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Abstract

The objective of this study is to identify
whether there is a statistically significant difference in
secondary school students’ attitudes toward the geography
course on the basis of certain variables. The sample of the
study was composed of a total of 899 students including 509
female students and 390 male students. The data were
obtained through the ‘Personal Information Form’ which
was created by the researcher and the ‘Attitude Scale’. The
findings demonstrated that there was a statistically
significant difference in the attitude scores on the basis of the
variables of ‘age’, ‘class year’, ‘participation in geography
field trips’, ‘satisfaction with teacher's use of
student-centered active teaching in the course’, ‘playing
orienteering game’, ‘use of social media’, ‘establishing
relationship between media and geography’ and
‘establishing relationship between daily life and geography’.
In conclusion, it was found that, in general, the secondary
school students had moderately positive attitudes toward the
geography course. It may be asserted that the female and
male students developed similar attitudes towards the
geography course. In addition to this, in this study, it was
found that participation in geography trips positively
affected the participants’ desire to learn. Moreover, it was
observed that the students who established a relationship
between geography and daily life had a more positive
attitude towards the geography course. Furthermore, the
students who could establish a relationship between media
and geography showed a much more positive attitude
towards the geography course. It was determined that the
secondary school students who were able to associate movies,
TV series, news and game shows with geography had more
positive attitudes towards the geography course.
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1. Introduction
Climates, landforms, plant cover, the human settings,

space inhabited by human beings and several other topics are
addressed within the scope of the geography course. In
societies familiar with these topics, in other words, in
societies with a high level of geographic literacy, people are
transformed into individuals who are equipped with the
sense of responsibility on national and international levels,
are endowed with high quality of life and are well-qualified
[1]. Geography is “the science of studying and analyzing the
interaction between human beings and their natural
environment, focusing on incidents and situations which
come into play alongside these interactions in accordance
with distribution, correlation, comparison, causation
principles and through application of various research
methods, and subsequently putting forward the obtained
results as a synthesis” [2]. Getting well-informed about
issues of geography and putting them into practice are
essential to become a good citizen. It is suggested that
geographic literacy occupies a crucial role in formation of
people’s national identity [3]. The geography course helps
raise people as sensitive human beings by informing them
about the causes and effects of physical, anthropic, economic
and political events taking place across the world [4].
Instruction of the geography course enables students to
develop the sense of responsibility assumed consciously for
development of their country and tempts them to get
acquainted with their world and country [5]. People’s
learning of geography begins with establishment of a link
between the human being and space. The Geography Course
Curriculum implemented at secondary schools in Turkey
aims to empower students to achieve in a planned manner in
acquiring information and skills referred to in the program. It
attaches importance to development of geographic
questioning skills in the framework of the interaction
between the human being and nature [6]. Additionally, today,
geographic skills offer a platform of presenting essential,
up-to-date and useful knowledge to well-informed and
functional societies [7]. Furthermore, it is asserted that
‘geographic information technologies’ will be one of the
three most needed tools in decision-making processes in the
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21st century [8].
In Turkey, instruction of geography starts in the
pre-school period and continues until university. It is pretty
imperative work. However, the criticism that is neglected in
Turkey is worth consideration [9]. In view of the fact that
geography may provide students with highly crucial
achievements, students should be urged to adopt a more
positive approach toward this course. It is essential that
geography is not simply perceived as a course but is
configured in a way to be mixed with life. Thus, the
sustainability and continuity in relation to instruction of the
geography course will be assured. Countries interested in
being developed almost in all areas, particularly the societal,
economic and environmental areas, should benefit from the
science of geography. Education assumes the most
important task, that is, empowering human beings to be
successful in their lives. Education will help human beings
adapt to the changing conditions and the society in which
they live. For assuring that education reaches its targets and
makes contributions to human life, people’s attitudes
towards education and instruction are characterized as some
of the most essential variables. In this respect, identifying
students’ attitudes towards the geography course and
shaping their negative attitudes in the positive direction are
of utmost importance.
Attitude may be described as ‘inclinations which cannot
be observed but assumed to be giving rise to certain
behaviors which can be observed’ [10], ‘pattern of behavior
which the individual is expected to manifest as a response to
any stimulant such as a situation, incident, object and
phenomenon’ [11] and ‘a tendency which is expressed in
relation to an object, is exhibited to a certain extent and
manifests itself positively or negatively’ [12]. Attitude is an
inclination which organizes an individual’s feelings,
thoughts and behaviors in relation to objects, ideas,
institutions, incidents and other human beings. It appertains
to the individual and assures that the individual is consistent
in their feelings, thoughts and behaviors [13]. Hence, it is of
paramount importance to the fields of education and
instruction. Attitudes have three aspects, namely, cognitive,
emotional and behavioral aspects. Their cognitive aspect
pertains to thoughts and beliefs in relation to an object or
situation. It is the state of being cognizant and of cognition.
The emotional aspect is the state of feeling annoyed or
pleased in reaction to a situation. It is the case that the human
being evaluates an individual or object. The third aspect is
effort, and it is the inclination to take action to behave [12,
14]. The attitude assumed at the beginning of a mission
affects the result of this mission more than all other factors
do [15]. Transforming attitudes in the positive or negative
direction may be achieved through education.
Attitude towards the geography course may be described
as the positive or negative emotion felt by the individual
toward the geography course. For the geography course to
reach the goals targeted for students, students’ attitudes
towards this course need to be positive. Prior to secondary
education, students are introduced to topics of geography

