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Abstract  Today, the priority task of the higher 
education institution in the artistic specialty is to prepare a 
future specialist in the Folk-Art Culture, capable of 
carrying out creative and innovative activities at a high 
professional level. One of the effective methods of 
teaching the humanities is the case study method, but its 
applicability in the training of cultural and art workers 
requires adequate research. The study is aimed at 
evaluating the effectiveness of the case method when 
training in the Folk-Art Culture specialty. The study used a 
complex of theoretical (analysis of scientific literature and 
pedagogical experience in related fields of pedagogy) and 
empirical (pedagogical experiment) research methods. The 
article considers the application of the case method in the 
preparation of specialists in arts and culture and describes 
several cases applied in the process of mastering folk 
culture. Results of the research on the influence of the case 
method on the educational process allow the authors to say 
that the case method, aimed at independent knowledge 
acquisition by students, provides for the education of 
comprehensively developed, responsible, and thinking 
persons. The main task of a modern educator is to select 
educational technology adequate to the specialty, forming 
students’ analytical skills, as well as their ability to 
independently acquire knowledge, apply it in 
problem-solving, and make a choice in a non-standard 
situation. The main conclusion of the research is that due to 

its versatility, the case method can be adapted to the 
educational process in arts and culture universities at 
different educational stages. 

Keywords  Innovative Method, Educational 
Technology, Professional Preparation, Case Method, 
Music Theory 

1. Introduction
In order to implement the competency-based approach 

in Russian education, active forms of classes are preferred 
in the educational process since competencies are aimed at 
the implementation of professional functions and 
manifested only in activity [1]. Thus, in the modern 
education system, the focus is on the mastering activity and 
new educational technology [2]. 

The case method, like developmental education, “is 
aimed at learning not only facts but also the relationships 
between them, establishing cause and effect relationships, 
and turning the relationships into the study object” [3, p. 
272]. According to specialists, “Case study is a promising 
and productive method in the education of future educators 
since theory in this field is only valuable in its relation to 
practical activity” [4]. In the modern education system, it 
has proved to be “one of the most effective teaching 
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methods in general and special classes, as well as distance 
learning” [5, p. 62]. It provides a “high level of education 
when knowledge, abilities, and skills become an immanent 
trait of a university graduate’s personality” [2, p. 159]. 

The case method develops analytical thinking, initiates 
independent analysis of a situation and searches for its 
solution by students themselves, and forms their ability to 
converse, debate, and take responsibility for their choices. 
It can “minimize the distance between theory and practice” 
and “consolidate acquired knowledge through the prism of 
a case and readiness for independent practical work” [6, p. 
226]. Since the effectiveness of this method in other fields 
has been confirmed by years of practice, it could be of use 
in the humanities as well. “The application of the case 
method optimizes the educational process and allows better 
comprehending material, as well as increasing students’ 
interest in the study of a discipline” [7, p. 192]. 

In this article, the study of the case method effectiveness 
in training the Folk-Art Culture specialty, the purpose of 
which is to preserve ethnic identity and establish 
inter-ethnic relations, is carried out. In this connection, 
students studying in the Folk-Art Culture specialty pay 
much attention to the study of ethnographic and cultural 
disciplines, ethnopsychology; they study the cultural 
heritage of the people, participate in ethnographic 
expeditions; they learn how to organize the activities of 
children's and adult artistic and ethnographic groups, 
conduct choreographic and vocal classes, which generally 
contribute to the preservation and enhancement of the 
cultural heritage of the country, and form a public opinion 
regarding the folk-art culture and traditional values of the 
people. The Folk-Art Culture specialty has become the 
totality of a number of humanities, turning into an effective 
tool for studying cultural heritage and specific art forms. 

 In the authors’ opinion, the use of the case study 
method will allow the formation of the necessary 
professional competencies among students of the Folk-Art 
Culture specialty and will bring training material closer to 
their future activities. 

Working with a case, as noted by O.G. Tolochina, 
“includes the following stages: students’ independent 
individual work with case materials (problem 
identification, formulation of key alternatives, the proposal 
of a solution or recommended action); work in small 
groups on the development of the vision of the key problem 
and its solutions; presentation and expertise of small 
groups’ results at a general discussion (in the study group)” 
[8]. Tolochina distinguishes introductory, informational, 
strategic, research, and training cases. 

