Universal Journal of Educational Research 8(6): 2455-2463, 2020
DOI: 10.13189/ujer.2020.080629

http://www.hrpub.org

Teachers' and Students' Perceptions on Blended
Learning in Tertiary English Language Courses:
A Match?
Angkana Tongpoon-Patanasorn1,*, Cynthia White2
1

Faculty of Humanities and Social Sciences, Khon Kean University, Thailand
College of Humanities and Social Sciences, Massey University, New Zealand

2

Received March 11, 2020; Revised April 11, 2020; Accepted April 27, 2020

Copyright ©2020 by authors, all rights reserved. The authors agree that this article will remain open access under the
terms of the Creative Commons Attribution License 4.0 International License.

Abstract

Although blended learning has long been
recognized in the field of English language teaching, it is
often claimed that it has not reached its optimal level of
effectiveness in this area. This study aims to examine
teachers’ and students’ perceptions of the design of
blended learning in English language courses. The study
participants consisted of five English teachers, each of
whom had over a year of experience in teaching blended
learning courses, and thirty-six students majoring in
English. The data were collected using semi-structured
interviews with teacher participants and focus group
interviews with student participants. The interviews were
conducted using both face-to-face and phone
conversations; each interview lasted about one hour. The
focus group interviews were conducted with four to five
student participants at a time, and each interview lasted
about one hour. Conversations with both the teacher and
student participants were conducted in their first language
to allow for greater insight. The data from the interviews
were transcribed and coded using Atlast.ti, and they were
then analyzed using content analysis. To validate the
results, the emergent themes were reviewed by the
participants. The results revealed that both teachers and
students were ready for this new form of language
teaching. What is needed is teachers’ professional training
on how to design blended learning courses beyond the
course management system level and how to raise and
maintain students’ motivation for online learning.
Unsurprisingly, teachers are viewed as the main agents in
enabling successful English language learning.
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1. Introduction
Due to technological disruptions, higher education
professionals have been required and encouraged to
provide a learning environment that better meets the new
way students are learning and to demonstrate the
effectiveness of such a program. The new teaching and
learning paradigm and environment must be able to
engage learners to enhance students’ abilities to attain
higher levels of learning and thinking [1-3]. The current
suggested practice within higher education is blended, or
hybrid, learning [4]. Blended learning, which is one form
of flipped classroom, is also referred as the “new normal
model” [5, p.167], the “new normal” [6, p.207], or the
“new normal with emerging technologies” [7, p.1] in the
delivery of higher education courses. It is believed to be
the future of education [9].
Blended learning is a form of personalized learning,
which involves the integration of online learning and faceto-face instruction [10] with “reduced in-class seat time
for students” [11, p.1]. Previous studies [8,12-21] have
examined the role of blended learning in a wide range of
contexts, from K-12 to tertiary-level education. They have
similarly reported that blended learning was effective in
enhancing students’ access to successful learning and that
students had positive perceptions of learning through
blended learning. Blended learning provides constructive
learning experiences and contains elements that may not
be found in traditional, or face-to-face, instruction, and
that can foster higher levels of learning [22].
Despite positive evidence concerning the effectiveness
of blended learning, some scholars state that it has not yet
reached its full potential in enhancing learners’
achievement and learning experiences [23, 24]. This
failure can be attributed to teachers’ resistance [25] and
inadequate professional training [26].
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In the context of Thailand, blended learning has been
widely used in higher education. However, most studies
have been conducted to develop blended learning courses
and examine its effectiveness. For example,
Sriprasertpapap [27] developed an online learning model
for students, teachers, and employees. Five elements vital
for the development of blended learning courses included
creativity, Learning Management System (LMS),
instruction media, interaction, and evaluations.
Tananuraksakul [28] found that blended learning could
motivate learners to learn English and enhance positive
attitudes towards learning English as a foreign language.
However, a study by Thomas[29] found that there was an
association between blended learning and learners’
academic outcomes, even though it was rather weak.
To the best of our knowledge, only one study, which
was conducted by Woods, Baker, and Hopper[30] has
examined teachers’ practices in a blended environment. In
Thailand, Simasathianaophon [31] examined teachers’ and
students’ perspectives on the benefits and challenges of
blended learning. However, he did not specifically
examine teachers’ and students’ perspectives on English
language learning Moreover, previous studies have rarely
examined the actual practices used by teachers in blended
learning; instead, they seem to focus on teachers’
perceptions of specially designed courses. Teachers are
the main agent who provides learning experiences that
ensure learners’ academic achievements. In addition,
understanding students’ perceptions on the role of blended
learning in the development of English skills will provide
better insight into how blended learning is viewed by the
user. Greater insight into how teachers design and develop
blended learning in English classrooms and how blended
learning should be delivered will provide better
understanding and methods to enhance the effectiveness
of blended learning in English language teaching.
Therefore, the main research questions for this study are
as follows:
1. How do English language teachers design and
develop blended learning?
2. What are teachers’ and students’ attitudes toward
blended learning in English classes?
Blended Learning
Blended learning is a combination of two modes of
teaching: distance learning and face-to-face instruction
[32]. Blended learning provides learners with the
opportunity for personalized learning, allowing them to
learn at their own pace in a chosen place and at a chosen
time. It is well documented that blended learning leads to
more positive learning experiences and higher learning
outcomes [33,34]. It can also enhance teaching
pedagogies and student engagement [35,36]. Teachers
play important roles in the success of blended learning [37]
due to the fact that they are the main practitioners

