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Abstract  People with hearing disabilities especially 
pupils with special needs have their own form of 
communication. The learning of the Al-Quran, which is one 
of the components in Islamic Education, focuses on three 
main aspects: reading, memorization and comprehension. 
Since the level of hearing and speech impairment of the 
pupils with special needs are limited, it is essential that the 
communication aspect in teaching should be taken into the 
teachers’ consideration. The objective of this study is to 
explain the form of communication used by the hearing 
impaired in Malaysia as well as the method of 
communication used by teachers in teaching them the 
Al-Quran. This study utilized the qualitative approach in the 
form of a case study, using the interview technique and 
document analysis to obtain data. This study also utilized the 
model of communication presented by Bernice Burnip in 
Louise Porter. Some of the findings showed there were 
inconsistencies in the teachers’ communication in delivering 
the Al-Quran to the pupils. Lack of proper codes or signs in 
studying the Al-Quran was one of the reasons for lack of 
communication between the teachers and pupils with hearing 
impairment. Hence, an appropriate and effective 
communication system should be studied so that pupils with 
hearing disabilities are not being left behind in learning the 
Al-Quran. 

Keywords  Communication System, Pupils with Special 
Needs, Hearing Disabilities, Al-Quran 

1. Introduction
The language needs of the hearing impaired are as 

important as the language needs of normal children. 
Everyone needs language to convey one’s intentions and 
feelings, despite the obvious differences between verbal and 

non-verbal communications. Sign language is the first 
language of deaf people formed by the deaf people 
themselves for the purpose of communication among 
themselves. This sign language is a visual and 
movement-oriented communication system. The deaf people 
in the United States use American Sign Language (ASL) to 
communicate (Grushkin, 2006 & Ciara Kelly, 2019). The use 
of ASL is also widely used in the US education system 
including in the fields of Science, Mathematics and Social 
Sciences. Several studies in America have demonstrated the 
importance of effective communication to relay information 
to the deaf and hearing impaired including children. Deaf 
and hearing-impaired children have communication 
difficulty during classroom learning (Antia, 2007). Carol 
Marchetti et. al (2012) in their study stated teachers can use 
various communication methods to achieve the learning 
outcomes of deaf pupils. Teachers who teach deaf and 
hearing impaired pupils need to have communication skills 
to assist in the improvement of pupils’ achievement in 
learning (Shirin D et al. 2009, Antia, Sabers, & Stinson, 
2007). 

A study in Iran showed some effects of poor 
communication on 32 deaf respondents between the ages of 
18 and 55. The study showed the impact of poor 
communication on many areas which caused problems 
among the deaf, including in education (Zohreh Ghari, 2016). 
In Pakistan, the oral approach was used in the classroom 
teaching. Meanwhile, the Pakistani Sign Languange (PSL) 
was differently utilized in various areas (Bushra Akram & 
Rukhsana Bashi, 2013). Communication training is very 
important for teachers in improving their teaching skills to 
deliver information and syllabus to deaf pupils. Studies in 
Pakistan showed teachers in Special Education schools were 
incapable of using the PSL properly during lessons. 
Eighty-eight percent (88%) of Pakistani teachers did not use 
finger spelling and 90% of the teachers did not use Cued 
Speech in the classroom (Khatoon, 2003). In Indonesia, in 
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the Islamic education, there were two main methods of 
communication. The first method used was the manual 
method of Sign Language with finger spelling. The second 
method emphasized on speech and lip reading exercises (Ns. 
Mardiyanti and Luh Putu Suta Haryanthi, 2018). 

As in other countries, the deaf people in Malaysia also 
have their own Sign Language to communicate. The 
Malaysian Sign Language (BIM) is used by the Malaysian 
deafs in their daily life. The use of BIM in the government 
National School of Special Education and in schools that 
provide Special Education Integrated Program is limited, and 
even peripheral. The Malaysian Sign Language (BIM) is 
applied in the form of mobile or information technology to 
assist deaf pupils in learning the Malay language (Mat 
Redhuan Samsudin et al. (2018). 