through different disciplines (courses of Social Studies, Life
Sciences, Science and Technology) at the first and second
stages of primary education. Whether students’ attitudes are
positive or negative pertains to whether they are interested in
the geography course or not. In order to tempt students to like
the course and be interested in it, important duties are
imposed on the geography teacher. It may be deduced that, if
the student is active and interested in the geography course,
then they have a positive attitude towards the geography
course. If, however, the student who is not enthusiastic about
the course, fails to fulfill homework assignments or is
incapable of participating in the course actively, then they
have a negative attitude towards the geography course.
One of the most crucial factors determining the
effectiveness and efficiency of the geography course in
secondary education is the positive or negative attitude
developed by students towards the geography course. These
attitudes make up one of the crucial issues influencing
students’ interest in geography, eagerness and leaning
toward the course and achievements in the course. The
attitude developed by students towards stimulants such as the
course, the teacher and the school in the process of education
and instruction has an effect on the students’ academic
achievements. Students who have positive attitudes toward
the school or the course are more successful than students
who have negative attitudes [16].
The objective of this study is to find out whether there is a
statistically significant difference in secondary school
students’ mean scores of attitude toward the geography
course on the basis of certain variables. Moreover, it is
thought that the findings will allow instructors to understand
students’ attitudes towards the geography course and
enhance the usefulness of geography instruction in daily life.
Thus, problems coming into play in the geography
instruction process will be identified, and solutions will be
proposed.

2. Materials and Methods
The quantitative research method of descriptive-survey
was used in this study, which was conducted with secondary
school students. Events, objects, essences and groups are
aimed to be described and explained with the
descriptive-survey method [17].
2.1. Sample
The sample of the study included a total of 899 students
who agreed to participate in the study on a voluntary basis
and were enrolled in the 9th, 10th, 11th and 12th grades of
secondary schools in the province of Kahramanmaraş in
Turkey in the academic year of 2018-2019. Among the 899
participants, 509 were female, and 390 were male. In the
sample selection process, attention was paid to collection of
data from different types of secondary schools (Anatolian
High School, Science High School, Social Science High
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School, Health Vocational High School, Vocational High
School, Imam Hatip (Islamic Vocational) High School and
so on).
2.2. Data Collection
In the study, a questionnaire form was used as the data
collection tool. This questionnaire consisted of two parts.
There was a personal information form in the first part. In the
second part, there was the Attitude Scale. The ‘Personal
Information Form’ was created by the researcher, and the
‘Attitude Scale’ was created by Demir and Koç [18] who
developed the scale for the purpose of evaluating attitudes
towards the geography course and performed the validity and
reliability study for the scale. ‘The Scale of Attitude toward
the Geography Course’ is composed of two sub-scales
including 15 items in total, that is, the ‘affection and liking’
sub-scale (9 items) and the ‘willingness to learn’ sub-scale (6
items). It is a 5-point Likert-type scale scored as ‘1 – I
absolutely disagree’, ‘2 – I disagree’, ‘3 – Neutral’, ‘4 – I
agree’ and ‘5 – I absolutely agree’.
2.3. Data Analysis
The data obtained through the scale were normally
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distributed. Thus, parametric tests were applied. In the
analysis of the secondary school students’ attitudes towards
the geography course, ‘t-test’ and ‘One-Way ANOVA’ were
utilized. ‘Scheffe Test’ and ‘LSD Test’ were used in order to
find out between which groups there were statistically
significant differences in the context of bilateral comparisons
which were carried out after the analysis of variance. The
Cronbach’s Alpha coefficients were found as 0.912 and
0.888 respectively for the ‘affection and liking’ sub-scale
and the ‘willingness to learn’ sub-scale. The level of
statistical significance was set as 5% (p<0.05).

3. Findings
The data obtained from the sample were analyzed
through proper test methods and are presented in the
following tables.
As seen in Table 1, on the basis of the ‘gender’ variable,
it was ascertained that, between the male and female
participants of the sample, there was no statistically
significant difference in the mean scores obtained from the
‘affection and liking’ and ‘willingness to learn’ sub-scales
of the Attitude Scale.

