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Abstract This study aimed to identify the symptoms
of anxiety among students with learning disabilities from
the perspective of their parents in Ajloun Governorate. To
achieve the objectives of the study, the researcher prepared
a questionnaire and distributed it to a sample of (76)
parents of students with learning disabilities randomly.
Statistical analysis showed that the levels of anxiety among
students with learning difficulties ranged between (1.72) to
(2.03) with an arithmetic mean of all fields of study. The
results showed no statistically significant differences at the
level of (α=0.05) in the level of symptoms of anxiety
among students with learning disabilities from the parents'
point of view in Ajloun Governorate. According to the
variables of grade, specifically third and fourth, and gender:
male are opposed to female. The study found out that there
is average anxiety among students with learning
disabilities from their parents' point of view regarding the
six areas of anxiety that were studied anaphorically, except
for two items in the domain of 'school rejection behaviour':
(Students had difficulty in understanding most lessons) and
(They feel comfortable staying at home) to a high degree,
which is evident that there is a relationship between anxiety
and learning difficulties. As well, this level of anxiety
among this group of students does not differ in terms of
gender or study grade.
Keywords
Anxiety Symptoms, Students with
Learning Disabilities, Parents, Ajloun Governorate

1. Introduction
Students' learning difficulties encounter is not new,
because, over the years, students with different languages
and cultures face difficulties in the learning process. The
category of people with learning disabilities among the
special education categories received a lot of attention, as it
represents almost half of the community of individuals

with special needs and is the most prevalent in schools [1, 2,
3] and that is why the Ministry of Education in Jordan, as
the environment of the current study, opened resource
rooms in schools to meet the needs of this category of
students. The student from the category of learning
disabilities attends regular schools and receives most of his
or her education in the regular grade for most grades, and
enrolls in Arabic language and mathematics grades in the
resource rooms.
In 1963, a conference was held to discuss the issues of
students with cognitive disabilities, and the concept of
"learning disabilities", initiated by [4]. This concept was
adopted and has undergone several developments and
changes and thus many definitions have emerged. After
returning to many of these definitions and rules [5, 6, 7, 8,
9]. The researchers found that there were elements in
common as follows:

The problem of students in this category arises due to
the defect in the central nervous system.

They have a weakness in receiving and processing
information.

They have difficulties in educational skills.

They have a discrepancy between mental ability
(degree of intelligence within the normal range) and
academic achievement.

Excluding other reasons (the existence of cultural or
economic deprivation).
Learning difficulties are divided as academic difficulties
consisting of reading, writing, mathematics, spelling, and
oral expression; developmental difficulties consisting of
attention disorders, cognition, remembering, thinking, and
language disorders [10, 6, 11].
Students with learning disabilities, if compared to
ordinary ones, are the most at-the-highest level of concern,
as [7, 12, 13] state that the research confirms high levels of
anxiety among students with learning disabilities compared
to ordinary ones. Symptoms of anxiety include feelings of
discomfort, panic attacks, neurological habits or physical

Universal Journal of Educational Research 8(6): 2276-2288, 2020

symptoms such as delusion of illness and physical harm.
And the anxiety symptoms also develop sleep and eating
disorders, increasing over time. The requirements of the
school and the pressure of the examinations increase
anxiety and even fear and panic among students with
learning disabilities, as well, they feel that there are events
in their lives outside their control, and when being exposed
to these events, they became afraid. Families and teachers
must be aware of these feelings of anxiety because they are
real.
Therefore, one of the reasons for the current study is that
it seeks to develop an instrument for measuring and
diagnosing the emotional aspects of anxiety in students
with learning difficulties. As many scales addressed the
academic aspect and their developmental difficulties,
neglecting the emotional one, this study tried to investigate
whether students in the third and fourth grades with
learning disabilities have high levels of anxiety and
whether this level varies according to the gender and grade
variables.
Various studies have dealt with the measurement and
diagnosis of academic and developmental learning
difficulties. While studies that dealt with measuring and
diagnosing the emotional aspect, especially the anxiety
aspect in students with learning disabilities, remain little
and humble, according to the researcher's knowledge. Thus,
this study tried to identify the levels of anxiety among
students with learning difficulties in The Jordanian
Province of Ajloun, depending on the gender and grade
variables. This is the most important possibility to include
the anxiety hub, considering it one of the criteria for
identifying students with learning disabilities in Jordan.

1.3. The Importance of the Study
Theoretical Importance: This importance comes from
the fact that the dependent variable of anxiety plays a key
role in academic success, especially among students with
learning disabilities. Anxiety constitutes an obstacle to
achieving academic and social success for them, and the
importance of this study comes from the fact that it
provides an instrument to identify indicators in each
dimension of anxiety in students with learning disabilities.
Practical Importance: The results of this study are
useful in guiding and assisting teachers and parents, and
decision-makers in planning and suggesting therapeutic
programs for anxiety among students with learning
disabilities. As well, it provides the basis for experimental
studies that offer and propose programs of early
intervention to raise the level of self-confidence in the
category of students with learning disabilities.
1.4. Procedural Definitions of Study Terms


1.1. The Objectives of the Study
The current study aimed at:
Identifying the most widespread dimensions of
anxiety among students with learning difficulties in
the third and fourth grades.
2. Acknowledging the differences in the levels of
anxiety between (male and female).
1.

