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Abstract Research on self-concept and mathematics
learning achievement has been done a lot, both at the
elementary, junior high, high school and university levels.
The average research shows a relationship between
self-concept and mathematics learning achievement, so it is
necessary to conduct a meta-analysis of correlational
studies. Data were obtained from national journals and
international databases with predetermined criteria. Based
on the search, 28 studies met the specified criteria. Data
analysis used a random effects approach. The software
used in the analysis is JASP. 0.8. 4.0. The results of the
analysis show the Q value with p-value <0,05; τ² or τ> 0;
and I² (%) close to 100% of the sample used meets the
assumption of heterogeneity. Kendal Value τ with p-value>
0,05; and Z value with p-value> 0,05, and the image
generated by the random effects model with the results of
the analysis using the trim-fill approach is not different, it
can be concluded that there is no publication bias. The
results of the analysis show that there is a positive and
significant relationship between self-concept and
mathematics learning achievement. The resulting summary
effect size was 0,62 in the medium category. Summary
effect size values are in the interval 0,49 to 0,75. The
results of this study indicate consistency and support for
the theory of self-concept development.
Keywords
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1. Introduction
Student mathematics achievement is influenced by two
main factors, namely internal factors and external factors
[34]. Self concept is one of the internal factors that
influence student learning achievement. Positive
self-concept can help someone to be optimistic and
confident [30]. Self-concept is divided into two main parts,
namely (1) non-academic self-concept, which consists of
social relations and physical appearance, and (2) academic
self-concept, which consists of language, mathematics,
artistic, and other subjects. The concept of self in
mathematics is shaped by how student performance
compares to other students in mathematics and about peer
comments about student’s mathematical performance [2].

2. Literature Review
Research on self-concept and mathematics achievement
has been carried out by researchers, both at the elementary
school level, junior high school, senior high school, to
college. The Average research shows a relationship
between self-concept and mathematics achievement.
Elementary School Level
Several studies were conducted at the elementary
school level, among others: about the effect of
self-concept on mathematics achievement as conducted by
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Handayani [7] which states that there is a positive direct
effect between self-concept and mathematics achievement.
Correlation studies were conducted to determine the
relationship of self-concept to student mathematics
achievement as conducted by Setiawan and Waspodo [3],
Wirawan, Suarjana, and Renda [17], as well as Parnata,
Kristiantari, and Putra [19].
Junior High School Level
At the junior high school level, a result was obtained
that said that boys have a much higher mathematical
self-concept than girls. But girls show higher
mathematical achievements than boys [6]. In addition, the
results obtained by Ernawati [9] show the results which
state that self-concept has a positive and significant
influence on mathematics achievement.
Senior High School Level
Research
on
self-concepts
and
mathematics
achievement is mostly done at the High School level,
because high school students already have mature views
and thoughts to judge themselves. At this age, students
begin to want to be accepted and recognized by their
social environment [18]. Thus, the average results of the
study showed a significant correlation between
self-concept and mathematics achievement [4].
College Level
For the Higher Education level, it turns out that there is
a positive and significant relationship between
self-concept and student academic achievement [14].
These results are similar to Setiadi's findings [37] which
state that there is a fairly strong relationship between
self-concept and Student academic Achievement.

3. Methodology
This research is a meta-analysis study [20]. The design
used is meta-analysis correlation. Research data sourced
from various studies published in national journals
(SINTA Rank) and international (SCOPUS Rank) can be
downloaded in an online database with predetermined
criteria. The criteria used to filter or select each research
object of the meta-analysis are: (1) listing the number of
samples provided that the number of samples is (N) ≥
30; (2) has a value of r (positive and significant
correlation) or t or F. The value of t or F is converted to
the value of r because in the analysis calculated is the
effect size of the correlation. The formula used is F = 𝑡2
or t = F , or 𝑟 = 𝑡/√𝑡 2 + 𝑁 − 2 [24], and (3) the
research variables are self-concept and mathematics
learning achievement. Data analysis included: (1)
heterogeneity test, with the condition that the value of Q
with a value of p <0,05; τ² or τ> 0; and I² (%) close to
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100% fulfilling the assumption of heterogeneity [12], (2)
calculating the effect size, (3) making forest plots and
funel plots, (4) testing hypotheses, and (5) checking
publication bias. The software used in the analysis is
JASP. 0.8. 4.0 [32].