Table 1. Statistics for the analysis of the sample on the basis of the ‘gender’ variable
Sub-scale

Gender

N

Mean

SD

Male

390

34.87

7.19

Female

509

34.18

6.75

Male

390

19.90

6.25

Female

509

19.75

5.65

Affection and Liking

Willingness to Learn

Table 2.
Sub-scale

P

1.461

0.144

0.377

0.707

Statistics for the analysis of the sample on the basis of the ‘age’ variable

Age

N

Mean

SD

13

7

32.14

5.79

14

144

36.01

6.72

15

303

34.00

7.17

16

234

33.50

6.99

17

134

34.89

6.61

18

77

35.96

6.41

13

7

19.43

2.23

14

144

20.93

6.03

15

303

19.24

5.90

16

234

19.28

6.19

17

134

19.77

5.87

18

77

21.74

4.58

Affection and Liking

Willingness to Learn

*p<0.05

t

F

P

Post Hoc (Scheffe)

3.618*

0.003*

14-15; 14-16

3.662*

0.003*

15-18; 16-18
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As seen in Table 2, on the basis of the ‘age’ variable, it
was found that, between the age categories of the sample,
there was a statistically significant difference in the mean
scores obtained from the ‘affection and liking’ and
‘willingness to learn’ sub-scales of the Attitude Scale. With
the ANOVA and Scheffe tests, it was discerned that the
students aged 14 years had more positive attitudes towards
the geography course than those aged 15 and 16 years in
terms of the ‘affection and liking’ sub-scale, while the
students aged 18 years had more positive attitudes towards
the geography course than those aged 15 and 16 years in
terms of the ‘willingness to learn’ sub-scale.
As seen in Table 3, on the basis of the ‘class year’ variable,
it was discerned that, between the class years of the sample,
there was a statistically significant difference in mean scores
obtained from the ‘affection and liking’ and ‘willingness to
learn’ sub-scales of the Attitude Scale. With the ANOVA
and Scheffe tests, it was found that the 9th and 12th grade
students had more positive attitudes towards the geography
course than the 10th grade students in terms of the ‘affection
and liking’ sub-scale, while, in terms of ‘willingness to learn’

sub-scale, the 10th grade students had more positive attitudes
towards the geography course than the 9th and 12th grade
students. Likewise, the 11th grade students had more positive
attitudes toward geography course than the 9th grade
students.
As seen in Table 4, on the basis of the ‘school type’
variable, it was discerned that, between the school types of
the sample, there was a statistically significant difference in
mean scores obtained from the ‘affection and liking’ and
‘willingness to learn’ sub-scales of the Attitude Scale. As a
result of the ANOVA and Scheffe tests, it was ascertained
that the Anatolian High School, Imam Hatip High School,
Health Vocational High School and Social Science High
School students had more positive attitudes towards the
geography course than the Science High School students in
terms of the ‘affection and liking’ sub-scale, while the Social
Science High School students had more positive attitudes
towards the geography course than the Anatolian High
School, Science High School, Imam Hatip High School and
Health Vocational High School students in terms of the
‘willingness to learn’ sub-scale.

Table 3. Statistics for the analysis of the sample on the basis of the ‘class year’ variable
Sub-scale

Class Year

N

Mean

SD

9

248

36.06

6.92

10

358

33.08

7.09

11

197

34.62

6.55

12

96

35.28

6.28

9

248

5.71

5.71

10

358

6.02

6.02

11

197

6.05

6.05

12

96

4.76

4.76

Affection and Liking

Willingness to Learn

F

p

Post Hoc
(Scheffe)

9.789

0.000*

9-10,12-10

10.873

0.000*

9-10,9-11,10-12,1
1-9,12-10

*p<0.05
Table 4. Statistics for the analysis of the sample on the basis of the ‘school type’ variable
Sub-scale

Affection and Liking

Willingness to Learn

*p<0.05

School Type

N

Mean

SD

Anatolian High School

464

34.16

6.93

Science High School

121

31.95

7.34

Health Vocational High School

73

35.21

6.60

Imam Hatip High School

114

36.11

5.37

Social Science High School

127

36.14

7.28

Anatolian High School

464

19.17

6.05

Science High School

121

17.75

5.80

Health Vocational High School

73

21.35

5.83

Imam Hatip High School

114

21.57

4.87

Social Science High School

127

21.65

5.36

F

p

Post Hoc (Scheffe)