In Malaysia, pupils with special needs are certified as 
having hearing disabilities by medical practitioners, 
opticians, audiologists or psychologists either in the 
government or private services (Federal Government 
Regulation 2013).  However, the most commonly used term 
under the ‘Code of Practice on Education is, Pupils with 
Special Educational Needs’. Usually pupils with special 
educational needs have hearing disabilities as well as speech, 
language and communication disabilities. One of the 
disadvantages of communicating with pupils with special 
educational needs is hearing impairment which will affect 
their learning process (Safani Bari et. al, 2005).     
Therefore, effective communication is very important in 
education especially for children in primary schools 
(Asmawati et. al, 2014). Pupils with disability in learning the 
Al-Quran in the Islamic Education subject at the primary 
level are placed in the Special Education Intergrated 
Programme (PPKI) and Special Primary Schools (SKPK). 
Malaysia’s education system requires Muslim students to 
take Islamic Education subjects. The Education Act 1996 
(Act 550, Section 50), stipulated that if there are five or more 
educational institutions have five or more Muslim students, 
teachers should teach Islamic Education as approved by the 
State Authority (Special Education Information 2007). 
According to the Act, there is no exception for pupils with 
special educational needs in learning the Al-Quran which is 
one of the components of the Islamic Education. 

Teaching and Learning the Al-Quran has its own 
characteristics compared to other sciences in Islamic 
Education. Teaching the Al-Quran involves verbal skills, 
reading fluency, communication skills, verbal and 
non-verbal skills (Ministry of Education Malaysia 2004b). 
Having a mentor in learning the Al-Quran is the most 
effective technique which had been practised through ancient 
times until today. The main technique used in studying the 
Al-Quran via mentor is the Talaqqi or Mushafahah which 

means listening and reciting the Al-Quran, guided by the 
teacher. It is done by the either the teacher showing the 
method of reciting initially and followed by the pupils or the 
pupils recite and the teacher listens and corrects. However, 
the ability of the pupils with hearing disabilities to receive 
sound and information during Quranic recitation is 
extremely difficult. They could not recite the Al-Quran due 
to the hearing loss, the most important sense in receiving 
information. Therefore, appropriate sign language should be 
applied to the Al-Quran learning, the strategy adopted should 
also be applicable to any combination of disabilities to 
ensure there are no-drop-outs.  

As pupils with hearing disabilities are not able to 
communicate well, the question of the method of 
communication used by teachers during Al-Quran learning 
should be taken into consideration. The Arabic language is 
used in reading the Al-Quran. In the Malaysian education 
system, Arabic is considered as a foreign or second language. 
Therefore, the discussion related to the study of the 
Al-Quran has its own perspective based on second language 
learning theory (Kamarulzaman et. al, 2002). The main 
difficulty faced by pupils with hearing impairment is the 
disability to detect and receive sound. Therefore, the use of 
sign language is their main medium of communication.  In 
terms of language acquisition and information, it is found 
deaf pupils are left far behind. They have communication 
difficulties among themselves as well as with normal pupils 
(Abdullah, 2001). Therefore, an appropriate communication 
system should be implemented to produce effective teaching 
for pupils with special needs in learning the Al-Quran. 

The objective of this study is to determine the type of 
communication used by pupils with hearing disabilities in 
Malaysia and to determine the communication method used 
by the teachers in teaching the AL-Quran.  

