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Abstract

At a stage where the latest information
technologies develop rapidly and are integrates into all
spheres of human life, higher education institutions are
aimed at preparing future Humanities specialists for the
work in completely new conditions of the information
society. This causes the problem of finding new forms,
methods and means of organizing the educational process
that will ensure the effective use of information and
communication technologies. The purpose of the research
is to study the quality of the webinar work of the teachers
of the Department of Philosophy through its assessment by
students for further improvement, considering the
comments and wishes received. In the research, the authors
used such theoretical methods as the study of scientific,
methodological and pedagogical literature on the problem
of using webinars and web conferences as a tool for
obtaining knowledge and skills. In order to improve the
quality of teaching the discipline "Philosophy" and
increase the scientific and methodological level of the
application of webinars, considering the opinions of
students, a sociological study was conducted. The method
of sociological research was a questionnaire survey, in
which 51 first-year humanities students of the university
took part. Based on the questionnaire of Humanities
students, qualitative data have been obtained, such as
students’ motivation to attend webinars, students’ attitudes
to the content of webinar materials, students’ ideas about

the usefulness and appropriateness of webinars and how
webinars on Philosophy influence personal, intellectual
and professional development of future Humanities
specialists.
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1. Introduction
The digital economy creates new products and forms
new needs. The speed and volume of obtaining information
increase every day [1-3]. At the present stage o, more and
more attention is paid to digital technologies, including
digital learning technologies [4-6].
According to I.K. Ficheman and R. de Deus Lopez,
digital learning has four main forms of implementation [7]:
1) e-learning: learning via the Internet using LMS; 2)
synchronous e-learning: e-learning with active feedback; 3)
Internet lectures: the distribution of video lectures using
Intranet, social networks and WWW; 4) mobile learning:
learning using laptops, smartphones and mobile phones.
A study by S.K. Basak, M. Wotto and P. Belanger [8]
analyses
fundamental
prospects,
advantages,
disadvantages, and finally, the similarities and differences

Universal Journal of Educational Research 8(12): 6960-6966, 2020

of electronic learning (e-learning), mobile learning
(m-learning) and digital learning (d-learning). The authors
conclude that e-learning and m-learning are the subsets of
d-learning. At the same time, some learning tools can be
considered both mobile and electronic [9, 10].
In the definition proposed by O.O. Jethro, A.M. Grace
and A.K. Thomas, e-learning refers to the process of
generating knowledge, skills and abilities partially or fully
through the Internet [11]. Thus, e-learning can be
considered to be a form of distance learning. From this
point of view, it is distance learning, which is implemented
in the Internet environment with the transferring of
educational materials in electronic form. This
interpretation implies online learning, web-based learning,
virtual universities and classes, digital collaboration and
technology support for distance learning [12].
In Russian sources, the following interpretation is more
common: e-learning is the presentation of educational
materials and the management of the learning process
using new information and telecommunication
technologies [13-15]. We follow the interpretation of
e-learning as learning, which is supported and stimulated
by the use of information and communication technologies.
Thus, in a general sense, e-learning can be considered to be
learning that is carried out and supported by electronic
means and electronic environments. These electronic
means can be either specialized or universal, such as a
computer, which belongs to the class of complex electronic
devices.
Web-conference, in particular webinar, is one of the
tools for acquiring knowledge and skills by future
Humanities specialists in digital learning; it is one of the
technologies of group interaction between all the
participants of educational work, which unites them in a
single information environment [16-18].
Web conference functions as an online lesson, offering
the opportunity to communicate with a particular audience
in real-time through texts typed on the keyboard, as well as
through voice and video. Like a classroom lesson, web
conference provides visual contact, interactive
communication, demonstration of visibility, graphic
support for teacher explanations and a survey of the
participants [19].
One of the most common technologies for web
conferencing using software is webinar, a virtual seminar
that is conducted via the Internet; it is possible to
communicate with video and audio and to share data with
all the participants [20, 21].
The conducted analysis of scientific works showed that
the concept of a webinar (from the English web + seminar)
requires clarification. The existence of different
interpretations of this concept introduced by researchers is
explained by the multidimensional nature of didactic aims
that they pursued. In particular, while W.P. McKinney
considers a webinar to be a virtual seminar organized using
Internet technologies [22], R. Polanco-Bueno sees it as a
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new format of learning, which allows holding classes in
real using modern communication technologies that ensure
the transmission of audio-visual information. Usually, the
teacher holds classes in the lecture mode with the
transmission of educational materials. Feedback from
students is excluded from the lecture time and takes place
in the form of chat or voice communication [23].
According to S.K. Wang and H. Hsu, a webinar is a
technology that makes it possible to recreate to the full
extent the conditions for a co-organization of learning,
namely seminars and laboratory classes, lectures, etc. [24].
M. Power and A. St-Jacques also consider the webinar to
be a technology that helps to hold interactive classes in a
virtual classroom that provides the necessary functionality
for distance collaborative learning for students. Meanwhile,
a virtual classroom software is such software that simulates
the environment of a real classroom on the Internet [25].
Thus, a webinar is a modern form of learning carried out
via the Internet and using special software; it is an
interactive, convenient, economically feasible form of
communication between the teacher and the student, which
rationalizes and optimizes the learning process (and further
education).
The progressiveness of webinar technology is in its
interactivity, which is the effect of physical presence.
Students have the opportunity to perceive everything that
the teacher demonstrates and says, to engage in dialogues,
to clarify misunderstandings either in verbal or in written
form, to answer the posed questions [26].
The study aims at studying the quality of the webinar
work of teachers of the Department of Philosophy with the
help of the students’ assessment for further improvement,
taking into account the received comments and
suggestions.
Research hypothesis: the students’ motivation to
participate and attitudes to webinars are generally positive.
According to the results of the study, it can be concluded
that the aim was achieved.

