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Abstract Arabic language learning, in Indonesia, is
commonly addressed to those with Islamic Religion.
However, there are several problems associated with
learning this language in higher education institutions due
to the mandated rule that students can learn it, irrespective
of their religion. This research aims to reveal the
institution's strengths, weaknesses, opportunities, and
threats since the inclusion of the Arabic language in the
higher educational institution's curriculum. A qualitative
approach was conducted in this research equipped with the
data sources of students, lecturers, and policy documents
related to the curriculum establishment. The collected data
were classified, presented, and interpreted before
concluding. The result showed that the institution's
strengths are the availability of lecturers with excellent
Arabic language competences as well as a language and
study center. In addition, by teaching Arabic, it creates
more job opportunities for graduates. Meanwhile, the
institution's ~ weaknesses are  lecturers' language
incompetence in certain fields, which vary from different
study programs or faculties. Furthermore, due to the
location of the four different regencies, students from
regencies are unable to utilize the provided facilities. In
addition, the institution is faced with the possibility of
losing prospective students that do not understand Arabic
transcriptions.
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1. Introduction

The Arabic language is one of the international
languages that is considered part of the educational
curriculum in Indonesian higher institutions, including
Universitas Muhammadiyah Sumatera Barat. According to
the Rector's Decision Letter No. 252/KEP/I1.3.AU/F/2016
on the Establishment of Institutional Compulsory Course at
University Level, the Arabic language is not only taught in
the Faculty of Islamic Religion, it is also a compulsory
course. This means that all university students need to pass
the Arabic language course without any exception,
including those in Non-Islamic Religious Faculties such as
Tourism, Health, Mathematics, and Natural Sciences.
Furthermore, the Rector's Decision Letter No.
269/KEP/I1.3.AU/F/2016 on Lecturers in Charge of
University Level Courses has also been established and
enforced. From the discussion results with the Team of
Arabic Language lecturers, showed that they experienced
difficulties in selecting the Arabic language learning
materials and appropriate topics for each study program. In
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fact, they gave the same materials to various study
programs in different faculties, using the al- ‘Arabiyyah
bayna yadaik book.

The tendency to select the learning mentioned above
source is inseparable from the backgrounds of lecturers that
are greatly familiar with Arabic language texts containing
Islamic studies, compared to those with social, economic,
political, health, etc. Meanwhile, the frequent use of the
Arabic language taught to university students in their
academic and future life endeavors, seems to be quite low
since the topics and themes taught are still far from those
related to their knowledge and profession.

In response to these phenomena, language learning
needs to be properly directed to emphasize students'
competence to certain scientific aspects of cultural
development and social needs. Therefore, Alhirtani, stated
that the re-scientification idea needs to be followed up with
various strategic methods, such as focusing the Arabic
language learning on students’ knowledge aspects[1].
Brosh also stated that various contexts need to be
considered in selecting Arabic language learning materials
[2]. These strategies aim to determine the uses of language,
its field, and the profession.

This research therefore aims to analyze the strengths,
weaknesses, and opportunities associated with the study of
the Arabic language in higher education institutions. The
analysis result of this research is a consideration for
universities to determine policies related to the Arabic
language implementation as a part of their curriculum.

Several aspects need to be considered in developing a
language learning curriculum, namely institution's
readiness [3], educators’ ability [4], global development
[5], and institution’s vision [6]. In response to the
development of learning materials, textbooks are one of the
learning facilities with systematically organized tools
selected based on purposes, orientation, and learners'
development. Meanwhile, Al-Shabiel stated that some of
the characteristics of learning materials are: 1) sources, 2)
course references, 3) systematically and simply organized,
and 4) the existence of guidelines. Lashley also asserts that
the existence of learning materials and tight selection is
greatly essential for both lecturers and teachers [7].

Wicita reported that basic competence standards,
indicators, learning materials, and activities are some
organizational strategies [8]. Learning materials are the
contents of certain courses or fields of study given to
learners based on the applicable curriculum. It covers the
following: 1) learning instructions, 2) competences to
achieve, 3) supporting information, 4) exercises, 5)
working guidelines in the form of students' working sheets,
and 6) evaluation[9]. According to the Center for
Curriculums and Books (2008), the following aspects are
used to pay attention in writing a book, namely: 1) content,
2) material presentation, 3) language and readability, and 4)
graphic aspect. Besides, Richards stated that word choice
or diction is used as an essential element used in
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developing a language. Richards' statement shows that
there is a typical use of vocabularies in each community [6],
which means that the language associated with Islamic
studies differs from tourism, although it has the same
meanings.

