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Abstract Teaching English language is a challenging
task for primary school teachers. Teachers need to plan
their lesson to match all levels of students in one class as
there is no streaming classes allowed. This study exp lored
how reflection-for-action to be used by the English
language teachers at primary schools in Northern state of
Peninsular Malaysia in planning their teaching starting
from choosing lesson objectives, planning the activities
and preparing the materials. Hence, this study also gathered
another relevance data on principles, benefits, changes and
stages of reflection which led the teachers to use
reflection-before-action in teaching English language.
There were six participants involved in this study, three of
them were male. The participants were experienced
teachers who teach English language at primary schools
with more than eighteen years teaching experience. This
study used semi-structured interviews to collect the data.
The researchers used thematic analysis to analyze the data.
The findings revealed that reflection-for-action was very
helpful to help the teachers to plan a meaningful lesson, to
improve their teaching and to maximize their students’
learning and knowledge of the target language. After
applying reflection-for-action, the English language
teachers managed to plan specific teaching activities to
deliver specific skills in English language classroomto suit
their teaching and learning contexts. Therefore, the four
main themes found in this study contribute a
recommendation for the teachers to learn and to use
reflection-for-action dynamically to plan a meaningful
lesson for multiple intelligence students in the classroom.
Hence, the findings also found that teachers need to apply
theory in practice to plan and reason their lesson plan
arrangements to fulfil the nature of teaching and learning
process which needs them to attain the skills, objectives,
knowledge, experiences, subject to be taught and the
materials to be learned in the current teaching and learning
context.
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1. Introduction

Reflective practice is important for every teacher at
schools to reflect on their classroom experiences and to
learn from it [37]. Through reflective practice, teachers
could think critically [12] and they manage to use their
implicit knowledge to solve the problems occurred in their
classroom [18]. Besides that, reflective practice allows
teachers to observe, evaluate and response to their past
experiences which involves conscious recall and
examination to make a better decision to plan their lesson
and to take a better action for future teaching [27] [39].

1.1. Reflection-for-Action

Teachers commonly use reflective practice to evaluate
their own teaching in three phases which are known as
reflection before teaching, reflection while teaching and
reflection after teaching at schools to gain new insights of
self and practice [23]. The three phases are also described
as reflection-in-action, reflection-on-action and
reflection-for-action [23].

Through reflection-in-action and reflection-on-action
phases, the teachers are able to gather the information to
get new insights about their own teaching [15][16]. By
linking the theories and their practices in these phases [28],
the teachers manage to draw their in-depth knowledge of
their own pedagogical practices to improve their own
performance and professionalism during
reflection-for-action phase [4], [10], [32], [40].

In line with that, they are able to use the input from
reflection-for-action phase to plan a better lesson, to
prepare suitable learning materials to fulfil their students’
needs, to solve the dilemma they faced in the classrooms
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[32],[36]. Besides that, the teachers manage to make
changes to meet their students’ need and the pedagogical
needs in order to teach effectively [16], [2].

Regarding that, the use of reflection-for-action in
planning a lesson is important for the teachers to make sure
they are well-prepared to deliver the right things to the
students in the classrooms [5]. Well-prepared teachers also
inspired students learning [35] as reflective teachers
manage to teach well by supporting their students’
strengths and needs to engage their students in ambitious
learning environment [14]. Besides that, the use of
reflection-for-action  yield the opportunities and
possibilities to the teachers to reflect and grant those
successful experiences to have ideas to reframe and make
adjustment in their instructions to plan effective lesson by
considering the strengths and weaknesses in their previous
lessons to improve students’ knowledge of the target
language [11].

1.2. The Benefits of Reflection-for-Action in Planning a
Lesson

Planning a lesson is an importance stage for teachers to
plan their lesson to provide opportunities for every student
to learn on their own pace [1]. Based on the combination of
their previous experiences at reflection-for-action phase or
planning stage, they manage to reflect and learn from it to
get new insights which allow them to use their empirical
evidence as their source of reference to plan their lesson
and to improve their teaching [16]. By concerning on the
success or unsuccess in the choices of materials and
approaches made during planning their lesson, they could
determine the patterns of variation and provide suitable
classroom environment to suit their students and their
teaching context [34]. As a result, they are able to make
their students to understand the content more easily and
successfully achieved the knowledge of the target language
through their own experiences, previous research and prior
knowledge [31].

