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Abstract

This research sets out to investigate the
relationship between WTC (willingness to communicate)
in English and FLE (Foreign Language Enjoyment) among
Chinese EFL (English as a foreign language) learners in
normal universities in Shandong Province, China. This is a
quantitative research through survey technique via a
questionnaire on students’ demographic variables, WTC,
and FLE. The data collected from 128 recruited students
have been addressed by SPSS (Statistical Package for
Social Science) and AMOS (Analysis of Moment
Structures). The outcomes of this research show that the
tertiary EFL students in Shandong normal universities
evaluated themselves as taking a high level of FLE and L2
WTC. Besides, data exhibited there was a significant
positive relationship that is moderately strong between
FLE and L2 WTC. Furthermore, the multiple regression
analysis showed that FLE-teacher is the FLE dimension
that significantly impacts on L2 WTC. Through the
achievement of the fitness indexes required for GFI
(Goodness of Fit Index), Ratio Chisq/df (Chi-square/
Degrees of Freedom), and RMR (Root Mean Square) at an
acceptable level, the proposed structural model does fit
with the data gathered. Thereby, the structural model
proposed based on the conceptual framework was
established for this study.

Keywords Willingness to Communicate in English,
EFL, Foreign Language Enjoyment, Education, Positive
Psychology

1. Introduction
1.1. Background of L2 WTC in English
TEFOL (Teaching English to Speakers of Other
Languages) has taken on a wide range of reform and
alteration during the last century. Previously, TEFOL
highlighted on the proficiency of linguistic structure,
nonetheless, more recently, it has attached much more
importance to the language learners’ pragmatic language
use competence and the actual communicative ability for
the goal of realistic communication (Cetinkaya, 2005).
CLT (Communicative language teaching) underlines the
actual language use for significantly interactive
communication in the process of FL (foreign language)
acquisition.
Greater care to underscore the communicative uses of
foreign or second language have been given by many
researchers, such as MacIntyre and Charos (1996). They
explicitly proclaimed that one must talk to learn and
suggestions for improving linguistic proficiency through
using the language were also provided to the language
learners. That is to say, L2 learners are not enabled to get
proficient unless they communicatively use the target
language (Khajavy, Ghonsooly, Hosseini Fatemi, & Choi,
2016).
Furthermore, aligned with the recent tendency for using
the conversational method in foreign language education,
the major role of creating a language through the process of
interactive communication and language usage has also
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been widely buttressed by second language acquisition
(SLA) theories. To illustrate, comprehensible output
hypothesis proposed by Swain and Lapkin (1995) and
interaction hypothesis argued by Long (1996).
As for the context of China, communicative competency
for using English also has been highly accentuated by the
educative policy-makers. As clearly pointed out by the
Ministry of Education of China, to train the communicative
competence and enable Chinese EFL students to
proficiently speak in English in the future life of learning,
working, and social interaction are considered as one of
the crucial goals for TOEFL in China (College English
Curriculum Requirements, 2007).
However, when language learners were given the chance
to apply the target language, the large disparity would be
found in foreign language speaking frequency. Some
language learners would pursue every opportunity to speak
in the FL on every occasion, conversely, others prefer to
zip their mouth.
Grounded on the study of MacIntyre, Dörnyei, Clément,
and Noels (1998), WTC in context of L2 is defined as a
willingness to take part in a conversation at a specific time
point with one or more particular individuals, using a
target language. As an individual difference (ID) variable,
WTC in English was proclaimed to boost L2 acquisition in
EFL/ ESL (English as a Second Language) context
(MacIntyre et al., 1998). WTC explicates the difference of
EFL learners’ inclination to communicate using an FL and
widely captured increasing attention by many researchers
in the recent two decades (Cao, 2014; Khajavy, MacIntyre,
& Barabadi, 2018; Peng, 2012, 2019). In the pedagogical
domain, the research into L2 WTC is of high importance
given its potential interpretation for learners’
communication
involvement
and
communicative
psychology inside the classroom. As was explicitly
contended by MacIntyre et al. (1998), the cultivating of
WTC should be the decisive purpose of FL instruction.
1.2. Problem Statement