4. Result
Based on searches in the journals, national and
international database obtained 28 studies that met the
specified criteria. Table 1 presents the values of N
(sample), r (correlation), t, and F of each study.
Table 1. Comparison of 28 studies based on N, r, t or F values
Author
Seaton et al, (2014)
Chiu et al, (2010)
Hilal, (2000)
Hsin-Yi Kung
Awan et al, (2011)
Obilor, (2012)
Andinny, (2013)
Alamsyah, (2016)
Suciati, (2016)
Handayani, (2017)
Hanifah et al, (2019)
Wirawan et al, (2018)
Parnata et al, (2014)
Katarina, (2017)
Emmanuel, et al, (2014)
Lee, et al, (2018)
Setiadi, (2018)
Setiawan et al, (2015)
Ali et al, (2015)
Arrofah et al, (2015)
Ernawati, (2019)
Firdaus, (2017)
Tiorenna, (2011)
Nugroho, (2014)
Sihotang, (2012)
Tambunan, (2016)
Cresli et al, (2016)
Le, (2009)

N
2786
88590
394
2198
336
300
35
30
353
120
33
114
110
90
120
1256
490
42
144
40
284
60
232
74
120
98
171
170

r
0,46
0,46
0,82
0,48
0,535
0,53
0,41
0,45
0,725
0,384
0,72
0,74
0,39
0,288
0,51
0,452
0,262
0,926
0,962
0,609
-

t
20,55
2,315
8,06
3,091
1,278
5,857
3,479

F
21,64
97,234
-

There are 9 studies that do not have r values, so the t or
F values in each study are converted to r values.
Heterogeneity test results are presented in Table 2, and
Table 3 below.
Table 2. Fixed and Random Effects
Q

df

p

Omnibus test of Model
Coefficients

90,25

1

< 0,001

Test of Residual Heterogeneity

839,09

27

< 0,001

Note.

p -values are approximate.
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Figure 1. Forest Plot Random Effect Model
Table 3. Residual Heterogeneity Estimates
Estimate
τ²

0,1099

τ

0,3316

I² (%)

98,7516

H²

80,1051

Q value with p-value < 0,05; τ² or τ > 0; and I² (%)
close to 100% shows that the sample used meets the
assumption of heterogeneity, so the analysis that will be
used in estimating the summary effect size and biased
publication can use a random effect approach. The results
of the effect size analysis are presented in the following
form of forest plot (figure 1) and funnel plot (figure 2).
The value of summary effect size (M) generated from
the whole study is 0,62 in the interval 0,49 to 0,75. The
effect size of each study can be presented in the form of
the following funnel plot.

The resulting funnel plot shows that black nocta is
collected in funnel plot funnel, so in this study using a
large sample. The next analysis is to test the hypothesis of
the following research.
Ho: There is no positive and significant relationship
between self concept and mathematics achievement
Ha: There is a positive and significant relationship
between self concept and mathematics achievement
Based on M (0.62) and SE (0.07) values, a Z value is of
7,39. substituted Z value into the formula p-value = 1–
NORMSDIST (7,39), so that the p-value = 0,00 < 0,05
(95% confidence interval). Thus the Ho hypothesis is
rejected, meaning that there is a positive and significant
relationship between self concept and mathematics
achievement.
The next analysis is to check publication . The approach
used to check biased publication is rank correlation test
(table 4), regression test (table 5), and trim fill analysis.
The results of the trym fill analysis estimation are
presented in the following forest plot and funnel plot
(figure 3).
Table 4. Rank correlation test for Funnel plot asymmetry
Kendall's τ

P

0,0585

0,664

Rank test

Table 5. Regression test for Funnel plot asymmetry ("Egger's test")

sei

Z

p

0,1932

0,847

Kendal value τ with p-value> 0,05; and the Z value
with p-value> 0,05, it can be concluded that there is no
publication bias. These results are supported by the funnel
plot diagnostic trim-fill analysis.

Figure 3. Funnel Plot diagnostik trim-fill analysis.
Figure 2. Funnel Plot Random Effect Model

Figure 3 shows the funnel plot of the diagnostic results
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using the trim-fill analysis approach. There is no
difference shown in Figure 2. There is no addition of
empty nokta (not full) which is a characteristic of biased
publication, so it can be concluded that there is no biased
publication.