2. Method 
This study utilized the qualitative approach i.e. a case 

study. The instruments used included semi-structured 
interviews and document analysis to obtain data. Tables 1 
and 2 indicate seven respondents were selected based on 
purposive sampling, of whom five were teachers who taught 
the Al-Quran to the pupils with special educational needs in 
Selangor. The selection of the respondents was based on 
specific criteria where teachers had at least five years of 
experience in teaching the Al-Quran. Two officers from 
Special Education, Ministry of Education Malaysia who 
were involved in the Special Islamic Education and Special 
Education Curriculum unit were selected to support the 
findings.
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Table 1.  Teacher’s Demographic Background 

Teacher Sex Age Experience School Category 

T1 Female 40 19 Years *PPKI 

T2 Female 43 10 Years *PPKI 

T3 Female 36 10 Years *PPKI 

T4 Female 48 5 Years *PPKI 

T5 Male 32 6 Years *SKPK 

** Special Education Intergrated Programme (PPKI)  
*Special Primary Schools (SKPK) 

Table 2.  Officer’s Demographic Background 

Officer Sex Age Position Unit/Division 

O1 Male 50 Head of 
Department 

Islamic and Moral 
Education 

O2 Female 52 Section Head Curriculum 
Development  

 

The communication model presented by Bernice Burnip in 
Louise Porter (2002: 154) was used in this study. According 
to Bernice Burnip, communication is the act of exchanging 
ideas, ideas, needs and desires.  He also stated that speech 
and language are part of the communication process. There 
are several components involved in communication. Bernice 
(2002) had classified it into non-verbal and verbal. This 
shows that communication can be done as non-verbal, by 
showing facial expressions, body gestures and so on. While 
verbal communication involves languages such as semantics, 
structure and pragmatic (Figure 1). 

 

Figure 1.  Communication Model by Bernice Burnip (2002) 

From the Burnice Burnip model, it can be understood that 
communication for special needs pupils with hearing 
disabilities can be conveyed via three main methods: oral, 
manual and combination of both oral and manual. The oral 
method involves auditory-verbal and speech therapy (speech 
reading), and the manual method involves the use of 
handwriting, sign language and fingerprinting. While a 
combination of verbal and gestural methods produces cued 
speech and total communication.  

3. Findings 

3.1. Form of Communication Used by Pupils with 
Hearing Disabilities in Malaysia 

a. Oral 
The oral method was first used at Penang Federal School 

(Chua 1976). In oral language, teaching was done using 
speech, lip reading and writing (Chua 1980).  This method 
prefers speech rather than signs and speech must be taught to 
learn the language. However, the method was used for only 
20 years and was renamed as Total Communication method. 
According to Greenberg et al. (Bee 1995), deaf pupils would 
have difficulty in speaking or reading if the oral language 
was solely emphasized. The result would be different if they 
were taught the sign language, lip reading and spoken 
language simultaneously. Oral methods could help deaf 
pupils read lips, but they only understood the movement of 
the lips and not the actual meaning. This would cause them to 
be deaf forever.  

b. Total Communication 
When the oral method became a failure, it was replaced by 

the Total Communication method.  This method was first 
introduced at Maryland School Frederick, USA. It was also 
found this method was suitable in the education of deaf 
pupils and had been introduced in Malaysia. According to 
Fisher (1982), Total Communication is a form of gesture 
communication that uses the fingers, arms, hands, facial 
expression and body movements.  Manually Coded Malay 
is a form of communication language that is built based on 
Total Communication and the code system was built based 
on the Malay language principle that everyone hears, speaks, 
writes, read and understand. Patsy (1995) stated the use of 
the Manually Coded Malay could explain two meanings for a 
word and it is very important to the deaf pupils as they can 
acquire language through communication.  
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c. Cued Speech 
Cued speech was found by R. Orin Cornett (1966). This 

method is a combination of oral-aural pronunciations and 
syllable structure (clear visual representation of language). 
This method uses eight hand shapes and three hand positions. 
It was first used in 1992 at the Sultan Alam Shah Primary 
School in Petaling Jaya. Patsy (1995) stated that Cued 
Speech is a great language-learning tool for deaf pupils. This 
method does not receive favorable response and is found 
only to be used by certain parties such as non-governmental 
organizations (NGOs) that provide education classes to deaf 
pupils.  