A comprehensive study of the case method allows 
classifying cases based on certain criteria. Thus, M.Kh. 
Khaibulaev and G.M. Gadzhikurbanova classify cases 
based on structure, size, presentation method, etc. [9]. 

Currently, the use of the case method is becoming more 
widespread in the teaching of the humanities [10; 11]; 
however, insufficient knowledge of its application in the 
training of cultural and art workers, including of the 

Folk-Art Culture specialty, allows talking about the 
relevance of the study. 

2. Methods 
The purpose of the study is to evaluate the effectiveness 

of the case method when studying in the Folk-Art Culture 
specialty. 

A complex of theoretical and empirical research 
methods was used in the study: 
 theoretical methods - analysis of scientific literature 

and pedagogical experience in related fields of 
pedagogy; 

 empirical methods - a pedagogical experiment, 
consisting of diagnostic (ascertaining), formative, and 
control stages. 

In total, 67 students enrolled in the Folk-Art Culture 
specialty were involved in the experiment. 

At the diagnostic stage, a survey was conducted, in 
which students were asked whether they liked the subject 
they were studying, methods of information presentation, 
forms of classes, and tasks for independent work and how 
well they acquired new knowledge and professional skills. 

Also, respondents were asked to evaluate the quality of 
educational services provided by the Alfred Nobel 
University on a scale of 2 to 5, where 5 was fully satisfied; 
4 – satisfied to some extent; 3 - not fully satisfied; 2 - not 
satisfied. 

At the formative stage of the experiment, specific case 
studies were developed and introduced into the process of 
training specialists in culture and art. Here are a few 
examples of cases developed specifically for future folk 
culture specialists. 

Case 1. Reproducing a folk song by ear to develop the 
style and expand the repertoire. Case: During one of the 
folklore expeditions, a song of rare beauty was recorded. 
Its musical recording does not exist but it perfectly 
complements the program of the planned concert of folk 
music. Students need to restore the whole picture – a folk 
song and dance piece with all its attributes. For this, the 
students have to conduct educational, research, artistic, and 
creative activities. 

To understand what movements would be appropriate in 
the performance of this song, the students listen to the 
recording and determine the region of origin based on the 
melodic, singing, intonational, rhythmic, genre, and 
stylistic features, as well as the manner of performance. 
Thus, the students deeply comprehend the material with 
which they will deal with their work with folk groups. Then, 
in scientific literature, anthologies, and other sources, the 
students find descriptions related to the dance movements, 
costumes, and nature of the performance – in other words, 
create a common context for solving the task. The result is 
a learned song and its musical notation. An incentive for 
the students may be the educator’s suggestion that this song 
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could be an exclusive concert number of the group. The 
motivation will be the proposal not only to learn the song 
but also to save it for future generations, for example, 
analyzing it in a scientific article and publishing as a 
musical example. 

Case 2. Restoring the sequence of the wedding 
ceremony in the villages of the Vologda region. Case: 
There are few participants in the old Russian rite left in the 
village. To preserve it, folklorists recreate the tradition 
from individual memoirs, materials, and sources. Students 
are given the task to determine the sequence of stages in the 
wedding ceremony. They include: after the nuptials; feast 
at the bride’s house; matchmaking; guarantee; final 
wedding ceremonies; inspection of the place; beer-brewing; 
departure for the nuptials; first week; bringing to the table; 
nuptial day morning; the arrival of the groom during the 
week; bathing; hen party; wedding day morning; bringing 
of the bride to the table; meeting with bridesmaids; 
greeting; the arrival of the groom [12]. All stages of the 
wedding in the Vologda region are reflected in descriptions, 
illustrations, images of clothes and household items, as 
well as objects of applied art. 

To solve this problem, the educator, together with the 
students, studies scientific literature, memories of living 
witnesses of old events, photographs, video and audio 
recordings of folk tunes, and other sources of information. 
Using the knowledge gained earlier and following the logic 
of thinking, analyzing and summarizing the data, during 
the discussion, the students determine the sequence of 
events, lay out available illustrations in the correct order, 
and select appropriate tunes for each stage. 

Case 3. Identifying the rite and region using 
photographs or sketches of costumes. Case: To participate 
in a competition, it is necessary to prepare and present to 
the audience and the jury members a ritual that is either 
little known among professionals or seemed to be 
irretrievably lost. Students’ task is to restore the full picture 
of this rite from its meaning to the region of its origin. 

The students analyze the situation in detail. Studying 
photographs and illustrations, they describe the season, 
people’s actions, nature of events, objects used, and 
possible meaning of the rite and, based on the costumes, 
determine the region where the photos were taken. 