1.2. The Study Questions
Specifically, the current study has tried to answer the
following questions:
1. What are the anxiety levels among students with
learning disabilities from their parents' point of view?
2. Do the levels of anxiety among those with learning
disabilities vary according to the student's grades (3rd
and 4th) from their parents' point of view?
3. Do the levels of anxiety among students with learning
difficulties vary according to the gender of the
students (male and female) from their parents' point of
view?
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Students with Learning Disabilities: They are
students who have a neurological disorder that affects
their ability to store, process and produce information,
and their ability to (developmental difficulties)
perception, remembering, paying attention, thinking,
and oral language. These effects are shown in the
academic difficulties of reading, writing, and
mathematics. It is stipulated that these difficulties
should not refer to the existence of cultural or
economic deprivation. These students are enrolled in
Arabic and mathematics grades from the school day
in the resource rooms in the schools of the Ministry of
Education in the Ajloun Governorate, in which they
were detected and diagnosed according to tests
accredited by the Ministry of Education.
Resource Room is an equipped grade attached to the
school that provides individual's educational services
that comply with the needs of each enrolling student
with learning disabilities.
Anxiety is an emotional condition accompanied by
fear, panic or stress and comes from the expectation of
a real external risk, being accompanied by several
physiological changes [14]. In the current study,
anxiety is the degree to which the student receives the
scale of anxiety used in this study.

1.5. The Theoretical Framework of the Study
That anxiety is part of the natural development of the
child. Anxiety and fear are legitimate when the child is
facing a scary animal, but they become an unacceptable
condition if the degree, duration, and repetition of anxiety
and fear increase so that they affect his or her social
interaction, development and performance. Anxiety is a
condition that outweighs normal fear, including mood,
thinking, behaviour, and psychosocial activity disorders.
The term Anxiety originally comes from "Angustia"
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which means the narrowness of getting enough oxygen
inside the thorax involuntarily. It is one of the most
common psychiatric disorders in the childhood and
adulthood stages, affecting 10% of those in the stage of
childhood. Anxiety's symptoms effect (8-11%) of students
of the stage of adolescence. [15].
Psychological anxiety is the most spread disorder among
the behavioural and emotional disorders as statistics show
that one person among four suffers from anxiety during his
or her lifetime. And that there are people who may suffer
from anxiety at any time during the year and their
percentage is about (10-17%) [15, 14]
Anxiety has multiple causes: genetics, general
psychological vulnerability, cultural pressures and the
environment, childhood and adolescence problems, painful
experiences of the past, stressful life situations, and
thinking about the future [15]. Anxiety is classified
according to clinical diagnostic criteria made by
(DSM-IV)classification as being reported in [14,16] to
panic disorder unaccompanied by claustrophobia, panic
disorder accompanied by widespread phobias, and
widespread phobias of places without having a history of
paranoia,
specific
phobias,
social
phobia,
obsessive-compulsive disorder, post-traumatic stress
disorder, and general anxiety disorder.
Many theories are explaining the anxiety; the school of
psychoanalysis attributes the anxiety to painful experiences
in the human's past. There is a relationship between anxiety
and "Id", "Ego", and "Superego". However, the authors of
the behavioural theory regarded anxiety as a learning
experience and they think the family is the first source of
this learning, followed by other social institutions. As for
the authors of the cognitive theory, anxiety is a result of
patterns of wrong and unadaptable thinking that can be
treated by replacing these patterns, which they call
cognitive reconstruction [14].