8.068

0.000*

F-A,F-Sa,F-İ,F-S
So-F,İ-F,Sa-AS-F

0.000*

A-S,A-İ,A-S,
F-S,F-İ,F-S,
S-A,S-F
İ-A,İ-F
S-A,S-F

12.457
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As seen in Table 5, on the basis of the ‘participation in
geography field trips’ variable, it was ascertained that,
between the participation frequencies of the sample, there
was a statistically significant difference in the mean scores
obtained from the ‘willingness to learn’ sub-scale of the
Attitude Scale, whereas there was no statistically significant
difference in the mean scores obtained from the ‘affection
and liking’ sub-scale of the Attitude Scale. Following the
ANOVA and Scheffe tests, it was found that the students
participating in field trips six times or more had more
positive attitudes towards the geography course than the
students never participating in field trips and those that
participated once or twice and 3-5 times in terms of the
‘affection and liking’ sub-scale. It was observed that, as the
frequency of participation in trips, observations and field
works went up during the geography course, the participants’
attitudes towards the geography course became more
positive.
As seen in Table 6, on the basis of the ‘family's attitude to
you variable, it was discerned that, between the attitude types
of the parents of the sample, there was a statistically
significant difference in the mean scores obtained from the
‘affection and liking’ and ‘willingness to learn’ sub-scales of
the Attitude Scale. As a consequence of the ANOVA and
Scheffe tests, it was ascertained that the students with
democratic parents had more positive attitudes towards the
geography course than the students with authoritarian
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parents in terms of the ‘affection and liking’ sub-scale, while
the students, again, with democratic parents had more
positive attitudes towards the geography course than the
students with protectionist parents in terms of the
‘willingness to learn’ sub-scale.
As seen in Table 7, on the basis of the ‘establishing
relationship between geography and daily life’ variable, it
was found that, between the relationship statuses of the
sample, there was a statistically significant difference in the
mean scores obtained from the ‘affection and liking’ and
‘willingness to learn’ sub-scales of the Attitude Scale. As a
result of the ANOVA and Scheffe tests, it was observed that
the students who established relationships between
geography and daily life had more positive attitudes towards
the geography course than the students who failed to
establish or those who sometimes established relationships
between geography and daily life in terms of both the
‘affection and liking’ and ‘willingness to learn’ sub-scales.
Moreover, it was discerned that the students who sometimes
established relationships between geography and daily life
had more positive attitudes towards the geography course
than the students who failed to establish such relationships. It
was ascertained that the students who were capable of
establishing a relationship between geography and daily life
had more positive attitudes towards the geography course
than the other students.

Table 5. Statistics for the analysis of the sample on the basis of the ‘participation in geography field trips’ variable
Sub-scale

Affection and Liking

Willingness to Learn

Geography Field trip

Number

Mean

SD

Never participated

768

34.37

7.04

Once or twice

102

35.29

6.02

3-5 times

19

33.84

7.34

6 times and more

10

35.20

7.96

Total

899

34.47

6.94

Never participated

768

19.59

5.91

Once or twice

102

20.93

5.69

3-5 times

19

21.36

6.33

6 times and more

10

22.60

6.29

Total

899

19.81

5.91

F

p

0.611

0.608

2.757

0.041*

Post Hoc (Scheffe)

6+>Never

*p<0.05
Table 6. Statistics for the analysis of the sample on the basis of the ‘family's attitude to you’ variable
Sub-scale

family's attitude to you

N

Mean

SD

Democratic

257

35.39

6.96

Protectionist

515

34.38

6.60

Authoritarian

127

32.99

7.97

Total

899

34.47

6.94

Democratic

257

20.63

6.08

Protectionist

515

19.52

5.61

Authoritarian

127

19.33

6.62

Total

899

19.81

5.91

Affection and Liking

Willingness to Learn

*p<0.05

F

p

Post
(LSD)

5.243

0.005*

D-B,

3.505

0.030*

K-D

Hoc
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Table 7.

Statistics for the analysis of the sample on the basis of the ‘establishing relationship between geography and daily life’ variable
Relationship with daily
life
Yes

Sub-scale

Affection and Liking

Willingness to Learn

N

Mean

SD

526

36.07

6.40

No

87

28.08

8.22

Sometimes

286

33.50

6.16

Total

899

34.47

6.94

Yes

526

21.14

5.70

No

87

15.39

6.52

Sometimes

286

18.72

5.21

Total

899

19.81

5.91

F

p

Post Hoc (LSD)

60.625

0.000*

E-H,E-K,H-K

46.614

0.000*

E-H,E-K,H-K

*p<0.05
Table 8. Statistics for the analysis of the sample on the basis of the ‘use of social media’ variable
Sub-scale

Internet use (social media)

N

Mean

SD

Unable to use

53

35.05

6.48

Using infrequently

180

35.71

6.70

Using at normal frequency

310

34.40

6.82

Using frequently

356

33.83

7.17

Unable to use

53

20.67

5.89

Using infrequently

180

20.82

5.75

Using at normal frequency

310

19.70

5.70

Using frequently

356

19.27

6.13

Affection and Liking

Willingness to Learn

F

p

Post Hoc (Scheffe)

3.070

0.027*

Min-Max

3.171

0.024*

Min-Max

*p<0.05
Table 9. Statistics for the analysis of the sample on the basis of the ‘establishing relationship between media and geography’ variable
Sub-scale