After applying the case method, a control experiment 
was conducted, which included a resurvey of students in 
which the questions were asked about whether students 
liked the subject studied, methods of presenting 
information, classes and tasks for independent work, how 
well new knowledge was acquired, and professional 
knowledge and skills were mastered. 

3. Results 
The diagnostic phase of the study showed the following 

results. 
To the first question of the questionnaire "Are you 

satisfied that you are studying the chosen specialty?", the 
following answers were given: 44 survey participants 
(65.7%) were satisfied that they were studying the chosen 
specialty, 23 future bachelors (34.3%) were partially 
satisfied. 

Applicants for higher education and bachelor’s degree in 
Folk-Art Culture specialty evaluated the effectiveness of 
the methods and teaching methods that were used in the 
program, as well as their stimulation to self-education and 
research activities. The proposed statements could be 
evaluated on the following scale: 3 - I definitely agree; 2 – I 
basically agree; 1 – I completely disagree; 0 - I find it 
difficult to answer. 

Regarding the statement, “Teaching and learning 
methods are effective for this program”, 40 respondents 
(59.7%) rated teaching and learning methods as effective, 
27 respondents (40.3%) did not agree that the methods used 
during teaching and learning were effective. 

Regarding satisfaction with the teaching process 
(statement “I am satisfied with the teaching”), 39 
respondents (58.2%) were satisfied with the teaching, 28 
respondents (41.8%) were not satisfied with the teaching. 

Regarding the statement “The program stimulates 
self-education”, 24 survey participants (35.8%) agreed that 
the educational program stimulated them to self-education; 
43 respondents (64.2%) did not agree that the program 
stimulated self-education. 

Regarding the statement “The program stimulates 
research activities”, 17 respondents (25.4%) noted that 
training stimulated them to research activities, 30 
respondents (44.8%) did not agree with this statement, 
another 20 respondents (29.8%) stated that it was difficult 
for them to answer this question. Thus, 75% of respondents 
believed that training did not stimulate them to research 
activities. 

The results of assessing the quality of educational 
services are presented in Table 1. 

Table 1.  Assessment of the educational services quality 

Answer options  Survey results 

5 – fully satisfied 17 respondents (25,4%) 

4 –satisfied to some extent 33 respondents (49,3%) 

3 - not fully satisfied 16 respondents (23,9%) 

2 – not satisfied 1 respondent (1,4%) 

Thus, according to the survey results, 74.7% (50 
respondents) of the survey participants were satisfied with 
the quality of the educational services provided by the 
university; 23.9% (16 respondents) were not fully satisfied, 
one future specialist (1.4%) was not satisfied with the 
educational services quality. 

Thus, the results of the survey at the ascertaining stage of 
the experiment demonstrated that students showed 
insufficient interest in subjects of the professional unit, 
teaching methods and forms of presentation of information, 
and the tasks seemed boring and of little use to them; 
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besides, according to students, they did not stimulate 
self-education and research activities. 

In this regard, at the formative stage of the experiment, it 
was decided to develop and introduce specific case studies 
into the training of cultural and art specialists. 

Resurvey of students at the control stage of the 
experiment showed an increase in students' satisfaction 
with the chosen specialty and the teaching process, higher 
assessment by students of the effectiveness of teaching and 
learning methods. According to the respondents, the 
implementation of the case method in the learning process 
stimulated them to self-education and research activities. 

4. Discussion 
As the results of a theoretical study have shown, for 

courses related to the Folk Culture specialty, the most 
useful are training, practice, research, demonstration, and 
innovative (by the degree of influence of the main sources), 
plot and plotless (by the presence of the plot), story, 
presentation, essay, illustration, and practical task (by 
genre), complex (modular), and other types of cases 
[13-17]. The content of the cases was diverse and depended 
on the formed competencies, specialty, and tasks set by the 
educator. 

The students’ task was to create a comprehensive picture 
based on individual facts and events and to find the main 
“purpose” of this picture. “Students familiarize themselves 
with the case, study it, and, together with the educator, 
begin a detailed discussion of its content to find the optimal 
(or several equally possible) solutions. Moreover, a case 
(as a set of written assignments) can be 
represented/replaced by a real assignment offered to 
students” [6, p. 237]. The main condition of the method “is 
the existence of contradictions, based on which, problem 
situations, assignment, and practical tasks for discussion 
and optimal solution by students are formed and 
formulated” [18, p. 297]. Contradictions lead students to a 
state of difficulty, raise questions, and force them to seek 
solutions, activating their independent cognitive and 
research activities. 