2. Methods
A set of theoretical and empirical methods was used
during the research.
Theoretical methods such as the review of scientific,
methodological and pedagogical literature on the problem
of using webinars and web conferences as a tool for
acquiring knowledge and skills were used.
To improve the quality of teaching Philosophy, in
particular and to increase the scientific and methodological
level of using webinars, taking into account the students’
opinions, the sociological study “The effectiveness of the
webinar work of teachers of the Department of Philosophy”
was conducted.
The object of the study is full-time first-year students. A
total of 51 Humanities students were interviewed (39
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female and 12 male students). The subject of the study is
the attitude of the freshmen to webinars on Philosophy and
their suggestions regarding possible ways to improve
webinar work in the process of teaching Philosophy.
The aims of the research:

to identify the quality of motivation that encourages
students to attend webinars on Philosophy;

to identify the students’ attitude to the content of
webinar materials, ideas about the usefulness and
appropriateness of webinars and how webinars on
Philosophy influence personal, intellectual and
professional development of future Humanities
specialists.
The questionnaire was chosen to be the research method,
taking into account its known advantages: compactness,
efficiency, comprehensiveness, informativity.
The questionnaire was developed following generally
accepted requirements for the selection of indicators of
sociological research (relevance, validity, informativity)
and formal rules for constructing questions (unambiguity,
brevity, concreteness, certainty, objectivity, accessibility).
The questions were aimed at finding the quantitative
indicator of student participation in webinars on
philosophy,
their
reasons
for
participation/non-participation, goals of participation in
webinars, attitude to the quality of the webinars, as well as
the effectiveness of webinars in teaching the discipline.
Closed questions (those with a complete list of answer
options) were used with nominal and ordinal scales, such as
"What (approximate) percentage of philosophy webinars
have you listened to?" and "Which (one) of these
statements about your reasons for participating or not
participating in webinars do you agree with?" Open
questions that suggested that the respondents freely
express their ideas about the subject of the study were also
used. The anonymity of the questionnaire was ensured by
the absence of questions with which the identity of the
respondent (student) could be identified.
To obtain the most possible objective data, the survey
was conducted after the passed examination in Philosophy
and before the announcement of its results.

3. Results
The results of the questionnaire of students within a
sociological study “The effectiveness of the webinar work
of teachers of the Department of Philosophy” are presented
in Tables 1-5.
Table 1. Distribution of answers to the question “What percentage of
webinars on Philosophy (approximately) have you listened to?”
Quantity

%

80-100% (all, almost all)

32

62.7%

60-80%

10

19.6%

40-60% (about a half)

5

9.8%

20-40 %

3

5.9%

0-20% (I have not listened at all, I have
hardly listened)

1

2.0%

Table 2. Distribution of answers to the question “Which one of these
statements about the reasons for your participation or non-participation in
webinars do you agree with?”
Quantity

%

I always participated in webinars

18

35.3%

I missed webinars only for a good reason

23

45.1%

5

9.8%

4

7.8%

1

2.0%

-

-

I participated in webinars when my personal
schedule allowed me
Mostly, I missed webinars because of
circumstances
I participated in webinars when I wanted to
participate
Usually, I participated in webinars by accident

Table 3. Distribution of answers to the question “What is your goal
when participating in university courses’ webinars?” (select 1-2 items
from the list, or write an answer)”.
Quantity

%

17

33.3%

22

43.1%

10

19.6%

19

37.3%

4

7.8%

I participated in all the webinars regardless the
science, content and interestingness of the course
My goal is to have the necessary materials for the
exam preparation
I participate in webinars to get the information
which is not given in the textbook
I participate in webinars to better understand the
material
I participate in webinars to get an additional mark
Note: it was possible to give two answers.

