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Abstract English language learning is not uncommon
for many university students and programmes, particularly
in the fields of nursing education. Pre-service nursing
students are required to take certain courses of English
language courses in order to meet the educational
requirement in many universities in South Korea. However,
there is no regulation about what types of English courses
should be offered. In this study, based on the information
(i.e. inductive surveys, interview sessions, and focus group
activities) from 64 currently enrolled nursing students, the
researcher sought to understand two research questions,
which were, After the completion of both English for
Specific Purposes (ESP) (i.e. English for Nursing Purposes)
courses and English for General Purposes (EGP), which
course would you prefer? Why; and how would the English
for Specific Purposes (ESP) (i.e. English for Nursing
Purposes) courses meet your expectations as nursing
students at the university-level? The results indicated that
nursing students tend to select the English for Specific
Purposes (ESP) courses for their English language
development because the materials were designed to meet
their occupational needs after university graduation (i.e. in
the health facilities). The outcomes of this study provided a
blueprint for school leaders and department heads to
reform and polish their nursing curriculum and plan in
order to answer the feedback of the students and
pre-service nursing professionals.
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1. Introduction
In the fields of English language teaching and learning,
there are different strategies about how to provide
appropriate English language courses to learners with
different purposes, perspectives, and expectations [1]. In
general, based on the literature, it is not uncommon to find
postgraduate degree programmes in these areas, including
but not limited to, English Language Teaching (ELT) [2],
Teaching English to Speakers of Other Languages
(TESOL) [3], Teaching English for Academic Purposes
(TEAP) [4], Teaching English as a Foreign Language
(TEFL) [5], Teaching English to Speakers of Other
Languages for Young Learners (TESOLYL) [6], and
Applied Linguistics [7]. However, there are no
standardised curriculum and degree plans for each
individual programme [8], [9]. In other words, based on
the needs and designs of each individual degree
programme, the university may import modules and
courses, such as English for Specific Purposes (ESP),
English for Academic Purposes (EAP), and English for
General Purposes (EGP) into the curriculum and
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instruction for their degree-seeking students (i.e.
pre-service English language teachers). However, most of
these degree graduates (i.e. with trained teaching and
learning experiences for English language learners)
understood the developments and importance of the ideas
of English for Specific Purposes (ESP) at the
university-level. As university students usually have their
own expectations, directions, and perspectives about their
teaching and learning direction and curriculum based on
their university major and degree, English language
department, for example, should design the English for
Specific Purposes (ESP) courses for individual
programme(s) in order to meet the expectations of the
learners [10].
With the focus of English for Specific Purpose (ESP),
effective foreign language teaching and learning is vital in
all academic and professional areas, particularly in the
medical professions and nursing [11]–[13]. Some
important elements should be considered for any
curriculum and instructional development. Understanding
and applying the appropriate teaching and learning
strategies for undergraduate college and university
students are the major purposes of this educational
research.
As a result, from the perspectives of nursing students at
the nursing school environments in South Korea, the
current study has investigated the motivation of learning
for English as a foreign language (EFL) with the direction
of English for Nursing Purposes (ENP). The researcher
collected a series of qualitative data (i.e. inductive surveys,
individual interview sessions and focus group activities)
from 64 nursing students who are currently studying
nursing as their university major in South Korea [14], [15].
The results of this study may provide a blueprint for
school leaders, department heads, policymakers,
government officials, and researchers to reform and polish
their foreign language policies and professional
developments for both pre-service [18-19]and in-service
medical professionals [16] in the East Asian region.
1.1. Significance of the Study and Literature Review
This study has four significant aspects. As a part of the
literature review, the researcher reviewed some previous
behaviours, teaching trends, and expectations in the East
Asian region.
First, public health, social caring, and medical
professionals mainly work in front-line services [18]. In
other words, unless working in the back-office or in
research institutions, public health, social caring, and
medical professionals need to provide face-to-face
services and treatment to their patients. Due to the nature
of their work, these groups of professionals need to have
higher-level communication and interpersonal skills and
abilities in order to exchange and share information with
their patients and other professionals. Therefore,

