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Abstract There is an increasingly pressing demand for
improving the quality of teaching and learning English in
Vietnam to meet the needs and interests of learners in the
global integration. Research into vocabulary instruction
through songs has indicated its positive effects on young
learners’ vocabulary gains and language learning,
including English as a foreign or second language.
However, little research focuses on the use of songs
perceived by teachers in vocabulary instruction to young
learners within the teaching and context in Vietnam where
English is taught as a foreign language. This paper
therefore considers teachers’ perceptions about this
instructional delivery at a foreign language center in the
Mekong Delta. A descriptive study was conducted with
seventy-five teachers from an English language center in
the Mekong Delta. Data on teachers’ perceptions about
using songs to teach young learners’ vocabulary were
collected through the questionnaire and follow-up
semi-structured interviews as part of a wider study over
fifteen-week semester time. The findings indicate that
teachers had positive perceptions about songs used in
vocabulary instruction for young learners. Also, the
findings provide teachers with insightful views of the
effectiveness of implementing songs in promoting young
learners’ vocabulary and serve as a useful resource for
teachers and practitioners by suggesting how to use songs
to facilitate young learners’ vocabulary. The paper
concludes by giving pedagogical implications for further
research into seeking alternative ways to maximize young
learners’ vocabulary learning.

Keywords Songs, Vocabulary Instruction, Young
Learners, Perceptions

1. Introduction
Vocabulary is widely held as an indispensable part in
helping learners become competent in foreign or second
language learning [1-3]. Songs are viewed as one of the
most effective ways for vocabulary learning [4-6].
According to Pavia and colleagues[6], songs are known as
valuable resource for vocabulary learning as they provide
learners with an opportunity to gain a large amount of
words, allow for repetition, learn both individual and
sequence of words, retain memory, reduce anxiety, and
foster acquisition. Recent reforms in Vietnam have stressed
the quality of foreign language teaching and learning
across all school levels, particularly English to meet the
learners’ needs and interests to work or study in the
globalized era [7]. This calls for change sets high
expectations for teachers to seek ways or strategies to
enhance learners’ English language proficiency.
Vocabulary learning provides learners with an opportunity
to use that language and communicate with others [8-10].
One way to help learners to achieve this goal is learning
vocabulary through songs. Research into the use of songs
in language teaching has indicated its effects on improving
vocabulary acquisition and motivation in young learners
[11, 12]. However, evidence shows that the benefits of
songs for vocabulary gains have received little attention
from empirical studies [13] and yielded less strong findings
[14]. In Vietnam, this type of instruction is limited within
the context of teaching and learning English and teachers’
perceptions about songs in young learner class are needed.
This paper, therefore, attempts to investigate this aspect of
learning.
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2. The Literature
The following section reviews the literature on
perceptions, young learners and vocabulary learning, songs
and vocabulary instruction.
2.1. Perceptions
There are several definitions of perceptions in the
literature. Perceptions are defined as an individual’s ability
to think and understand information or the world around us
through senses [e.g., 15, 16, 17]. Perceptions are viewed as
an experience-based process of information [16] or a
process of recognizing, organizing, and interpreting
information [15]. These views imply that teachers’
perceptions are key to the teaching and learning process. In
particular, teachers must perceive that their instructions are
accountable for learners to approach or acquire foreign
languages, particularly English [18]. For the purposes of
this study reported in this paper, the term ‘perceptions’
refers to teachers’ understanding or awareness of doing
things that enhance learners’ knowledge.
2.2. Perceptions about Vocabulary Instruction
Studies have shown that teachers perceived vocabulary
instruction as an essential part of language teaching and
learning, especially in learning a foreign language [3, 9].
Two approaches to vocabulary instruction include explicit
and incidental learning [1]. While the former is targeted at
word study, the latter involves focusing more on the use of
language than the learning itself. As depicted as incidental,
vocabulary instruction denotes words learned through
exposures in the contexts and experiences [19, 20] or in
other words, it is viewed as a by-product of reading and
listening in and outside the classroom milieu[21]. Thus,
this practice influences vocabulary learning of learners.
This type of instruction also enables learners to develop
four language skills of reading, writing, speaking, and