Regarding that, [23] and [16] suggested the teachers to
reflect before planning the lesson to plan a comprehensive
lesson. According to [22], the decision making process
during reflection-for-action phase gives the guidelines to
the teachers to plan their teaching meaningfully by
concerning on the examples and variation from the
previous lesson and the requirement on the new lesson to
help their students to understand what they should learn
and what they should do to learn meaningfully.

Similarly, [21], also found that the correct selection of
strategies during planning stage enable the teachers to elicit
appropriate cognitive processes to improve instructional
delivery. [20] also found that it will encourage the students’
understanding of rote memorization and it will facilitate the
students’ cognitive engagement process to encode the
content of the target language to be learned through
meaningful activities planned which relate the new input to
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students’ existing knowledge. In line with that, planning a
lesson requires the teachers to reflect and become more
conscious of their own actions and choices made to make
sure their students manage to process the knowledge of the
target language taught in the classrooms [31].

Therefore, the use of reflection-for-action in teaching
will help English Language teachers to think and choose a
variety of techniques, learning theories and instructional
design models which provide the foundation for the
teachers to select suitable and effective instructional
strategies [41]. Besides that, by implementing
reflection-for-action, teachers are able to face the
challenges on the current conceptions of teaching and
learning by making changes in future lesson through
decision-making during reflection-for-action phase [37].

1.3. Current Study

There have been many quantitative and qualitative
studies on reflective practices. But there is little research or
studies on in-service English language teachers’ reflective
practice at primary schools. Most of the previous studies in
the education field whose findings have been infused with
enthusiasmon the part of trainee teachers, student teachers
or pre-service teachers and lecturers in favour of reflective
approaches.

To better prepare in-service teachers to face the
challenges in the current education demands and to teach
the diverse groups of students, the teachers need to use
frameworks or models for them to nurture and foster the
quality of reflection-for-action to plan their teaching [24].

Similar to that [17], [3], found that teachers need support
and collaboration to help them to use reflect-for-action
effectively by considering their reflection-in-action and
reflection-on-action process to help themto plan and make
changes in their teaching. Therefore, [25], [42], [26] as
well as [19] also agreed with the above findings that
in-service teachers also need to know how to use
reflection-for-action to plan a betterlesson.

1. This study is carried out to fulfil the gap by
exploring the use of reflection-for-action among
in-service English language teachers during planning
their lesson. This study seeks to answer how English
Language teachers use reflection-for-action to plan a
lesson.

2. Materials and Method

2.1. Participants

Six participants were involved in this study, three of
themwere male. They were between 40to 50 years old. All
participants were graduates in English Language from
local universities. The participants were excellent teachers
who have experience of more than 15 years in teaching
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English language at primary schook. The participants were
selected based on purposive sampling criteria. They had
experiences in using and implementing reflection in their
teaching. They also had experiences in using reflective
teaching and doing reflective activities in their classrooms.
All participants completed an informed consent. They
voluntarily participated in this study after reading and
understanding the terms and condition stated in the
informed consent.

2.2. Materials

This study used open-ended interview, teachers’ lesson
plans and teachers’ post lesson reflections to collect the
data. The interviews were using specific interview
protocols to get the valid data and to avoid bias. The
interview transcripts, teachers’ lesson plans and teachers’
post lesson reflections were used in this study to triangulate
the data.

The participants completed the interviews in three
phases. The researcher transcribed the interviews in
verbatim. To avoid bias in collecting the data, the
researcher collected and analysed teachers’ lesson plans
and triangulated the data between interview transcripts and
post lesson reflections. The researcher used [16] Farrell’S
three stages reflection model to plan a lesson to answer
research question 1 (see Appendix 1). The three stages are
forward planning stage, central planning stage and
backward planning stage which is related to
reflection-for-action activities. The researcher conducted a
qualitative analysis by using thematic analysis to analyse
the interview transcripts, teachers’ lesson plans and
teachers’ post lesson reflections to report the findings.