a major influence on WTC, the impact of positive
emotions on WTC remains less examined. And contrast
with the influence of emotions on achievement has been
broadly investigated in the common educational field
(Kwon, Kupzyk, & Benton, 2018; Raccanello, Hall, &
Burro, 2018; Xu, Du, Liu, & Huang, 2019), however,
emotions into FL research have been rarely studied
(Dewaele & MacIntyre, 2014; Dewaele, Witney, Saito, &
Dewaele, 2017).
Dörnyei and Ryan (2015) advocated more research
attention on emotions in SLA. They argued that Emotions
and feelings have been highly neglected by the SLA
literature, though they place a huge role in all people's life.
Dörnyei and Ryan (2015) explicitly proclaimed that
positive emotions were highly suggested to be studied
concurrently with negative emotions in research into SLA.
Furthermore, positive psychology (PosPsy) has
captured greater research attention in the field of SLA in
the past five years (Dewaele & Li, 2018; Dewaele & Li,
2020). A call for a systematic view of a wider scope of
emotions including positive emotions of EFL learners has
been made (Macintyre & Gregersen, 2012; Saito, Dewaele,
Abe, & In'nami, 2018). Last but not least, MacIntyre and
Mercer (2014) contended that without clear consideration
of positive emotions, models of the communication
process are half-finished. Thus, a gap existed for a holistic
view of the role of positive emotions, in particular,
enjoyment into WTC in English research seemed to be
found.
1.3. Research Objectives
This study aims to investigate EFL learners’ view on
their level of FLE and WTC in English in normal
universities in Shandong Province, China. The research
objectives are as below:
1. To analyze the level of WTC in English (endogenous
variable) in normal universities in Shandong
Province of China.
2. To analyze the level of FLE (exogenous variable) in
normal universities in Shandong Province of China.
3. To examine the relation between WTC in English
and FLE in normal universities in Shandong Province
of China.
4. To validate which dimensions of the FLE are the
significant predictors of WTC in English in normal
universities in Shandong Province, China.
5. To assess if the proposed structural model
incorporating WTC in English and FLE fit with the
data gathered from EFL learners in normal
universities in Shandong Province, China.

Firstly, despite this, the WTC level for Chinese EFL
learners is still relatively low (Wei, Gao, & Wang, 2019;
You & Dörnyei, 2014).
In the context of China, the FL teaching is exam-oriented
without a test of oral English exam. Students usually
suspect the significance of “talking” inside the classroom.
Because only passing the College English Test (CET) is the
major concern for their FL learning. They only focus on
reading, listening, writing, and translation and ignore
speaking in FL learning. Chinese EFL students often
inactively act in oral interaction inside the FL classroom. It
is not surprising that such non-involvement and silence
deeply depressed body of Chinese EFL teachers. Moreover, 1.4. Conceptual Framework
this is also not aligned with the TEFL reform in China
(Jiang & Dewaele, 2019; Zhou, 2015).
This study attempted to examine WTC in English as the
Secondly, despite FL anxiety has been explored to exert dependent variable in relation to FLE as the independent
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variable. The creation of the conceptual framework for
this current study was grounded on Maslow’s (1954) and
Seligman & Csikszentmihalyi’s (2000) the Positive
Psychology theory that proclaimed the positive traits are
conducive to human beings’ success, self-actualization,
and satisfaction. This was further developed by
Broaden-and-Build Theory that argued that positive
emotions perform a distinctive role in learning. Positive
emotions can broaden people’s attentional span,
empowering them to build resources for the upcoming
future. Positive emotion makes play and exploration easy,
which is correlated with inspiration in problem-solving and
an enlarged perceptual field (Dewaele & Li, 2020;
Fredrickson, 2013). Thus, as applied to the current study,
positive emotions such as FLE may have the potential to
influence on FL students’ achievement and interactive
communication performance inside the classroom.
Thus, drawing from a PosPsy perspective, this study
attempts to examine the relationship between FLE and
WTC in English. The conceptual framework of the current
study is shown in Figure 1.
In the current framework, the endogenous variable,
WTC in English consists of two dimensions based on
Peng and Woodrow’s model (2010). Operationalization
for each dimension is shown as follow:
1. WTC in form-focused activities captures WTC when
FL learners are involving in activities where specific

Figure 1.