Meanwhile, studies on the development of Arabic
language learning material have been previously conducted
by many experts. These include Al-Qur'an learning
materials, theme-based development material, competence,
and contextual-based, etc. Besides teaching language,
educators also strengthen students' knowledge [10].
However, the failure of Arabic language learning is also
caused by the inexistence of related sources with specified
purposes [11], [12]. The materials contained in the Arabic
language learning book are 80% related to Islamic Dakwah.
Approximately, 90% of the students in their last semesters
in TAFL have competencies in the field of Arabic language
competencies [13], while those related to medicine,
engineering, tourism are constrained with the use of
particular terms.

Arabic language learning with the topics of certain fields
of knowledge, help those knowledgeable in certain fields to
easily achieve related skills [14], [15]. Similarly, Tajuddin
et al. stated that the materials used in language learning
need to consider the students' knowledge competencies and
backgrounds [16]. Hattie reported that educators, learners,
and materials [17] are three essential elements that are
interrelated to realize effective, efficient, and meaningful
learning processes.

According to Al-Shbiel, all Arabic language materials
are basically developed through research (qabil li al-bahtsi
wa al-dirasiyah)[18], with fun, constructive, creative, and
meaningful teaching approaches, strategies, and techniques.
Language learning materials need to be in accordance with
the main purposes [19], which includes communicating
and exchanging ideas between people in the field of
education, politics, economics, civilization, and social
management. All humans’ life aspects have specific
languages and terms. Therefore, Arabic language learning
sources are greatly required in each knowledge aspect.

The SWOT approach was used to determine the
strengths, weaknesses, opportunities, and threats faced by
the institutions in implementing the Arabic language as
part of its curriculum. The SWOT analysis is determined
from four points of view: strengths, weaknesses,
opportunities, and threats.

In the SWOT analysis, the dominant and inhibitor
factors greatly influence the development of established
policies[20]. The intended dominant factors are strengths
and opportunities, while the inhibiting factors are
weaknesses and threats. SWOT analysis is a powerful
instrument used to analyze the leaders' policies. It also
enables educational institutions to reveal the influencing
factors and strategies used to strengthen the applicable
procedures.
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2. Materials and Methods

This is a qualitative research, with data collected and
analyzed in the form of documents and numerical data. The
data sources were firstly obtained from policy documents
related to the curriculum at the University of
Muhammadiyah, West Sumatra. Secondly, data were
obtained from leaders of the rector, two vice-rectors, and
10 deans at the university on their views related to the
implementation of Arabic at the university curriculum.
And thirdly, data sources were from 9 Arabic lecturers
stipulated by the Rector's Decree.

The data were collected through observation, interviews,
documentation, and focus group discussions. Observations
were used to determine the application of Arabic as an
institutional curriculum in all faculties. At the same time,
interviews are useful to obtain information from
informants on their view of establishing it as an
institutional curriculum. Documentation is used to obtain
data available at the University and Faculty. The focus
group discussion is intended to obtain data on how this
policy is implemented and how the solution is applied to
the problems. This research comprises of rector,
vice-rector, dean, and Arabic language lecturers in the
Muhammadiyah University of West Sumatra. Data were
interactively analyzed, as shown in Figure 1.

Data
Presentation

I

Withdrawal of
Interpretation and
Verification

Data
A Collection

Reducing data selection,
simplification, abstracting

Figure 1. Data analysis

3. Result and Discussion

There are several strengths associated with the
implementation of the Arabic language in higher education
institutions' curricula, as shown in table 1.

Table 1 explained that the first institution's strength is
human resources. Universitas Muhammadiyah Sumatera
Barat has human resources that are competent in the Arabic
language. As written in Rector's Decision Letter on
educators teaching Arabic language, 8 (eight) lecturers are
entrusted with teaching the language at the university level.
All appointed human resources are competent in their
particular field of study in accordance with their
educational backgrounds and countries of origin where
they have completed their studies.
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Table 1. Institution’s strengths in implementing the Arabic language as a
part of the university curriculum

Research Findings
No
Strength Aspect Indicator
Have Arabic language
| Human Lecturers backgrounds
Resources Graduated from Middle
East Universities
The existence of Also participating in
) Arabic Language Working socializing the
Education Study Unit importance of Arabic
Program language
. A place to strengthen
3 | Ma'had al-Zubair | KN Sudents’ Arabic
Unit
Language competences
A place to learn Arabic
4 Language Center Working language either
and Laboratory Unit independently or through
tutorials

The intended educational backgrounds are related to
human resources with bachelor, master, or even doctoral
degrees. The existence of these human resources is in
accordance with the university leaders' intention for
students to learn the Arabic language at the university.
Besides being entrusted to teach the language, the human
resources that completed their studies in Middle East
countries are also experienced in the direct interaction with
the native Arabic speakers.