3. Results and Discussions

The results from the interviews, teachers’ lesson plans
and teachers’ post lesson reflections portrayed that the
teachers were reflected before teaching. The findings from
Phase one interview revealed the reasons to do
reflection-for-action. The second phase interview
highlighted the reflection-for-action. The third phase
interview showed the changes the teachers made from
reflection-for-action. Meanwhile, the fourth phase exposed
the extent of reflection-for-action done by the teachers.

3.1. Theme One: The Issues to Do Reflection-for-Action

The participants claimed that they reflected before
teaching by concerning on the problematic activities, the
critical incidents happening in the classroom, the changes
and adjustments they made in some of the activities. They
mostly reflected on their students’ participation in the
activities by concerning the gestures and expressions
shown by the students in order to assist them to organize
their knowledge logically.
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Sub-theme: Reflecing before teaching by concerning the
problematic activities

“I will not do the similar activities as previous as the

students tend to behave badly when they could not

accept the failure they got during group activities as they

tend to blame others” (Interview 1, Teacher 3, 2" June

2019).

Sub-theme: Reflecting before teaching by concerning
the critical incidents happening in the classroom.

“It is good to learn from what I’ve been through, as for
example I won’t use or take the examples which might
relate to my students’ bad experiences. I experienced it
when | was writing in class where one of them
screaming and crying badly and I found out that she had
bad experience in losing her way in the shopping mall”
(Interview 1, Teacher 4, 15" June 2019).

Sub-theme: Reflecting before teaching by concerning

negative gestures and expressions shown by the students
“I did some changes if the students seem to show bad
gestures, bored faces, confuse faces and sleepy in my
class. Forexample, in my lesson plan I plan to do chain
reading literally, inferentially and evaluate meaning but
my students showed sleepy faces and yawn frequently,
definitely I amnot continuing with it, | rather change the
activity by making caféreading to promote cooperative
work to talk to read, to tell and to understand the text
using their own words with friends as to assist them to
organize their knowledge logically.” (Interview 1,
Teacher 2, 21°' June 2019)

3.2. Theme Two: The Compensations to Do
Reflection-for-Action

They also claimed that their reflection before teaching
by referring to the previous lessons experiences helped to
counterbalance their lesson planning based on the strengths
and weaknesses they found in the lesson. They use the
outcomes to enhance the quality of their teaching and to
increase their students’ performance by not repeating the
same disappointments in their teaching. The changes of the
approaches, techniques, materials and the activities used
can be seen in their lesson plans.

Sub-theme: Making new plan to maximize students
learning

“Reflecting on the previous experiences allow me to

make changes in my plan. Normally, I will skip or pick

the most important and successful parts of the previous
plan to work on the new lesson plan based on the
acceptance of my students which I could reflect through
their behaviour and mood. | need to mix and match
which one is applicable based on my previous
experiences to motivate and make them feel good in my
lesson.” (Interview 2, Teacher 6, 1% July 2019)

Some of the teachers reflected on their previous
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outcomes by concerning the strengths and weaknesses to
prepare, to improve and to make changes in choosing the
materials, approach to teach.

Sub-theme: Using suitable activities

“Ialways use the outcomes especially the strengths and

weaknesses of the previous lesson to plan my new lesson.

For example, if I’m teaching grammar my students will
be sleepy if | just lecture them but if 1 do game and use
visual they would capture what | teach easily. So, | have
to use suitable activities to suit the topic and my students
needs to let them put more efforts to involve in the
activities I plan for them” (Interview 2, Teacher 4, 15t
July 2019).

Hence, reflection-for-action also helps them to develop
their competency, integrity and purposes. The reflection
process also enables themto manage their interdependence
to solve the problems they have.