Affection and Liking

Willingness to Learn

Relationship with media

N

Mean

SD

Yes

314

34.92

7.01

No

149

32.00

7.82

Sometimes

436

35.00

6.39

Total

899

34.47

6.94

Yes

314

20.85

6.11

No

149

18.00

6.46

Sometimes

436

19.68

5.41

Total

899

19.81

5.91

F

p

Post Hoc (LSD)

11.588

0.000*

E-H, H-K

12.180

0.000*

E-H, E-K, H-K

*p<0.05

As seen in Table 8, on the basis of the ‘use of social media’
variable, it was ascertained that, between the frequencies of
social media use of the sample, there was a statistically
significant difference in the mean scores obtained from the
‘affection & liking’ and ‘willingness to learn’ sub-scales of
the Attitude Scale. Along with the ANOVA and Scheffe tests,
it was discerned that the students who infrequently used
social media had more positive attitudes towards the
geography course than the students who used social media
more frequently in terms of both the ‘affection and liking’
and ‘willingness to learn’ sub-scales.
As seen in Table 9, on the basis of the ‘establishing
relationship between media and geography’ variable, it was
found that, between the relationship statuses of the sample,
there was a statistically significant difference in the mean
scores obtained from the ‘affection & liking’ and

‘willingness to learn’ sub-scales of the Attitude Scale. With
the ANOVA and Scheffe tests, it was observed that the
students who established or those who sometimes
established relationships between media and geography had
more positive attitudes towards the geography course than
the students who failed to establish a relationship between
media and geography in terms of the ‘affection and liking’
sub-scale, while, in terms of the ‘willingness to learn’
sub-scale, the students who established relationships
between media and geography had more positive attitudes
towards the geography course than the students who
sometimes established a relationship and those who failed to
establish a relationship. Moreover, the students who
sometimes established relationships had more positive
attitudes towards the geography course than the students who
failed to establish a relationship.
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As seen in Table 10, on the basis of the ‘playing
orienteering game’ variable, it was ascertained that, between
the orienteering statuses of the sample, there was a
statistically significant difference in the mean scores
obtained from the ‘affection and liking’ and ‘willingness to
learn’ sub-scales of the Attitude Scale. As a consequence of
the ANOVA and Scheffe tests, it was discerned that, in terms
of both the ‘affection and liking’ and ‘willingness to learn’
sub-scales, the students who played the orienteering game
had more positive attitudes towards the geography course
than the students who did not play the orienteering game.
Furthermore, the students who sometimes played the
orienteering game had more positive attitudes towards the
geography course than the students who did not play the
orienteering game at all.
As seen in Table 11, on the basis of the ‘teacher's use of
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student-centered active teaching’ variable, it was found that,
between the satisfaction statuses of the sample, there was a
statistically significant difference in the mean scores
obtained from the ‘affection and liking’ and ‘willingness to
learn’ sub-scales of the Attitude Scale. Along with the
ANOVA and Scheffe tests, it was discerned that, in terms of
both the ‘affection and liking’ and ‘willingness to learn’
sub-scales, the students who responded positively to the
teacher's use of student-centered active teaching in the
course had more positive attitudes towards the geography
course than the students who did otherwise. Moreover, the
students who were partially satisfied with the teacher's use of
student-centered active teaching in the course had more
positive attitudes towards the geography course than the
students who were not satisfied at all with the teacher's use of
student-centered active teaching in the course.

Table 10. Statistics for the analysis of the sample on the basis of the ‘playing orienteering game’ variable
Sub-scale

Orienteering

N

Mean

SD

Yes

287

35.03

6.90

No

134

32.77

7.32

Sometimes

478

34.62

6.80

Total

899

34.47

6.94

Yes

287

20.64

5.96

No

134

18.11

6.05

Sometimes

478

19.79

5.76

Total

899

19.81

5.91

Affection and Liking

Willingness to Learn

F

p

Post Hoc (LSD)

5.091

0.006*

E-H,H-K

8.431

0.000*

E-H,H-K

*p<0.05
Table 11. Statistics for the analysis of the sample on the basis of the ‘teacher's use of student-centered active teaching’ variable
Teacher's
use
of
student-centered active teaching

Sub-scale

N

Mean

SD

Yes

583

36.08

6.29

No

79

28.72

7.81

Sometimes

237

32.44

6.64

Total

899

34.47

6.94

Yes

583

21.17

5.37

No

79

15.59

6.78

Sometimes

237

17.87

5.70

Total

899

19.81

5.91

Affection and Liking

Willingness to Learn

F

p

Post Hoc (LSD)

59.846

0.000*

E-H,E-K,H-K

53.863

0.000*

E-H,E-K,H-K

*p<0.05
Table 12.