the task of reading, writing and calculating [18, 19, 6, 10, 7,
19, 15, 20].
The students with learning disabilities may be more
concerned than others as a result of the difficulty of their
psychological, educational and social compatibility
compared with their peers, the study curriculum, and
teaching methods which leads to the exacerbation of their
psychological condition and the occurrence of many
behavioural problems they have [21]. Patterns of
non-consensual behaviour shown by students with learning
disabilities include interrupting the speaker, unjustified
anxiety or stress, inattention or indifference and poor
self-control [22].
The learning difficulties of the students lead to a state of
stress and anxiety experienced during their studies as a
result of the difficulty of the subject, or the first way the
teacher deals with them, or their lack of understanding of
many of the terms of the study material. It affects their
relationship with family members and friends and their
academic achievements. And if they are left without
preventive or therapeutic intervention, they will suffer
from distress and stress, and thus, leave school and practice
anti-social behaviours [21].
Studies, conducted on students with learning disabilities
and examined their anxiety, varied. Studies such as [23, 24,
25, 26] did various studies aiming at comparing students
with learning disabilities with ordinary ones at levels of
anxiety. The results were that there were high levels of
anxiety among students with learning disabilities if being
compared to their normal peers. However, the study of [27]
showed that there are no statistically significant differences
between students with learning disabilities and normal
ones in terms of levels of anxiety.
Other studies such as [2, 15, 28] showed no statistically
significant differences in the levels of anxiety attributed to
the grade. The study of [15, 28] also indicated that there are
statistically significant differences in the severity of
anxiety disorder due to the gender variable that goes for the
1.6. The Relationship between Anxiety and Learning
benefit of females. However, the study [28] indicated that
Difficulties
there are statistically significant differences in some levels
Although not all children with learning disabilities suffer of anxiety in favour of males. On the contrary, the study of
from e-social problems, they are more likely than their [23, 2] indicated that there are no statistically significant
regular peers to face these problems, according to the differences in the severity of anxiety disorder attributed to
Marjan's study [17] which was applied to a sample of the gender variable.
Depending on what was presented, the researcher sees a
students with learning disabilities in the first year of
university. It is expected that students with learning relationship between learning difficulties and anxiety
disabilities if being compared to their normal peers suffer among some students. Accordingly, this study came to try
to provide an instrument to detect the levels of anxiety in
from statistically high rates of anxiety.
The acquisition of different academic skills is linked to this category of students. The researcher also believes that
the development of social behavioural abilities. Anxiety is what characterized this study is that it has achieved his
often associated with failure in academic achievement principle which involves parents, especially in diagnosis
which leads students with learning disabilities to decrease through the use of judgments or estimates of the parent in
their self-esteem. Likely, other studies see that one of the identifying the level of anxiety among students with
emotional and social characteristics of students with difficulties because of being more knowledgeable and able
learning disabilities is the feeling of lack of self-confidence, to determine the level of anxiety their children have than
causing the feeling of anxiety and tension when performing the external researchers.

Universal Journal of Educational Research 8(6): 2276-2288, 2020

2279

2. Method and Study Procedures



2.1. Study Limitations

The Study Community: - The current study community
shall be of all parents of students with learning disabilities
and the number is (332) students from the primary third
and fourth grades, enrolling in the resource rooms located
in the public schools of the Directorate of Education in
Ajloun province and distributed to (22) schools in the
directorate.
Study Sample: - The study sample consisted of (76)
parents of students with learning disabilities who enrolled
in the resource rooms. This sample represents the study
community, and the parents of students were selected from
those whose children have learning difficulties in (6)
schools (3 male schools and 3 female schools) during the
second semester of the study year of 2017 / 2018. It is
worth mentioning that the sample was selected deliberately.
And table 1 shows the distribution of the children of the
sample members of the parents according to the specific
variables of the students.

The results of the study are constrained by:

Academic Limit: The current study is limited to
determining the most widespread dimension of
anxiety dimensions among students with learning
difficulties in the third and fourth grades.

Spatial Limit: This study is limited to male and
female students with learning disabilities in the third
and fourth grades who enrolled in the resource rooms
in subsidiary schools to the Directorate of Education
of Ajloun Province.

Human Limit: This study was limited to (76) parents
of male and female students in the third and fourth
grades who enrolled in the resource rooms in public
schools, in the Directorate of Education of The
Province of Ajloun. These parents of male and female
students, with learning disabilities, were selected
deliberately.
Table 1.
No.

Time Limit: the second semester of the school year
(2017 - 2018).

Distribution of children of parents to schools and according to the gender and grade variables