Sub-theme: Developing competency

“I always do some reading and study before | teach my

students to reflect on what | should teach, how | have to

teach them especially the new things which | need to
highlight to them in the current topic taught” (Interview

2, Teacher 5, 5™ July 2019).

Sub-theme: Developing integrity and purposes
“Normally, I have to refer on the syllabus to help me to
plan my lesson. Based on the syllabus I have to consider
a few important things to be included or excluded from
my lesson with concern more on the suitability,
sensitivity, context and the nature of the materials to be
taught and to be learned” (Interview 2, Teacher 3, 25t
July 2019).

Sub-theme: Managing solve

problems
“Reflection before teaching gives me autonomy and
freedom to look back, to look inwards and to look
forward to solve and to avoid the same problem from
occurring during the next lesson. So, reflecting on the
characteristics of the learners lets me get ideas to create
suitable teaching and learning activities to them.”
(Interview 2, Teacher 1, 29" July 2019).

interdependence to

3.3. Theme Three: The Changes Made in Lesson
Planning during Reflection-for-Action Stage

Based on the results gained in Phase three interview, it
showed that, reflection-for-action was important for them
to make changes especially in choosing suitable
instructional strategies to prepare their lesson. They also
put more concern to look back on the evidence and
feedback before planning their teaching by analyzing,
designing, developing materials, implementing new plan
and maing evaluation again to continue improving their
own teaching. The teachers transferred their reflection
findings into their new lesson plans. For example, the
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teachers were reflecting and putting more concern to
choose achievable learning objectives, to use correct focus
skills, planning different activities, preparing different
worksheets and materials for different abilities students to
achieve the learning standard in their lesson plans.

Most of the activities planned were related to the
learning objectives. Therefore, the activ ities they planned
must be suitable for the students to encourage their active
participation as well as to motivate themselves to learn. For
the teachers, planning a good lesson also encouraged their
students to digest the content delivered as the activities
ranged from easy to difficult tasks based on Bloom’s
human cognition. Therefore, they could try out new ideas
and create new materials to maximize their students
learning potentials.

Sub-theme: Applying special techniques and approaches
to suit students’ abilities.

“Mostly | had a positive assumption on my students. |

always think that my students are willing to learn

something new day by day. | knew my students well.

Each of my students has different level of development

and a few of my students are fully guided by me. | cope

the differences of my students by applying a special
technigue and approaches to suit their abilities. | practice
translation method to make my students clear and
understand the content | delivered. Next, | always reflect
on lesson requirement every time | write my lesson plan.

It is a normal thing I do. KSSR syllabus is the guidance |

use to plan my lesson. My aimto deliver my lesson is

based on the KSSR content standards. | sometimes
combined the content standard between KBSR and

KSSR to make my lesson more effective and successful.

Mostly, I use behaviorism and constructivism theory to

support my choice. | also pay attention to the context for

learning. My attention goes to the students’ backgrounds,
interests, and needs. The classroom culture is the most

important things in delivering my lesson.” (Interview 3,

Teacher 1, 25" August 2019).

Based on the findings, the researcher found that
Participant 1 focused more her students, methods of
teachings and the new curriculum, KSSR before she
teaches the students. These elements lead to the
achievements of the lesson objectives after the lesson took
place.

Sub-theme: Applying theory in practice for a meaningful
lesson

“I focus more on the lesson achievement. | hope my

students are willing to achieve the lesson objectives. |

knew my students well. | knew their different
backgrounds and abilities. | cope the differences of my
students by implementing different approaches and
methods in my teaching and learning classroom. | plan
my lesson based on the KSSR syllabus and modular
approach requirement. |1 chose suitable methods to
deliver my lesson in order to match my students’
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abilities and needs. Mostly, | use behaviorism and
constructivismtheory and sometimes | use cognitivist as
the school applied 21st century classroom. These
learning theories helped me and the students to digest the

content. I was very concerned about the learning context.

