
undergraduate nursing students. In other words, the
researcher needed to visit different sites and locations to
capture the visual materials and tools (i.e., pictures and
videos) in order to create the visual-only video teaching
materials for the students.
It is worth noting that if the videos are involved with
human subjects, such as nursing professionals from the
local clinics, the researcher needed to receive the
permission for teaching and learning materials and the
agreements for social media-based learning purposes on a
private chat group. For potential patients and unrelated
personnel, first, the researcher should try his best to cut all
these video parts away. Second, if the video parts with
patients could not be cut, the researcher masked the face
of the patients in order to protect the human subjects.
Second, the pictures and videos captured were related
to the textbook’s units. In fact, the researcher is not from
the medical profession but is a foreign language teacher
and educational researcher. Without an extensive
background in the medical profession, the researcher
needed to follow the units and textbook chapter
instructions in order to create meaningful videos for
students with medical backgrounds.
Third, after capturing the related pictures and videos
based on the units and textbook chapters, the researcher
needed to create the visual-only video (i.e., with no audio)
based on the topics and discussion of the weekly units and
chapters of each lesson. Each video was kept under four
minutes in length. Each visual-only video only focused on
one set of target grammar knowledge, such as the past
tense, with one professional fact, such as a doctor’s
appointment or prescription of medicine, etc. The
researcher advocated this visual-only knowledge set as the
1+1 video. Depending on the level of the students and
courses, the researcher adjusted the language difficulty
and materials in order to match their abilities. It is worth
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noting that the video tends to present the knowledge (e.g.
grammar, lexical set, background, etc.) without music and
in-video
explanation.
However,
subtitles
with
explanations are accompanied. Although there are no
audios and voices, the video knowledge matched the
textbook knowledge and exercises. Therefore, after the
students watched the video(s), they may comment on
social media and share their ideas during the lessons with
the textbook knowledge.
Fourth, beyond the grammatical knowledge and facts in
the video, the researcher noticed that the video should
include eye-catching statements and visual items within
the first 10 seconds. In other words, the video needs to tell
the audience the features and key points (e.g. pictures,
items, grammar messages, etc.) within the first 10 seconds
of the video for effective warm-up and preparation,
enabling, the audience to understand what will be learned
in the next four minutes. Unless there is an unavoidable
reason to make exceptions, word-size, front, and style
should be kept consistent.
1.3.2. The Visual-Only Video Teaching Strategy: The
Social Platform Discussion
One of the features of this Visual-Only Video Teaching
Strategy is using social medial as a teaching and learning
tool. In fact, the current university uses an online learning
platform called the LMS system. However, the
participants affirmed that none of them made daily use of
the LMS system as their teaching and learning platform
and tool. In other words, students might lose their focuses
due to the designs and applications of the LMS or other
related online platforms. A previous study [32] indicated
that students did not have significant motivation about the
traditional online learning platforms. The results of the
study indicated that the current versions of traditional
online learning platforms are non-user-friendly and
non-goal-oriented which students may be influenced and
interrupted by the complex procedures. However, the
social media platforms were designed by experts with
numbers of users’ feedback and opinions. As a result, the
social media platforms encourage the motivations of
learning due to the frequent upgrading and updating for
the good of their users.
Based on the recommendation of the previous literature,
therefore, besides the visual-only videos for each lesson,
the researcher also asked students to join a social media
platform group for discussion (specifically, a Facebook
private group). A large number of studies [33] indicated
that youths spend hours on social media applications and
forums daily. If teaching and learning materials and tools
can be linked to these social media applications and
forums, it will increase motivation and interest due to
convenience.
The researcher always uploaded the visual-only videos
on the Facebook private group at least one week before
the lesson. Every week, the students were required to
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comment on the video and respond to all their classmates’
Some scholars may argue that the numbers of
comments using professional English language knowledge, participants (N=42) may not be able to collect meaningful
sharing, and exchanging.
information from the body. Qualitative researchers [30]
indicated that qualitative studies tend to recruit the
1.3.3. The Visual-Only Video Teaching Strategy: The
understanding, sharing, experiences and feedback from
Classroom Environment
the interview, focus group, narrative information, and
First, each student should watch the videos on the personal lived stories. Unlike quantitative research studies
Facebook private group (i.e., to the video with teaching tend to focus on the numbers and statistical reports,
and learning materials and knowledge) before the qualitative studies always focus on how the individuals
designated deadline. Second, after each student completed, describe and understand the situation. Therefore, the
commented, and responded on the Facebook private group, number of participants could be from one person to 100
the researcher captured and showed the messages to the individuals.
whole class during the face-to-face classroom lesson for
However, based on the recommendation of the
feedback and sharing. Third, when the students came back qualitative researchers [34], 40-50 participants’ sharing,
to the classroom for the lesson, each student shared and and understanding would meet the requirement for a
commented on his/her ideas, knowledge, and thinking phenomenological study. Based on this recommendation,
about the topics and videos related to the textbook the researcher recruited 42 participants to this study. The
materials. As each video was created based on textbook numbers of participants are enough and are able to cover
units and chapters, the researcher could further employ the the overall sharing of this situation.
videos in the textbook case studies, grammatical exercises,
and role-play practices – a truly holistic learning resource.
The researcher continued to use the textbook’s 2.2. Data Collection
exercises and practices with other technologically-assisted
The researcher and instructors (N=6) could afford
tools, such as audio recordings, PowerPoint presentations, individual intensive focus and attention and could thus
case study videos, etc., to enhance teaching and learning employ summative assessment [35] with the portfolio to
practices further. For example, Unit 3 Visual-Only videos evaluate students’ overall performance. Instead of the
were created based on the knowledge and exercises for
mid-term and final exam for the summative assessment,
Unit 3. Therefore, once the students watched, commented
the current study employed the formative assessment with
and responded to their videos and comments online, the
portfolio evaluation. The instructors combined the
sharing and reflections would meet and match the learning
comments on Facebook Private chat group, homework
goals, purposes and targets of the designated unit(s). In
and in-classroom performance for grading assessment.
other words, the Visual-Only videos are not standalone
The videos’ comments and responses served as the
videos, but tailor-made videos which may match the needs
tools
and materials for the combination of the portfolio.
and expectations between the students’ major and
The
instructors
would understand how the students use the
textbook knowledge and exercises. As a result, in this
vocabulary
and
grammar, in this case nursing vocabulary
study, 20 visual-only videos for ten units and ten case
and
case
conversations,
on the comments based on their
studies were created in total.
textbook exercises and worksheets. For example, can the
student use some grammatical tenses and vocabulary
based on the previous lessons? Are there any advanced
2. Methodology
tenses and language applications from the previous
lessons or the current lessons? Between the conversation,
2.1. Participants’ Background
how can the students use the language appropriately? The
Due to the arrangement of the lessons’ instruction, the instructors may use the comments and opinions as the
researcher and fellow instructors only taught three classes tools to build up the portfolio for assessment.
In addition to the portfolio assessment [36], after the
of first-year English language for nursing students; 42
students enrolled, all of whom were native Korean completion of the course, each student was asked to
language speakers with a secondary school science participate in a face-to-face, semi-structured, and private
background. Students enrolled in a three-credit-hour and interview for his/her feedback and to share ideas [37]
16-week English language course for nursing students; about this Visual-Only Video Teaching Strategy for
lessons were bi-weekly and lasted 90 minutes per lesson. his/her English language course (i.e. with the researcher).
All students were traditional-age students who decided to Moreover, in order to increase the validity of the study,
enrol at one of the private nursing programmes in South besides the individual interview sessions, the researcher
Korea. The English language course was a first-year-level also invited the students for the focus group activities for
English language course with the concentration of nursing further discussion and sharing. Table 1 indicated the
English.
interview questions.
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Table 1. Interview Questions
Interview Questions
1.
2.
3.
4.
5.