designing, developing,
learning courses.

and

implementing

blended

2. Materials and Methods
This study adopted a qualitative approach to understand
how teachers design and develop blended learning
approaches in English courses, how teachers and students
perceive the effectiveness of blended learning, how
teachers actually implement blended learning in English
classes, and how students view the role of blended
learning.
2.1. Participants
The participants consisted of five English language
teachers (three males and two females) who were selected
purposively because they each had at least one year of
experience in using blended learning in English language
courses, and 36 second-year English majors (six males
and 30 females) enrolled in one university located in the
northeast region Thailand. Teachers and students were
asked to volunteer for the study personally. Only those
who agreed to participate were contacted for interviews.
2.2. Materials
Semi-structured interviews with teachers were designed
to elicit how the blended learning approach was used in
their teaching practices, how they integrated technology or
online learning into learning and teaching, what
technology they used in their classes, how feedback was
given to students, and what challenges they had faced.
Focus group interviews with students were used to
examine their experiences of blended learning, what
challenges they faced in blended learning classes, and
how blended learning should be designed and delivered
for optimal learning outcomes. During the interview, the
term “blended learning” was used minimally since some
teachers and all students were not familiar with the term.
The words “technology,” “online learning,” or “eLearning” which were more familiar to the teacher and
student participants were used when referring to blended
learning. The following are the interview questions for the
teacher and student participants.
Interview questions for teachers
Aim: To elicit perceptions and current practices on
blended learning in English language teaching (ELT).
1. Do you use technology/online learning/e-Learning in
your English language teaching? If yes, in what
course(s)? How do you design your courses to
integrate technology/online learning/e-Learning in
English language teaching?
2. How do you think technology/online learning/ eLearning benefit students’ English language learning?
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3.
4.
5.
6.

How should technology/ online learning/ e-Learning
be integrated into English language teaching?
What types of language activities should be put/not
put online?
How do you provide input/ opportunity for language
production/ feedback to students in online learning?
What challenges did you face when integrating
technology/ online learning into your courses?

Focus group interview questions for students
Aim: To elicit students’ opinions on the use of blended
learning in ELT.
1. Have you taken English language courses that
integrated online learning/e-Learning? What were
they? What learning and language activities were
you required doing in those courses? What do you
think about the courses? Explain your experience
learning in such courses.
2. What do you think about the use of
technology/online learning/ e-learning in English
classes?
3. How do you think technology/online learning/eLearning should be used in ELT to best improve your
English?
4. What types of language activities should be put/not
put online?
5. How do you think input/opportunity for language
production/ feedback should be delivered to students?
2.3. Data Collection
Potential teacher participants were contacted
individually, and only those who agreed to participate in
the study were interviewed. The interviews were
conducted using both face-to-face and phone
conversations; each interview lasted about one hour. The
focus group interviews were conducted with four to five
student participants at a time, and each interview lasted
about one hour. Conversations with both the teacher and
student participants were conducted in their first language
to allow better insight into issues and recorded with the
participants’ permission. Careful notes were also taken
during the interviews. Since the term “blended learning”
might not have been understood well by both teachers and
students, different terms that were more familiar to the
participants, such as “e-learning,” “using technology in
classroom learning and teaching,” and “online learning”
were used to refer to blended learning.
2.4. Data Analysis
The data from the interviews were analyzed using
content analysis. The interviews were transcribed and
coded using Atlast.ti. Similar ideas were grouped together
and categorized, and a theme/title was given to each
category. The participants were asked to review these
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themes that emerged to validate the findings [38].