d. Verbal Auditory 
This is another method introduced in Malaysia to convey 

information to the hearing impaired. This approach is used to 
encourage and train deaf pupils to hear either through 
hearing aid or through a “cochlear implant” to learn language. 
(Kartini Ahmad 1997). In Malaysia Verbal Auditory 
methods are relatively new and require strong and organized 
support to be implemented. Robinson (1998) found children 
who used cochlear implants showed better performance than 
children who used hearing aids. Children who used a 
cochlear implant at the preschool age were more likely to 
attend normal schools compared to children who used 
hearing aids. According to Simser (1997) there are four main 
principles of Verbal Auditory methods; Individual diagnostic 
therapy with parental involvement, speech use, natural 
development and language learning through natural and 
meaningful interactions.  

3.2. Communication Methods Used by Teachers in 
Teaching the Al-Quran to Special Needs Pupils with 
Hearing Disabilities. 

a. Oral (Speech) 
As mentioned earlier, some special needs pupils with 

hearing disabilities have hearing loss but can speak. So, for 
pupils who can speak and recite, should be taught orally so 
that they can recite the Al- Quran. Most teachers prefer to use 
speech-based communication methods when teaching the 
Al-Quran to those hearing-impaired pupils who can read. 

Question: How do you plan to teach the Al-Quran to 
pupils with various hearing disabilities? 

“For those who can speak, usually they are not confident 
to speak or to recite. They prefer to follow other pupils 
who manage to do so.” (T1) 
“According to learning the Al-Quran in the Islamic 
Education syllabus, special needs pupils with hearing 
disabilities must be taught how to recite.” (T2) 
“They have to speak and recite the Quran.”  (T3) 
“Like other typical pupils, they must recite repetitively” 
(T3) 
“Those who can listen, they will follow the recitation. I 
will use the sign language based on the text book for those 
who are unable to listen.” (T4) 

“For those who can recite, I will teach them the Talaqqi 
too.” (T4) 

Respondents O1, an officer in the Islamic and Moral 
Education Unit of the Special Education Division, also 
emphasized this method for students who manage to speak. 

“We used to teach recitation only to pupils who are able to 
speak by training them to spell the Quranic letters.” (O1) 
“For those pupils with hearing impairment or deaf, we 
will give some space for the teachers to follow the syllabus. 
However, they are eligible to use speech therapy method 
during the lesson.” (O1) 
“There will be a high number of deaf pupils who can recite 
the Quran by themselves if the teacher uses the speech 
therapy effectively.  Most of the time, we mostly use codes 
and signs.” (O2) 
“We will strengthen the Quranic pronunciation for those 
who are able to speak.” (O2) 

b. Manually Coded Malay 
All the respondents stated they used the Manual Coded 

Malay (KTBM) as the main method in teaching the Al-Quran 
to the special needs’ pupils with hearing disabilities. This 
code is also referred to as the Coded Malay Language which 
is a form found in Ethnologue. This hand code is derived 
from the American Sign Language, with the addition of some 
local alerts, and grammar alerts representing additional 
nouns and verbs in Malay. This hand codes were originally 
used in special education schools to teach the Malay 
language to the deaf pupils. However, the Ministry of 
Education Malaysia has set the Manually Coded Malay as a 
code of sign language in other subjects including the 
Al-Quran which is a component in Islamic Education.  

Question: What is the method of communication used 
in the study of the Quran? 

“I use Manually Coded Malay to teach them.” (T1) 
“We usually use text book. There are code signs in text 
books where pupils can learn from.” (T2) 
“I use Manually Coded Malay in teaching the Quran” 
(T3) 
“All teachers use manual code to teach special needs 
pupils with hearing disabilitiest.” (T4) 
“Usually we use text books that contain Manually Coded 
Malay.” (T5) 

