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Abstract Narrative writing learning material in the
fourth grade thematic books Curriculum 2013 in Indonesia
does not have appropriate writing steps. This causes the
learning process to write narrative texts is not carried out
properly. Therefore a solution is proposed by developing
narrative writing teaching materials based on direct writing
activity strategy. This type of study is Research and
Development using the ADDIE model. The research data
consisted of validity data, practicality data, and effectivity
data. The result showed that the validity score of teaching
material was 3.79 by category highly valid. The learning
process of narrative writing had a score of 3.63 by category
very good. The student response score for teaching
material was 3.81, while the teacher's response score was
3.78. The mean of the experimental class learning
outcomes was 85.27, while the mean of the control class
learning outcomes was only 72.64. The statistical test
proved a significant difference in the teaching material for
narrative writing developed. Based on these results, it can
be concluded that the teaching material for narrative
writing using direct writing activity is valid, practical, and
effective to use.
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1. Introduction
Writing competence is one of the Indonesian language

competencies supported in elementary schools. In the
hierarchy of speaking skills, writing skills are at the highest
level [1], [2], which means that writing skills can be only
mastered by students if they have had listening, speaking
and reading skills. This expertise proves that writing skills
are the most difficult skills to master compared to speaking
skills [3]. Those opinions were not without reason, writing
skills are the most complicated skills that require mastery
of various linguistic elements such as grammar, vocabulary,
punctuation, and spelling [4]–[6].
The most common type of writing skills found in reading
text in elementary schools is writing narrative text [2], [7],
[8]. Therefore, many opinions say that writing skills can be
improved by improving the narrative text writing skills
[9]–[11]. Narrative text is defined as a type of text that aims
to tell an event to entertain the reader and has moral values
in the story [12], [13]. The hallmark of narrative texts is
that they have a structured organizational structure
including orientation, complications, and resolution [14].
As a part of writing skills, narrative writing also includes
skills that are difficult for students to master [3]. There are
many obstacles for students in mastering these skills
including the ability of teachers to teach, student interest in
learning, learning strategies or methods, teaching materials,
learning environments, and duration of teaching writing[8],
[15]. Several studies have shown that the use of learning
strategies or methods is the most influential factor.
Grenner's research shows that the use of observation
method can improve students' skills in writing primary
school class narratives in Sweden [13]. However,
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according to Slamet, the use of teaching material also has a
big influence because it can provide support in writing
process. Teaching material is a student worksheet, so the
use of appropriate teaching material can improve students’
skills particularly in narrative writing [16]. Based on this
opinion, it can be concluded that the use of teaching
material that adopts writing learning strategies/methods is
the most appropriate solution in improving students' skills
in narrative writing.
In reality, the learning material for writing narrative
texts contained in the fourth grade thematic books of the
Curriculum 2013 has not adopted an appropriate writing
strategy/method [17]. Writing material is only in the form
of instructions which assign students to write experiences
when playing at home environment and when participating
in competitions. Writing learning is focused only on results,
students are not directed to carry out writing activities step
by step. Research on narrative writing in elementary
schools conducted by Nurjani & Zulela et al shows that
learning material for writing stories contained in student
books is presented monotonously. Writing learning is
carried out directly on content without pre-writing
activities such as formulating writing ideas and making
essays and post-writing activities such as checking
punctuation, grammar, spelling, and publishing activities
[18], [19]. Kamariah et al & Masood through their research
concluded that the lack of teaching materials and writing
activities that are straight on content causes students’
difficulty in determining the topic so that they experience
confusion at the beginning and the end of writing[20], [21].
Based on the above problems, it is necessary to develop
teaching material for narrative writing as a companion to
the 2013 curriculum thematic books in teaching students
narrative writing skills. The right type of writing learning
strategy to collaborate with this narrative writing teaching
material is the direct writing activity strategy. According to
Blake and Spennato, a direct writing activity strategy is a
strategy to develop writing skills using a writing process
approach [22]. This strategy focuses on the process of
guiding student activities directly [7]. The direct writing
activity strategy applies the writing steps systematically
including prewriting, drafting, revising, editing, and
publishing stages.
The procedures of writing activities using the direct
writing activity strategy according to Crawley & Lee
Mountain [23] and Eanes [22] are: (1) preparing students to
write by helping them choose topics that are not too general
or too narrow, (2) helping students make writing frames
through formulating question activities related to the topic
chosen, (3) guiding students to write the first draft using
information that has been collected, (4) each student reads
a draft that has been written to a partner or teacher, (5)
students provide suggestions to friends’ draft related to the
use of vocabulary, punctuation marks, and spelling, (6)
students re-edit their writing according to the revised
results of the pair, (7) students publish their writing in front
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of class or in classroom wall magazine. Direct writing
activity strategy is very effective in developing narrative
writing teaching material. Research conducted by Rietdijk
shows that the use of direct writing activity strategy makes
students better in understanding the correct writing rules
because there are feedback activities continued by revising
the writing [24].