The school's Name

1

King Nasser's Elementary School for Boys

2

Ezzedine Osma's School for Primary for Boys

3

Kofranga's Elementary School for Boys

4

Al-Amiriya High School for Girls

5

The Hashemite's Elementary School for Girls

6

Khadija Bint Khuwailed's Mixed Elementary School
The Total

The Grade

The Gender

The Number

%

Third Grade

Male

8

10.5

Fourth Grade

Male

6

7.9

Third Grade

Male

9

11.8

Fourth Grade

Male

6

7.9

Third Grade

Male

5

6.6

Fourth Grade

Male

5

6.6

Third Grade

Female

8

10.5

Fourth Grade

Female

6

7.9

Third Grade

Female

6

7.9

Fourth Grade

Female

7

9.2

Third Grade

Female

5

6.6

Fourth Grade

Female

5

6.6

76

100.0
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2.2. Study Instrument
To achieve the goal of the study, the researcher prepared
a scale of anxiety to be used in the current study. The scale
was prepared after looking at some studies and scales
related to the subject of the study, the most important
studies and scales are those of [2, 23, 15, 14]. And then, the
terms of the scale were formulated in its initial form
consisting of (46) items. These items were divided into six
dimensions: (6 items) for acute pressures; (9 items) for the
anxiety of separation; (6 items) for special concerns; (9
items) for the behaviour of the school's rejection; (10 items)
for general anxiety; and (6 items) for social anxiety. The
parent's answer to the items of the scale was built on his /
her estimate of the anxiety level that applies to his son or
daughter through the content of the item which complies
with the grading triangular scale (always, sometimes,
never).
2.3. Instrument Validity
The authenticity of the scale was verified in the method
of the valid content by displaying the scale in its initial
form to ten referees with special education expertise and
learning
difficulties,
educational
psychology,
psychological and educational guidance, measurement and
evaluation of various academic grades, asking them to
check the appropriateness and affiliation of the items for
each dimension of the scale and the validity of the scale of
what was set to be measured. And according to the referees'
notes, the linguistic formulation of some items was
modified, taking into consideration the items that obtained
a consent ratio of (80%) or more of the selected referees.
Thus, (6) items were deleted, and the scale became in its
final form consisting of (40) items distributed over six
dimensions (Look at appendix 1) as follows:
1. The severe pressures: the number of items is (6) and
the representation of items is (1-6)
2. Separation anxiety: the number of items is (7) and the
representation of items is (7-13)
3. Special concerns: the number of items is (5) and the
representation of items is (14-18)
4. Behaviour of the school rejection: and the number of
items is (8) and the representation of items is (19-26)
5. General concern: the number of items (9) and the
representation of items of (27-35)
6. Social anxiety: the number of items is (5) and the
representation of items is (36-40)
2.4. The Instrument Stability
To ensure the stability of the scale, the repetition method
was used, as it was applied to a sample of (20) students,
outside the study, who exemplify the primary third and
fourth grades. The correlation coefficient for the six
dimensions is between (0.66-0.78) and for the scale as a
whole (0.82) and this is acceptable for the study purposes.

The stability of internal consistency was calculated
using the Cronbach's Alpha equation for all areas of the
instrument, ranging from (0.78-0.76) to the overall scale
(0.86). This value is also sufficient to consider the
instrument fixed and is suitable for using in the current
study.
2.5. Correcting the Instrument
The scale shall be the final form of (40) items divided
into six dimensions, and the parent of the student answers
to each item should choose an alternative of the three
alternatives: - "always" and "given three degrees",
"sometimes" and given two degrees, and "never" and given
one degree. And accordingly, the highest score is (120),
expressing the presence of anxiety disorder at the highest
level within the student at the discretion of the parent. The
degree (40) expresses the presence of anxiety disorder at a
minimum, and the degree (80) expresses the presence of
anxiety disorder at the limit of the hypothetical average of
the anxiety scale, considering that the hypothetical average
of each item is (2).
2.6. The Design of the Study
This study relied on descriptive- approach design and
analysis of scientific research methods, namely:

Descriptive approach: To review the most important
literature related to symptoms of anxiety among
students with learning difficulties, and previous
studies to cover the theoretical aspect of the study.

Analytical approach: It was used to cover the applied
side of this study, through which its questions are
answered and its results are drawn based on the study
instrument.
The study included the following variables:
A) The independent variables:
1. Class (elementary third and fourth)
2. Gender (male and female)
B)

The dependent variables: symptoms of anxiety and
the extent of their prevalence among students with
learning difficulties and measured through the
response to the study instrument.

2.7. The Statistical Treatment
It presents extracting results and answering study
questions. The researcher used the following statistical
methods:
1. Frequencies and percentages of the sample population
distribution according to the variables.
2. The mean and standard deviations for answering the
first question.
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3.

Independent samples T-Test to answer the second and
third questions.

2.8. Study Procedures
The current study was carried out according to the
following steps:
First: The sample was selected from parents of students
with learning disabilities who enrolled in the resource
rooms in public schools in Ajloun province. The reason for
the selection of students from the third and fourth grades is
essentially selected by the number of students who have
been selected and the attention they receive is early
detection of students' learning difficulties.
Second: The researcher held a meeting with a group of
parents whose children participated in the study, and
during the meeting, the items were discussed with them, to
unify the understanding of the items, and this increases the
objectivity during the response of the parents on the items
of the scale, as it increases confidence more in the
statement Collected.
Third: Parents notice and respond on the scale within
three weeks to make sure that such behaviour is repeated in
their student children.
Fourth: The researcher collected responses on the scale
from the concerned schools to unload the responses and
conduct appropriate statistical analysis to find out the
results.

3. The Discussion of the Study Results
Concerning the limits adopted by this study when
commenting on the arithmetic mean of variables in the
study sample to determine the degree of approval, the
researcher identified three levels (high, average, low),
depending on the following equation:
Length = (The maximum degree of alternative – the
minimum degree of alternative) or the number of levels;
(3-1) or 3 = 2 or 3 = 0.66 so the levels are as follows [34]:
Low approval score is (1- less than 1.66). The average
approval score is (1.66- less than 2.33). High score is
(2.33-3.00). Table 2 shows the scale in determining the
level of suitability for the Arithmetic mean to be availed
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when commenting on arithmetic means.
Table 2.
mean

The determining Scale of the suitability level of the arithmetic
The arithmetic mean



The Level

(1- less than 1.66)

Low

(1.66-less than 2.33)

Average

(2.33-3:00)

High

The following is a presentation of the study's findings:
Results related to the first question: What are the
levels of anxiety in students with learning disabilities,
from their parents' point of view?