higher-level native and foreign language skills are always
needed [19]. A previous study [5] indicated that foreign
language teaching and learning for medical professionals
is vital as medical professionals always need to interact
with non-native speakers in their home country. As an
international practice, medical professionals should handle
at least two languages in order to serve the larger
population. Therefore, foreign language teachers need to
identify and implement effective teaching and learning
strategies for their students.
Second, due to their social and cultural tradition and
background, most East Asian students, particularly
Korean students, accepted the traditional teacher-centred
teaching and learning strategy [20]–[22] and the top-down
approach [23] in their classroom environments [24],
including in foreign language courses. Although
traditional teacher-centred teaching and learning strategies
are effective in some classroom environments, identifying
and employing alternative teaching and learning strategies
can increase language learners’ motivation and interest
[25], [26]. A previous study [27] indicated that students
tend to study in a shared-oriented classroom environment
(i.e. flipped classroom and strategy) where each can
express their feedback and opinion with their knowledge
and understanding. For example, in the nursing classroom
environments, students may bring their understanding,
stories, experiences and feeling about the knowledge,
textbook materials and previous experiences for peer
lecturing. These teaching and learning strategies do not
only increase the overall performance and experiences of
the nursing students, but also the engagements between
students and teachers [28].
Third, several studies indicated that most East Asian
foreign language classroom environments tend to focus on
the textbook-based teaching and learning approach [23],
[29]. In other words, foreign language classrooms tend to
use textbooks and related workbooks as the primary
teaching and learning tools and materials [8], [30], [31].
Technologically-assisted teaching and learning materials
and tools are not provided. Although some classrooms
employ PowerPoint presentations and audio recordings as
supplementary materials and tools, the main
knowledge-transferring method remains the use of
textbooks and workbooks.
Fourth, although there are many English for Specific
Purposes (ESP) [32] and English for Academic Purposes
(EAP) textbooks for public health, social caring, and
medical students, most textbook materials and case studies
are out-dated [33]. In other words, students usually cannot
apply textbook-derived knowledge to their practices,
workplace, and placement sites due to these materials and
knowledge being theoretical-based. Although learners
gain knowledge and language skills from the classroom,
they usually cannot apply such skills in their future
working environments. For example, a previous study [32]
with the focus on the Korean textbook materials indicated
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that textbook evaluation is one of the key elements to
locating the appropriate teaching and learning materials
for nursing students. The study, however, did not explore
the teaching and learning strategy. Although the
department heads locate the appropriate textbook
materials, teaching and learning strategies and methods
should be evaluated and assessed in order to meet the
expectations of the nursing students. Therefore, there is a
need to expand the teaching and learning strategy for
nursing students and educators [34], [35].
1.2. Research Questions
As the purposes of this study were to investigate the
motivations of learning and the learning behaviours of
nursing students in South Korea, the research study was
guided by two research questions,
(1) After the completion of both English for Specific
Purposes (ESP) (i.e. English for Nursing Purposes)
courses and English for General Purposes (EGP),
which course would you prefer? Why?
(2) How would the English for Specific Purposes (ESP)
(i.e. English for Nursing Purposes) courses meet your
expectations as nursing students at the
university-level?