2. Literature Review
2.1. Teaching Material: Role of Teaching
There are many factors influencing the effectiveness of
learning, but the use of teaching materials is slightly more
influential because it guides students throughout the
learning process, provides greater support, and plays a
central role in teaching and learning [25]. In fact, according
to Garton & Grapes "Materials are fundamental to
language learning and teaching (...) but materials cannot be
viewed independently of their users"[26].
Teaching material can be interpreted as a set of tools that
contain information needed by teachers in planning and
implementing learning [27], [28]. If interpreted from the
word composer, the teaching material has meaning as the
material used by educators to teach. More broadly,
teaching material can be defined as any form of resources
that can be utilized by teacher to assist him/her in carrying
out teaching and learning activities together with students
in class [29], [30]. Based on these definitions, according to
Ahmar & Rahman teaching materials can be in the form of
written or unwritten material [31].
Teaching material has a fundamental function in
directing the learning process [32]. The direction and
purpose of learning can be predicted through the content of
the teaching materials used. Good or not the contents of a
teaching material can affect the quality of learning and
learning outcomes to be achieved by students [29]. At least,
teaching material has a function that cannot be
underestimated, namely: (1) as a guide for teachers to
direct all activities in the learning process, (2) a substance
of competence that should be taught to students [31], (3) as
a guide in following all learning process activities, (4) the
substance of competencies that students must learn and
master [33], (5) as an evaluation tool for achievement and
mastery of learning outcomes [25].
2.2. Narrative Writing
Writing is an active productive activity, because in
writing activities the writer is directly involved in
producing various information that can be utilized by
community[6], [34]. Writing skill is one of the
competencies in learning Indonesian in elementary schools.
The most common type of writing skill taught and the most
problematic for elementary school students is narrative
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writing [24].
Narration has meaning as "telling". It is a text that tries to
tell an event in the order in which it occurred [35].
Narration can also be said as a text that seeks to present a
series of events through four series of events namely
orientation, climax, anti-climax, and resolution with the
intention of giving meaning to an event so that the reader
can take the wisdom of the story [17].
The narrative text has characteristics that distinguish it
from other text types. It is structured by several
components, namely themes, actions or actions, characters,
settings, plot, character, and point of view [2]. The most
important element in narrative text is the action or action of
the character because the element is the thing that is told in
the story and acts as a storyline [36]. Based on the
constituent components, the narrative text aims to narrate
an event so that the reader seems to see the event being
told.
Tarigan explained the purpose of learning to write
narrative text in elementary school is that students are able
to re-express their experiences through coherent stories
using written language symbols [2]. Why should it be
based on experience? According to Janne et al [37], the
fourth grade students are still in the stage of concrete
operational development. It means that the new students
can write down things that they have seen or experienced.
Learning to write stories that are fictional and delusional
can only be taught when students are aged 11-12 years or
before the formal operational period.
2.3. Direct Writing Activity Strategy
Direct writing activity strategy is a writing strategy that
involves students in the writing process directly [38].
According to Syafii, in using the direct writing activity
strategy the teacher not only guides students to the writing
task but also provides modeling for each writing phase
considering that elementary school students have never
done narrative writing activities before [39].
The use of direct writing activity strategy accustoms
students to write in accordance with the steps of writing
good and right. Students will participate in writing
activities directly through systematic steps [40]. Blake
and Spennato explain some advantages of direct writing
activity strategy, namely: (1) this strategy can be applied in
learning to write at all levels of education, (2) this strategy
uses an approach in its application, so students will practice
writing properly according to established procedures, (3 ) it
can be applied in all types of composing learning, (4) it
makes learning to write more meaningful and has value
[22].
In creating an interesting and structured writing learning
process, a direct writing activity strategy has several
systematic steps, namely: (1) Prewriting. Prepare students
to write. Help them choose and narrow writing topics and
help students identify the sources of information. (2)

Framing the writing assignment. Encourage students to
formulate questions that are relevant to their topic and will
look for answers. (3) Writing the assignment. Students
organize their information into the draft, add desired
information to answer the questions in framing activities.
(4) Revising the draft. Furthermore, the author read his
paper to other students or teachers. Students or teachers to
make suggestions that will help the students to explain their
thinking then use the suggestions from students or teachers.
(5) Editing. Each student must have a paper editing. The
editing was made to the symbols contained in the writings.
(6) Final draft. Students can publish their writings to read
by students or teachers[23].