Do you enjoy your English course with the visual-only
video materials? Why or why not?
What would be your feedback for the visual-only video
materials? May you please tell me in detail?
How would the visual-only video materials increase or
reduce your learning motivation?
Do the visual-only video materials meet your expectation of
this English lesson? How?
Can the visual-only video materials reflect the knowledge
and exercise of your textbook? How and why?
Does the social media platform on Facebook change your
learning behaviors? Why and How?
Do you enjoy the current course with Facebook, visual-only
video materials and textbook altogether? Why or why not?
Follow-up questions.
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procedure, the written manuscripts were sent back to the
students for the member checking procedure [39]. All
agreed with their sharing and confirmed its validity.
However, due to the nature of the study (i.e. aim to
understand the feedback of the students), the researcher
did not invite the instructors for the interview sessions and
focus group activities.
2.3. Data Analysis

Themes, directions, and categories that merged during
the interview sessions were individually listed. The
general inductive approach [40] was employed for the
7.
data analysis; this allowed the researcher to reduce a large
amount of data into narrow categories for reporting. First,
8.
the researcher used the open-coding technique [39], [41]
Based on the arrangement, seven students were formed to narrow down the massive amount of data and sharing
as a focus group. As a total, six focus group activities into first-level themes and subthemes. Although the data
were conducted for data collection. In order to reduce bias, were narrowed, the themes and subthemes needed to be
the interview sessions and focus group activities [38] were merged systematically. At the current stage, 21 themes
taken after the researcher and instructors entered the and 28 subthemes were merged. However, it is not
student grades into the computer system, and before the recommended to have such large themes and subthemes
students could access their grades. Table 2 indicated the for any qualitative research studies.
focus group activity’s questions.
Therefore, the researcher employed the axial-coding
technique for further analysis based on the
Table 2. Focus Group Activity’s Questions
recommendation of the general inductive approach. After
Focus Group Activity’s Question
rounds of data analysis and categorisation, the
1.
Do you guys enjoy your English lesson? Why or why not?
second-level themes and subthemes were merged [39],
2.
How would you describe your English lesson with the
[41]. As a result, two themes and three subthemes were
visual-only video materials?
categorised for reporting.
3.
How do the visual-only video materials increase or reduce
In order to confirm the validity and readability of the
your learning motivation?
research
data information, after the data collection
4.
How do the visual-only video materials and pictures from
procedure,
the researcher sent the related data information
your city increase or reduce your learning interests?
to
each
participant
for the member checking procedure. In
5.
Do you enjoy your English lessons with the visual-only
videos and pictures from your city and country?
other words, all participants received their own sharing
6.
If your teacher only employs the videos from your textbook,
and conversation via email for confirmation. It is worth
would that learning experience be the same? Can you please
noting that all participants allowed on their data
tell me more?
information and approved the further procedure.
7.
How would you describe the learning platform on
6.

8.
9.

10.

Facebook? Can you please tell me more?
Does the Facebook Private Chat group increase or reduce
your learning motivation? How and why?
Does the current English lesson with the visual-only video
materials and Facebook platform change your ideas about
learning (i.e. not just in English lessons)? Can you please
tell me more?
Follow-up questions.

During the interview sessions and the focus group
activities, an audio recorder was used to capture the
exchange between the researcher and students. Due to the
language barriers, the students had the option to express
their feedback in both English and Korean. However, for
reporting purposes, all sharing was translated into English.
Each interview session lasted between 40 and 68 minutes.
As for the focus group activities, each activity lasted
between 93 and 149 minutes. After the data analysis

3. Results and Discussions
After the semester-long English language course for
nursing students, which incorporated the Visual-Only
Video Teaching Strategy as the main teaching and
learning methodology for instruction, the students gave
positive and supportive feedback about the instruction,
particularly the use of videos and social media as teaching
tools. The following section outlines the results based on
interview sessions and focus group activities’ information.
Table 3 outlines the themes and subthemes from the data.
The research was guided by three research questions. Also,
the researcher combined the results chapter and discussion
chapter as a whole chapter for immediate feedback and
opinion.
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Table 3. Themes and Subthemes
Themes and Subthemes
Knowledge Applicable to Workplace
Environment

3.1.
3.1.1.

Application of the Videos

3.1.2.

Application to the Local Facilities and Sites

3.2.

Effectiveness of Social Media Tools
3.2.1.