To answer this question, mathematical averages and
standard deviations of sample individuals' answers to study
instrument areas were extracted, Table 3 explains this.
Table 3 shows that the arithmetic mean of anxiety levels
among students with learning disabilities ranged from
(1.72) to (2.03) with an average rating for all areas of study.
The domain of 'school rejection behaviour' was the first
place, getting an arithmetic mean (2.03). The third place
was for the domains of 'separation anxiety', and 'general
anxiety' with arithmetic mean (2.01). The field of 'special
concerns' came fourthly with an arithmetic mean (1.89).
And in fifth place came the domain of 'severe pressures'
with arithmetic mean (1.80). The last place was for ' social
'anxiety' with arithmetic mean (1.72). The arithmetic
means of the study instrument as a whole was (1.93) with
an average evaluation degree.
This finding can be explained by the fact that the parents
of students with learning disabilities were not sufficiently
involved in the guidance and training programs on how to
deal with their student children. Their training will affect
helping their children reduce their anxiety level. Besides,
the teachers in the regular classes, while integrating those
with learning disabilities with the rest of their colleagues,
do not involve the former students in various classrooms
and extracurricular activities to enhance their abilities,
making them worry both inside and outside the school
environment. As a result, they have anxiety and bouts of
stress for fear of being asked by the teacher or participating
in an educational activity [12, 13].

Table 3. The Arithmetic means and standard deviations of sample respondents for study instrument domains are downwardly ranked depending on the
arithmetic mean.
The Rank

The Number

The Domain

The Arithmetic
mean

The Standard Deviation

The Evaluation
Degree

1

4

School rejection behaviour

2.03

0.29

Average

2

2

Separation anxiety

2.01

0.30

Average

3

5

General concern

2.01

0.35

Average

4

3

Special concerns

1.89

0.44

Average

5

1

Severe pressures

1.80

0.61

Average

6

Social anxiety

6

The instrument as a whole

1.72

0.54

Average

1.93

0.27

Average
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Although the results of the current study indicated that
the level of anxiety level among students with learning
disabilities is "average" and this result cannot confirm or
deny the correlation between anxiety and learning
difficulties, the researcher considers the need to conduct
more studies to investigate this aspect in samples of a
larger number of students than those with learning
disabilities and from geographical areas larger than the area
surveyed in this study.
This result seems consistent with [23, 24, 25, 26] and
supports the results that there are huge levels of anxiety in
students with learning disabilities compared to the average,
but this result differs from the result of the study of [27]
which showed there are no statistically significant
differences between students with learning disabilities and
their ordinary peers in terms of anxiety. Arithmetical
means and standard deviations of the study's respondents
were also extracted on the items of each domain of anxiety
levels among individual students with learning disabilities,
and tables 4-9 show this.
Table 4 shows that the arithmetic means of the sample
members' answers to the 'severe pressures' domain ranged
from (1.61) to (2.03). Item 6 (He or she thinks of disturbing
things that happen for him or her) came in the first place
with arithmetic mean (2.03) and an average rating. On the

other hand, the last place was for item 1 ' (He or she causes
trouble for the family)' with arithmetic mean (1.61) and a
low rating score. The arithmetic means for the field as a
whole was (1.80) with an average rating.
This can be explained from the researcher's point of view
that the lack of knowledge of parents, brothers, and sisters
about the needs of their children with learning disabilities,
and therefore, their incapability of meeting these needs and
helping them overcome trouble, create such indicators,
behaviours, and pressures for the children with disabilities.
Table 5 shows that the arithmetic means of the sample
members' answers to the items of the 'separation anxiety'
field ranged from (1.63) to (2.49). The first place was for
item (5) 'He or she likes his or her sisters' with an arithmetic
mean of (2.49) and a high rating. However, the last place
was for item (6) "He or she feels being non-beloved by the
parents" with arithmetic mean (1.63) and a low rating. And
the arithmetic means for the field as a whole was (2.01)
with an average rating.
The researcher can attribute the reason for this result to
the fluctuation in treatment by family members, and
therefore to the fluctuation in the emotional state of
students with learning difficulties in terms of his / her
feelings such as, love obedience, and distress.

Table 4. Arithmetic means and standard deviations of individuals' answers sample to 'severe pressures'-domain items are downwardly ordered
following the arithmetic mean
The Arithmetic
mean

The Standard
Deviation

The Evaluation
Degree

2.03

0.69

Average

He or she does a lot of bad things.

1.86

0.80

Average

2

He or she annoys brothers without feeling so.

1.84

0.80

Average

4

5

He or she thinks of causing evil things to
relatives.

1.79

0.66

Average

5

4

He or she breaks things down.

1.66

0.78

Average

6

1

He or she causes trouble for the family.

1.61

0.78

Low

1.80

0.61

Average

The Rank

The Number

The Item

1

6

He or she thinks about annoying things that
happen to him or her.