3. Methods
This study is Research and Development adopting the
ADDIE model to produce narrative writing teaching
material based on direct writing activity strategies for the
fourth grade elementary school students. Research and
Development needs to be applied in the world of education.
According to Borg & Gall, research and development only
plays a small role in education so far. Less than one percent
of education expenditure is on this. Perhaps this is one
reason why the progress of education is far behind other
sectors [41].
ADDIE is an acronym for Analysis, Design,
Development, Implementation, and Evaluation. This
acronym is as well as a stage in this development process
[42]. Pribadi explains the ADDIE stages as follows [43]:
The analysis stage serves as a starting point for research
aimed at finding out the situation of the problem before
designing teaching materials. In the design phase, the
researchers began to design the teaching materials based on
the results of the analysis and direct writing activity
strategy steps. At the development phase, several activities
were carried out, namely developing an instrument to
evaluate the teaching materials and testing the validity of
the teaching materials. The implementation phase is the
activity of continuous modification or revision to ensure
the level of effectiveness and practicality of the developed
teaching material. Evaluation activities are divided into
two types namely formative and summative evaluation.
Formative evaluation is related to the assessment at the
development and implementation phase which leads to
revision activities. Meanwhile, summative evaluation is the
final conclusion of teaching material developed based on
the results of validity, practicality, and effectiveness[42],
[44].
The research sample was the fourth grade students in
several elementary schools in Bukittinggi Indonesia in the
2017/2018 school year. The first trial activity involved 22
students, while the second one involved 48 students
divided into experimental and control classes. Sampling for
the experimental class and the control class used a simple
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random sampling technique, namely taking random sample
members without regard to the strata in the sample
population. Therefore, the researchers were free to choose
the class taken as an experimental class and a control class
[45], [46]. The experimental class was given treatment
using narrative writing teaching materials based on the
direct writing activity strategy. The control class was not
given treatment, meaning this class only used the
commonly used teaching materials, namely the 2013
Curriculum thematic student book.
Research data were collected through interviews,
observations, questionnaires (questionnaires), and
assessments of student writing. The interview aims to find
out the opinions of teachers and students after using the
teaching material developed. Observations were carried
out to observe the activities of teachers and students during
the learning process of narrative writing. Meanwhile, the
questionnaire was used to assess the level of validity and
practicality of teaching materials developed. The results of
students' narrative writing both in the experimental class
and the control class were useful to determine the level of
effectiveness of narrative writing teaching material based
on direct writing activity strategy.
The analysis of student learning outcomes in narrative
writing was carried out with a non equivalent group
pretest-posttest design technique, using pre-test and
post-test results as an evaluation tool to compare the
learning outcomes of experimental and control classes.
Data calculations used the t-test, namely independent
simples t-test through the SPSS 26 program, this test was
used to determine whether there is a difference in the
treatment given to a group of research subjects [47].
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about developing writing frameworks into narrative text.
Then in the final phase, material about revising and editing
narrative text that has been produced by students is
presented.
Second, teaching materials need to be supplemented
with explanatory information/ instructions that are
supported by examples. The explanatory information
includes: (1) points that must be considered in writing,
including the use of capital letters, choice of words,
preparation of sentences, and the correct spelling, (2)
instructions to register the main point of the story in the
form of webbing, (3) instructions to make writing
framework based on webbing, (4) instructions on how to
develop the writing framework into narrative text, (5)
instructions on how to revise and edit writing.
Third, the teaching material developed must be equipped
with writing assignments. Teaching material functions as
student worksheets. Narrative writing activities are not
knowledge but skills. Therefore students need to hone their
skills by doing various writing assignments [16].
Fourth, the display of teaching materials was adjusted to
the characteristics of the fourth grade elementary school
students. The development of teaching material was
intended for students, then the teaching material must be
attractive to the users. The teaching material was structured
and easy for students to understand. The presentation of the
material was done in a communicative and interactive
language so that students feel happy and interested in
learning. The use of color and layout must also be
considered so that the impression of interesting teaching
materials can be obtained [29].
4.2. Design

4. Finding and Discussion
Discussion of the result of this study is based on the
stages of the ADDIE model and the types of data in
development research which are data validity, practicality,
and effectiveness.
4.1. Need Analysis
The analysis is interpreted as an attempt to investigate
something to find out the real situation [20]. The need
analysis in this research is an activity to investigate the
things that should be applied in learning to write narration,
including efforts to formulate the things needed in
developing narrative writing teaching material [28].
The need analysis phase produces several concepts, first:
the learning material for narrative writing must be
structured according to the writing phase, the
characteristics of narrative text, and the direct writing
activity strategy step. Therefore, in the initial phase of
learning, students are guided to choose the topic of writing,
then determine the title of the writing, present the main
points of the story in the form of webbing, and create a
writing framework. In the next phase, there is material