7811

to increase the overall performance and daily exchanges
of the students. No particular skills are focused on.
The English for Specific Purposes (ESP) courses in the
field of nursing English mainly focus on the targeted sites,
background, and application for health and medical staff
in the hospitals and clinical environments. Depending on
the teaching and learning materials (i.e. textbooks) and the
instructors, the English for Specific Purposes (ESP)
courses with the focus on nursing English tend to provide
the skills in the areas of patient-medical staff conversation,
skills in the hospitals and clinical environments, targeted
vocabulary, and health promotion etc.
2.2. Participants

64 nursing students in South Korea (i.e. at two different
universities) were invited for this study. All agreed to
participate in this study. All the participants were
undergraduate students who are seeking their initial
license for nursing practice (i.e. undergraduate bachelor’s
degree). The researcher invited these participants based on
the purposive sampling strategy [14]. In other words, the
researcher invited a group of nursing students based on his
own network and personal connection at a university. The
participants needed to meet the following criteria, which
were:
(1) Seeking an undergraduate degree in the major of
2. Materials and Methods
nursing in South Korea;
(2) Completing at least one course in English for General
The employment of the qualitative research method [36]
Purposes (EGP) and English for Specific Purposes
has been used in this study. The qualitative research
(ESP) at the university-level.
method allows the researcher to collect first-hand and
in-depth understanding, data, and sharing from the
participants. The research could enter the understanding 2.3. Data Collection
and the social world of the participants about the
Three types of data collection tools and ways were
particular topic(s). Based on the nature and the design of
employed
in this study (i.e. inductive surveys, individual
the current study, the researcher decided to employ the
interviews,
and focus group activities). All tools were
General Inductive Approach [37] as the tool for
exercised
to
understand and seek the information and
investigation.
share about their perspectives, conceptions, and
understanding about English for Specific Purposes (ESP)
2.1. Explanation between the English for General
courses with a focus on English for Nursing Purposes, and
Purposes and English for Specific Purposes
their motivations of learning English as a Foreign
Materials
Language (EFL) as nursing students.
In this study, the students are required to take at least
After the completion of both English for General
four courses of English language courses in order to Purposes (EGP) and English for Specific Purposes (ESP)
graduate. As a planned curriculum of the nursing courses, the instructors will contribute the survey to each
department, during the first two academic terms, students student to fill out. This survey will only be contributed
should take two courses of English for General Purposes after the students completed both courses. For example, if
(EGP). After the completion of the first two English for the students completed English for General Purposes
General Purposes (EGP) courses, students then complete (EGP) first and the English for Specific Purposes (ESP)
the second two English for Specific Courses (ESP) in the afterwards, the students should only complete the survey
field of nursing English.
during the last lesson of the English for Specific Purposes
The English for General Purposes (EGP) courses (ESP) course, vice versa. After the researcher collected
mainly focus on general knowledge, grammar, lexical sets, the survey back for data analysis, as the researcher tended
and daily conversation. In other words, the syllabus and to collect some interesting ideas and understand from the
designs of these English for General Purposes (EGP) tend group’s perspectives, the focus group activities were
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exercised.
First, the survey would be contributed to the students
by the end of the whole course. The survey mainly asked
students to share their ideas about motivations of learning,
learning trends, and learning behaviours about English for
Specific Purposes (ESP) and English as a Foreign
Language (EFL) as nursing students at the university-level
in South Korea. More importantly, the survey also tended
to ask the ideas about the ideas, expectations and sharing
between the English for General Purposes (EGP) and
English for Specific Purposes (ESP) courses after the
completion for both courses.
Second, after the survey procedures were completed,
the researcher invited all 64 participants for an
online-based interview session. The interview sessions
focused on the ideas about English for General Purposes
(EGP) courses and English for Specific (ESP) courses.
Third, after both procedures were completed, the
researcher divided the participants into eight different
focus groups (i.e. eight participants per group). The
researcher released some ideas and questions to the group.
The participants shared and expressed their ideas, sharing,
lived stories, feeling, and understanding about their
motivations of learning and learning trends of English for
Specific Purposes (ESP) and English for Nursing
Purposes (ENP) as nursing students at the university-level
in South Korea. Each focus group activity lasted up to 124
minutes.
After all participants completed all the activities, the
member checking procedures were conducted in order to
confirm the information. The researcher categorised the
information and sent the related part(s) to the participants
for confirmation. All participants agreed on their own
information for further report.
In fact, the native language (i.e. first language) of these
participants was not English. Therefore, the researcher
provided the opportunities to request an oral interpreter
for immediate translation for both interview sessions and
focus group activities. The cost of the translation services
was charged to the researcher. However, none of the
participants requested the service.
2.4. Data Analysis
After the data collection processes, more than 500
pages were categorised and grouped. In order to merge the
information and sharing to meaningful themes and
subthemes, the researcher employed the open-coding
technique for the first-level themes and subthemes. As a
result, 26 themes and 33 subthemes were merged.
However, such large-size themes could not represent the
overall performance of the sharing. Therefore, the
researcher exercised the axial-coding technique to
categorise the first-level themes to the second-level
themes and subthemes [14], [36]. As a result, one theme
and three subthemes were grouped for further