The success associated with the implementation of a
curriculum is not separated from the existence of human
resources, especially educators [4], that precisely target
the learning objectives [21], and teachers able to elaborate
on the learning strategies[22]. Therefore, the existence of
lecturers in realizing and succeeding in the implementation
of the curriculum is significantly important. In this research,
it is asserted that the entrusted lecturers that teach the
Arabic language may re-explain the targeted learning
objectives in the implementation of the Arabic language as
the institution's curriculum.

The second is the existence of the Arabic language study
program, which was introduced to the Islamic Religious
Faculty in 2013. The Arabic language was introduced as
part of the institution’s curriculum due to its active
existence and ability to support Al-Islam and
Muhammadiyah principles courses to improve the students’
motivation in various faculties.

Thirdly, Universitas Muhammadiyah Sumatera Barat
also has a ma’had al-Zubair bin al-Awwam established
based on the cooperation with AMCF. The existence of this

institution provides a valuable contribution to
strengthening Arabic language as the institution's
curriculum. Therefore, this institution's contribution

becomes noticeable when students are involved in the
Arabic language learning activities. Therefore, concept and
policy are greatly required by university leaders to be
enforced and run by the ma had (Islamic Boarding School)
and faculty leaders.

Fourthly, the institution's language institution and
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laboratory existing in Universitas Muhammadiyah
Sumatera Barat are one of the strengths used by the
institution in implementing the Arabic language
curriculum. The existence of a language laboratory is an
important aspect used by students to learn the existing
guidelines independently without the lecturers' assistance.

The second, third, and fourth aspects are the institutional
units considered as the university’s strengths in
implementing Arabic language. These units play an
important role and contribute to the field of language
learning. Therefore, empowering these three units
minimizes the university's various problems that tend to
appear in the future.

Institution's Weaknesses in Implementing the Arabic
Language as a Curriculum

Table 2 shows the data collected from observations,
interviews, document studies, and focus group discussions:

Table 2. Institution’s weaknesses in implementing the Arabic language
as a part of the university curriculum
Research Findings
No -
Weakness Aspect Indicator
Some students have no
1 Students Students knowledge on Arabic
transcriptions
Not all students utilize
Facult . 1 1t ’
2 acu. ¥ Environment aborz.i (.)ry and mu‘ had .
Locations because it is only available in
Padang city
The utilization of learning
3 Learning Facilities sources are n'ot appropriate
Sources with the particular fields of
knowledge
The Arabic lecturers are not
4 Lecturers’ Lecturers quite familiar with the terms
knowledge used in other fields of
knowledge.

The interpreted result from table 2 shows that students of
universities Muhammadiyah Sumatera barat consist of
those with various basic competence of Arabic
transcription. However, some have no knowledge of this
language, which is one of the institution's weaknesses
associated with implementing the Arabic language. This
statement is in accordance with the deans' discussion on the
similarity of Arabic language learning system with the
other courses' based on students' class of their registration
year and not their backgrounds.

The Arabic language as the second language for
Indonesian Students needs to encourage institutions to
make policies based on their basic competences. It is in
accordance with Alfares' statement that the diversity of
language competence levels requires classification [23].
Ghani ef al. also stated that learners' competence needs to
be developed in accordance with the Arabic language
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learning modules [24].

The second is associated with separated faculty locations
spread in four regencies/cities in West Sumatra regions.
This is one of the institution's weaknesses in implementing
the Arabic language as a part of the university curriculum.
This statement is based on the availability of several factors
supporting the success of curriculum implementation, such
as a laboratory, ma’had al-zubair, and Arabic language
education study program, which is only available in
Padang.

Thirdly, it acts as a learning source, based on the result
of interviews, observation, and documentation study. This
showed that the source used in learning Arabic language in
each study program was only a- ‘Arabiyyah bayna yadayk.
This reality led to the students' statements, which stated
that the Arabic language is not important since it was not
following their fields of knowledge. Learning the language
is associated with the related topics used to motivate
students [25]. Each learner becomes more motivated when
they have an idea of the subject of study beforehand. In
response to these weaknesses, the lecturer team through
workshop activities need to organize the Arabic language
learning in accordance with the study program [26] by
involving experts.

Fourthly, the Limited Human Resources at Universities
Muhammadiyah are considered good in terms of quantity
and quality. However, when dealing with the Arabic
language, knowledge competences in the other various
fields [27] are still considered highly inadequate. The
Arabic language lecturers are able to talk generally on the
context of religious fields. Meanwhile, in the certain
knowledge of other fields, such as engineering, agriculture,
health, forestry, the lecturers are less familiar with the
terms used.

