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Abstract

Teaching the English narrative genre text
writing had become more challenging than ever because
the students did not learn enough on English writing so the
teacher needs to be creative and innovative in teaching
learning. This paper investigates the effect of animation
short film on the writing ability of students in narrative
genre text. The objectives of the study were to identify the
effect and the perceptions of the students on the use of
animation short film in narrative text writing ability. The
researchers employed a convergent parallel mixed method
design and the data collected by using writing assessment
test and questionnaire. Furthermore, the participants were
36 students who come from one of the senior high school in
Ciamis regency, West Java province. The collected data
were analyzed by quantitative and qualitative research
design. The results of the study show that there is a
significant effect on students’ narrative text writing ability
after having learning treatment by using animation short
film, and there are positive perceptions on the usage of
animation short film in narrative text writing. Thus, the
conclusions are the animation short film can improve
students’ ability in writing narrative text. This study
recommends students to improve their narrative text
writing ability and then publish their work in the journal.
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1. Introduction
Teaching English narrative text had become more
challenging than ever. The reasons are the students did not
learn enough on English writing, tenses usage in sentences,
less of vocabulary, hard developing the story, generic
structure recognition, and difficult to make the title from
the theme [1]. In addition, the students do not write a list of
their ideas; the students just directly wrote a text without

doing the process of writing [2].
In order to help the students’ proficiency of writing skill,
English teachers had to provide innovative teaching
materials that built a link among the young generation,
school culture and technology in the school follows the
content of learning [3]. Regarding the problem, multimedia
could be an innovative solution proved by transferring tests
that produced average of score more than 50% participants’
expose, even the effect of multimedia in multiple
applications and in one case produces over than 75% more
innovative solutions generated [4]. Besides, the students
prefer to use media in their learning practice as their daily
activities which always use mobile phone [5].
One of the media which can help students’ narrative text
writing ability is animation short film [6]–[8]. Ruusunen [6]
stated that film is one of the useful media and has several
advantages compared to the more traditional teaching
styles, such as teaching oral communication, teaching
writing, teaching vocabulary, and grammar. He added that
the feedback from pupils about using films in teaching
writing has been positive. Another term is animation. As a
researcher, Lata & Pooja [8] stated that motion on the
screen is important for attracting onlooker interest.
Students can focus on the screen without losing their
attention. Besides that, the animations can elaborate crucial
contents explicitly to students, has beneficial to learning,
makes students interested in learning, and the animations
facilitated the content memorization [7].
Many researchers had revealed that short film used in the
EFL classroom could be a useful part of the learning [9]–
[11]. Ismaili [9] said that the film could attract the attention
of students, present the language that written in
course-book naturally. Quantitatively, the experimental
group that used the subtitled film performed a significant
difference and better than the student without using film
[10]. Also, Kabadayi [11] proved that the multimedia
education (one of them was film) made students could
remember the knowledge.
This study also discussed about using animation short
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film used by teacher in classroom interaction.
Unfortunately, the previous researchers were on the use of
short films for increasing student’s attention and
motivation. Thus, this study filled the gap and investigated
how animation short films can be effective to improve
students’ narrative text writing ability.