Application of Facebook Private Group

3.1. Knowledge Applicable to Workplace Environment
As a nursing student, I want to learn the
vocational-based English and English for nursing
professionals…Korean students usually learn
general English, such as daily conversation, hobbies,
school-based English from secondary schools and
universities…these English courses do not meet our
needs as nursing students…therefore, the current
English course with the Visual-Only Video Teaching
Strategy highly matched our needs and demands as
nursing
students
and
pre-service
nursing
professionals… (Student #20, Interview Session)
Unlike other liberal arts subject matter and academic
majors, nursing tends to be a vocational-oriented major
which provides practical and hands-on training for
pre-service nurses to prepare them for potential
placements and for the working environment in hospitals,
medical centres, and clinics [27], [42]. Although liberal
arts-oriented training and courses are essential for all
undergraduate students, the nature of nursing courses
should merge with both liberal arts and vocational training
in order to meet the needs and expectations of the students,
employers, and society, as one said,
I want to learn English with a particular target, in
my case, the nursing English…the general English
conversation from secondary school…are learnt
already…what is the point to repeat the same
English courses again at university? I want to learn
some English that is good for my career
development…(Student #18, Interview Session)
3.1.1. Application of the Videos
The current tailor-made curriculum, instruction, and
teaching and learning materials using the Visual-Only
Video Teaching Strategy methodology matched the needs
and expectations of the students based on the feedback
and opinions collected during the interview sessions [15],
[16]. In this case, the nursing English textbook, for
example, a group of participants expressed that the case
study reading with the videos increased their
understanding of how to handle patients’ questions; one
significant feedback was captured,
…the videos with real conversations and questions
are particularly useful and interesting…I saw the
local facilities and professional setting in the