2.
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linguistic traits (to illustrate, grammar, vocabulary,
and pronunciation) are accentuated. For example,
asking the peer the pronunciation of words;
WTC in meaning-focused activities refers to WTC
when FL learners are engaging in activities in which
message-exchanging is highlighted. For instance,
giving a self-introduction in front of classmates.

The exogenous variable, FLE is comprised of three
dimensions grounded on The Chinese Version of Foreign
Language Enjoyment Scale (CFLES) adapted in Li, Jiang,
& Dewaele’s study (2018). Each dimension is
operationally conceptualized as below:
1. FLE-Private correlates the personal pleasure
emerging from pushing one’s limits or individual
progress, excellent performance, and exciting
experience in FL learning process. For instance, the
realization of achieving progress in writing skill;
2. FLE-Teacher captures students’ pleasure concerning
EFL teachers’ inspiring and supporting attitude
towards them in EFL learning. For instance, EFL
teachers’ high praise to the student.
3. FLE-Atmosphere means how students understand
the positive atmosphere created inside the EFL
classroom through group activities. For example,
enjoyable role-play using FL with group mates.

Conceptual framework of this study
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2. Literature Review
Lake (2013) is one of the first batch researchers who
explicitly drew the PosPsy perspective into SLA research
(MacIntyre & Mercer, 2014), although some variables of
PosPsy (i.e. achievement emotions, and emotional
intelligence) had been studied in FL learning setting before
this study (Li, 2019; Raccanello et al., 2018). In his study,
Lake verified that positive L2 Self, as the mediator on the
relationship between positive self and motivational
variables (like "self-efficiency"), influenced FL learning in
the Japanese context. This seminal study not only formerly
introduced the PosPsy constructs into the field of SLA but
also provided a research paradigm for PosPsy evidence
studies in the domain of SLA. This study also indicated the
formal generation of PosPsySLA (Li & Jiang, 2017).
Gabryś-Barker and Gałajda (2016), and MacIntyre,
Gregersen, and Mercer (2016) provided a body of case
studies for PosPsy theories, evidence research, and
intervention practices in two academic collections. Around
the "three pillars" of PosPsy proposed by Seligman and
Csikszentmihalyi (2000), these two collections examined a
variety of psychological-social variables under the
perspective of PosPsy. More specifically, Khajavy et al.
(2016) investigated directional motivation flow, empathy,
affection, past self, persistence, positive L2 Self, social
capital, hope, flow experience and expectation.
Gabryś-Barker and Gałajda (2016) discussed participation,
emotional intelligence, well-being, individual strengthens,
responsibility, positive emotions, positive classroom
environment, self-esteem, expectation, personality, and
enjoyment. Those works of literature jointly responded to
the doubt placed on PosPsy for lack of sufficient empirical
studies. Also, PosPsy thus proved that it enables to provide
a maturing, scientific, and systematic view towards SLA
(Li & Jiang, 2017).
Literature has revealed that students experience a large
scale of negative and positive emotions (MacIntyre &
Vincze, 2017). But based on Fredrickson’s (Fredrickson,
2001) the broaden-and-build theory, positive emotion has
been shown a qualitative difference with negative emotions
(Macintyre & Gregersen, 2012). Compared with negative
emotion, positive emotion attempts to broaden persons’
attentional focus instead of narrowing the range of
attention (Fredrickson, 2013).
Anxiety is one of the most-analyzed negative emotions
among negative emotions both in the area of education and
FL literature
(Dewaele & MacIntyre, 2014; Dewaele et al., 2017).
Anxiety was also found to be an inhibitor towards the
creation of WTC (Khajavy et al., 2016; Khajavy et al.,
2018).
However, compared with what we understood about
anxiety, the effect of positive emotions towards FL
learning in class remains less-known. Kang (2005)
reported excitement, responsibility, and security are