Table 4. Distribution of answers to the question “Evaluate the following statements about the level of webinars in Philosophy you have listened to”.
Rather yes than no

Difficult to answer Rather no than yes

Quantity

Yes
%

Quantity

%

Quantity

%

Quantity

%

Quantity

No
%

Webinars were informative

28

54.9%

18

35.3%

4

7.8%

1

2.0%

0

0.0%

Webinars were interesting

16

31.4%

21

41.2%

13

25.4%

1

2.0%

0

0.0%

Webinars were understandable
I am satisfied with the overall
level of webinars on
Philosophy I listened to

19

37.3%

20

39.2%

9

17.6%

3

5.9%

0

0.0%

18

35.3%

22

43.1%

8

15.7%

3

5.9%

0

0.0%
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Table 5. Distribution of answers to the question “Do you agree with the following statements?”
Webinars on Philosophy
helped me ...

Yes

Rather yes than no

Difficult to answer

Rather no than yes

No

Quantity

%

Quantity

%

Quantity

%

Quantity

%

Quantity

%

to acquire new knowledge that
will be useful for me in the
future

10

19.6%

14

27.5%

18

35.3%

7

13.7%

3

5.9%

to expand my vocabulary

16

31.4%

19

37.3%

11

21.6%

4

7.8%

1

2.0%

13

25.4%

19

37.3%

12

23.5%

6

11.8%

1

2.0%

10

19.6%

19

37.3%

16

31.3%

5

9.8%

1

2.0%

10

19.6%

19

37.3%

15

29.3%

5

9.8%

2

3.9%

11

21.6%

20

39.2%

13

25.5%

5

9.8%

2

3.9%

12

23.5%

19

37.3%

13

25.5%

4

7.8%

3

5.9%

to change my understanding of
the concepts that I have used
previously
to better understand cause and
effect of the world around me
to better understand social
processes taking place in the
world
to think in a more disciplined
way (more systematically)
to understand the
methodological importance of
Philosophy in the science
development

4. Discussion
4.1. Students’ motivation to participate in webinars
Respondents’ answers to the question of the
corresponding block of the questionnaire (Table 1-3)
indicate the existence of two main groups of motives.
The biggest and most active part of the webinars
audience consists of the respondents who agreed with the
statements “I participate in webinars to get the information
which is not given in the textbook” and “I participate in
webinars to better understand the material”. This position
means a high level of independence and readiness to the
perceive material that goes beyond the educational
literature and creates the opportunity for the teacher’s
scientific search in an online audience. It should be noted
that the total number of respondents in both of these groups
is quite high and constitutes 56.9% of the respondents.
However, 43.1% of the respondents agreed with the
statement that they attend webinars to have the necessary
materials for the exam preparation. In other words, they
consider the webinar to be the preferred source of
knowledge when preparing for practical exercises and
examinations, which indicates a low level of readiness for
independent mastery of the course content, acquaintance
with additional literature and the perception of problematic
material, as required by the sciences teaching program at a
modern university. At the same time, the problem-rich
material of the webinar should be perceived as an obstacle
to the acquisition (memorization) of the webinar content
and its subsequent clear reproduction in a practical lesson.
4.2. Quality assessment of the webinar materials by the
respondents
The second block of the questionnaire (the assessment