development. For detail, please refer to Figure 1.
2.5. Protection of Human Subjects
Protecting the participants’ personal information is one
of the most important parts of this study. Therefore, the
researcher exercised all procedures and tools for
protection. The survey information, personal contacts,
voice recording, video recording, singed agreements,
transcripts, computer, and related materials were locked in
the password-protected cabinet. Only the researcher has
the key to access the information. After the study was
completed, the researcher deleted and destroyed the
related information immediately in order to protect the
information from the participants.
All participants were given a pseudonym for the
reporting as the personal identities of the participants do
not take any roles for the study. No personal background
information will be reported for the manuscript. Therefore,
the participants were free to express their ideas and
understanding during the survey information and focus
group activities.

3. Findings and Discussions
One theme and three subthemes were merged for the
study. As the study was focusing on two research
questions, the themes for this study would answer the
directions of the research questions.
Although all students are nursing students at the
university-level in South Korea, the experiences,
understanding, family background, expectation of foreign
languages, and motivations of learning could be different
from each other. The research needed to collect data and
sharing from different tools in order to increase the
validity and density of the findings. Table 1 outlined the
themes and subthemes of this study.
3.1. The English for Specific Purposes Courses are
Applicable to Meet the Workplace Environment
First of all, many participants admired the
developments and designs of both English for General
Purposes (EGP) and English for Specific Purposes (ESP)
courses during their university voyage. Both courses
might increase their English language knowledge and
skills from different perspectives and directions. Several
significant sharing was captured, said,
Both courses are excellent for university
students…we can learn both daily conversations
from the general English course, and we can learn
nursing English from the targeted courses…I love
both of the courses as we need these skills…
We are trained to become a professional, not just
nurse in the future…it is good to have both English
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courses in order to increase our overall performance
and skill…the courses focus on different perspective
and idea…no one is better than others…
However, all participants strongly advocated that if
possible, they would select English for Specific Purposes
(ESP) courses with a focus of nursing English for their
second language improvement.
3.1.1. Both Courses are Applicable to Develop Different
Skills of the Learners
First of all, based on the sharing, all participants
believed that both English for General Purposes (EGP)
and English for Specific Purposes (ESP) courses are
excellent tools for them to excel their language skills,
proficiencies, and abilities for further development [9],
[34]. First of all, a group of participants indicated that the
English for General Purposes (EGP) courses increased
their intercultural understanding between the Korean
culture and foreign culture and expectations of their
patients, one said,
I may need to exchange and express my general
feeling and understanding to my friends…but just the
environment in clinics and hospitals…the general
English courses increased my capacities in this
area… (Student #44, Interview)
However, more importantly, all advocated that without
the knowledge and understanding of the English for
Specific Purposes (ESP) courses with a focus of nursing
English, many cannot express and share essential public
health information to their patients in the clinics and
hospitals, one said,
…I did not understand or know how to conduct any
walk-in sections from a clinical environment…It will
be scare if you ask me to do in front of people…I
don’t know what to say and what should I
collect…but after we watched the video and did a
role-play with other classmates and teacher with the
nursing elements…yes…I have the confidence to
try…a step forward (Student #37, Interview Session)
In short, with the reflection of previous literature [5],
[38]–[40], both English for General Purposes (EGP)
courses and English for Specific Purposes (ESP) courses
are designed for university students to understand four
essential skills in foreign language learning. However,