psychological predictors of WTC. Cao (2014) proclaimed
that along with negative emotions, positive emotions also
influence the students’ interaction performance inside the
classroom; enjoyment was confirmed using a qualitative
approach to affect students’ WTC.
More recently, (MacIntyre & Vincze, 2017) emphasized
without the consideration of positive emotions, and merely
with the negative emotions, an integral and systematic
understanding for the role in FL learning could not able to
be obtained. Align with the movement for employing
PosPsy into FL learning, Dewaele et al. (2017) and
Dewaele and Li (2020) called for enlarging the highlight
exclusive on negative emotions and strongly suggested
considering FL learners’ positive emotions into FL
research.
What’s more, compared with negative emotions,
positive emotions were found to have a higher level among
FL learners in a global investigation (Dewaele, Macintyre,
Boudreau, & Dewaele, 2016; Dewaele & MacIntyre, 2014).
And practitioners can have a noticeable influence on FL
students’ enjoyment and merely a weaker influence on
their language anxiety. Furthermore, enjoyment seems to
be more relevant with FL learning which features possible
enjoyable interactive relationships, and numerous group
activities in class, while, fostering interpersonal relations
and feeling of achievement obtained in making progress
were pointed out to be the source of enjoyment in the FL
classroom (Dewaele & MacIntyre, 2014).
The first study which explicitly integrated WTC and
enjoyment is conducted by (Khajavy et al., 2018).In that
study, enjoyment was found to have a stronger influential
effect on enhancing WTC than foreign language anxiety
among Iranian secondary school students. However,
enjoyment appears to be more popular existed than anxiety
in the FL classroom, which is an essential platform for EFL
learners (Zhou, 2015). Thus, grounded on the literature
aforementioned, the impact of positive emotions, in
particular, FLE on WTC inside the classroom in EFL
contexts appears to be a gap needed to be further filled.