5. Discussion
Based on a meta-analysis of 28 studies on the
relationship between self-concept and mathematics
learning achievement, there is a positive and significant
relationship between self-concept and mathematics
learning achievement (p-value <0,05). Students'
self-concept has a significant role in mathematics learning
achievement. The higher the student's self-concept, the
higher the mathematics learning achievement [35]. A
person who has a positive self-concept tends to be
optimistic, does not give up easily and feels able to solve
the problem that is being or will be faced. Thus,
self-concept affects the ability and learning outcomes of
mathematics [18].
The summary effect size resulting from the relationship
between self-concept and mathematics learning
achievement is 0,62 in the moderate category [22].
Summary effect sizes result because the standard error
(ES) is small and the absence of publication bias. These
results indicate that self-concept in learning mathematics
is very important. Self-concept is an assessment of a
person's ability to take mathematics lessons. When he
feels capable of mathematics, he will follow the learning
process in a fun and relaxed manner so that the material is
easily digested. Conversely, if someone judges himself to
be inadequate in mathematics, he will experience
difficulties in following the learning process. The results
obtained from these findings indicate that self-concept
provides opportunities for students to solve a
mathematical problem in other words, a good self-concept
increases good mathematics learning achievement. Based
on these findings, it was revealed that students
'self-concept can improve students' mathematics learning
achievement [36]. Mathematical achievement will be high
if someone has a good self-concept and vice versa,
mathematics achievement will be low if someone has a
bad self-concept [3]. Likewise with Le's finding which
states that the higher a person's self-concept, the higher
his mathematics achievement [21]. In addition, gender
differences also affect students' level of self-concept and
mathematics achievement . As with Chiu and Klassen's
research, boys tend to have high self-concept when
compared to girls, while girls have higher mathematics
achievement when compared to boys [6]. According to
Brooks and Emmerst, there are five signs that a person has
a high or positive self-concept, namely: 1) he believes in
his ability to solve problems, 2) he feels equal to others, 3)
he receives praise without shame, 4) he realizes that
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everyone has various feelings, desires, and behaviors that
are not fully agreed by society, and 5) he is able to
improve himself because he is able to express aspects of
personality that he does not like and try to change [28]. As
Brooks and Emmerst views, one that influences the
self-concept of mathematics is confidence in solving
mathematical problems. In line with the findings of Bakar,
et al, that problem solving beliefs are very important to
improve the ability to solve mathematical problems
correctly, because of the positive belief that students will
get high mathematics achievement [33].

6. Conclusions
The result of residual heterogeneity estimates obtained
value I2 amounting to 98,7516% shows that the sample
used meets the assumption of heterogeneity, so the
analysis that will be used in estimating the summary effect
size and biased publication can use a random effect
approach. Based on M (0,62) and SE (0,07) values, a Z
value is of 7,39. substituted Z value into the formula
p-value = 1– NORMSDIST (7,39), so that the p-value =
0,00 < 0,05 (95% confidence interval). Thus the Ho
hypothesis is rejected, meaning that there is a positive and
significant relationship between self-concept and
mathematics achievement. The resulting summary effect
size is 0,62 which lies at 0,49 to 0,75 intervals. The
summary effect size is categorized as a moderate effect,
meaning that self-concept is considered to have a positive
effect on improving mathematical achievement. The large
size of the summary effects resulting from the analysis of
random effects cannot be separated from the small
standard error values generated and Kendal value τ with
p-value> 0,05; and the Z value with p-value> 0,05 it can
be concluded that there is no publication bias. No biased
publications also show that the 28 studied studies were
conducted with caution and scientifically rigorous. The
results of this study are very useful theoretically in the
development of educational psychology. The teacher in
teaching of mathematics first must develop positive
self-concepts to students. For future researchers who want
to develop correlational meta-analysis studies with the
same theme or construction, they are expected to be able
to use more studies as data, so that the results can be
generalized more broadly.