2

3

3

The domain of " severe pressures" as a whole

Table 5. Arithmetic means and standard deviations of sample individuals' answers to 'separation anxiety' domain items are downwardly according to
the arithmetic mean.
The
Rank

The
Number

The Arithmetic
mean

The Standard
Deviation

The Evaluation
Degree

1

5

He or she loves his or her brothers

2.49

0.77

High

2

3

He or she is an obedient person at home

2.41

0.68

High

3

1

He or she feels like an important person
within the family

2.14

0.76

Average

4

2

He or she behaves badly inside the house

1.83

0.79

Average

5

7

He or she doesn't talk a lot with the family

1.78

0.64

Average

6

4

He or she feels upset because of the family

1.76

0.73

Low

6

He or she believes of being non-beloved by
the parents

1.63

0.76

Average

2.01

0.30

Average

7

The Item

The domain of "separation anxiety" as a whole
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Table 6. Arithmetic means and standard deviations of sample individuals' answers to 'special concerns' domain- items that are ranked downwardly by
the arithmetic mean
The Rank

The
Number

The Arithmetic
mean

The Standard
Deviation

The Evaluation
Degree

1

3

He or she complains about walking in empty
places

2.11

0.58

Average

2

1

He or she feels afraid of sitting in high places

1.88

0.83

Average

3

2

He or she feels afraid of being in dark places

1.86

0.63

Average

4

4

He or she feels afraid of dogs and cats

1.83

0.70

Average

5

5

He or she feels afraid of insects

1.76

0.73

Average

1.89

0.44

Average

The item

The domain of " special concerns" as a whole

Table 7. Arithmetic means and standard deviations of sample members' answers to 'school rejection behaviour' domain -items are downwardly
ordered following the arithmetic mean
The Arithmetic
mean

The Standard
Deviation

The Evaluation
Degree

2.36

0.48

High

He or she feels comfortable to stay at home

2.34

0.48

High

8

He or she frequently fights with his or her
classmates at school.

2.21

0.77

Average

4

6

He or she hates going to school.

2.18

0.71

Average

5

2

He or she prefers playing at home.

2.01

0.77

Average

6

4

The school arouses his or her fears.

1.76

0.81

Average

7

1

He or she feels that classmates make fun of him
or her.

1.70

0.75

Average

8

3

He or she feels scared of contact with students.

1.70

0.78

Average

2.03

0.29

Average

The Rank

The Number

The item

1

7

It is difficult for him or her to understand most of
the lessons.

2

5

3

The domain of "school rejection behaviour" as a whole

Table 6 shows that the arithmetic means of the sample
members' answers to the 'special concerns' domain items
ranged from (1.76) to (2.11) with an average rating of all
items. The first place was for item (3) ' he or she complains
about walking in empty places ' with arithmetic mean
(2.11). In the last place came item (5) 'he or she feels afraid
of insects' with arithmetic mean (1.76). And the arithmetic
means for the field as a whole (1.89) with an average
rating.
The researcher explains this finding that the problem of
the student with learning difficulties does not start and end
at the door of the class, but affects all aspects of his or her
life [7]. Thus, he or she has more feelings of fear compared
to those of his or her age. On the contrary, ordinary
children find pleasure in playing with dogs, cats, and
insects such as butterflies while those with learning
difficulties are afraid of them.
Table 7 shows that the arithmetic means of the sample

members' answers to the 'school rejection behaviour'
domain- items ranged from (1.70) to (2.36). Item (7) ' it is
difficult for him or her to understand most of the lessons'
came in the first place. The Last place was, evenly, for item
3 'he or she feels scared of contact with students' and item
(1) 'He or she feels that school classmates make fun of him
or her' with an arithmetic mean of (1.70). The arithmetic
means for the whole field was (2.03) with an average
rating.
This result can be explained from the researcher's point
of view as the concept of "the self" cannot be given in a
medical injection to the student but is taught and this comes
through the exposure of the individual to experience
success Johns [7]. As well, one of 'the self 'aspects is the
academic concept and when the academic-self-concept is
low, behaviours are anaphorically mentioned in the items
of this field, such as the lack of acceptance of the school
and classmates in the school appear.
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Table 8. Arithmetic means and standard deviations of sample individuals' answers to 'general concern' domain-items are downwardly ordered in terms
of the arithmetic mean.
The Item

The Arithmetic
mean

The Standard
Deviation

The Evaluation
Degree

2.25

0.73

Average

The Rank

The Number

1

2

He or she is a hesitant person.

2

3

He or she feels tired while doing deeds.

2.20

0.78

Average

3

5

He or she feels upset in the new situations.

2.18

0.80

Average

4

1

2.14

0.76

Average

5

4

2.08

0.80

Average

6

8

His or Her temperament is easily disturbed.

2.07

0.41

Average

7

6

He or she is quickly provoked.

1.74

0.68

Average

8

9

He or she is quickly in tears.

1.74

0.66

Average

9

7

He or she hesitates to participate with others.