In Malaysia, the main teaching method of communication 
in ‘Special Education Intergrated Programme’ (PPKI) and 
‘Special Primary Schools’ (SKPK) is the Manually Coded 
Malay. The Manually Coded Malay has a specific system for 
controlling the construction of structures, the sentences and 
meanings (Zulkifley 1994). The Manually Coded Malay is 
the only form of hand signs that the Malaysian government 
recognizes as the language of communication for the deaf 
and dumb in the government schools. The Manually Coded 
Malay is a verbal translation of the visual. It was introduced 
by the Ministry of Education Malaysia (MOE) in 1985. The 
religious codes were introduced in 1988. It is constantly 
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edited and refined when utilizing the grammar, and 
principles of the Malay language. It is carried out with the 
Total Communication (Bahagian Sekolah, KPM 1995). 

c. Malaysian Sign Language 
Some teachers were interviewed using the Malaysian Sign 

Language. However, the use of the Malaysian Sign 
Language in the teaching of the Al-Quran is just peripheral. 
This is due to the Manually Coded Malay is the main method 
used in the ‘Special Education Intergrated Programme’ 
(PPKI) and the ‘Special Primary Schools’ (SKPK). 

Question: Is the hand codes available sufficient enough 
to teach the Al-Quran to the pupils? 

“It depends on the situation. I will refer to other references 
such as the Malaysian Sign Language if the particular 
code or sign are not available in the Manually Coded 
Malay.” (T2) 
“No, it is not enough. Some of the words are not available 
in Manually Coded Malay. Hence, I need to refer to the 
Malaysian Sign Language.” (T3) 

There are some opinions which stated Malaysian Sign 
Language is the main language used among the deaf 
community in Malaysia in their daily life (Lim, 2006). 
Malaysian Sign Language is a common language spoken in 
most places in Malaysia and has many accents, varying 
between each state. The Disability Act 2008 stated the 
Malaysian Sign Language is the official language of the Deaf 
community in Malaysia. Malaysian Sign Language is a 
non-grammar language of the languages in the world. It 
differs from the English or Malay structures. Malaysian Sign 
Language has its own grammar that focuses more on what 
the deafs can see. It is agreed that Malaysian Sign Language 
is not suitable in the learning and teaching of either the 
English or Malay language. However, the Malaysian Sign 
Language is very useful for the deafs’ understanding. 

According to Mohammed Sazali Shaari (2004), Malaysian 
Sign Language is a symbol of the identity of many deaf 
Malaysians who are rich in culture because their gestures are 
based on their way of life and are not influenced by any 
external elements. Based on a study conducted by Abdullah 
Yusoff dan Che Rabiaah Mohamed (2009), they said if this is 
certified by a recognizing body, Malaysian Sign Language 
will be the most useful medium of transition and receiving 
information for the deaf community especially in education. 
In fact, the use of the Malaysian Sign Language indirectly 
has the potential to provide a proper religious education to 
the deaf community, especially in teaching the Fardu Ain 
subject in schools (Mohd Huzairi Awang, 2010). 

d. Total Communication 
As been described previously, the first method of 

communication since Special Education was introduced in 
Malaysia, was oral. However, beginning in 1978, when the 
Total Communication was introduced (Abdullah 2001), it 
included speech, Manually Coded Malay, facial expressions, 
lip reading, body language and finger spelling  

Question: What are the approaches used in teaching 
reading, remembering and understanding the Al-Quran? 

“We will use our voice and sign language simultaneously.” 
(T2) 
“We show the word using Total Communication including 
facial expressions.” (T3) 

Special needs pupils with partial hearing loss and speech 
skills would be taught to read just like any other normal pupil. 
Since some of these pupils with partial hearing loss are 
unable to hear properly among themselves, teachers need to 
teach using the Total Communication approach which 
includes speech and gestures or hand codes. The use of Total 
Communication is encouraged in teaching these special 
needs pupils with hearing loss as stated by O2 in the 
Curriculum Development Sector, which states: 

“In teaching, we emphasized on Total Communication. So, 
we need to stress simultaneously the sign language and 
pronunciations. We need to teach pronunciations and 
speech at the same time using sign language called the 
Total Communication.” 