videos…it is motivated and interested…we learnt a
lot of knowledge and skills from the videos (Student
#27, Focus Group)
Other students also shared similar idea(s) about how the
local instances and examples increased their motivation
and learning concepts into the classroom environment
with the textbook materials, saying:
We absolutely love the local public health centres
and facilities as the learning platform…we don’t like
the staged facilities and environments from the
textbook videos…we are not going to work in the
staged facilities…we are going to work in the
hospital in fact…the current videos from our lessons
met the expectations (Student #25, Focus Group)
…as a nursing student with vocational-oriented
training…we need to have a lot of real
practices…but we don’t have any placements and
in-house experiences yet…all we know about
nursing…is from our teachers…the videos always
increase our understanding…and open our eyes and
horizon in the hospital…(Student #42, Interview
Session)
More importantly, many students indicated that the
videos always encouraged their interests of learning about
nursing education and the potential of joining the nursing
profession during the first year of their university voyage
[43]. Although many did not have experience in any
hospitals or clinics, the videos increased their
understanding within the classroom environment, saying,
…of
course
the
videos
increased
our
interests…totally increased and motivated…all of us
could experience the busy and updated situation in
our local public health centres and clinics in our
community…so we met our potential supervisors and
staff in the videos…it is very motivated and
positive… (Student #32, Focus Group)
…we are not prepared to go to the hospital or clinics
for visiting as we are only first year students…if we
go there, we may interrupt the medical
professionals…but some real-life videos from our
communities…some useful medicines, including some
oriental herbs…always allow us to understand the
overall
background,
and
perhaps
the
expectations…being a nurse in the future (Student
#40, Interview Session)
3.1.2. Application of the Local Facilities and Sites
It is worth noting that all the pictures and visual-only
videos were taken at one of the local facilities and sites
(e.g. hospitals, clinics, communities, schools etc.), which
most of the students had probably already experienced
[15], [16]. Unlike the textbook pictures and videos (e.g.
with random background from unfamiliar perspectives),
students usually have a higher level of motivation and
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interest when they are learning from and with local
environments [15]. The universities and the students’
communities were located in suburban districts with only
a few health and social care facilities. Many have
knowledge of and experience with the local medical
professionals; using pictures and videos from local
facilities and sites as teaching and learning materials,
therefore, increases students’ understanding and sense of
belonging throughout the English course and the nursing
education programme.
All participants expressed that they were amazed to
watch teaching and learning video showing their teacher
talking to a nurse who most remembered or felt familiar
from the local clinic in the related community; they felt
excited to learn from her experience. Two students said:
…I remembered the nurse from the local clinic, I
want to learn management skills from her as she is
so smart…I really don’t know how to ask and start a
conversation with her…but I am able to watch her
skill in this four-minute video, and I am able to apply
the conversation from our textbook in my exercise…
(Student #10, Interview Session)
…Although I do not recognise the nurse and the
people in the videos…I know they are Korean
people…I can feel the sense of belonging…but just
some random videos and random people from
nowhere…I can see and I can feel the passion and
preparation from my teacher…I want to learn and I
want to grow up with the tailor-made videos and
materials from my teacher (Students #39, Interview
Session)
Although South Korea does not have any policies to
limit working locations and sites for its residents, many
students like to start their placement and potential work
close to campus [44]. It is more likely that they start their
future placement internship at one of the local facilities
[45]. By obtaining brief background knowledge and
training from the pictures and videos captured by their
teacher, students were able to access their placement sites
virtually. The current Visual-Only Video Teaching
Strategy videos allowed them to apply the textbook
knowledge from this English course and other medical
courses into the virtual placement sites. For example, a
group of participants commented that they could apply
knowledge from the Introduction to Nursing course to the
videos. They said:
…it is positive to view the daily work of nurses at
local clinics…we learnt that nurses had various
responsibilities towards patients…from our textbook
and from our teachers…but how? I cannot imagine
that in my head…at least I can view the situation
with your videos and pictures. This does not only
help my English course but all others… (Student #36,
Interview Session)
The textbook ideas from other nursing courses are