listening
for
meaning-focused,
fluency,
and
language-focused features [22-24]. Meaning-focused
instruction involves key ideas from particular messages
generated by the learners to others. Fluency entails
practices that learners are likely to become fluent and
capable of using the target language. Language-focused
vocabulary knowledge takes place when other aspects of
language, such as grammar, writing, and syntax to name a
few, are provided during instruction [24]. From these
perspectives, this study provides insights into the
potentiality of the use of vocabulary strategies to promote
young learners’ vocabulary gains.
2.3. Young Learners and Vocabulary Learning
There are several ways to define the term ‘young
learners’ in the literature. The term ‘young learners’
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generally understood as any learner under the age of
eighteen can be vague since it indicates a varying age range
with regard to big difference in physical, emotional, social,
and cognitive development among children[25]. Thus, to
clarify this concept, Ellis suggests a list of terms to describe
young learners according to life stage to align with early
years, pre-primary and primary schooling in English
language teaching profession for age range from two to
five, six to ten or eleven respectively. Young learners are
viewed as either first-year learners of formal schooling, or
those between the ages of five or six to eleven or twelve[26]
or any learners from five to twelve to learn a foreign or
second language [27-29]. In this study, young learners are
defined as ones from the age of five up to nine years old
since kids first start very basic English classes at a foreign
language center.
Young learners process information in both their native
language (L1) and foreign language (L2) differently from
adult learners because the former classify words related to
concrete objects from an early age [30]. Young learners,
who even do not quite understand why or how to do things,
tend to be more active, enthusiastic, and energetic to
participate in an activity than adult learners. Young
learners tend to lose concentration more quickly and are
less able to keep themselves interested in doing difficult
tasks [31]. Young learners are interested in imagination
and movement [32]. In other words, they are energetic and
physically active because they cannot sit in one place for
too long [33]. These views suggest that young learners’
vocabulary acquisition is an active process that engages
them with language contexts or patterns. As vocabulary
plays a crucial part of language proficiency and
communication with others [8, 34, 35], young learners
need to be provided greater exposure to lexical knowledge
in effective ways.
2.4. Songs in Vocabulary Instruction to Young Learners
Research has indicated that songs can be a potential tool
for facilitating young learners’ vocabulary learning and
enhancement [e.g., 4, 36, 37]. Songs, as pieces of music,
benefit young learners in several ways. Songs offer a gaiety,
fun and friendly atmosphere in the classroom and
tendentiously attract the attention of young learners [38,
39]. According to [4], songs can impact on the receptive
lexical knowledge of learners when exposed to both sung
and spoken forms through a theme or topic[11, 14, 40].
Songs help teachers to provide young learners with
language knowledge based on teachers’ design of different
activities and draw young learners’ attention easily [41].
They allow learners to get a large amount of words, expose
to using both individual and sequences of words through
repetition and occurrences, retain words, and reduce
anxiety in classrooms[6, 14]. As noted by [12], the
popularity of the use of songs in foreign language classes is
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evidenced in United States [42], the United Kingdom [43],
China [44], Greece [45], Japan [46], Malaysia [47], and
Vietnam [48]. Furthermore, songs used in English
classrooms can foster learners’ interest and motivate them
to learn and enhance their vocabulary gains in English [5,
49]. Despite a plethora of empirical research of the effects
of songs in young learner classes, the question as to
perceptions about vocabulary acquisition with songs
remains scarce. This paper attempts to fill the gaps in the
literature on teachers’ perceptions about songs used within
the Vietnamese context of teaching and learning English to
enhance young learners’ vocabulary growth.

approximately half an hour.
The quantitative data from the questionnaire were
statistically analyzed using an SPSS (Statistical Package
for the Social Sciences). The questionnaire is weighted by
the rubric of five-point Likert scale (1=strongly disagree;
2=disagree; 3=neutral/ undecided; 4=agree; and 5=strongly
agree). The pilot study was delivered to forty-two teachers
who were working in other language centers to check the
reliability of the items in the questionnaire. The
Cronbach’s alpha for this pilot .791 indicates the high
reliability of the questionnaire for collecting the data for
this study. All interview responses were recorded,
transcribed, and translated from Vietnamese to English.
The data were analyzed by thematic analysis.