block) includes questions 4-5.
While answering the question “Evaluate the following
statements about the level of webinars in Philosophy you
listened to”, students had the opportunity to evaluate such
aspects of webinar work as content, interestingness,
understandability and evaluate the overall level of
webinars they have listened to. It should be noted that the
agreement/disagreement with the statement “I am satisfied
with the overall level of webinars on Philosophy I listened
to” can be considered an integral, most significant indicator
of students’ attitude to webinars.
A significant prevalence of positive ratings for all the
proposed indicators can be observed. In particular, the
satisfaction rate with the overall level of webinars, in
general, was 78.4% of the respondents (35.3% answered
“Yes”, 43.1% answered “Rather yes than no”), with 15.7%
and 5.9% of respondents who found it difficult to answer
and who gave negative evaluation respectively.
Answers to other points of this question allow us to
conclude that there are some opportunities for improving
webinars. Considering the highest (compared with other
indicators) assessment level of the content of webinars
(90.2% of respondents, of which 54.9% answered “Yes”
and 35.3% answered “Rather yes than no”) and
significantly low assessment level of the interestingness of
webinars (overall positive assessment was 72.6%, while a
quarter of the respondents were unable to formulate a clear
answer to this question), we can state the presence of
imbalances between the quality of the webinar material and
the expressive tools used by teachers in their work.
In general, the respondents positively assessed how
webinars on Philosophy influence their professional and
personal characteristics. More than 60% of the respondents
approved the impact of learning Philosophy on the
development of the conceptual and categorical apparatus,
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which is extremely important in terms of the formation of a
future specialist and scientist (respondents indicated both
positive quantitative and qualitative changes). About 60%
of the respondents indicated that webinars on Philosophy
helped to develop the discipline of their thinking and
awareness of the importance of methodology in the
development of scientific knowledge. However, only
46.9% agreed that they acquired knowledge that would be
useful to them in their future professional and scientific
activities. Analysis of the answers shows that teachers
should pay more attention to the philosophical analysis of
social processes taking place in the modern world.
As the webinar work of teachers of the Department of
Philosophy is shown, the webinar technology requires
minimal material and technical resources both for the
teacher and for the participants. No additional software
installation is needed, besides a web application. Platforms
for webinars have an intuitive interface, convenient to
configure for each participant, supporting operational
feedback and the ability to exchange files. A great number
of such platforms are provided by their developers for free
and can be used by educational organizations.
Depending on the particular software platform, the
webinar may have the following features and functional
peculiarities [27-31]:
1. Holding audio and video conferences with different
quality of video and simultaneous broadcasting by
several participants.
2. Instant messaging using text chat. In this case, it is
possible to use both the general chat, when all
participants see all messages, and private
communication between two persons with the ability
to block the incoming messages.
3. Demonstration of electronic resources of various
formats: presentations, documents, web pages,
videos.
4. File exchange between webinar participants,
downloading and uploading files of any size.
5. Teamwork with software. Any webinar participant
with the appropriate rights (usually a teacher)
demonstrates to all other participants the work in a
specific software on the computer screen. At the same
time, the teacher has the opportunity to transfer
program management rights to any student with a
specific task.
6. Web tours. A tool for sharing web sites. Besides, the
facilitator can send participants web page addresses
for independent viewing in their browser.
7. Survey and testing of webinar participants and instant
visualization of the results using various charts.
8. Whiteboard. An electronic panel that functions as a
collaboration board and has a standard set of tools:
line, circle, square, etc.
9. Breakout rooms. Virtual rooms for working with
groups. As a rule, these rooms are equipped with

10.

11.
12.

13.

14.

means of teamwork with text, video materials and
multimedia presentations.
The function “Raising the hand” allows a participant
of the webinar to draw the attention of the teachers
and ask them to turn on the microphone, camera or
other functionality. In a separate window of the
facilitator, the names of the participants who “raised
their hand” appear in the corresponding order.
The ability to print or save to the disk the materials of
the webinar during the process.
The presence of a separate part of the virtual class to
place the plan of the webinar. This plan is visible to all
the participants, and its particular points may be noted
in the process of their implementation.
The ability of the participant to identify emotions (in
particular consent, objections, etc.) with the help of
special indicators, which to some extent make up for
the lack of direct contact.
Webinar recording for future use and analysis.

In addition to these functional features that can be
implemented during the virtual lesson, most software
platforms allow one to automate the preparation for the
webinar, in particular, to register the participants, receive
statistics and inform the participants about the event via
e-mail.

5. Conclusion
Thus, the webinar technology has significant didactic
capabilities and provides functionality sufficient for
university students to learn collaborately, which can
improve the acquisition of educational material, in
particular as a part of teaching Humanities. The vast
majority of traditional classes can be implemented using
the webinar form. Undoubtedly, this form of organization
of the educational process cannot completely replace
traditional teaching, but it can significantly improve and
upgrade the process of teaching Humanities.
It is worth mentioning that the practice of holding
webinars to improve the educational process, first of all,
diversify the learning process. Second, it stimulates the
active independent work of students. Third, it increases
their intellectual development. Fourth, it expands the
possibilities of conducting consultative classes. Fifth, it
ensures the development of a permanently changing
information base, taking into account the requirements of
modern society. Sixth, it ensures the efficient use of budget
funds.
The results of the conducted sociological research
demonstrated the existence of two main groups of motives
for students' participation in webinars on philosophy:
obtaining information on a topic that is not in the textbook
and a better understanding of the topic material. This
indicates a high level of student independence and
readiness to perceive material that goes beyond the
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educational literature.
When assessing the quality of webinars, most of the
students were satisfied with their general level, while the
content aspect of the webinars was assessed higher than
their interest, which indicates the lack of expressive means
during their creation. In general, the respondents positively
assessed the impact of philosophy webinars on the
development of their professional and personal
characteristics.
The results of the study confirmed the hypothesis that
students’ motivation to participate and attitudes to
webinars are generally positive. At the same time, the
results of the questionnaire of Humanities students indicate
the need to develop methodological recommendations and
instructional materials to promote the use of webinar
technology, which is the prospect of further research.
The results of the study can be used when organizing
webinars at a humanities university.
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