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very complicated…we somehow need additional or
supplemental materials for further discussions and
learning…the videos serve as the additional learning
tools…I somehow do not understand how the
hospital management work…but the videos
interviewed some doctors and administrators from
the hospital…at least I gained some ideas about what
are hospital management…(Student #9, Interview
Session)
In short, all asserted that the pictures and videos from
local facilities and sites could provide them with real
situations and pictures with a similar background [15],
[16]. Although students can access the local facilities,
general visits may not be able to increase their language
abilities. However, the current visual-only videos and
pictures with themes and background for this English
course for nursing students was a bridge between textbook
knowledge and practice. Therefore, based on students’
sharing, the results of this Visual-Only Video Teaching
Strategy were positive and supportive.
3.2. Effectiveness of Social Media Tools
It is pointless to use the LMS or Moodle system for
online learning…no students or even teachers like
these inconvenience systems…the login username
and passwords cannot be changed…I don’t want to
remember these useless information on top of my
academic courses and potential internships…the
Facebook platform saves my life…I love these ways
of learning (Student #21, Interview Session)
Social media and cell phone applications are tools
commonly used by South Korean youths [33]. Although
many teaching and learning experts designed various
types of learning platforms and tools, such as the LMS
system and Blackboard, these tools were not actually part
of South Korean youths’ daily practices, with many
stating that they like to use Facebook or Twitter to share
activities. Instead of asking students to enter the LMS
system to watch materials, respond, share, and learn, the
researcher developed a Facebook private group.
3.2.1. Application of the Facebook Private Group
As mentioned, the university used the LMS online
learning platform [4], [7], [46], [47]. However, based on
the data collected, none of the students logs in to the LMS
system unless required to do so. Therefore, instead of
asking them to log in to the system, the Facebook private
group was developed for convenience. All participants
said that they did not need to take any additional steps to
watch the visual-only videos and share their comments
online. For example, one group of participants believed
that the Facebook private group provided the strongest
convenience for learning, saying:
…look at that, we are all on Facebook now…as long
as we have cellphone, we have social media…it is
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very useful…I don’t need to re-enter my ID and
password again…the LMS system, it expired in 30
minutes…and it required us to have complex
password…it is not useful and helpful at all (Student
#19, Focus Group)
…I like the idea of a Facebook private group as it is
very easy to learn and to watch video material…I do
not need to enter my user ID and password for the
school learning system…enter this course, enter the
forum, and download the videos and so on…I don’t
want to download the video…I just want to watch it
and finish the tasks…the Facebook private group is
effective… (Student #6, Interview Session)
The capture from these participants allowed us (i.e.
teachers and instructional designers) to rethink about what
are the appropriate ways for youths and young people
with the sense of technology. Most of the current
curriculum and instruction were designed by experienced
teachers and leaders. However, these experienced
personnel may not fully understand the needs and desires
of youths and young people. Therefore, upgrading the
teaching and learning strategies is important, for example,
the current study [15], [16].
Besides the convenience, many students maintained
that the social media-oriented learning platform fit in with
their existing way of doing things. For example, many
youths used social media applications to share ideas with
friends. A study [33] indicated that youths spent at least
four hours a day on social media. In other words, students
used cell phone applications very frequently. Instead of
developing a separate platform, why don’t teachers use
the existing platforms used by these youths? Several
participants stated that they would be motivated and
interested to learn and watch classwork and homework
videos if they were available on their social media
platform. For example, some said:
…I hate to watch the videos of our courses and
textbooks…but if the videos and pictures are on
social media…I will watch them because they are
there…it is good to comment immediately because I
do not need to enter the LMS system again, and enter
the password, and enter the course…it is here on
Facebook…I don’t need to take additional steps…
(Student #12, Interview Session)
…teacher, let’s ask yourself…do you like watching
videos
for
your
own
foreign
language
lessons…which you have no interests but for the
requirement of the programme? Do you have the
motivation to watch the videos on the LMS
system…what if the videos are on Facebook…even if
you don’t like it, it will pop-up on your cell phone,
you have no excuses…(Student #30, Interview
Session)
In fact, the above sharing was not a single case but was