Total

Statistics for the analysis of the results obtained from the overall Attitude Scale in relation to the sample
N

Minimum

Maximum

Mean

Std. Deviation

899

15.00

75.00

54.29

11.77
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students had more positive attitudes towards the geography
course than the 10th grade students in terms of the ‘affection
and liking’ sub-scale, while, in terms of the ‘willingness to
learn’ sub-scale, the 10th grade students had more positive
attitudes towards the geography course than the 9th and 12th
grade students. Moreover, the 11th grade students had more
positive attitudes towards the geography course than the 9th
4. Discussion
grade students. At this juncture, the number of school hours
First of all, in this study, it was identified that, on the basis devoted to the geography course at each class year attended
of the ‘gender’ variable, there was no statistically significant by secondary school students and the attitudes and behaviors
difference in the mean scores obtained from the ‘affection of teachers lecturing in each class year is likely to have
and liking’ and ‘willingness to learn’ sub-scales of the effects on students’ attitudes. In the study by Tülümen [28],
Attitude Scale. This finding was also in line with previous it was ascertained that class year was a significant variable
studies conducted on the topic [19-23]. This finding is of affecting secondary school students’ attitudes towards the
importance as it demonstrates that gender has no significant geography course in terms of the ‘liking’ and ‘interest’
effect on students’ attitudes towards the geography course in sub-scales, while it was not a significant variable affecting
view of application of the same curriculum without any students’ attitude scores in terms of the ‘importance’ and
gender discrimination against certain secondary school ‘expectation’ sub-scales. Aydın et al. [19] demonstrated that
students. In this respect, it may be asserted that female and there was a statistically significant difference in attitudes
male students developed analogous attitudes towards the towards the geography course between 9th grade and 10th
geography course. Göcen [24] and Kaba [25] reported that grade students. Sözen [26] found that 3rd and 4th year
students’ attitudes towards the geography course differed undergraduate students had more positive attitudes towards
significantly on the basis of students’ gender. In the study by the geography course than 1st and 2nd year undergraduate
Sözen [26], it was stated indicating that female students had students.
more positive attitudes towards the geography course than
Additionally, in this study, it was discerned that, on the
male students did. Şimşek [27] argued that, on the basis of basis of the ‘school type’ variable, there was a statistically
the gender variable, there was a statistically significant significant difference in the mean scores obtained from both
difference in the mean scores obtained by prospective social sub-scales of the Attitude Scale. It was ascertained that the
studies teachers from the overall scale and the ‘affection and Science High School students had less positive attitudes
liking’ sub-scale, whereas there was no statistically toward the geography course than the students of other
significant difference in the mean scores obtained from the school types in terms of the ‘affection and liking’ sub-scale,
‘finding the course necessary’ sub-scale. Tülümen [28] while the Social Science High School students had more
suggested that, on the basis of the gender variable, there was positive attitudes towards the geography course than the
no statistically significant difference in the mean scores students of other school types in terms of the ‘willingness to
obtained from the ‘liking’ and ‘interest’ sub-scales, whilst learn’ sub-scale. As the number of school hours devoted to
female students had more positive attitudes in the light of the geography course is smaller at Science High Schools, the
scores obtained from the ‘importance’ and ‘expectation’ attitude of Science High School students towards the
geography course is likely to be less positive. Previous
sub-scales.
Second of all, in this study, it was found that, on the basis studies have shown that school type affects attitudes towards
of the ‘age’ variable, there was a statistically significant the geography course [25, 28]. In the study by Sözen [26],
difference in the mean scores obtained from the ‘affection there was no statistically significant difference in students’
and liking’ and ‘willingness to learn’ sub-scales of the attitude scores on the basis of class year; however, the
Attitude Scale. The increase in the secondary school students’ attitude scores of Anatolian High School graduates were
willingness to learn topics of geography as they grew older higher. In previous studies, it was stated that the geography
was a crucial finding of this study. On the other hand, in the course was lectured under cultural courses at Vocational
study performed by Şimşek [27] on 4th year undergraduate High Schools, and students attached less importance to this
students enrolled at social studies teaching departments of course than they attached to their vocational courses [29, 30].
different faculties of education across Turkey, there was no Thus, at certain types of high school, less importance is
statistically significant difference in the students’ attitudes attributed to the geography course. At all types of high
towards the geography course on the basis of the age school, the geography course is lectured through the same
curriculum. However, as students of Anatolian and Science
variable.
Third of all, in this study, it was found that, on the basis of High Schools prefer to pay more attention to quantitative
the ‘class year’ variable, there was a statistically significant courses, and as the effect of the geography course on the
difference in the mean scores obtained from the ‘affection success of such students in the higher education entrance
and liking’ and ‘willingness to learn’ sub-scales of the exam is relatively small, these students are likely to be less
Attitude Scale. It was discerned that the 9th and 12th grade interested in the geography course.
It was found that the mean score obtained by the sample
from the overall Attitude toward Geography Course Scale
was 54.29±11.77 points. The students’ overall attitude
towards the geography course was moderately positive.
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Moreover, in this study, it was ascertained that, on the
basis of the ‘participation in geography field trips’ variable,
there was a statistically significant difference in the mean
scores obtained from the ‘willingness to learn’ sub-scale of
the Attitude Scale, whereas there was no statistically
significant difference in the mean scores obtained from the
‘affection and liking’ sub-scale. It was observed that the
students participating in geography field trips six times or
more had more positive attitudes towards the geography
course than the students participating in geography field trips
never, once or twice and 3-5 times. It was discerned that, as
the frequency of participation in geography field trips went
up during the geography course, the participants’ attitudes
towards the geography course became more positive.
Krakowka [31] suggested that participation in geography
field trips enabled students to acquire significant learning
experiences. Reinforcing geographic knowledge and skills
with real-life experience is of great importance to geography
instruction and ensures that the learning of students becomes
more permanent. Fuller et al. [32] highlighted that field and
open space activities had positive effects on instruction of the
geography course. Presenting real-life experiences and
acquiring first-hand data were deemed crucial in the
framework of field works, as well as providing students with
different perspectives and diverse skills. Shakil et al. [33]
underlined that educational field trips empowered students to
cope with learning problems, provided students with