4. Discussion 
One of the components in Islamic Education is learning 

the Al-Quran. Some special needs pupils with hearing 
disabilities have speech problems. So the teaching and 
learning of the Al-Quran is not easy for them.  In this case, 
firstly pupils must be given speech therapy to enable them to 
be taught to recite the Al-Quran. Pupils with partially hearing 
loss can be taught to speak the speech components such as 
articulation, lip reading and auditory training using the 
amplication tools (Saadiah Ahmad, 1990:4), thus they will 
be taught to recite the Quran. 

In addition, there are of course, several issues and 
challenges in communication when teaching the Al-Quran to 
these special needs pupils: 

4.1. The Skills in Handwriting and Sign Language 

According to Lourghan (2013) the sign language is used as 
the primary form of communication to convey something or 
teaching to the deaf community. Communication skills 
especially in the use of handwriting and gestures are 
important, especially to teach the Al-Quran to the special 
needs pupils with hearing impairment. The Al-Quran’s 
verses are in Arabic which is a foreign language and a second 
language in Al-Quran education. 

Question: Are there any courses or training you have 
attended during your service in teaching special needs 
pupil with hearing impairment? 

“There are no courses or training that I attended at the 
moment. I learned from the textbook. I also self-learned 
with the help of other teachers and pupils who have the 
knowledge.” (T2) 
“I admit I am not an expert and still learning.” (T3) 

 



  Universal Journal of Educational Research 8(1A): 36-43, 2020 41 
 

“Not yet for training and courses for sign language”. (T4) 
“Every Wednesday, it is compulsory for teachers and the 
management staff to attend the sign language class, 
beginning at 1:00 p.m. until 1:30 p.m. It is organized by 
teachers who are experts in sign language.” (T5) 

However, not all Islamic Education teachers are qualified 
to teach the Al-Quran to the special needs pupils with 
hearing disabilities. Despite mastering the Al-Quran, they 
have to know and master the teaching method of the 
manually coded or sign language which is one of the 
communication medium in the teaching and learning of the 
deafs. This finding is supported with the interview with O1 
from the Islamic and Moral Education Unit, Special 
Education Division. 

Question: In your opinion, what are the characteristics, 
a teacher should have when teaching the Al- Quran to the 
special needs pupils with hearing disabilities? 

“The basic knowledge they should have is the Manually 
Coded Malay. We use widely the Manually Coded Malay 
when communicating with special needs pupils with 
hearing disabilities.” (O1) 
“Teachers who are experts in sign language would be able 
to teach pupils very well.  However, it depends on the 
school’s management to train their teachers on the sign 
language.” (O1) 
“Training the teachers are the vital process at the moment” 
(O1) 

The same goes to the O2 who emphasized the teachers’ 
responsibility to strive and improve their skills in teaching 
the Al-Quran  

“That will be the teacher’s responsibility even if Islamic 
Education is not their teaching subject.  

They have to learn and master the skills in teaching special 
needs pupils.” (O2) 

4.2. The differences between Manually Coded Malay and 
Malay Sign Language 

Based on the result of this study, there is a difference 
between the Manually Coded Malay and the Malay Sign 
Language. All teachers who participated in the interview 
used the Manually Coded Malay and some of them used the 
Malay Sign Language as an additional method. Manually 
Coded Malay is the official language used in schools while 
the Malay Sign Language is used in daily communication. 
The Malaysian Federation of the Deaf (MFD) has requested 
to use the Malaysian Sign Language as a whole since it has 
been recognized as the official language for the deafs 
((Disability Act 2008: 8). 

Question: Can pupils understand the sign language 
used? 