2. Literature Review
Dealing with writing, Nunan [12] stated, “Writing is a
media to communicate among writer and readers”.
Therefore, writing must be understandable so the readers
can understand the purpose of the text. Writing also has a
lot of benefits [13]. Klimova explained that the writing
helps to express the one’s personality, nurture
communication, make persuasive and logical arguments,
afford a person an opportunity to continue the reflection of
his/her ideas, acquire thinking skills, give and accept
feedback, and draw up for employment and school. There
were several processes that could be used by the writer.
Peha [14] proposed writing processes such as pre-writing,
drafting, sharing, revising, editing, publishing, and
assessing. The process of writing stages were also found by
Abbas, Hashima, & Aziz study [15], the writing processes
were prewriting, planning, drafting, pausing and reading,
and revising and editing.
Bordwell & Thompson [16] stated that the animated film
is a motion picture, the photograph drawing of the camera,
or the model from 3 dimensions such as Wallace and
Gommit movies. Animation has a positive function to
satisfy the curiosity of children and provide the
contribution to family behavior and real-life experiences
[17]. Animated film also based on the violence of comic
contextualization coupled with the ability of young
children to differentiate fantasy from reality and good from
bad, may eliminate the possibility that the children will
commit the attractiveness manner shown in animated films
on other in real life [18]. For instance, two cartoons show
the strong family who ties in cultural connection and
lifestyles entitled Pepee and Caillou so that the effect is the
behavior of care about senior family members which
become a common entity in Turkish family [19].
The narrative text was a text which aimed to entertain or
amuse the reader. The generic structures of narrative text
were orientation, complication, resolution, and
re-orientation [20]. Orientation was the opening paragraph.
It has when and where the story happened and introduced
the participant characters who involved in the narrative,
whereas, complication told about the problem arising
which escort to the crisis or climax for the main character.
Then the resolution was when the story discovers a solution
to a crisis, therefore it guided the story to a happy or sad
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ending. Moreover, re-orientation was a part of story to the
reversal condition, a closing remark, and optional. It
contained the author advice or admonition. In writing a
narrative text, the author had to recognize the time, places,
and character so that the reader will be easy to comprehend
the story path, to identify the character’s name, the
adjectives to characters, and the information related to the
act of certain character.
The researcher adapted some film criteria to be used in
choosing suitable film to teaching [21]. The film criteria
were as follows:
1. Related to the school curriculum policy program;
2. Providing the opportunities for all students regarding
with race, gender, moral value, and sexuality;
3. Relevant to the students’ ages especially their intellect,
emotion, society, and the development of culture;
4. Easy to understand by learners;
5. The film duration is about 2-8 minutes.
The researcher also provided several activities in
implementing animation short films in the writing process,
such as previewing activities, viewing activities, and
post-viewing activities. [22]. In conducting the animation
short film in the teaching-learning process, this research
provided several steps of teaching such as opening activity,
core activity, and closing activity.
To know the quality of students’ work in writing product,
it needed the writing assessment. The purpose was to
render judgment regarding with students writing quality.
Also, there were several kinds of assessing the writing
product, such as primary trait scoring, holistic scoring, and
analytic scoring. In this research, the analytic writing rubric
assessment was used as a tool to gain the students’
feedback.

3. Materials and Methods
Research design conducted in this study was convergent
parallel mixed method design. The researcher conducted a
pre-experimental design for quantitative data, then one
group pre-test and post-test as the instrument of the study.
Furthermore, for qualitative design, the researcher
collected by using questionnaire. Those were conducted for
answering the first and the second research question.
In this study, the quantitative method had been used to
acquire data from the results of the experimental
application of animation short film, whereas qualitative
method had been used to understand the relationship
between results acquired by students after treatment. The
students’ scores gained after post-test had been compared
with the qualitative data collection results. For the test, we
made the writing assessment rubric adapted from Jacobs et.
al. The rubric can be seen at Table 1.
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Table 1. Writing rubric assessment adapted from Jacobs et al.
Name : .........................
Class : .........................
Criteria

Pts

Indicators

Score

4

Relevant to the topic and easy to understand.

3

Rather relevant to the topic and easy to understand.

2

Relevant to the topic but is not quite easy to understand.

1

Irrelevant to the topic and not quite easy to understand

4

Most of the sentences are related to main idea.

3

Some sentences are related to the main idea.

2

Few sentences are related to the main idea.

1

The sentences are unrelated to each other.

4

A few errors of spelling, capitalization and punctuation.

3

Occasional errors of spelling, capitalization, and punctuation.

2

Frequent errors of spelling, capitalization, and punctuation.

1

Dominated by errors of spelling, capitalization, and punctuation.

4

There is almost no error in the use of sentence.

3

There are few errors in the use of sentence.

2

There are many errors in the use of sentence.

1

Almost all sentences contain errors.

4

Many vocabulary variations.

3

Few vocabulary variations.

2

Almost no vocabulary variations.

1

Lack of vocabulary variations.

Content

Organization

Mechanic

Grammar

Vocabulary

Total of attainment

The population of this study was the eleventh grade of
science program in a senior high school in Ciamis
academic year 2017/ 2018. As Fraenkel et al. [23] said that
cluster random sampling is a technique of sampling by
choosing groups, not individuals, and randomly selected.
Thus, the researcher selected a particular classes randomly
from fourteen eleventh grade, the selection of the sample
used the lottery method as proposed by Singh [24]. The
sample of this study was taken by using cluster random
sampling. There are 36 learners who joined in the study. To
reach the data, the researcher conducted a writing
assessment test and shared the questionnaire in the last
meeting.
In analyzing the data, computation static proposed by
Burns [25] who applied to find out the effect of animation
short film on students’ narrative text writing ability. In
identifying the perceptions written by students, the
researcher adapted the theories analyzing steps from
Creswell [26].