1.72

0.58

Average

2.01

0.35

Average

He or she feels upset when his or her desire is
not fulfilled.
He or she is extremely worried about being in
charge

The domain of " general concern" as a whole

Table 9. Arithmetic means and standard deviations of sample individuals' answers to 'social anxiety ' domain-items are downwardly ordered in terms
of the arithmetic mean
The Rank

The Number

1

2

2

4

3

5

4

3

5

1

The Item
He or she talks that their classmates don't
like him or her.
He or she feels tense when he or she is in
the exam.
He or she is afraid of taking exams.
He or she feels ashamed while talking to
others.
He or she finds it difficult to make a
friendship with others.

The domain of "social anxiety" as a whole

Table 8 shows that the arithmetic means of the sample
members' answers to the 'general concern' domain-items
ranged from (1.72) to (2.25) with an average rating. The
first place was for item (2) ' he or she is a very hesitant
person', getting arithmetic mean (2.25) with an average
rating. Unlikely, item (7) ' he or she hesitates to participate
with others' came lastly with arithmetic mean (1.72). The
arithmetic means for the domain as a whole was (2.01) with
an average rating.
The researcher explains this finding that students with
learning difficulties, during growing up, develop emotional
challenges by showing emotional problems [5, 7, 29].
Anxiety, hesitation, and withdrawal are often associated
with failure in academic achievement; the student is
reluctant to share with others, because he or she always
thinks about the opinion of those around him or her,
showing increasing anger due to the sensation of inferiority
as a result of his or her inability to learn academically.
Table 9 shows that the arithmetic means of respondents'
answers to 'social anxiety' have ranged from (1.61) to
(1.84). Item (2) "he or she talks that colleagues do not like
him or her" came in the first place with arithmetic mean

The Arithmetic
mean

The Standard
Deviation

The Evaluation
Degree

1.84

0.85

Average

1.78

0.64

Average

1.70

0.69

Average

1.67

0.60

Average

1.61

0.69

Low

1.72

0.54

Average

(1.84) and an average degree. However, the last place was
for item (1) "he or she finds difficulty in forming a
friendship with others", getting low arithmetic mean (1.61).
The arithmetic means for the field as a whole was (1.72)
with an average degree.
The researcher explains this finding that students with
learning disabilities show a lower level of social skills if
being compared to their ordinary peers [7, 29]. And social
skills, such as establishing a good relationship with others,
are an influential factor in the psychological and emotional
components of the student.
The results related to the second question: Do the levels
of anxiety among those with learning disabilities vary
depending on the students' grades, third or fourth, from
their parents' point of view? To answer this question, the
arithmetic means and standard deviations of the
respondents in the study sample were extracted from all
domains of anxiety levels in those with learning disabilities,
and the Independent Samples of T-Test was applied to the
study areas and the instrument as a whole depending on the
(grade) variable as table 10 explains it.
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Table 10.

Results of applying the Independent Samples T-Test to the study domains and the instrument as a whole depending on the grade variable
The Domain
Severe pressures

Separation anxiety

Special concerns

School rejection behaviour

General concern

Social anxiety

The instrument as a whole
Table 11.
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The Level

The Arithmetic mean

The Standard Deviation

T

Third

1.74

0.60

__

Fourth

1.85

0.63

0.78

Third

2.02

0.32

Fourth

2.00

0.29

Third

1.98

0.50

Fourth

1.79

0.36

Third

2.03

0.29

___

Fourth

2.04

0.30

0.19

Third

2.04

0.36

Fourth

1.98

0.34

Third

1.72

0.48

___

Fourth

1.72

0.61

0.04

Third

1.94

0.28

0.32

Fourth

1.92

0.27

0.27
1.84

0.76

Statistical significance
0.44

0.79

0.07

0.85

0.45

0.97

0.75

Results of applying the Independent Samples T-Test to the study domains and the instrument as a whole depending on the (gender) variable
The Domain
Severe pressures

Separation anxiety

Special concerns

School rejection behaviour

General concern

Social anxiety

The instrument as a whole

The Level

The Arithmetic mean

The Standard Deviation

T

Male

1.73

0.58

___

Female

1.85

0.63

0.91

Male

1.99

0.31

___

Female

2.02

0.31

0.47

Male

1.95

0.51

1.18

Female

1.83

0.37

Male

1.98

0.26

___

Female

2.08

0.31

1.48

Male

2.01

0.37

___

Female

2.02

0.34

0.07

Male

1.67

0.49

___

Female

1.76

0.59

0.69

Male

1.91

0.27

_

Female

1.95

0.28

0.67

Table 10 shows no statistically significant differences at
the level of indication (α≤0.05) between the responses of
sample members to the study domains and the instrument
as a whole depending on the grade variable. The T values
were not statistically significant. This result can be
explained that there is no significant difference in age
between students in the third and fourth grades, i.e. they are
of the same age group, so there is no statistical signifying
effect of the change of grade. Students in these grades are,
academically also called students of the first cycle of
primary education and this is further evidence of
convergence in the stage of cognitive development as well