I always make sure the classroom environment is
comfortable for my students to receive the lesson. But |
had a problem with the crowded classroom and mixed
ability students in the classroom. | need to prepare 3
worksheets a day for remedial, enrichment and
enhancement. Next, role as a teacher and role as students
are the most important discipline elements in my
classroom culture. Although the students are spoon feed,
good behavior and respect each other are the keys to stay
calm and positive in my classroom.” (Interview 3,
Teacher 2, 10" August 2019).

The researcher found that Participant 2 was very
conservative as she really focused on the lesson objectives,
lesson achievement and teaching methods and strategies to
cope with different abilities students.

Sub-theme: Trying out new teaching strategies

“I practiced my teaching according to the students’

abilities. | focused my teaching more on language skills

as to equip the students with good basic language skills
according to KSSR requirements. Pairing learning,
group learning and individual learning were the most
populartechniques chosen during the planning process. |
chose the methods to make my lesson more enjoyable. It
was because my previous lesson went well with those
methods. | promoted active learning in my classroomby
implementing behaviorism, cognitivist and
constructivism activities such as lecture, drilling, group
work and mind-mapping to suit the learning context.”
(Interview 3, Teacher 3, 19" August 2019).

The findings showed that Participant Three, was caring
and flexible. She learnt from her past classroom
experiences to plan and deliverher lesson. The fun learning
elements were implemented in her lesson. She cared of her
students, language skills, syllabus, and new curriculum
demands, teaching methods and achievement.

Meanwhile, Participant four, five and six used
reflections before teaching to showed their responsibilities
for their work and their students’ capability, role as a
teacher to be fair to their students and their capability to do
the job.

Sub-theme: Maximizing the students’ learning potential.

“Tuse same method which suits to all level of abilities as

I put in the objectives, the students could answer at least

5 from 10 questions given correctly. 5 means for the

weak students meanwhile 6 to 10 correct answers mean

on average for good students.” (Interview 3, Teacher 6,

14™ August 2019).

Sub-theme: Considering alternatives and flexibility
“I use different worksheets based on their abilities in my
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class. I use different approach to teach them as they are
not the same; some are introverts, some are extroverts
and some are ambiverts. I think it is fair.” (Interview 3,
Teacher 4, 20" August 2019).

Sub-theme: Being responsible to build partnership
“ILuse my previous experiences to know who they are in
my class. So | could have a better partnership with them
to help me to teach better. For me building a good
relation with them make my teaching go smoothly. Their
trust and acceptance let them put themselves with me
during the lesson.” (Interview 3, Teacher 5, 1" August
2019).

3.4. Theme Four: The Extent of Teachers'
Reflection-for-Action

The six of them also strongly agreed that they used
forward planning stage, central planning stage and
backward planning stage to plan their lesson (see Appendix
2). The findings showed that, six of them were using the
three stages of reflection to plan their lesson. They also
prepared their lesson by including the needed elements
such as learning objectives, skills to be taught as stated in
the syllabus as showed in their lesson plans.

Next, they also reflected on their students” works and
readiness as to help them to decide on what to focus on a
particular class of students, to look at a feature of their
teaching, for example how they deal with incidents of
misbehavior and how they encourage their students to
speak more English in class. The teacher decided the
suitable approach to be used in the particular lesson to
match the lesson requirement and the context to be taught.
The teachers referred to the syllabus and selected the
methods before selecting the content to be taught. They
also made a suitable teaching targets in backward planning
stage based on forward planning and central planning.

Sub-theme: Reflecting on the methods and examples
(forward planning and central planning stage)

“Mostly I select the suitable methods before selecting

the content based on the syllabus, of course. It is

important for me to use correct teaching strategies to
teach the content. I also provide examples and variation
of worksheets and activities for different abilities
students in my class to help themunderstand the content
I taught.” (Interview 4, Teacher 5, 1°* September 2019).

Sub-theme: Reflecting on the syllabus to target the
learning objectives (forward planning stage central
planning stage and backward planning stage)

“Reflecting before planning is needed. I use it to identify

the content of current lesson based on the syllabus, so

that we are on track. Next, | select suitable approaches to
match the requirements, by preparing materials,
examples and concerning our abilities and capabilities.”