4. Findings
As it is an mixed method analyses study, the findings
mainly deal with the all research questions which revealed

that the students performed better in writing narrative test
in the same manner as their scores increased significantly,
and they felt good in using the animation short film.
Firstly, the researcher provided the result of pre-test and
post-test of each group. It was related with the ways that
must be conducted as proposed by Burns (2000, p. 157).
Based on the computation, the researcher found that the
highest score of pre-test is 95, the lowest score of pre-test is
45, and the mean score of pre-test is 68.47. Besides that, the
highest score of post-test is 100, the lowest score of
post-test is 60, and the mean score of post-test is 77.64.
Related to the data, the researcher found that the mean of
post-test is higher than the mean of pre-test.
Besides, based on statistical research, null hypotheses
(H0) could be rejected if t-observed was less than t-critical
value. On the other hand, alternative hypotheses (H1) could
be accepted if t-observed was bigger than t-critical value.
Thus, null hypotheses (H0) was rejected and the alternative
hypotheses (H1) was accepted. In conclusion, there was a
significant effect on students’ narrative text writing ability
after acquiring learning treatment using the animation short
film.
Dealing with the normality distribution, the researcher
provided the result based on the Saphiro-Wilk test by
computation using SPSS 22. The table showed the analysis
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of pretest and posttest such as maximum, minimum, mean,
and median score that could be described in the table 2.
Table 2. Descriptives
Group
Mean

68,7500

2,28326
Table 4. Test of Homogeneity of Variances

64,1147

Upper B.

73,3853

Levene Statistic

df1

df2

Significance

5% Trimmed Mean

68,6111

1,401

7

28

,244

Median

65,0000

Variance

187,679

Std. Deviation

13,69958

Minimum

45,00

Maximum

95,00

Range

50,00

Interquartile Range

20,00

Skewness

,304

,393

Kurtosis

-,964

,768

77,6389

1,66054

Mean
95% Confidence
Interval for Mean

Post
test

Standard
Error

resulted by SPSS 22. The table showed the score of Levene
statistic (1,401), df1 (7), df2 (28), and the final result
showed that p-value > 0.05 in which the p-value 0.244 was
greater than 0.05 (0.244>0.05). Based on the test criteria,
the variance of the data was homogenous. The result of
homogeneity test could be seen in table 4.

Lower B.

95% Confidence
Interval for Mean

Pre test

Statistic
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Lower B.

74,2678

Upper B.

81,0100

5% Trimmed Mean

77,6543

Median

80,0000

Variance

99,266

Std. Deviation

9,96323

Minimum

60,00

Maximum

95,00

Range

35,00

Interquartile Range

15,00

Skewness

-,215

,393

Kurtosis

-,907

,768

5. Discussion

As the final result which was known in the table 2, the
significant value (two-tailed) was 0.064 and 0.065. Then,
H0 was rejected if the significant value lower than 0.05 (ɑ =
5%). Because the significant value (two-tailed) was bigger
than ɑ (0.064 > 0.05) and (0.065 > 0.05). It meant that H0
was accepted and H1 was rejected. Therefore, it could be
interpreted that both pretest and posttest scores were in the
normal distribution. Look at the test of normality in table 3.
Table 3. Tests of Normality
Kolmogorov-Smirnova

Whereas to answer the second research question, this
study gained that animation short film had a positive effect
on students’ narrative text writing ability as proven by
Haghverdy [27] indicating that the implementation of film
has a significant effect to increase the student ability in
their listening, vocabulary, reading, and grammar. Besides,
the animation short film gives a valuable contribution and
new culture to the flipped classroom in the 21st century in
term of educational technology development [28] and it
gives more valuable time to students and teacher
interaction by online forum or classroom interaction
because the animation short film can be shared to the
students’ devices such mobile phone and laptop so they can
discuss the film everywhere and every time [29]. That is
why, the students learn more actively to improve their
narrative text writing ability.

Shapiro-Wilk

Group
Statistic

Df

Sig.

Statistic

df

Sig.