Based on the background of the problem and the result
of the need analysis, the researchers developed the
narrative writing teaching material as a solution to the
problem of learning to write narrative text in elementary
school. Teaching material developed has a structured
material design according to the steps of writing and
narrative text characteristics. Besides, teaching material
also adopts one of the appropriate writing learning
strategies, namely the direct writing activity strategy. The
teaching material has also been equipped with various
instructions that can help students in writing narrative texts.
These instructions allow students to carry out writing
activities independently [48]. The design of teaching
materials, the use of colours, the illustrations, and the
layout were also adapted to the characteristics of
elementary school students, namely loving something
interesting, interested in pictures, interested in
communicative and interactive language, interested in
bright colours, and interested in short sentences. The
components of the developed teaching material consist of:
(1) instructions on how to use of the teaching material, (2)
learning indicators, (3) learning outcomes, (4) concept
maps, (5) material explanations, (6) learning 1, (7) learning
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2, and (8) learning 3. The components of teaching materials
can be seen in Figure 1.
The instructions to the use of teaching material are
divided into two kinds, namely instructions for teachers
and instructions for students. This guide serves as a general
guideline in using teaching materials both by the teacher
and students. Learning indicators are the minimum
competencies that students must master after participating
in narrative writing learning using teaching materials that
are developed. This competency consists of several types
and is a set of abilities that students must acquire in writing
narrative text. Learning outcomes are the results that are
expected to be achieved by students after participating in
narrative writing learning. Learning outcomes not only
focus on results but also on the writing process. Actually,
they are a specific translation of the learning indicators, in
learning outcomes the techniques or methods used to
achieve each learning indicator are explained.

Figure 2. Design of concept maps

The material description of each lesson was structured
according to the steps of the direct writing activity strategy.
In each lesson, there is also a writing assignment that
should be completed by students in order to be able to
produce story text according to the chosen topic. Examples
of student writing assignments can be seen in Figures 3, 4,
and 5.

Figure 1. Components of teaching materials

Concept maps is a mapping of narrative writing steps
which are grouped into three steps of writing, namely
pre-writing, whilst-writing, and post-writing. These
narrative writing learning steps were adjusted to the stages
of direct writing activity strategy and explicitly describe
the expected learning outcomes. The concept of map
design can be seen in figure 2. Explanation of material is an
explanation of the concepts that students must know in
writing narrative text. These concepts include the
definition of narrative text, the characteristics of narrative
text, and components of narrative text, as well as the things
that must be considered in writing including word selection,
spelling, punctuation, and capital letters.. Learning 1,
Learning 2, Learning 3 is a description of narrative writing
learning material divided into three chapters. In each of
these learning activities, students are guided to carry out
the narrative writing activities with different topics.

Figure 3. Determine the title of the writing
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The teaching material cover is designed with the light
blue and light green main back ground. Light blue
symbolizes peace while light green symbolizes
naturalness. On the cover, there is a picture of children
playing in the park. Playing is an activity that is most
often done by children. Of course, this is in line with the
theme of the development of teaching material. The cover
design of teaching material can be seen in Figure 6

Figure 4. Design of webbing

Figure 6. Desain of cover

4.3. Development (Final Design and Data Validity)

Figure 5. Design of revising the draft

At the development stage, the design of the teaching
material was finalized. At this stage, an instrument was
also developed to assess the validity of the teaching
material produced [49]. The instrument used is the work of
researchers guided by the rules of the preparation of
instrument validation. Validity is the level of suitability of
the teaching material to be used in learning [27] writing
narrative texts for the fourth grade students of elementary
schools. Validity scores are obtained from expert and
practitioner validator ratings for each aspect of the
assessment determined. These aspects include: (1) content
worthiness, (2) language use, (3) material presentation, and
(4) graphic [45]. The value of the validity of the teaching
material for each aspect of assessment can be seen in table
1, while the overall level of validity of the teaching
material can be seen in Figure 7.
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Table 1. Validation results of the teaching material for each aspect of assessment
The Score of each aspect by the validator
No

Rated Aspect

Average
V1

V2

V3

P1

P2

P3

Content eligibility aspect

3,87

3,63

4

3,75

3,75

4

3,83

B.

Language use aspect

3,4

4

4

3,6

4

3,8

3,80

C.