practice-oriented activities and made the learning process
even more interesting for students. In the study by Aslan [34],
it was put forward that field trips tempted student
participants to learn by doing and living in natural
environments and comprehend the difference between theory
and practice.
Furthermore, in this study, it was discerned that, on the
basis of the ‘family's attitude to you’ variable, there was a
statistically significant difference in the mean scores
obtained from both sub-scales of the Attitude Scale. It was
ascertained that the students with democratic parents had
more positive attitudes towards the geography course than
the students with authoritarian parents in terms of the
‘affection and liking’ sub-scale, while the students, again,
with democratic parents had more positive attitudes towards
the geography course than the students with protectionist
parents in terms of the ‘willingness to learn’ sub-scale.
Attitudes are not natural characteristics owned by human
beings as of birth. They are developed later. The family
setting which is most suitable to the psycho-social
development of youngsters and children is a place that is
dominated by love and respect in which a democratic
relationship between the parents and the child prevails [35].
What is more, in this study, it was found that, on the basis
of the ‘establishing relationship between geography and
daily life’ variable, there was a statistically significant
difference in the mean scores obtained from both sub-scales
of the Attitude Scale. It was observed that the students who
established relationships between geography and daily life
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had more positive attitudes towards the geography course
than the students who failed to establish such a relationship
or those who sometimes established relationships between
geography and daily life in terms of both the ‘affection and
liking’ and ‘willingness to learn’ sub-scales. Besides, it was
discerned that the students who sometimes established
relationships between geography and daily life had more
positive attitudes towards the geography course than the
students who failed to establish a relationship. In studies
performed in Turkey, it was asserted that, as geography is a
land-based course, it is not possible to provide students with
sufficient information on the importance of geography and
its use in daily life [36, 37]. Studies have stressed the
importance of demonstrating the relationship of information
and courses offered at the school setting with daily life. This
is due to the fact that relating lessons learnt in the geography
course to daily life and using them in daily life will
encourage students to like the course better and be more
interested in the course, and it will help them be more
successful in this course [38-42].
It was also ascertained in this study that, on the basis of the
‘use of social media’ variable, there was a statistically
significant difference in the mean scores obtained from both
sub-scales of the Attitude Scale. It was discerned that the
students who used social media infrequently had more
positive attitudes towards the geography course than the
students who used social media more frequently in terms of
both sub-scales. The participants who use the internet and
social media infrequently are likely to be more active in their
social lives, and thus, they may have more opportunities to
perceive the geographic landscape. In the study by Çetin et al.
[43], of all participants responding to the question “Do you
ever examine data posted by social media sites which share
information on geography?”, 78% said ‘yes’, 10% said
‘partially’ and 2% said ‘no’. The use of social media and
technology may enable students to gain awareness on
geography as it is the case for every other field.
Additionally, it was found that, on the basis of the
‘establishing relationship between media and geography’
variable, there was a statistically significant difference in the
mean scores obtained from both sub-scales of the Attitude
Scale. The students who established or those who sometimes
established relationships between media and geography had
more positive attitudes towards the geography course than
the students who failed to establish a relationship between
media and geography in terms of the ‘affection and liking’
sub-scale, while, in terms of the ‘willingness to learn’
sub-scale, the students who established a relationship
between media and geography had more positive attitudes
towards the geography course than the students who
sometimes established such a relationship and those who
failed to establish a relationship. Moreover, the students who
sometimes established relationships had more positive
attitudes towards the geography course than the students who
failed to establish a relationship. The students who were
capable of establishing a relationship between media and
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geography had much more positive attitudes towards the
geography course. It was ascertained that secondary school
students who were able to relate films, TV series, news and
game shows to geography had more positive attitudes
towards the geography course. Hence, this finding is of
importance as it demonstrates that students will be capable of
reviewing geography through a geographic perspective also
in the media.
In this study, it was also ascertained that, on the basis of
the ‘playing orienteering game’ variable, there was a
statistically significant difference in the mean scores
obtained from both sub-scales of the Attitude Scale. It was
discerned that, in terms of both sub-scales, the students who
played the orienteering game had more positive attitudes
towards the geography course than the students who did not
play the orienteering game. Furthermore, the students who
sometimes played the orienteering game had more positive
attitudes towards the geography course than the students who
did not play the orienteering game. Orienteering is a game
which requires the players to reach the target on the field as
soon as possible based on a given map and find directions
systematically in nature. It is a sports activity in which
competitors race against time so as to find out targets, which
are previously concealed in a forestland or in a region inside
the city, as soon as possible with the help of a map. It is also
included in ecotourism activities such as paragliding, rafting,
equestrianism and paintball. With the help of this game,
students are able to perceive the geographical landscape
better. In this respect, it was found that the secondary school
students who played the orienteering game had more positive
attitudes towards the geography course.
Finally, this study found that, on the basis of the ‘teacher's
use of student-centered active teaching’ variable, there was a
statistically significant difference in the mean scores
obtained from both sub-scales of the Attitude Scale. In terms
of both sub-scales, the students who responded positively
had more positive attitudes towards the geography course
than the students who did otherwise. Moreover, the students
who were partially satisfied with the method had more
positive attitudes towards the geography course than the
students who were not satisfied at all with the method.
Secondary school students’ attitudes towards the geography
course differ on the basis of the methods implemented in the
course. If geography teachers use interactive and
student-oriented methods in the geography course, it is likely
that students will have more positive attitudes towards the
course. Demirkan and Saraçoğlu [44] also noted that teachers
typically resorted to the direct instruction technique, a
conventional method, in the teaching process.
Geography as a science necessitates the heavy use of
technology. Contemporary instruction methods and
techniques employed by the teacher throughout the course
affect students’ approaches toward the course positively and
raise their interest in the course. Hence, students’ attitudes
toward courses are transformed in the positive direction. It
was ascertained that well-planned field activities and trips