3. Methodology
3.1. Research Design
This study sought to explore the relationship between
FLE as the exogenous variable (independent variable) with
L2 WTC in English as the endogenous variable (dependent
variable). In so doing, quantitative research approach was
employed to account for how one variable influence
another (Creswell & Guetterman, 2019), in other words, to
establish a path between constructs (Fraenkel, Wallen, &
Hyun, 2011). In this quantitative study, a survey method
was employed and the numerical data were gathered
through the administration of a questionnaire adopted. Two
self-administered and cross-sectional questionnaires were
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applied as the data collection instrument in this research
design.
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enjoyable feelings sourcing from their interest,
self-accomplishments, and fun in process of EFL learning;
and (ⅲ) the positive group or atmosphere for EFL
learning (Li et al., 2018). The CFLES was previously
3.2. Contexts and Participants
adapted from FLE Scale (Dewaele & MacIntyre, 2014)
A total of 128 EFL undergraduate students (Female = 77, and was verified as taking high psychometric properties
60.2%; Male = 51, 39.8%) recruited from one normal based on its high validity and reliability (Li et al., 2018).
university in middle eastern of Shandong province in China The CFLES is rated on a standard 5-point Likert scale,
participated in this survey (According to Tabachnick and ranging from 1 “strongly disagree” to 5 “strongly agree”.
Fidell (2019), SEM could be analyzed using 60 High score participants would be seen as having a high
observations, though larger sample size is better). All tone of FLE.
respondents stood for a diverse of non-English-majors (e.g.,
The instrument in this study was examined with 59
Cultural Industry Management, Finance, and News Editing) normal EFL undergraduates from Jinan, China as a pilot
who were prepared to become teachers after graduation. study. Employing the SPSS (Statistical Packages for the
All the participants were sophomores (n=57, 44.5%) or Social Sciences) for version 25.0, data gathered were
freshmen (n=71, 55%). Seniors and juniors were not addressed for the test of internal consistency. Utilizing the
enlisted since only freshmen and sophomores are asked to Cronbach’s alpha value approach, the analysis results
have college English as a compulsory course in China. To reported that the Cronbach’s alpha value for each
avoid possible mistakes, students majoring in English were dimension of L2 WTC in English was .863 and .899, and
not involved considering that the disparity in the English for dimensions underlying FLE were in the scope
courses attended and the predictable FL learning results of .826-.888. This indicated that this instrument achieved
reliability at an acceptable level (α >.65) (Chua, 2013).
between them.
In the main study, prior to the model fitness test, the
convergent and discriminant validity were achieved (all
3.3. Instrument
factor loadings of each items of WTC and FLE were
A set of questionnaires were adopted by the authors to between .586 and .949; CFI of each dimensions were >.90,
collect the data information acquired for this research. The RMSEA<.08, CMIN/DF<5.0; all the correlational
instrument was comprised of three parts, including coefficients for each items were in the range of .37- .83).
participant demographic information, the scale of FLE, And factor analysis value of each indicator, AVE, CR,
and WTC in English. EFL Student demographic Cronbach’s alpha was also established at corresponding
information involved age, gender, hometown, grade, acceptable levels.
major.
The scale of WTC in English referred to the study 3.4. Analysis of Data
conducted by Peng and Woodrow (2010). Two
Quantitative analysis methods were employed to
dimensions of WTC in English were assessed in the
address the numerical data collected using SPSS version
questionnaire, including ( ⅰ)
WTC in meaning-focused 25 and AMOS (Analysis of Moment Structures) version
activities, and (ⅱ) WTC in form-focused activities. This 23. To answer the research questions proposed, both
scale was originally adapted from Weaver’s (2005) scale inferential and descriptive statistical methods were used
of WTC in specific speaking situations, which evaluates through SPSS. Specifically, to address the first two
how much the degree participants are inclined to speak research questions, the descriptive statistical method
using an FL in certain classroom situations. In this study, involving mean and standard deviation (SD) were applied.
the 10 items underlying L2 WTC in English were The global composite means for each one of the
self-reported using a standard 6-point Likert scale, dimensions were incorporated into three layers with equal
scoping from “definitely willing” to “definitely not interval, where each layer is respectively interpreted as
willing”. High score respondent would be viewed as low, medium, or high. To identify the correlation between
having a high level of WTC.
WTC in English and FLE, the Pearson product-moment
The CFLES with 11 items referred to Li et al. (2018) was correlation test under inferential statistical method was
utilized to evaluate FLE in this study. This scale contains conducted, while the stepwise multiple regression analysis
three sub-scales which are correspondent to the three was executed to examine which dimensions underlying
factors of FLE in the context of China, including FLE account for the changes in WTC in English. At
FLE-Teacher, FLE-Private, and FLE-Atmosphere. These length, the SEM procedure was performed to verify
three dimensions describe ( ⅰ)
Chinese EFL students’ whether the data gathered fit with the assumptive model
FLE experiences correlating to the supportive and involving WTC in English and FLE for the research
encouraging attitudes from teachers; (ⅱ) students’ sample using AMOS.
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4. Findings
The analysis results of this research on each of the
research questions were showed in this section.
RQ 1: What are the levels of WTC in English in normal
universities in Shandong province, China?
Descriptive statistical methods were employed to
address the numerical data gathered from 128 students in
normal universities in Shandong Province, China. The
analysis results yielded were presented in Table 1.
Table 1. Standard Deviation, Mean and the Level of WTC in English
(N=128)
Dimension

Mean

SD

Level

1) WTC in meaning-focused activities

3.95

1.07

Medium

2) WTC in form-focused activities

4.40

1.20

High

4.13

1.01

High

Overall

Note: WTC= Willingness to communicate in English; SD=standard
deviation

According to Table 1, the global mean for WTC in
English was 4.13. This could be explained as a high level
of WTC in English for students in normal universities in
Shandong Province of China. Regarding each dimension
underlying WTC in English, WTC in meaning-focused
activities showed a medium level of mean, whereas the
other dimension, namely WTC in form-focused activities
demonstrated a high level of mean.

As presented in Table 2, the global mean for FLE was
3.43, which could be explained as a high level of FLE in
normal universities in Shandong Province of China.
Concerning each dimension of FLE, the analysis outputs
for each dimension of FLE demonstrated that two out of
the three FLE dimensions take lower mean than the global
mean. These dimensions are FLE-Private and
FLE-Atmosphere. Whereas the other dimension,
FLE-Teacher showed a higher mean than the global mean
of FLE. Nevertheless, all the three dimensions underlying
FLE have means that are explicated as high level, which
implied the participants rated themselves as taking high
level for all the three FLE dimensions in normal
universities in Shandong province, China.
RQ 3: Is there a significant interrelationship between FLE
and WTC in English in normal universities in Shandong
Province of China?
The Pearson product-moment correlation test was
conducted to analyze the relations between WTC in
English and FLE. The analysis outputs were reported in
Table 3 as below.
Table 3. Pearson Product-Moment Correlation Analysis between WTC
in English and FLE (N=128)