3. Results
3.1. Teachers’ Actual Blended Learning Practices and
Students’ Experiences with Blended Learning in
English Language Learning
The five teacher participants reported that they
employed blended learning in different English courses,
which included classes on pronunciation, note-taking,
reading, and speaking. In the pronunciation class, blended
learning was integrated by requiring students to
participate in pronunciation activities online, including
checking the pronunciation of words and sentences via
assistive tools, for example, Apple’s Siri, recording their
pronunciations and submitting them online. In the reading
class, students were required to download online reading
materials and prepare for in-class discussions via Google
Classroom. In the speaking class, students were asked to
participate in paired speaking activities and upload their
video clips to Google Classroom. In the note-taking class,
all class materials were uploaded to Google Classroom
since the teacher aimed to achieve a paperless class.
Activities conducted via blended learning included
checking class attendance, making class announcements,
providing links to video clips that students needed to take
notes on, vocabulary logs (i.e., after watching a clip,
students selected ten unknown words for their vocabulary
logs). All five teachers used Google Classroom for online
learning, and they all reported having received no training
on blended learning. Their integration of blended learning
was based on individual interests and views on how to
make learning more successful and manageable.
Students reported positive experiences with regards to
learning online. The students mentioned that learning
online, e.g., through Google Classroom, made learning
more accessible: they could access class materials at any
time; they did not need to go to school to learn; they were
able to study, download class materials, and hand in their
assignments from coffee shops, dormitories, and even rice
fields. Google Classroom stored their assignments and
homework, thus they could keep track of their work,
making them confident that none of their work had been
lost. Through online learning, they were able to review
class materials more conveniently, including handouts,
PowerPoint presentations and video clips of previous
lessons. Moreover, it was quite convenient for them to
send private messages to their teachers when they had
questions.
Student No. 2: I like studying online because I can
download the material and study it anytime. I know that it
is there. I will not lose my assignments, and I know that
the teacher will not lose them either.
Student No. 11: Online learning gives me freedom. I
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can choose when I want to study or when I want to stop.
When working on my assignment, I can take my time to
think carefully, and, when I am lazy, I just stop and
continue my work when I am ready.
Student No. 29: I can go back and review the materials
anytime, and, when I have questions, I can send a message
to ask the teacher.
3.2. Teachers’ and Students’ Views on Learning
Behaviors and Styles and Blended Learning
When asked about students’ learning behavior and
technology, it appears that the teacher participants
believed that learning online would help increase students’
learning autonomy, which is part of the required skillset
for the 21st century. The teacher participants felt that
technology seemed to fit well with students’ learning
behaviors and styles.
Teacher No. 1: Online learning and technology are
appropriate for students’ learning because mobile phones
are part of their lives. They are addicted to using mobile
phones. When using online learning, students are more
motivated, actually, are forced, to learn because they are
required to use mobile phones to do class activities, and
class materials appear on their mobile phone screens, so
they have to pay attention to them. The good thing is that
they cannot use their mobile phones to do other things
while working on class activities.
Teacher No. 2: Blended learning is appropriate for
modern language teaching and students in this disruptive
technology era. It is the right direction to go in.
Teacher No. 4: Online learning fits students’ interests
and learning behavior. Students are now more active
learners, and their motivation is high when learning online.
As mentioned earlier, students reported that learning,
downloading materials, and submitting assignments
online were convenient because they could access the
materials and submit assignments from anywhere at any
time. However, all students reported that they still wanted
to meet face-to-face with teachers in class.
Student No. 19: Technology provides students with
easy access to the course materials and submission of
assignments. However, I still prefer meeting with the
teacher in class because I feel I understand the materials
more. When in class, the teacher can explain things and
clarify difficult points for me.
Student No. 35: I think students our age are quite
familiar with using technology for learning, but I think we
still prefer being in the classroom, meeting with the
teacher and classmates, because I like it when the teacher