with the specific purposes for individual groups of
students, in this case, nursing students, students are more
likely to enjoy the teaching and learning materials (i.e. as
the materials meet their expectations and career
developments) [12].
3.1.2. Application of the Public Health Facilities and Sites
Instead of the English for General Purposes (EGP)
courses, all participants would love to take the English for
Specific Purposes (ESP) with a focus on nursing English
for their academic and personal development. For
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example, in this case, many nursing students expected that
their English for Nursing Purposes courses might upgrade
their English language knowledge for the potential work
environment and career development after completion
[32]. It is worth noting that the if the school employed
English textbooks with the nursing purposes and direction,
the overall motivations of learning must be increased as
the materials and lectures met their expectations and needs,
as some said,
It is true that hospitals and clinics have different
targets, patients, groups, specialisations, and ages
etc…one random video from the textbook [English
for General Purposes] cannot meet our needs…but
the videos from our lessons [English for Specific
Purposes] cover most of the clinics and hospital
setting in our region…from general practitioners’
clinics to specialised departments…it is very rich and
meaningful…(Student #2, survey)
Some students also advocated that the English for
Specific Purposes (ESP) with a focus on nursing English
textbook and materials provided them the opportunities to
understand the visual experiences between patients-public
health professionals [38], one said,
As a fresh nursing student, I don’t know anything
about
any
hospital
departments
and
management…but the videos from our teachers and
this lesson cover a lot of departments and steps from
our local clinics and hospitals…in fact, the Korean
management and western management could not be
the same…therefore, the current videos allow us to
understand the real situation in Korea…(Student #5,
Interview)
In short, as all students were first-year and second-year
nursing students, they should complete their general
education and theoretical coursework before the
internships and placements. Therefore, all agreed that
although they cannot go to the hospitals, medical centres,
and even local clinics in person, the English for Specific
Purposes (ESP) courses with a focus on nursing English
always increased their understanding, motivation, and
interest in how to apply textbook knowledge in practice.
With the reflection of previous literature [41], many
advocated that the current foreign language teaching and
learning strategies tended to be textbook-oriented, which
they thought might limit students’ imagination.
3.1.3. Interdisciplinary Applications to other Subject
Matters
English language teaching and learning, and foreign
language abilities are not the standalone skills and training
for many university graduates, particularly nursing
students who need to upgrade their vocational skills to the
practical working environment after university graduation
[11]–[13], [42]. According to a previous study [11], both
pre-service and in-service nursing professionals need to
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understand and master different interdisciplinary skills
and knowledge in order to meet the expectation and
working requirement at the clinical level. For example,
besides the knowledge, skills, training, and technical
terms in their native language, in this case, the Korean
language, the abilities and understanding of the English
terms are essential (i.e. as nursing professionals need to
work with international patients in both clinics and
hospitals), two significant sharing was captured,
I think the English language teaching and learning
should be employed to other subject matters in our
programme as well…for example, the biology
courses…I want to learn the names of our body parts
in English…because in the future, I have to work
with international patients…without the knowledge
in English…how I can take to international
patients… (Student #31, Focus Group)
Because Korean is not useful at the international
level…we have to learn Chinese, Arabic, English, or
Russian in order to talk to international
patients…therefore, if the foreign language
courses…teaching and learning may cover other
subject matters, such as physiology, biology, nursing
sciences etc…students can excel their foreign
language skills to the different level…(Student #27,
Interview)