Material presentation aspect

3,5

3,67

3,83

3,67

3,67

3,83

3,70

D.

Graphic aspect.

3,6

3,8

3,6

4

3,6

3,6

3,70

A.

Overall average

Figure 7. The level of validity of the teaching material developed

The mean of the validity of the teaching material
developed was 3.76 with the highly valid category. The
result of the validator's assessment indicates that: (1) the
teaching material has contents that are in line with the
substance of narrative writing learning material in
elementary schools; (2) the teaching material use effective
written language in accordance with good and correct
Indonesian language rules; (3) the teaching material is
presented systematically in the order of learning indicators
and is equipped with explanatory information; (4) the
teaching material has an attractive appearance, the use of
varied colors and a proportional layout. From the results
of this analysis it can be concluded that the narrative
writing teaching material based on strategy direct writing
activity is appropriate as a learning resource for narrative
writing learning for elementary school students.

3,76

questionnaire, where students and teachers were asked to
give a score (1-4) for each question given. The results of
observing the learning process of writing narratives using
the teaching material developed can be seen in table 2 and
figure 8, while the calculation of the results of student
responses and teacher responses can be seen in figure 9 and
figure 10.
Table 2. Observation result of the writing learning process
Learning

Expert Observation Result
P2

1

3,49

3,53

3,51

2

3,61

3,61

3,61

3

3,74

3,83

3,78

Overall Average

Figure 8.
learning

Average

P1

3,63

The level of success in implementing narrative writing

4.3. Implementation
The teaching material that had been declared valid was
then tested on a specified research subject. This activity
aims to obtain practicality data and data effectiveness of
the teaching material.
4.3.1. Practicality Data
Practicality data is useful to find out the practicality of
the teaching material when used in learning [25]. Through
this data, it will be known whether the teaching material
developed is practically used in teaching narrative writing
for elementary school students. This data was obtained by:
(1) observing the learning process of narrative writing
using the narrative writing teaching material based on
direct writing activity strategy, (2) asking for student
responses and teacher responses as users of this teaching
material. Observation of the learning process of narrative
writing was done using an observation sheet. Student
responses and teacher responses were collected using a

Figure 9. Result of students responses to the practicality of the teaching
material

Figure 10. Result of teacher responses to the practicality of the teaching
material

The value of the learning process of narrative writing
according to table 2 and figure 8 was 3.63 with a very good
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category. This indicates that the learning process of
narrative writing using the narrative writing teaching
material based on direct writing activity strategy was
carried out in a structured manner. Learning was carried
out according to the stages of writing and stages of the
direct writing activity strategy. Students were able to
follow each of these stages well and could complete the
writing assignments contained in the teaching material.
The result of student responses according to Figure 9
was 3.81 with very good criteria, meaning that teaching
materials developed were very practical to use. Students
felt motivated to write and felt helped during narrative
writing activities. Students got new experiences in learning
to write narration because the teaching material used was
different from the previous one.
Meanwhile, the result of teacher responses according to
Figure 10 was 3.78 with very good criteria. These results
indicated that the teacher felt the teaching material
developed was easy to apply in learning and greatly
helped the teacher in teaching narrative writing skills to
elementary school students
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4.3.2. Effectivity Data
The effectivity data is needed to find out whether the
developed teaching material can improve the learning
outcomes of narrative writing of the fourth grade
elementary school students. This data was obtained by
comparing the scores of the narrative text of students in
the experimental class (using the teaching material
developed) against the scores of the narrative text of
students of the control class (using teaching materials
commonly used before). These data were then analyzed
through statistical tests using the one-party t-test, namely
the right hand (posttest) with a significant level of 0.05.
The testing criteria used the Independent Sample t-test by
first ensuring that the pretest and posttest scores of the
experimental class and the control class are normally
distributed and homogeneous. t-test results on the scores
of the results of the student narrative texts of the
experimental class and the control class can be seen in the
following figure.

Figure 11. T-test Results (independent Sample t-test)
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5. Conclusions
Based on the findings, it can be concluded that the
teaching material developed has fulfilled the valid,
practical, and effective criteria, and it can improve the
learning outcomes of student narrative writing. The
validation score by experts in education was 3.76 which
shows that teaching material was very good and suitable
for learning to write narrative text. The student response
scores and the teacher responses as users of teaching
materials were 3.81 and 3.78 with very good criteria that
show that the teaching material was very practical to use
in learning to write. t-test was used to test the
effectiveness of the use of the teaching material. The
result of the t-test showed tobs (5.43) ≥ ttable (2.07), so it
was concluded that H0 was rejected and teaching
materials were proven to successfully improve student
learning outcomes.
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