3. The Study
This study was undertaken in a foreign language center
in the Mekong Delta area over a fifteen-week semester
period of academic years 2018-2019. The aim was to
examine teachers’ perceptions about the use of songs in
vocabulary instruction to young learners.
A descriptive study using mixed- methods design was
conducted to investigate teachers’ perceptions about songs
used in vocabulary instruction to young learners at a
foreign language center. Questionnaires, classroom
observations, and interviews were the three research
instruments. The thirty-three questionnaire was organized
into four clusters. The first cluster focuses on teachers’
perceptions about the use and benefits of songs in
vocabulary instruction [items 1-15]. The second cluster is
targeted at teachers’ views of challenges of using songs
while teaching vocabulary [items 16-20]. The third cluster
sough to explore teachers’ ways of selecting songs in
vocabulary instruction [items 21-27]. The fourth cluster is
centered on teachers’ implementation of songs to teach
young learners’ vocabulary. There are two open-ended
questions at the end of the questionnaire for obtaining
further ideas or views from teachers. Classroom
observations were the second tool for recording the
happenings or occurrences of teachers’ implementation of
songs in their classes. At the end of the study,
semi-structured interviews were conducted with teachers to
obtain their views of the four above-mentioned aspects in
the questionnaire. However, for the purposes of this paper,
the data discussed are mainly drawn from the
questionnaires and interviews with the teachers.
Pseudonyms were used to protect teachers’ identities.
Participants in this study were seventy-five teachers at a
foreign language center in the Mekong Delta, Vietnam. At
the time of the study, the range of the participants’ teaching
experience was from one to five years. The teachers’
participation was voluntary when they were asked to
respond to the questionnaire. Of the total population, nine
teachers were selected to participate in the semi-structured
interviews to gain insights into their views of songs to
teach young learners vocabulary. Each interview took

4. Findings
4.1. Findings from Questionnaires
This section presents the findings of the study with
regard to teachers’ perceptions about the use and benefits
of songs in vocabulary instruction in EFL young learners
classrooms. The findings reveal teachers’ positive
perceptions about this area of study.
4.2. Insights into Teachers' Perceptions about Songs in
Vocabulary Instruction
Section One of the questionnaire contains nine items
with regard to teachers’ perceptions about songs in
vocabulary instruction to young learners (VIYLs), as
shown in Table 1.
Table 1 shows that teachers’ perceptions about songs in
vocabulary instruction to young learners are at high level.
Of the total of 75 surveyed teachers responded to the
questionnaire, 74 teachers (98.6%), the highest response
rate, indicated that songs are effective in teaching
vocabulary to young learners (item 2), followed by 71
teachers (94.7 %) who believed that songs are essential and
draw learners’ attention to the lesson (items 1 &4). When
asked if songs are important to develop young learners’
vocabulary (item 3), 69 teachers (92%) indicated the high
level of agreement on the role of songs. Songs are also
reported as providing young learners with opportunities to
practice (85.3%), learn English (84%), and identify word
meanings in context (82.6%), and maintain frequent
practice (80%). These results show the high level of
agreement or consensus among teachers about the
effectiveness of songs to improve young learners’
vocabulary achievement or performance.
4.3. Teachers' Perceptions about Benefits of Songs in
VIYLs
Section Two of the questionnaire consists of six items
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with regard to teachers’ perceptions about benefits of songs
when teaching vocabulary to young learners, as indicated
in Table 2.
Table 2 shows the frequency and percentage distribution
of teachers’ perceptions about benefits of songs in
vocabulary instruction to young learners (VIYLs). The
majority of responses falls between the category of
‘Neutral and Agree’. In particular, Item 10 represents
98.7% (n=74), the highest response rate, of the participants
who recognized that songs are used to facilitate young
learners’ vocabulary retention. The second response rate
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came with Item 15 as 94.7% (n=71) of the participants
perceived that songs provide young learners with
opportunities for vocabulary revision. The third response
rate goes with Item 14 indicating that 73.3 % (n=55) of the
participants considered songs help learners improve their
vocabulary input, followed by 68 % (n=51) of responses to
Item 13 regarding songs that draw learners’ attention to
vocabulary. Moreover, about two-thirds of the participants
(69.3% and 61.3%, respectively) agreed that songs are
good tools for learners to pick up and practice vocabulary
as well as expand their words.

Table 1. Teachers’ perceptions about songs in vocabulary instruction
Frequencies
Disagree&
strongly disagree

neutral

Agree&
Strongly agree

Item

n

%

n

%

n

%

1

I think it is necessary to use songs to teach vocabulary to young
learners.

2

2.6

2

2.7

71

94.7

2

I think it is effective to use songs to teach vocabulary to young learners.

0

0

1

1.3

74

98.6

3

I think songs are important in developing young learners’ vocabulary.

0

0

6

8.0

69

92

4

I think songs can draw young learners’ attention to the lesson.