youths’ behaviour and interests may be similar, students
from different academic programmes and majors may
have different learning behaviours and ways. For example,
students from the evening programmes and liberal arts
courses may not have the same ideas and ways of learning
as
undergraduate
nursing
students
with
the
science-oriented background. Therefore, the results of this
pilot study might only be relevant to the behaviour of
undergraduate nursing students. Also, the participants in
this study were traditional-age students; non-traditional,
returning, evening, adult (NTREA) students’ behaviour
could be different, therefore producing different results
[45], [46].
Second, some scholars may argue the research method
is not enough to cover the data information and results
from the participants. However, in order to increase the
validity of the results, the researcher employed surveys,
interview sessions and focus group activities for data
collection. Under this arrangement, the results may cover
and collect a wider range of data from the students.
4.2. Future Research Developments

There are four recommendations for future research
directions. First, the research population can be expanded
to students in other academic departments. For this study,
the surveys, interview sessions and focus group activities
With the reflection of previous literature [3], [10], [43], could only cover nursing undergraduate students.
[44], English for Special Purposes (ESP) is not a new Therefore, there is a need to understand the English for
teaching approach and topic in foreign language teaching General Purposes (EGP) courses and English for Specific
and learning. In this case, based on the nature of nursing Purposes (ESP) courses could be beneficial to other
education and nursing English, the researcher liked to students with a different background. More importantly,
investigate how these English for Special Purposes and how other groups of students would describe their
English for Nursing Purposes might increase the experiences.
Second, the student populations of this study had
motivations of learning for nursing students in South
Korea. In the reflection of a previous study [10], [39], [44], intermediate to advanced levels of English language
students with special expectations and purposes tend to proficiency. However, if these study methodologies were
expect targeted knowledge and results from their lessons to be applied to pre-level or beginner-level learners, the
and courses. In this case, all 64 students indicated that one results could be different due to the difference in language
of the most important elements and motivations for them proficiency. Therefore, there is a need to understand the
to learn English as a Foreign Language is career effectiveness of using such an approach with students of
development. As a result, many students have their own different language levels.
Third, nursing students understand language
thinking and arrangements for their future and learning
proficiency
is the key for them to access potential career
directions.
development after graduation. Therefore, many of them
have positive learning motivation before this English
course. It is not hard to understand that they like to learn
4. Limitations and Future Research
and practice. However, for students with less motivation,
Developments
the results can be different. Therefore, there is a need to
understand students with less motivation and interest in
learning
the English language at college or university
4.1. Limitations
level.
Every study has its limitations. Two limitations were
Fourth, this study only tested English language courses.
concluded for this study. First, due to the number of However, different subjects and courses, such as Chinese
students in this study, the results might only apply to a Mandarin, Nursing Practices, general studies, writing
small group of undergraduate nursing students. Although courses, and so on, may produce different results.
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Figure 1.

Data Analysis Procedure

5. Conclusions
The results of this study indicated that a large number
of students, particularly nursing students in the South
Korean nursing school environment, prefer the English for
Specific Purposes (ESP) courses. First, many indicated
that the English for Specific Purposes (ESP) courses are
applicable to meet the workplace environment. Second,
the applications and knowledge of English for Specific
Purposes (ESP) courses may further apply to their future
career developments and internship opportunities. Third,
the applications, skills, and knowledge from the English
for Specific Purposes (ESP) courses can further apply to
different academic subjects and courses as they can build
up the knowledge from various perspectives. The results
of this study may provide a blueprint for school leaders,
department heads, policymakers, government officials,
and researchers to reform and polish their foreign
language policies and professional developments for both
pre-service [18-19] and in-service medical professionals
[16] in the East Asian region.
Table 1. Themes and Subthemes

3.1.
3.1.1.
3.1.2.
3.1.3.

7815

Themes and Subthemes
The English for Specific Purposes Courses are
Applicable to Meet the Workplace Environment
Both Courses are Applicable to Develop different
Skills of the Learners
Application of the Public Health Facilities and Sites
Interdisciplinary Applications to other Subject
Matters
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