adds more techniques or new knowledge in class, such as
about grammatical points or even personal life
experiences that could not be found in the online lesson.
That makes me learn more.
Interestingly, one student (Student No. 4) mentioned
that “students today are different from students in the past.
We have short concentration spans. It is easy for us to get
distracted and go on other websites or applications, like
social media. So, the lesson should be well designed,
guidance should be provided at the beginning of the
lesson, and a summary of major points (e.g., mind map or
handouts) should also be provided.”
3.3. How Blended Learning Classes Were and Should
Be Designed for Teaching English Effectively
For the design of blended learning, it was mainly
integrated in English courses as a course management tool
for teachers and students to upload and access course
materials, to give and submit assignments, and to give and
receive feedback. Main learning activities were conducted
through face-to-face classroom instruction. The
participating teachers felt that advanced technology and
more rapid and stable internet service have made blended
learning more successful. It was particularly helpful for
classroom management, making it more convenient for
teachers and students to post and access course materials
online, assign and submit assignments, and give and
receive feedback. Blended learning tools, such as Google
Classroom, can store assignments and feedback, allowing
students to revisit the material many times throughout the
semester.
The teacher participants also mentioned that to teach
English successfully, it is vital to incorporate English
language learning theories into the design of blended
learning courses. Blended learning should be designed to
provide input (i.e., language samples) in the form of
classroom materials, such as reading material, video clips,
texts with audio, interactions with native speakers, and so
forth, thus providing the opportunity to learn both
explicitly and implicitly as well as for learners to have
more practice and produce more output (language
production). Since most teachers saw blended learning as
a course management system, it seemed to be very
challenging to design blended learning courses that would
enhance learners’ English abilities. The last vital element
for the design of blended learning was the provision of
guidelines for learners on how to effectively participate in
online activities. (Table 1)

Universal Journal of Educational Research 8(6): 2455-2463, 2020

2459

Table 1. Goals in the design of blended English learning classes
Teacher
•
•

•

Course management system
Incorporation of English language learning theories:
input, learn implicitly and explicitly, practice, and
language output (production)
Provision of effective guidelines

Student
•
•
•
•

Teacher No. 2: Technology can provide more content to
students. It makes content more accessible for students.
For successful language learning, I think language
classrooms in a blended learning form should still provide
the same learning ingredients that traditional classrooms
can provide, such as actual language production with the
teacher and peers. Blended learning is just the change of a
learning mode from actual classroom to virtual classroom.
Teach No. 5: I think even though students are quite
familiar with online learning, they must be given
guidelines to help them take part in online learning
activities successfully, or they will easily get lost.
Based on their experiences with blended learning, the
students felt that their English could be enhanced via the
provision of more and various language activities related
to classroom objectives and materials, such as language
games, online vocabulary activities, opportunities to
interact and speak with native speakers and peers, and
interactive reading activities. Video clips should be held
to an appropriate length, i.e., they should be relatively
short so that students can maintain their concentration.
Other activities, such as steaming or live chats through
such applications as Zoom or Google Hangouts Meet,
would make learning more interesting and successful in
terms of practicing the language. Also, it would be very
beneficial for learners if classroom lectures could be
filmed and uploaded online. Interestingly, the student
participants also mentioned that language activities, such
as vocabulary games, grammar exercises, and English
learning techniques that may or may not related to course
objectives or materials, and language tools, such as online
dictionaries, grammar checkers, and paraphrasing services,
should be provided. Clear guidelines and guidance should
be provided to learners for successful learning.
Surprisingly, all students reported that they were not ready
for full online English courses. They still needed
assistance from teachers in reviewing and wrapping up
main points in order to obtain a higher level of
understanding and more classroom practice to enhance
their language abilities. A ratio of approximately 30 - 40
online activities to face-to-face classroom meetings would
make learning English effective for them.
Student No. 1: I think online learning is good because I
can manage my own learning, but I still want to be in
class meetings with the teacher. In class, I can learn
different English language learning techniques from the