(Interview 4, Teacher 1, 2"’ September 2019).
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Sub-theme: Reflecting on the syllabus, methods and
target lesson outcomes (forward planning stage central
planning stage and backward planning stage)

“I plan my lesson by focusing more on learning process

to achieve the lesson objectives. I’'m implementing

different approaches and methods in my classroom. |
plan my lesson based on the syllabus requirements by
adapting and adopting some information to match my
students’ abilities and needs to make sure the classroom
environment is comfortable for them. | prepare different
worksheets for remedial, enrichment and enhancement.”
(Interview 4, Teacher 2, 21°' September 2019).

The findings also showed that, the teachers reflected on
the lesson requirement and context to help them to know
what to look for when they were planning their lesson. The
teacher selects the methods before selecting the content to
be taught. But two of the participants missed the examples
and variation to select the methods for different abilities
students. They agreed reflection was not a haphazard event.
It was a planned event with certain thoughts in their mind.
They claimed that, reflection before teaching was
important for them to understand the goals and objectives
of the lesson they were going to deliver which is related to
[27].

Therefore, all of them decided on the target lesson
outcomes, the learning objectives at first based on SMART
approach (Specific, Measureable, Attainable, Realistic, and
Time-bound) based on the lesson requirement. The teacher
also decided on the instructional activities to be done in the
classroom after deciding on the learning objectives based
on the students’ abilities and teacher’s abilities. All of them
provided the examples and variation of materials to help
their students to understand the content taught during
planning their lesson based on what they had learnt from
their previous lessons.

They could develop a plan of action for a meaningful
lesson outcome based on a good lesson plan [32]. The
teachers were clear on what the introductory or
engagement part of the lesson would be during the
planning process. The participants also agreed the time
they used to plan their lesson, gave them opportunity to
think and reflect on their students especially about what
the most effective learning behaviors suit their students and
how they are going to decide what work is best for their
students as suggested by [6].

In relation to that, reflection before teaching helped them
to plan the activities to fulfill the students’ nmultiple
intelligence such as verbal interaction, hands-on
manipulation, drawing, demonstration or working with a
partner to deliver the lesson meaningfully which is similar
to [2] who found that effective teachers teach the students
based on what they could do but not on what they could not
do.

Next, the teachers also agreed that they had a chance to
think and understand their expectation from the students
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and to select the most suitable teaching behaviors which
were necessary and suit their students well to motivate
themto learn at their own pace which is in line with [35].
The findings were also related to [12], who described
reflection as the “active, pemistent, and careful
consideration of any belief or supposed form of knowledge
in light of the grounds that support.” The teachers showed
that they examined and experienced their own assumptions
of students, subject matter, learning theory and techniques,
the context, and their core beliefs in order to learn and grow
their teaching practice. This showed that experiential
learning through reflecting on their experiences were
beneficialto the teachers to learn and make changes in their
practices. It also stimulated and encouraged them to be
more positive and productive in teaching, which is related
to [25]. This finding revealed that teachers used
reflection-for-action to plan a better English lesson.

4. Conclusions

The results of this study provided an understanding of
how reflection-for-action could help English language
teachers to succeed in their teaching by encouraging them
to make changes to use correct approaches, methods,
examples and activities to suit the teachers’ and students’
ability and capability started from the planning stage until
ending of the lesson. In regard to encourage students’
participation in learning English language, the results also
showed that the use of reflection-for-action in teaching
makes the teachers more concerned about students’
cognitive development which resulted fromthe application
of reflective teaching in the classroomthat created chances
and opportunities for the students to learn the target
language meaningfully. Hence, through
reflection-for-action, the teachers in this study had more
opportunities to succeed and to enhance the quality of their
own teaching as reflection-for-action guided them to be
more concerned, flexible, open and to think critically
during lesson planning.

5. Other Recommendations

It is good to have further exploration of the
implementation of reflection-for-action among in-service
teachers from other subjects and contexts. We are very
grateful to experts for their appropriate and constructive
suggestions to improve this template.
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