0

0

4

5.3

71

94.7

2

2.7

10

13.3

63

84

1

1.3

10

13.3

64

85.3

2

2.7

13

17.3

60

80

1

1.3

7

9.3

67

89.3

2

2.7

11

14.7

62

82.6

5
6
7
8
9

I think songs provide young learners with opportunities to learn
English.
I think songs provide young learners with opportunities to practice
vocabulary.
I think songs allow learners to practice vocabulary regularly.
I think songs used to teach vocabulary can offer young learners a
friendly environment.
I think songs create a meaningful context for young learners to gain
vocabulary.

Table 2. Teachers’ perceptions about benefits of songs in VIYLs
Frequencies
Disagree &
strongly disagree

1
2
3

Neutral

Agree &
strongly agree

Item

n

%

n

%

n

%

I think songs facilitate young learners’ vocabulary retention.

0

0

1

1.3

74

98.7

1

1.3

28

37.3

46

61.3

4

5.3

19

25.3

52

69.3

I think songs allow young learners to learn more vocabulary than
usual.
I think songs can create conditions for young learners to learn and
practice vocabulary.

4

I think songs can help young learners focus on vocabulary.

7

9.3

17

22.7

51

68

5

I think songs can help young learners develop vocabulary.

4

5.3

16

21.3

55

73.3

6

I think songs can offer young learners opportunities to review
vocabulary.

1

1.3

3

4.0

71

94.7
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Table 3. Teachers’ perceptions about the use of songs in VIYLs
Frequencies
Disagree &
strongly disagree
Item
1
2
3
4
5
6

The teacher sets the context before using songs
to teach vocabulary to young learners.
The teacher introduces new vocabulary before having learners
listen to a song.
The teacher encourages young learners to act out or mime words in
the song.
The teacher plays the song multiple times for young learners to
repeat words.
The teacher delivers handouts of a song and asks young learners to
fill the gaps and match words using pictures with lines.
The teacher plays the song again to check learners’ understanding
and memory of words.

4.4. Teachers' Perceptions about the Use of Songs in
VIYLs
Findings from six items about teachers’ perceptions
about the use of songs in vocabulary instruction are shown
in Table 3.
As can be seen in Table 3, the frequency and percentage
distribution of each item (Items 16 to 21) regarding
teachers’ perceptions about the use of songs in VIYLs,
whereby the majority of responses fall between the
category of ‘Agree and Strongly Agree’ (high level of
agreement). In particular, Item 19 represents the highest
response rate of 93.4% (n=70) of the participants who have
learners listen to the song several times in order to repeat
words. Items 16 and 21 ranked second as 90.7 % (n=68) of
the participants set the context before playing the song and
replay a song to check if learners understood and
remembered the words in that song. 85.4 % (n=64) of
participants’ responses to Item 17 indicating that the
teacher introduced new vocabulary before having learners
listen to the song. 80% of the participants responded that
they encouraged learners to act out or mime words as well
as practice gap-fill or matching exercises.
4.5. Findings from the Interviews
Teachers’ perceptions about using songs in vocabulary
instruction to young learners
The findings indicate that nine interviewed teachers
reported positive perceptions about using songs in
vocabulary instruction to young learners. The six themes
are identified as memorizing vocabulary, reviewing
vocabulary, drawing attention, stimulating learning
atmosphere, improving reading and writing of words, and
facilitating pronunciation.

Neutral

Agree &
strongly agree

n

%

n

%

n

%

2

2.7

5

6.7

68

90.7

4

5.3

7

9.3

64

85.4

3

4

12

16

60

80

2

2.7

3

4

70

93.4

8

10.6

7

9.3

60

80

1

1.3

6

8

68

90.7

young learners’ memorizing words. The following extracts
illustrate their views.
“Songs can help young learners to expand their
vocabulary and memorize words more deeply when
they listen to songs and sing them again”. (Huong,
interview extract).
“Songs containing contexts make young learners
remember vocabulary very easily.” (Nhi, interview
extract).
“Songs provide young learners with opportunities to
expand vocabulary by looking at other words and
asking for meanings” (Lan, interview extract).
4.7. Reviewing Vocabulary
Two teachers reported that listening to songs could help
learners review words. Chi emphasized that pictures and
actions in video songs facilitated young learners’
vocabulary development and vocabulary revision. Chi said,
“When listening to video songs with following
pictures and doing actions in songs, young learners
will review vocabulary from previous lessons.” (Chi,
interview extract).
Ngoan indicated that songs helped to review vocabulary
for young learners thanks to the song actions and melodies.
She shared,
“Songs help learners review vocabulary because they
remember the song and automatically sing it when
listening and acting it out.” (Ngoan, interview
extract).
4.8. Drawing Learners' Attention

4.6. Memorizing Vocabulary
Three of nine teachers claimed that songs contributed to

Two teachers asserted that young learners could
concentrate more on vocabulary learning when they
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listened to songs. Khai asserted that the teacher could draw
young learners’ attention to the lesson when playing the
songs. Khai said,
“Young learners will concentrate more on the lesson
because the teacher plays the song to engage students
in listening.” (Khai, interview extract).
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(Lan, interview extract).