Pre test

,191

36

,002

,943

36

,064

Post test

,159

36

,022

,943

36

,065

a. Lilliefors Significance Correction

Besides testing the normality, the researcher also tested
the homogeneity. The output was the variances in which

Hereinafter, we would like to discuss the questionnaire
that had been shared to the students. However, there were
two students who did not answer the question because they
did not attend to the instructional process.
The first question was about the beneficial effect of
animation short film on students’ narrative text writing
ability. The result showed that there were 34 students (94%)
who answered yes. The students answered that the
animation short film eases students to understand the
subject of the narrative text, learn how to write narrative
text, learn how to learn a good writing, and improve their
vocabulary. It was congruent with Merindriasari’s study
[30] indicating that the animated short film gave a strong
affect on teaching English of narrative writing.
The second question was about student’s agreement to
learn by using animation short film. The result showed that
33 students’ (92%) agreed because the students felt
entertained and fun, even they felt easier, helped and can
improve their imagination. Meanwhile, there was 1 student
(3%) said no because the student did not want to think
about this question. In line with this, the animation short
film has gotten the students’ motivation, interest, and
curiosity [31].
The third question was about the help of animation short
film to students’ understanding of the narrative text subject.
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There were 25 students (75%) said yes that the animation
short film helped them to learn narrative text. The reasons
were that the animation short film eased their learning of
narrative text and helped them to understand how to write
orientation, problem, re-orientation so that the generic
structure of the narrative text can be completed.
Furthermore, the students said that they felt it fun and
interesting. Also, it could make the student creative, not
tired, and more feel the situation than read the books.
However, there were 7 students (19%) said no because they
were still confused and difficult to understand the subject.
It was supported by Ghaderi & Afshinfar’s study [32], they
stated that the use of animated video could elevate the
students’ intake and retention of idioms.
The fourth question was about the student’s interest if
the teacher teaches narrative text using animation short
film. The result showed that 31 students (86%) said yes that
the students were interested in the animation short film
which becomes a teaching aid on narrative subject. The
reasons were that the students were fun, enjoyed while they
were writing, interested, and easy to create narrative text. It
was because the animation short film gave them inspiration
for writing narrative text [33]. Whereas, there were 3
students (8%) did not like writing because they were still
difficult to understand.
Finally, the fifth question was about the advantage of
animation short film in writing narrative text. Students
answered that 29 students (81%) said yes because the
animation short film gave them an inspiration, imagination,
and knowledge, so that they can write narrative text easily
and creatively. Also it trained their language, vocabulary,
capitalization usage, punctuation marks, so that the
students comprehend to write a good narrative. However,
there were 5 students (14%) said no because the parts of
animation short film gave an unclear information. In this
term, the animation short film revealed that there was a
significant effect on the experimental group who used the
animated film as the score was bigger than the control
group without treatment [34].
Some previous studies had analysed using animation
short film used by the teacher in classroom interaction.
Even so, the researcher attempted to analyse with the
different purpose of identifying the data than previous
studies. Thus, in the present study, the researcher analysed
and explored more focus on the effect of animation short
film on teaching, particularly on student’s narrative text
ability. In summary, both of the results between one group
pre-test post-test and questionnaire showed that the
animation short story had a positive effect on students’
narrative text writing ability.

6. Conclusions
This study drew some conclusions based on the research
finding and relevant to research questions. Firstly, there
was a significant effect on students’ narrative text writing

ability after acquiring the animation short film. To
conclude, it was assumed that the animation short film has
a good effect on students’ narrative text writing ability.
Meanwhile, to answer the second research question, the
students’ perceptions were positive in general.
The usage of animation short film was effective in
improving learners’ narrative text writing ability. It made
the students enjoy learning the material of writing narrative
text. They were motivated and got challenges in improving
their writing comprehension. However, a small part of the
students did not agree with the content of the questionnaire
that animation short film is effective in teaching writing
narrative text.
Actually, this study had some advantages and also
weaknesses which should be repaired by other researchers
in order to make the study better. In this case, the
advantages of this study are addressed toward the English
educational field in supporting the teaching methodology
to be integrated in the process of teaching learning. Besides,
this study was only concerned about the scope of senior
high school. Thus, the researcher desiderated that it was
necessary to conduct the study for further researchers in
other level of education in order to produce more specific
result related to the effect of animation short film in
education.
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