Statistical significance
0.37

0.64

0.24
0.14

0.94

0.49

0.51

as convergence in emotional and social growth.
This finding is consistent with the study of [2, 15, 28], in
which they concluded that there were no statistically
significant differences due to the grade change.
Results related to the third question: Do the levels of
anxiety among students with learning disabilities vary
according to the gender of the student (male, female) from
their parents' point of view? To answer this question,
arithmetic means and standard deviations of the study
sample members were extracted from all anxiety levels
among students with learning disabilities. And the
Independent Samples T-Test was applied to the study areas
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and the instrument as a whole depending on the (gender)
variable and table 11 explains it.
Table 11 shows no statistically significant differences at
the level of indication (α≤0.05) between the responses of
sample members to the study domains and the instrument
as a whole depending on the gender variable. The T values
were not statistically significant.
This finding can be explained by the fact that male and
female students with learning disabilities were similarly
raised and prepared by the family and school. Females have
high levels of scientific, social and psychological
competence to prepare them as mothers for the future.
This finding is consistent with a study of [23] in which
they found no statistically significant differences among
students with learning disabilities about domains and levels
of anxiety attributable to the gender variable. However, the
outcomes of the current study differ from the studies of [15,
30] as the latter results indicated that there were
statistically significant differences in anxiety levels due to
the gender variable.

4. Recommendation
Based on the former findings, the study recommends the
following:
1. There should be a focus on the role of families and the
preparation of training programs for this role which
serve psychological preparation to prevent and

2.
3.
4.

alleviate anxiety among students with learning
disabilities.
Teachers use all means that contribute to the increase
in students' ability to avoid anxiety.
Further studies should be conducted to investigate
this aspect (anxiety) in larger samples and other age
groups of students with learning disabilities.
The study recommends researchers conduct studies
and propose training programs that will improve the
emotional, psychological and social aspects of
students with learning disabilities.

5. Conclusions
At the end of this study, the researcher concluded that
there is average anxiety among students with learning
disabilities from their parents' point of view regarding the
six areas of anxiety that were studied anaphorically, except
for two items in the domain of 'school rejection behaviour':
(Students had difficulty in understanding most lessons) and
(They feel comfortable staying at home) to a high degree,
which is evidence that there is a relationship between
anxiety and learning difficulties. As well, this level of
anxiety among this group of students does not differ in
terms of gender or study grade.

Appendix (1)
The Final form of anxiety scale for students with learning disabilities:
The Student's Respectful Parent:
Greetings. Here is a set of common items that constitute a test to assess the prevalence of anxiety among students with
learning disabilities, so please kindly answer them relying on your mere observation of your student-child. Note that there
is no correct answer and another wrong, as well, please do not leave any words unanswered so that the researcher can
benefit from your answers that, in turn, will be completely confidential and will only be used for scientific research
purposes. If the item applies to the student, put the sign (x) in the place you see it applies to your child's status as in the
following example:
Number

The item

1

He or she is afraid to sit in dark places.

1. The grade in which the student is studying: The third grade
2. Student's Gender: Male

The degree to which the item applies
Always

Sometimes

Never
X

The fourth grade

Female

Thank you very much for your co-operation with the researcher Dr. Haitham Yousef Abu Zaid, Ajloun University
College – Balqa' Applied University.
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Number

The items

1

He or she thinks about annoying things that happen to him or her.

2

He or she does a lot of bad things.

3

He or she annoys brothers without feeling so.

4

He or she thinks of causing evil things to relatives.

5

He or she breaks things down.

6

He or she causes trouble for the family.

7

He or she loves his or her brothers

8

He or she is an obedient person at home

9

He or she feels an important person within the family

10

He or she behaves badly inside the house

11

He or she doesn't talk a lot with the family

12

He or she feels upset because of the family

13

He or she believes of being non-beloved by the parents

14

He or she complains about walking in empty places

15

He or she feels afraid of sitting in high places

16

He or she feels afraid of being in dark places

17

He or she feels afraid of dogs and cats

18

He or she feels afraid of insects

19

It is difficult for him or her to understand most of the lessons.

20

He or she feels comfortable to stay at home

21

He or she frequently fights with his or her classmates at school.

22

He or she hates going to school.

23

He or she prefers playing at home.

24

The school arouses his or her fears.

25

He or she feels that classmates make fun of him or her.

26

He or she fears of contact with students.

27

He or she is a hesitant person.

28

He or she feels tired while doing deeds.

29

He or she feels upset in the new situations.

30

He or she feels upset when his or her desire is not fulfilled.

31

He or she is extremely worried about being in charge

32

His or Her temperament is easily disturbed.

33

He or she is quickly provoked.

34

He or she is quickly in tears.

35

He or she hesitates to participate with others.

36

He or she talks that their classmates don't like him or her.

37

He or she feels tense when he or she is in the exam.

38

He or she is afraid of taking exams.

39

He or she feels ashamed while talking to others.

40

He or she finds it difficult to make a friendship with others.
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The degree to which the item applies
Always

Sometimes

Never

2288

The Syndromes of Anxiety for Students with Disabilities from the Parents' Perspective in Ajloun Governorate

schools in Muscat Province. Unpublished Master's Thesis.
Oman: Nizwa University.
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