The role of the educator applying the case method is not 
only to prepare a set of materials and coordinate the 
process of the development of students’ knowledge and 
practical skills. The educator synthesizes the functions of 
education, upbringing, organization, and research 
management. The first part of the educator’s work – 
creative (case preparation) – includes research, 
methodological, and organizational activities. The second 
part – the successful conduct of the class – depends on the 
general professional training of the specialist and their 
pedagogical talent. They “give introductory and 
concluding speeches, organize small groups and discussion, 
support the business spirit in the audience, and evaluate the 
contribution of students to the analysis of the situation” [19, 
p. 250]. 

It is noteworthy that the case method was originally 
developed for the sciences related to economics and 
business at the Harvard Business School (1924). However, 
in recent years, it has been widely used in courses related to 
arts. Thus, N.N. Mokrushina writes, “The case technology 
is most successfully applied in those disciplines, in which 
there is no unequivocal answer to a cognitive question but 
several answers that can compete in terms of the degree of 
truth. As a result, the educational process from a simple 
transfer of knowledge and skills from the educator to the 
student turns into the gradual formation of a certain attitude 
and style of behavior in each specific situation” [20]. 

A comparison of the results of our pedagogical 
experiment on the use of the case method in the training of 
arts and culture specialists with other studies reveals the 
specifics of case studies for humanities students. For 
students of arts and culture universities, some components 
of a case should be adapted to their specialty. Thus, in the 
training of future managers and specialists in folk culture, 
audio recordings and live performances of folk music are 
preferred, along with visual and illustrative materials. In 
our opinion, in cases related to the humanities, it is 
advisable not to present facts, provisions, and options to 
students in a finished form but to instruct them to find them 
in the main and additional literature. The mode of work 
with a case in the field of arts should also be adapted to the 
specialty and problem task. 

The case method can be adapted to the educational 
process in art and culture universities due to its universality 
[21, 22] at different stages of professional preparation 
(studying at a university, checking results, exams, 
advanced training) and different methods of interaction 
between participants (open discussion, individual or group 
survey, role play, confrontation or cooperation, etc.). “It is 
used in vocational education because situational exercises 
offered to students can be created to master different 
professions” [19, p. 246]. The success of case study 
depends on its compliance with a clearly defined goal and 
objectives, the adequacy of its level of complexity to the 
capabilities of students, the relevance of the topic, national 
specifics, potential in the development of analytical 
thinking and the skill of scientific discussion, as well as the 
ability to solve complex, ambiguous problems and accept 
several solutions to the assignment. 

5. Conclusions 
Active learning creates positive motivation for learning, 

develops cognitive abilities, initiates and directs mental 
activity. Moreover, it integrates learning and upbringing 
processes due to the dialogical design of subject-object 
relationships, practical orientation, and group form of 
organization of classes, as well as joint problem solving 
and role distribution. However, the main advantage is the 
formation of responsibility for the results of teamwork. All 



  Universal Journal of Educational Research 8(9): 3793-3798, 2020 3797 
 

 

these qualities necessary for future managers of creative 
teams, as well as many others, must be acquired at 
university, which means that the emphasis in the content of 
classes should fall on folk culture. 

As practice shows, the case method is associated with an 
increased degree of motivation, emotionality, and 
creativity. The focus is not on the translation of ready-made 
knowledge but its independent development by students in 
the process of joint efforts, which allows educating a 
thinking person with significant creative potential 
necessary for modern society. The case method allows 
students to show creativity, independence, and 
competitiveness in the changing socio-economic 
conditions of today. 

The significance of our findings compared to previous 
studies, as well as further research, lies in the fact that the 
case method has proved to be effective in the preparation of 
specialists in arts and culture. It helps build the students’ 
analytical abilities and develop their ability to make 
responsible decisions in non-standard situations. It 
provides the development of key skills for a folk culture 
specialist related to teamwork and searches for information 
in various sources, its analysis and generalization, as well 
as the skills of presenting ideas, organizing work, and 
managing a group of people. 

However, insufficient systematization and 
generalization of information and methodological 
materials, weak theoretical and methodological base, as 
well as unpreparedness of students for this form of training, 
make active research and application of the case method in 
the humanities difficult. 
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