REFERENCES
[1] A. Arrofah, and Y. Andinny. Pengaruh Konsep Diri Dan
Kreativitas Belajar Siswa Terhadap Prestasi Belajar
Matematika, Prosiding Seminar Nasional Pendidikan
Matematika, pp. 25 – 28, August 2015.
[2] A. Woolfolk. Educational Psychology: Active Learning

7680

Self Concept & Mathematics Achievement: A Meta-analysis

Edition, Pustaka Pelajar, Yogyakarta, pp. 111-112, 2009.
[3] A.I. Setiawan, and M. Waspodo. Hubungan antara Gaya
Belajar dan Konsep Diri dengan Hasil Belajar Matematika
(Studi Korelasional pada Siswa Kelas VI SDN Mulyasari
Kecamatan Gunungsindur Kabupaten Bogor), Jurnal
Teknologi Pendidikan, Vol. 4, No. 2, pp. 30-42, online
available:
http://ejournal.uika-bogor.ac.id/index.php/TEK/article/view
/481, 2015.
[4] A.O. Emmanuel, E.A. Adom, B. Josephine, and F.K.
Solomon. Achievement Motivation, Academic Self-Concept,
and Academic Achievement among High School Students,
European Journal of Research and Reflection in Educational
Sciences, Vol. 2, No. 2, pp. 24-37, online available:
https://www.idpublications.org/wp-content/uploads/2014/0
6/ACHIEVEMENT-MOTIVATION-ACADEMIC-SELF-C
ONCEPT-AND-ACADEMIC-ACHIEVEMENT-AMONGHIGH-SCHOOL-STUDENTS.pdf, 2014.
[5] B.Nugroho. Hubungan antara Konsep Diri dan Disiplin
Belajar terhadap Hasil Belajar Matematika Siswa Kelas VIII
SMP Negeri 39 Purworejo Tahun Pelajaran 2012/2013,
Bachelor Thesis, Dept. of Math Ed., Faculty of Education,
Muhammadiyah Purworejo University, 2014.
[6] C.Y. Lee, and H.Y. Kung. Math Self-Concept and
Mathematics Achievement: Examining Gender Variation
and Reciprocal Relations among Junior High School
Students in Taiwan, Eurasia Journal of Mathematics,
Science, and Technology Education, Vol. 14, No. 4, pp.
1239-1252, online available: https://www.ejmste.com/articl
e/math-self-concept-and-mathematics-achievement-examini
ng-gender-variation-and-reciprocal-relations-5340,
Desember 2017.
[7] D. Handayani. Pengaruh Perhatian Orang Tua dan Konsep
Diri Siswa terhadap Hasil Belajar Matematika Siswa, Jurnal
Pendidikan Dasar, Vol. 8, No. 1, pp. 127-143, online
available:
http://journal.unj.ac.id/unj/index.php/jpd/article/view/5347,
Mei 2017.
[8] D. Katarina. Pengaruh Kemampuan Berpikir Kritik dan
Konsep Diri terhadap Prestasi Belajar Matematika, Jurnal
Formatif, Vol. 7, No. 1, pp. 1-12, online available:
https://journal.lppmunindra.ac.id/index.php/Formatif/article
/view/1288, 2017.
[9] Ernawati. Pengaruh Efikasi Diri, Konsep Diri, Aktivitas
Belajar dan Kemandirian Belajar terhadap Hasil Belajar
Matematika pada Siswa Kelas VII SMP Negeri
Se-Kecamatan Somba Opu, Jurnal Ilmiah Matematika dan
Pembelajarannya: Aksiomatik, Vol. 6, No. 1, pp. 40-51,
online available: http://ojs.stkip-ypup.ac.id/index.php/aksio
matik/article/view/14, Februari 2019.
[10] E. Cresli, A. Tiro, and S. Annas. The Influence of Self
Concept, Achievement Motivation, and Learning Style
Toward Mathematics Disposition and Mathematics
Learning Results of Grade XI Students at SMAN in Makale
City, Jurnal Daya Matematis, Vol. 4, No. 3, pp. 327-338,
online available: https://docplayer.info/85039023-Jurnal-da
ya-matematis-volume-4-no-3-desember-2016.html,
Desember 2016.
[11] H. Sihotang. Pengaruh Konsep Diri dan Berpikir Kritis
terhadap Prestasi Belajar Matematika Siswa SMP Se-Jakarta
Timur, Jurnal Dinamika Pendidikan, Vol. 5, No. 3, pp.