[31], cooperative learning [45], the 5E model [46],
geography course supported with science-fiction films [47],
the use of interactive infographics in education [48], methods
and techniques relying on brain-based learning theory [5]
and teaching and instruction carried out via the method of
trip and observation [49] were more effective than
conventional methods.
In the research, the mean score obtained by the secondary
school students from the overall Attitude toward the
Geography Course Scale was 54.29 points. The maximum
score which can be obtained from the scale is 75 points. Thus,
this mean score indicated that the sample had a positive
attitude toward the geography course. Moreover, it was
found that the secondary school students had positive
attitudes toward the geography course [28, 50]. Studies
performed on undergraduate students also had findings in a
similar vein [51, 52]. Students who have positive attitudes
toward the school or a course become more successful in the
course, whereas students who have negative attitudes
become less successful [16]. Furthermore, in the study by
Jana and Patra [23], it was set forth that there was a highly
positive correlation between attitude toward geography and
success in geography. Only if students have geography
teachers who enjoy their profession fully and perform their
profession flawlessly, they will find geography interesting in
the classroom setting and demonstrate positive attitudes
towards the geography course.

5. Conclusions and Recommendations
In conclusion, it was found that, in general, the secondary
school students had moderately positive attitudes towards the
geography course. It may be asserted that the female and
male students developed similar attitudes towards the
geography course. In addition to this, in this study, it was
found that participation in geography trips positively
affected the desire to learn. Moreover, it was observed that
the students who established a relationship between
geography and daily life had a more positive attitude towards
the geography course. The students who could establish a
relationship between media and geography also showed a
much more positive attitude towards the geography course. It
was determined that the secondary school students who
could associate movies, TV series, news and game shows
with geography had more positive attitudes towards the
geography course. Moreover, the student-centered active
teaching method of teachers developed a positive attitude
towards the geography course. For the geography course to
accomplish its goals, it is essential that students develop a
positive attitude toward it. In this respect, teachers should
begin with urging students to comprehend the necessity and
importance of the geography course. Students who realize
how and where lessons to be learnt will be used in daily life
and those who are aware of the importance of lessons to be
learnt may be expected to develop positive attitudes toward
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the course. The factors that affect students’ attitudes in the
geography course should be considered. Students should be
encouraged to comprehend the necessity of learning
geography. Lecturing the course categorically in the field if
deemed necessary is likely to entice students to adopt
positive attitudes toward it. Encouraging students to
participate in the course actively, creating learning settings
well-aligned with the changing Geography Curriculum,
using highly diverse instruction materials and
student-oriented instruction methods in the course and
promoting students’ geographical awareness may help
students develop positive attitudes toward the geography
course.
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