echoed many participants with a similar background,
living style, and learning approach as youths and young
students in the current educational environment. Although
the study cannot cover all students with various majors in
the East Asian region and environment, the voices may
reflect the contemporary situation. A significant message
was captured, saying,
Social media and technologically-assisted teaching
and learning environments are needed for this
decade…we cannot rely on the traditional
face-to-face lessons and classroom environment…but
can’t we change the traditional classroom
environment? I understand we need to have
placement and lab requirements…but what about
English and related general education requirements?
We need changes…the medical fields need changes
and the universities need too…(Student #29,
Interview Session)
In short, school administrators, teachers, and
instructional technology experts should understand and
accept the learning motivation and behaviour of youths in
order to enhance their learning experience at school [48].
Many educational researchers and school leaders think
inside the box as they do not like to listen to their students’
feedback on learning behaviour. Based on this study, all
youths claimed that social media platforms are a
motivation for learning as they merged with their daily
life [33]. Although the learning platforms (e.g., LMS
system) are effective for different features and tools,
students and consumers generally do not like the features.
In other words, even if the learning platforms can provide
excellent ways of learning, the inconvenience they created
garnered negative feedback. In contrast, the current
Visual-Only Video Teaching Strategy with the application
of social media met the expectations and needs of
participants (i.e., undergraduate nursing students).

4. Conclusions
The results of this study provided an alternative and
innovative teaching and learning strategy beyond the
traditional teacher-centred and top-down teaching and
learning approaches used in the current East Asian
educational environment [10]–[12]. Based on the previous
studies [22], [49], contemporary students and youths tend
to absorb knowledge from visual materials, social media
platforms and peer discussion [50]. In order to meet the
expectations and learning trends, the researcher developed
the current Visual-Only Video Teaching Strategy as a pilot
study and teaching and learning tool for a group of
nursing students. Also, the development of the
Visual-Only Video Teaching Strategy encouraged the
notion of communities’ connection and the application of
social media platforms as teaching and learning tools for
undergraduate students.
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From the perspective of the nursing students, the
findings also advocated that only a few East Asian
students liked the traditional teacher-centred and
top-down teaching and learning approaches which they
have used for decades [51]. As many shared and
advocated, the current Visual-Only Video Teaching
Strategy provided them with the alternative and
opportunity to learn English or foreign languages via a
visual-oriented teaching and learning strategy that
matched their learning trend and behaviours. Based on the
results from the current study, all advocated that they
satisfied with the current Visual-Only Video Teaching
Strategy as a comparison of the traditional teacher-centred
and top-down teaching and learning approaches [14].
From the perspective of the nursing students and the
results of this study, although most of their courses other
than this course continued to use the traditional
teacher-centred and top-down teaching and learning
approaches, all wish the Visual-Only Video Teaching
Strategy can be employed in additional courses.
More importantly, social media, such as Facebook
Application, always serves as one of the effective ways to
increase the learning motivation of the traditional-age
students. Therefore, teachers and university professors
may take this study and the Visual-Only Video Teaching
Strategy as the blueprint to reform and improve their
current classroom environments.
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