103-161, online available: http://repository.uki.ac.id/398/,
November 2012.
[12] H. Retnawati, E. Apino, Kartianom, H. Djidu, and R.D.
Anazifa. Pengantar Analisis Meta. Parama Publishing.
pp.139, 2018.
[13] H.Y. Kung. Perception or Confidence? Self-Concept,
Self-Efficacy and Achievement in Mathematics: a
longitudinal study, Policy Futures in Education, Vol. 7, No.
4, pp. 387-398, online available: https://journals.sagepub.co
m/doi/abs/10.2304/pfie.2009.7.4.387, August 2009.
[14] Hanifah and A.P. Abadi. Hubungan antara Konsep Diri
dengan Prestasi Akademik Mahasiswa pada Mata Kuliah
Teori Grup, Jurnal Matematika Kreatif-Inovatif (KREANO),
Vol. 10, No. 2, pp. 141-145, online available:
https://journal.unnes.ac.id/nju/index.php/kreano/article/vie
w/19369, Desember 2019.
[15] I.C. Firdaus. Pengaruh Penggunaan Media Pembelajaran dan
Konsep Diri Siswa terhadap Hasil Belajar Matematika Siswa,
Jurnal Informatika Universitas Pamulang, Vol. 2, No. 1, pp.
51-58, online available: http://openjournal.unpam.ac.id/inde
x.php/informatika/article/view/1505, Maret 2017.
[16] I.E. Obilor. Relationship Between Self-Concept and
Mathematics Achievement of Senior Secondary Students in
Port Harcourt, Journal Plus Education, Vol. 8, No. 1, pp
169-178, online available: https://uav.ro/jour/index.php/jpe/
article/view/928, 2012.
[17] I K.J. Wirawan, I M. Suarjana, and N.T. Renda. Hubungan
Bimbingan Belajar Orang Tua dan Konsep Diri dengan
Hasil Belajar Matematika, Jurnal Ilmiah Sekolah Dasar, Vol.
2, No. 2, pp. 160-169, online available:https://ejournal.undi
ksha.ac.id/index.php/JISD/article/view/15485, 2018.
[18] I. Suciati. Pengaruh Sosioemosi dan Perkembangan Moral
terhadap Hasil Belajar Matematika Siswa Kelas XI SMA
Negeri di Kota Palu, Jurnal Matematika dan
Pembelajarannya, Vol. 2, No. 2, pp. 43-63, online available:
https://jurnal.iainambon.ac.id/index.php/INT/article/view/2
87, 2016.
[19] I W. Parnata, M.G.R. Kristiantari, and DB.Kt.Ngr. Putra.
Hubungan Bimbingan Belajar Orang Tua dan Konsep Diri
dengan Hasil Belajar Matematika Siswa Kelas V SD Gugus
V Tampaksiring, E-Journal Mimbar PGSD Universitas
Pendidikan Ganesha Jurusan PGSD, Vol. 2, No. 1, online
available:
https://ejournal.undiksha.ac.id/index.php/JJPGSD/article/vi
ew/3135, 2014.
[20] J.E. Hunter, and F.L. Schmidt. Methods of meta-analysis:
Correcting error and bias in research findings, Thousand
Oaks, California, pp. 189, 2004.
[21] K.B. Le. A Study Relationship Between Self-Concept,
Parent’s Educational Background, and School Climate with
Form 4 Student’s Mathematics Achievement, Bachelor
Thesis, Dept. of Math Ed., Faculty of Cognitive Sciences
and Human Development, Malaysia Sarawak University,
2009.
[22] L. Cohen, I. Manion, and K. Morrison. Research Methods in
Education. Sixth Edition, Madison Avenue, New York, pp.
521, 2007.
[23] M. Ali, P. Setyosari, W.D. Dwiyogo, and M. Napitupulu.