Foreign Language
Enjoyment

RQ 2: What are the levels of FLE in normal universities in
Shandong province, China?
The analysis results of descriptive statistics for the level
of FLE were presented in Table 2.
Table 2. Mean, Standard Deviation and the Level of FLE (N=128)
Dimension

Mean

Standard
Deviation

Level

3.24

0.97

Medium

4.09

0.88

High

3.09

1.03

Medium

3.43

0.78

High

1) Foreign Language
Enjoyment-Private
2) Foreign Language
Enjoyment-Teacher
3) Foreign Language
Enjoyment-Atmosphere
Overall

Willingness to
communicate in
English

Variable
Pearson
Correlation

.63**

Sig. (2-tailed)

.00

N

128

Note: **. Correlation is significant at the 0.01 level (2-tailed).

Table 3 indicated that for the research sample (n = 128),
there was a statistically significant positive correlation
that was moderately strong (γ = .63, ρ < .01) between
WTC in English and FLE.
RQ 4: Which dimensions of the FLE are the significant
predictors of WTC in English in normal universities in
Shandong Province of China?
The analysis outputs of inferential statistics through the
multiple regression analysis obtained were showed in
Table 4 as follows.

Table 4. Multiple Regression (Stepwise) on FLE to WTC in English (N = 128)
Variable

(Unstad.)
Β

(Stand.)
Β

t

Sig

R2

Contribution
(%)

Foreign Language Enjoyment-Private

.630

.604

8.504

.000

.360

36.0

Foreign Language Enjoyment-Teacher

.321

.280

3.595

.000

.415

5.5

Constant

1.238

3.675

.000
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The outputs of multiple regression analysis showed in
Table 4 implied that the prediction model comprised two
out of the three predictors, including FLE-Private (β = .604,
ρ = .000), and FLE-Teacher (β = .280, ρ = .000).
FLE-Private dimension (model 1) was reported to account
for 36.0% of the variance in WTC in English (R2 = .360),
while the combination of FLE-Private and FLE-Teacher
dimension (model 2) contributed 41.5% of the variance in
WTC in English (R2 = .415). Informed by the benchmark
range of effect sizes studied by Cohen (1988), this model
indicated a large effect size on WTC in English.
The dominant predictor for WTC in English is
FLE-Private dimension of FLE (β = .604, t = 8.504 and ρ
= .000). The t-test output was a significant level of ρ < .05
with the R2 = .360, which revealed that FLE-Private
dimension contributes 36.0% of the variance in WTC in
English. Grounded on the standardized β value, when the
FLE-Private dimension of the FLE enhanced by 1 unit of
SD, WTC in English would be boosted by .604 unit of SD.
The second predictor for WTC in English is
FLE-Teacher dimension of FLE (β = .280, t = 3.595 and ρ
= .000). This dimension separately contributed 5.5% of the
variance in WTC in English. The t-test output was
significant at the significant level (ρ < .05) with the
combined R2 = .415, which revealed that these two
dimensions, namely FLE-Private and FLE-Teacher
dimension jointly contributed 41.5% of the variance in
WTC in English. Grounded on the standardized β value,
when the FLE-Teacher dimension of the FLE boosted by 1
unit of SD, WTC in English would enhance by .280 unit of

SD.
Table 5. Stepwise Multiple Regression Analysis: ANOVA
Sum of
Squares

df

Mean
Square

F

Sig.

46.044

.000

Regression

54.930

2

27.465

Residual

74.562

125

.596

Total

129.492

127

Note: ANOVA= Analysis of Variance

According to Table 5, the ANOVA result revealed that
FLE-Private and FLE-Teacher dimension have a
significant positive predictive impact on WTC in English
(F = 46.044, ρ = .000) at a significance level of p < .05.
This multiple regression analysis results also indicated that
the combination of FLE, FLE-Private and FLE-Teacher
dimension jointly contributed for 41.5% of the variance in
WTC in English. This denoted that as much as 58.5% of the
variance in WTC in English were not able to be predicted
by FLE as it could be brought out by other constructs
(variables) not analyzed in this research.
RQ 5: Does the data gathered fit with the proposed model
of WTC in English and FLE in normal universities in
Shandong province of China?
Informed by Byrne (2016), the essential target for the
model-testing technique was to testify the model fit
between the proposed model and the data for the sample.
The results gained by SEM statistic were presented in the
below Figure 2.