Provision of clear guidelines
Provision of various language activities related or not related to the
course objective
Appropriate length of texts
Use of other media to create a better learning environment

teacher, and, most importantly, I liked to learn about the
personal experiences the teacher shared in class.
3.4. Perceptions of Teachers’ Feedback
All teachers reported giving feedback online via the
feedback function provided by Google Classroom.
Feedback took the form of both scores and comments. All
teachers mentioned that Google Classroom provided
teachers with time flexibility when providing feedback.
They were allowed more time to mark and give comments
on students’ work, and they could provide better feedback
and comments. In class, time constraints did not allow
them to provide detailed feedback to students. One teacher
mentioned that he/she gave two different forms of
feedback. When students submitted their work, the teacher
would first provide short, spontaneous responses to the
submissions, such as good, very good, and thank you, and
then later provide scores or more extensive comments on
the same work. However, one teacher mentioned that
feedback was also dependent upon the nature of the task.
For some tasks, such as writing, face-to-face feedback
may be more effective because the teacher can then
provide more complex explanations and offer students the
opportunity to ask further questions and discuss unclear
points.
The student participants reported receiving both forms
of feedback (i.e., scores and comments). All students were
satisfied with online feedback because they could
repeatedly visit Google Classroom to review comments
and feedback at their own convenience. However, they
still believed that it was more useful when the teacher
provided comments and feedback in the physical
classroom. Interestingly, a few students mentioned that
they preferred online comments and feedback to face-toface comments because it allowed them sufficient time to
react to negative comments appropriately. In one student
participant’s own words, “I prefer online feedback and
comments because sometimes in class when the teacher
gave comments, I was shocked and felt embarrassed. I had
been working on the assignments and projects for many
days and weeks, so even minor negative points could
break my heart. So, I prefer online feedback because I
could secretly study the comments, and they were always
there. I could review them anytime when I was ready”
(Student No. 19).
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3.5. Teachers’ and Students’ Challenges
The main challenges faced by the teacher participants
were a lack of understanding of how to design blended
learning properly to provide appropriate positive learning
experiences leading to greater language skills and how to
assess students appropriately in terms of English and
technology skills (the acquisition of technology skills was
a course objective). Additionally, it seemed that the
teachers still lacked the technology skills necessary to
deliver online learning activities successfully. Technicians
and consultants are needed for teachers to conduct online
learning successfully. Another challenge concerned the
greater workloads required for integrating technology into
language classrooms, i.e., teachers had to work harder in
terms of designing online courses, developing materials,
and providing feedback and comments. Finally, since
learners were able to learn at any time, it was challenging
for teachers to educate students about the etiquette
involved in sending enquiries or calling teachers,
particularly in terms of appropriate hours for such contact.
All the teachers agreed that this was a major challenge to
manage. On one hand, ignoring students’ messages or
calls may lower their motivation to learn. On the other
hand, teachers need to protect their privacy. (Table 2)
Teacher No. 2: To successfully improve one’s language
ability, one must be exposed to a large amount of input,
able to learn both explicitly and implicitly, and,
importantly, have opportunities to produce the language or
interact with other students or native speakers. It is
challenging to design blended learning to create an
appropriate environment for English development to occur.
Teacher No. 5: Teachers are required to work harder
and to give better and more elaborate feedback on
students’ work in a timely manner.
Teacher No. 3: Students often called me or sent me
messages at night or very late at night to ask for help with
how to do activities, what to do next, and sometimes just
wanted to know how I was doing. It was hard to refuse or
ignore them.
Regarding students’ perceptions, the first important
challenge students encountered in a blended learning
classroom was motivation. The student participants
mentioned that it took a high level of discipline, and was
very challenging, to motivate themselves to complete
activities online. When asked how they were persuaded to
learn online, they mentioned receiving credit for online
activities. Techniques such as selecting “Best Online
Student of the Week,” earning small gifts from teachers
due to good marks, and receiving certificates for
completing requirements may motivate students to learn
more. Moreover, activities should be well designed and
practical so that they can be applied in real life outside of
the classroom. Another challenge was internet
connections. Students need to have high-quality internet
connections to participate in blended learning, and such
connections may not be available everywhere.