Universal Journal of Educational Research 8(12A): 7676-7681, 2020

Hubungan Antara Persepsi Siswa terhadap Kompetensi
Guru, Konsep Diri, Sikap, dan Hasil Belajar Matematika
Siswa di SMA Kota Palu, Jurnal Inovasi dan Teknologi
pembelajaran, Vol. 1, No. 2, pp. 165-181, online available:
http://journal2.um.ac.id/index.php/jinotep/article/view/2122,
April 2015.
[24] M. Borensten, L.V. Hedges, J. P.T. Higgins, and H. R.
Rothtein. Introduction to Meta-Analysis. John Wiley & Sons
Ltd, United Kingdom. pp.107, 2009
[25] M. Seaton, P. Parker, H.W. Marsh, R.G. Craven, and A.S.
Yeung. The reciprocal relations between self-concept,
motivation and achievement: juxtaposing academic
self-concept and achievement goal orientations for
mathematics success, Educational Psychology, Vol. 34, No.
1, pp. 49-72, online available: https://www.tandfonline.com
/doi/abs/10.1080/01443410.2013.825232, August 2013.
[26] M.M. Abu-Hilal. A Structural Model for Predicting
Mathematics Achievement: Its Relation with Anxiety And
Self-Concept in Mathematics, Psychological reports, Vol. 86,
No. 3, pp. 835-847, online available: https://journals.sagepu
b.com/doi/10.2466/pr0.2000.86.3.835, June 2000.
[27] M.M. Chiu, and R. M. Klassen. Relations of Mathematics
Self-Concept and its Calibration with Mathematics
Achievement:
Cultural
Differences
among
Fifteen-Year-Olds in 34 Countries, Learning and Instruction,
Vol. 20, No. 1, pp. 2-17, online available:
https://www.sciencedirect.com/science/article/abs/pii/S095
9475208001035, February 2010.

7681

w/1900, Desember 2016.
[30] N.W. Syam. Psikologi Sosial sebagai Akar Ilmu Komunikasi,
Simbiosa Rekatama Media, Bandung, pp. 55-56, 2012.
[31] R. Awan, G. Noureen, and A. Naz. A Study of Relationship
between Achievement Motivation, Self Concept and
Achievement in English and Mathematics at Secondary
Level, International Education Studies, Vol. 3, No. 4, pp.
72-79, online available: http://www.ccsenet.org/journal/ind
ex.php/ies/article/view/9064, August 2011.
[32] R. Grasman. Meta-analysis in JASP, Web publication/site,
JASP, Retrieved from https://jaspstats.org/2017/11/15/meta
-analysis-jasp, 2017.
[33] S.A. Bakar, A.F.M. Ayub, K. Gopal, and N.R. Salim. The
Influence of Students’ Beliefs on Mathematical Problem
Solving towards Mathematics Achievement among
Malaysian Matriculation Students, Universal Journal of
Educational Research, Vol 7, No. 10, pp. 2243 – 2247,
online available: http://www.hrpub.org/journals/article_info
.php?aid=8337, 2019.
[34] S. Suryabrata. Psikologi Pendidikan, Rajawali Pers, Jakarta,
pp. 233, 2012.
[35] S. Tiorenna. Pengaruh Konsep Diri dan Motivasi Berprestasi
terhadap Hasil Belajar Matematika Siswa Kelas X (Survei
pada SMK se-Kecamatan Ciracas), Jurnal Formatif, Vol. 1,
No. 2, pp. 95-109, online available: https://journal.lppmuni
ndra.ac.id/index.php/Formatif/article/view/66, 2011.

[28] N. Alamsyah. Pengaruh Konsep Diri terhadap Prestasi
Belajar Matematika Siswa SMAN 102 Jakarta, Jurnal SAP,
Vol. 1, No. 2, pp. 155-164, online available:
https://journal.lppmunindra.ac.id/index.php/SAP/article/vie
w/1022, Desember 2016.

[36] Y. Andinny. Pengaruh Konsep Diri dan Berpikir Positif
terhadap Prestasi Belajar Matematika Siswa, Jurnal Formatif,
Vol. 3, No. 2, pp. 126-135, online available: https://journal.l
ppmunindra.ac.id/index.php/Formatif/article/view/119,
2013.

[29] N. Tambunan. Pengaruh Konsep Diri dan Sikap Mahasiswa
pada Matematika terhadap Hasil Belajar Mata Kuliah
Matematika Dasar, JKPM, Vol. 2, No. 1, pp. 140-150, online
available:
https://journal.lppmunindra.ac.id/index.php/jkpm/article/vie

[37] Y. Setiadi. Hubungan Konsep Diri, Kecerdasan Emosional,
dan Kecemasan Belajar dengan Prestasi Belajar Mahasiswa,
Jurnal Nasional Pendidikan Matematika (JNPM), Vol. 2, No.
1, pp. 119-132, online available: http://jurnal.unswagati.ac.i
d/index.php/JNPM/article/view/1066, Maret 2018.