5. Discussion

Findings from this study reveal that the participating
teachers perceived songs as beneficial in teaching
vocabulary to young learners. In particular, these teachers
In Ngoan’s views, melodies of songs made young
reported that songs were effective in young learners’
learners attentive in learning vocabulary. Ngoan said,
vocabulary instruction with regard to amount of words,
“Songs attract their attention to the vocabulary retention, increased attention, friendly environment,
learning because the young learners like listening to practice opportunities, and meaningful contexts. These
positive aspects suggest that songs serve as a useful tool for
melodies in the songs.” (Ngoan. interview extract).
promoting young learners’ vocabulary, which aligns with
findings of several studies[e.g., 4, 6, 14, 22]. These authors
4.9. Providing Stimulating Learning Environment
claim that songs are a valuable resource for teachers to
Three teachers believed that songs helped young promote lexical knowledge and improvements of young
learners to avoid boredom and distraction in vocabulary learners through their exposure and repeated occurrences
learning. The following extracts illustrate their views.
or practices. The study provides insights into how teachers’
“Listening to songs, young learners will not feel perceptions can influence their decision-making in
bored and are easy to do whatever the teacher asks selecting songs and appropriate strategies in order to
involve young learners in interactive, entertaining, and
them to do.” (Thanh, Interview extract).
motivating learning process of vocabulary gains.
“Learners can dance and sing the song. That’s fun
Analysis from the interview responses reveals themes
and entertaining. They like to learn more new words that were congruent with teachers’ perceptions about songs
instead of sitting in one place.” (Thy, Interview in vocabulary instruction from the findings from the
extract).
questionnaire. Pronunciation practice of words reported as
an improved part of young learners’ English through songs
“I think songs used to start the lesson always make confirms the connection between songs and language
learners feel excited as they can feel at ease and move.” learning, as documented in the literature[50, 51]. These
(Nguyen, Interview extract).
argue that listening to music and songs can enhance
listening skills in a foreign language, one of the key
4.10. Enhancing Reading and Writing
features needed for language learning. From the linguistic
One teacher thought through practicing listening to the perspective, songs provide learners a source of language to
songs, young learners could develop reading and writing develop their listening abilities, including pronunciation
coupled with grammar, syntax, and vocabulary
abilities. Phi said,
development.
“When learners are asked to observe or look at an
activity related to the song, they can write or read
words from that song.” (Phi, Interview extract).
6. Conclusions
The findings from the study show that teachers had
positive perceptions about using songs in instructing
Two teachers contended that songs could help improve vocabulary to young learners. There are some important
or facilitate young learners’ pronunciation of words. Nhi pedagogical implications for teachers and school
said,
administrators. First, teachers’ perceptions about using
songs in vocabulary instruction to young learners play an
“Songs help young learners pronounce the sounds or important role in young learners’ vocabulary gains. Given
words set in songs more exactly by listening to songs.” the importance of perceived effects of songs, it is important
(Nhi, interview extract).
for teachers to become more aware of their roles and
Lan emphasized that if young learners listened to songs responsibility for providing young learners with apposite
many times, their pronunciation of new words could be contexts to learn and practice vocabulary through songs as
a potentially resourceful means. Furthermore, teachers
improved thanks to singers’ accents. Lan shared,
should find ways to select songs pertinent to the needs and
“Young learners will improve their pronunciation of interests of learners in order to enhance learners’
words because video songs contain standard accents, vocabulary gains in their learning process. Moreover,
which young learners listen to and repeat many times.” teachers should be given opportunities to have professional
4.11. Improving Pronunciation
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development training particularly in using songs in
different classroom contexts of vocabulary learning in
order to meet the English proficiency levels of young
learners. Schools or language center authorities should
equip classrooms with facilities for teachers to make best
use of songs and create a fun and motivating learning space
or atmosphere for learners.
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