Each field of knowledge has its own languages and
interpretations. Therefore, the Arabic language learning
needs to be in accordance with the learners’ contents of
knowledge [28], [29]. These lecturers’ conditions result in
the utilization of learning sources at universitas
Muhammadiyah, which is not in accordance with the
students' knowledge. Therefore, the leaders need to

facilitate the lecturers to have Arabic language
competences in various fields of knowledge, to
accommodate all study programs available in the
university.

Institution’s Opportunities in Implementing the Arabic
Language as a Part of University Curriculum

In accordance with the research data, it can be explained
that institutions have the opportunities to implement the
Arabic language as the institution's curriculum, as shown in
table 3.
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Table 3. Institution’s opportunities in implementing Arabic language as
university curriculum
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curriculum and a threat in recruiting university students,
which is limited to Muslim and non-Muslim students, such

No . Research Findings : as Christians. It is possible for Christians in various
Opportunity Aspect AIKI.”dI’IC‘””‘r o countries to learn Arabic[38],[39] Yet, it is different that
. t t . g . .
Strengthening . 18 The Spitt O many Indonesians still think it is part of the Islamic religion.
1 Curriculum Muhammadiyah Higher . X i R
AIK Education Institution In fact, learning language according to the four main skills
Foreign language has nothing to do with religion or faith.
Expanding job competences facilitate
2 opportunities Output the university graduates Table 4. Institution’s threat in implementing Arabic language as
to obtain various jobs university curriculum
Strengthening University’s identity as a Research Findings
R . well-known institution in No
3 the 1.nstm'mon s Institution integrating knowledge Threat Aspect Indicator
identity with Islam The existence of non-Muslim
1 Students Students
students
The table shows that in strengthening AIK learning, the Number of lectures are not in
Arabic language is established as a part of the institution's 2| Lecturers | Lecturers accordance with the study
curriculum and a great opportunity for the institution to — T R pmiram o
nirastruc nirastructu Ot In accoraance wi (5]
succeed the Al-Islam Muhammadyah [30]. AIK, as the . .
O . K X > 3 ture and re and qualified learning
spirit of Muhammadiyah Higher Education Institutions, Facilities | Facilities requirements

needs to be properly supported by Islamic Teachings that
are sourced from Al-Quran and Hadith [31].

In this context, the institution also has the opportunities
to strengthen the cooperation between the Arabic language
and AIK lecturers in integrating learning contents. As a
religion that uses learning sources with Arabic language
references, individuals willing to correctly and widely
understand Islam need to use AIK [32],[33]. When the
cooperation between the Arabic language and AIK
lecturers is properly realized, the integrated knowledge at
Universities Muhammadiyah Sumatera Barat is achieved.

The second is related to the graduates’ job opportunities.
In this industrial revolution era, foreign language
competences are one of the main strategies used to secure a
job [34],[35]. When the implementation of the Arab
language as a part of the institution's curriculum is properly
carried out, the expected quality, are also expected to have
good language competences that they have opportunities to
work in Middle East countries openly.

The third is related to strengthening the institution’s
identity in accordance with its vision “well known in
Sumatra in integrating knowledge and Islam.” In this case,
the Arabic language is implemented as part of the
institution’s curriculum and automatically strengthened.
This is because Arabic language and Islamic sciences are
inseparable[36] and almost impossible for someone to
integrate certain knowledge [37] of Islam without its use.

Institution's treats in Implementing the Arabic language
at University Curriculum

The institution's threats in implementing the Arabic
language as university curriculum are presented in the
following table 4:

Table 4 showed that the institution’s threats in
implementing Arabic language as a part of the curriculum
include: its establishment as part of the institution's

Therefore, university leaders are expected to make
policies related to the position of Arabic language course
for non-muslim students irrespective of its ability to
damage the system.

Secondly, the existence of the Arabic language in each
study program has become the institution's threat to the
lecturers' distribution of all study programs. Assuming the
number of human resources is not in accordance with the
study programs, and then it is certain that there is an
unequal number of course credits. Therefore, each faculty
leader needs to make a clear communication with the
course-coordinating lecturers to divide 50% of Arabic
language schedules to the odd semester and the other 50%
to the even semester.

The third is the infrastructure and facilities. The
existence of the Arabic language as an institutional course
also requires an effort to improve the quality and quantity
of infrastructure. Learning a foreign language may not
become effective and efficient when not supported by
adequate infrastructure and facilitates. However, when the
leaders fail to make efforts to fulfill those infrastructure
and facilities related to Arabic language learning, as an
institutional course, it becomes a completion of the course
credit system (SKS), which the students may not enjoy the
results.

4. Conclusions

The result of this research has successfully revealed the
institution's strengths, weaknesses, opportunities, and
threats in establishing and implementing the Arabic
language as a part of their curriculum. Therefore,
appropriate forms of learning sources are utilized by each
study program in learning the Arabic language.
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