Student No. 38: It was just hard to get online to do
activities. I sometimes delayed until it had to be done, but
I know I have to do it.
Student No. 9: Probably, we know that it is there. We
can go there anytime we want, so we can wait until we
really feel we need to do it.
Table 2. Challenges of blended learning
Teacher
•

•
•
•

Insufficient training on blended
learning principles (e.g., course
design and student evaluation)
Insufficient technology skills
Higher level of workload
Blended learning etiquettes

Student

•
•

Motivation
Internet
connection

4. Discussion
The findings showed that teacher participants mainly
used Google Classroom in their blended learning
classrooms. However, they used it largely as a course
management system. When blended learning was
implemented in classrooms, it was more often used as a
tool to help a teacher deliver course materials, assign
homework, and make announcements, and to assist
students with submitting and storing their homework.
Even though this practice may enable students to increase
self-regulation and learner autonomy levels [39], it seems
that blended learning has not been able to achieve its
optimal application in English language learning. This
failure may be due to the fact that all the teachers
interviewed in this study, and probably numerous teachers
around the world, lack professional training on blended
learning and the integration of English language learning
and teaching theories with blended learning [26]. Teachers
realize the important role of technology and blended
learning in language learning and teaching, but require
training that would help them to adopt blended learning in
English language teaching and assessment more
successfully.
None of the resistance on the part of teachers and
students reported in previous studies [25, 40-43] was
found in this study. It seems teachers and students were
ready for this new platform for learning. Teachers seemed
to believe that students were ready to take responsibility
for their learning. It appeared, however, that students,
even though they perceived the usefulness of online
learning and being able to manage to work both online
and face-to-face in classrooms, needed clear and detailed
guidance from teachers to work successfully in a blended
learning environment [44]. It cannot be assumed that
students are ready to work autonomously. Guidance is
vital for language learning to occur [45]. Guidance may
also help reduce inappropriate contact from students late
at night. Along the same vein, training on blended
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learning etiquette is needed, as etiquette is one of the
prominent generic items which should be factored into the
design of a successful blended course [44]. According to
François [44], etiquette concerning ethical behavior in
terms of online interactions, confidentiality, and privacy
must be addressed, and a “netiquette” agreement must be
planned and designed to ensure appropriate conduct on the
part of students.
Finally, motivation was found to be the most crucial
factor in blended courses. Even though they favored
blended courses, it appeared that motivating themselves to
study online was very challenging for students. It is
important to note that the finding of this study did not
support previous literature on motivation, suggesting that
students are more engaged and motivated in blended
learning [1-3,22,28]. Also, it seemed there was a
mismatch between teachers’ beliefs (i.e., students were
familiar with technology and motivated to learn online)
and students’ beliefs (i.e., students lacked self-discipline
and motivation to learn online). This issue should be taken
into consideration when conducting future blended
learning studies and designing blended learning courses.
According to François [44], teaching effectiveness
involves the appropriate design, planning, and delivery of
a blended course. These elements will help maintain
students’ motivation and ensure student satisfaction. To
design a successful blended course and maintain students’
motivation, the course should be designed with four major
characteristics in mind, namely attention, relevance,
confidence, and satisfaction (ARCS) [46]. The course
should be able to arouse and maintain students’ interest
and curiosity, or attention. Learners must perceive the
importance of learning and how it has value in their
personal lives. Learners must also believe that they are
able to achieve learning goals or increase their confidence.
Finally, learners’ satisfaction must be reinforced.

5. Conclusions
The main aims of this study were to examine teachers’
and students’ perceptions of the design of blended
learning and understand their views on how to achieve
successful blended English language courses. The results
showed that there was no resistance on the part of teachers
or students. Teachers and students were ready for this new
form of learning in English language classes. What is
lacking at this point is teacher training in designing
successful blended courses for language learning, going
beyond the use of blended learning as a course
management system, and sufficient student preparation to
engage successfully in blended learning. Motivation is
still a major concern for both teachers and students.
However, with more advanced technology, such as AI
(artificial intelligence), and better knowledge of blended
learning design in English language teaching, teachers
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will be able to design positive blended learning
experiences for students, who, in turn, will be able to
successfully improve their English language abilities.
Future studies should include students in the blended
learning development process to better fit students’ needs
and views on how they would learn best. This was an
exploratory study with a small number of participants.
Future studies should include more participants to confirm
its findings. Also, students from diverse language
backgrounds may have different learning styles and
behaviors. As a result, learners with different cultural
backgrounds should be included in future work.
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