Note: FLE=Foreign Language Enjoyment; WTC=Willingness to Communicate in English
Figure 2.
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According to the SEM structural model shown in Figure
2, it was implied that all the fitness indexes achieved were
at an acceptable level with CFI> .90, GFI > .90, RMR < .10,
Ratio Chisq/df < 5. This revealed that the goodness-of-fit
(GOF) between this structural model with the data
self-reported from Shandong normal universities of China.
The standardized β value for FLE→WTC in English is .84,
denoting that when FLE enhanced by 1 SD, WTC in
English would correspondingly increase by .84 SD. The
squared multiple correlation R2 value for FLE and WTC in
English is .71, which indicated that FLE could predicate 71%
of the variance in WTC in English. That is to say, there
were as few as 29% of the variance in WTC were unable to
be predicted by FLE as this may be aroused by other factors
(constructs) not validated in this present study.

structural model attains the fitness indexes at a required
level. This revealed that the hypothesized structural model
matched well with the data gathered from the EFL
freshmen and sophomores in Shandong normal universities
of China. Hence, the structural model as presented in
Figure 2 was well established.

6. Conclusion

Fostering students’ WTC and empowering them to
speak using FL is one of the predominant objectives of
EFL teaching across the globe (MacIntyre et al., 1998).
Cultivating the communicative competence of learners has
been emphasized by the novel evolution of EFL teaching.
There is an urging and extensive need for educational
practitioners to enhance the students’ WTC to increase
their actual L2 use. In China, English subject is one of the
5. Discussion
mandatory subjects for all sophomores and freshmen.
The analysis result of the Pearson product-moment Educational policy-makers also emphasize the cultivation
correlation test revealed that there was a statistically of English language learners’ interactive communication
significant positive correlation which was moderately skills (College English Curriculum Requirements, 2007).
This current study provided evidence for the predictive
strong between FLE and WTC in English. The positive
role
of FLE towards WTC in English in context of China
correlation implied that if the EFL students take a higher
through
drawing a PosPsy perspective and establishing a
level of FLE, the level of WTC in English would be
structural
model integrating both of them using SEM
boosted as well. Thus, FLE was verified to be one of the
technique
with AMOS 23.0. Furthermore, implications
predictors impacting on WTC in English. The relation that
also
are
obtained
for Chinese EFL teachers that building a
exists between WTC in English and FLE can be buttressed
positive
and
joyful
FL classroom is conducive for
by the control-value theory studied by Pekrun (2006) and
increasing
FL
learners’
level of WTC.
Pekrun, Frenzel, Götz, and Perry (2007) and
Specifically,
the
structural
model integrating L2 WTC
Broaden-and-Build theory proposed by Fredrickson (2001)
and
FLE
was
consistent
with
Khajavy et al. (2018) who
showing that emotions are influential factors toward FL
argued
that
along
with
foreign
language anxiety, FL
learning performance, and the influence exerted from
learners’
shared
sense
of
an
enjoyable
classroom was found
positive emotions and negative emotions are essentially
to
foster
WTC
in
English
both
in
individual
and classroom
different. This relationship between WTC and FLE aligns
level
in
the
Iranian
context.
Consequently,
to
enhance FL
with the empirical study findings carried out by Cao (2014),
students’
WTC
in
English,
additional
emphasis
should be
and Khajavy et al. (2018), who found that students those
given
to
the
improvement
of
their
FLE
as
per
the two
enjoy FL learning tend to be readier to communicate using
dimensions
which
place
a
higher
effect
on
WTC
that
FL.
yielded
from
the
findings
of
the
current
study.
Also, through the stepwise multiple regression test, it
was showed that FLE-Private and FLE-Teacher are the two
FLE dimensions that are statistically significant
antecedents of WTC in English for tertiary EFL students in
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