“There are a huge number of pupils from MFD in 
Malaysia. They are also questioning why there are 
different sign languages used in schools. We told them to 

use Manually Coded Malay while in school but use the 
Malay Sign Language when outside the school.” (T1) 

4.3. Lack of Manually Coded Malay and Sign 

Although the methods of communication in the Manually 
Coded Malay and the Malay Sign Language are used by 
some teachers to improve pupils’ learning the Al-Quran, 
there are still some words or terms that cannot be interpreted. 
This is because some of the words or terms are very new to 
the deafs especially for the special needs pupils with hearing 
impairment. 

Question: What is the communication problem in 
teaching the Al-Quran to special needs pupils with 
hearing impairment? 

“There are insufficient codes in the Manually Coded 
Malay and the Malay Sign Language” (G1) 
“Not enough codes. Some of the words are not available in 
the Manually Coded Malay book. I need to refer to the 
Malaysian Sign Language.” (T3) 

As a result, the lack of proper codes or sign language in 
teaching the Al-Quran will impact the bad result for the 
special needs pupils with hearing disabilities. According to 
Mohd Huzairi Awang (2010), it was found that most deaf 
pupils were not interested, often avoiding in attending the 
Fardu Ain classes, and they had difficulty in understanding 
the abstract terms in Fardu Ain Basic Learning (PAFA). This 
finding was supported by Siti Muhibah’s opinion, a previous 
researcher. Siti Muhibah (2010) stated the difficulty in 
understanding the subject Fardu Ain was due to the lack of 
skills in the sign language among teachers, no relevant 
religious signs and no method that was suitable to teach 
Fardu Ain to deaf pupils 

Therefore, the problem faced by pupils with hearing 
disabilities in the PAFA learning process is certainly the 
same problem they faced in studying the Al-Quran. This is 
because most of the terms in both subjects are in Arabic. As 
explained earlier, one of the issues in delivering Islamic 
Education to this group is the lack of appropriate and 
easy-to-understand handwriting or sign language. If there is 
no proper use of sign language in teaching the Al-Quran, the 
special needs pupils with hearing impairment would be less 
interested in learning as they did not understand the content 
taught by the teachers (Cooper, Sherly, Jody, Cripps, & Joel, 
2013). 

4.4. Alternative Methods 

Learning the Al-Quran requires a variety of 
communication methods and teachers should not follow a 
single method of teaching. This is based on the diverse 
background of the pupils with varying levels of ability and 
speech who are present in one classroom, especially in the 
Special Education Intergrated Programme (PPKI) and the 
Special Primary Schools (SKPK). Due to lack of codes and 
sign forms suitable for each word, the teachers are given the 
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choice to use any method that they feel suitable to ensure the 
vision and objective in teaching the Al-Quran are achieved 
through reading, fluency and understanding of the verses. 

Question: How do you teach if the codes or signs are 
not enough?  

“We will find similar words, use photos or spell the words 
for them.” (T1) 
“We spell for them using signs if they cannot speak and 
recite.” (T1) 
“The pupils who cannot speak are not forced with the 
implemented method. We will not force them if they can’t.” 
(O1) 
“We only use the Manually Coded Malay to help deaf 
pupils recognize alphabet.” (O1) 
“We give flexibility to the teachers to identify any suitable 
method during lessons.” (O2) 
“We are not specific, we have agreed and eligible to 
combine Manually Coded Malay and Malay Sign 
Language.” (O2) 

To achieve the goals and learning objectives of the 
Al-Quran lessons among the special needs’ pupils with 
hearing disabilities, teachers can use any method of 
communication mentioned previously. Teachers are allowed 
to use any communication method such as finger spelling, 
hand writing or information technology since there is no 
specific method implemented at any one time. 

5. Conclusions 
Communication in teaching the Al-Quran to the special 

needs pupils with the hearing disabilities should not be taken 
lightly. The goals and learning objectives in teaching the 
Al-Quran would not be achieved without effective delivery 
by the teachers. Although the special needs pupils have a 
variety of hearing disabilities, they however do have the 
potential and the chance to master the Al-Quran as a Muslim. 
Teaching these pupils requires an appropriate system of 
communication and cautious planning by the teachers to 
ensure the Al-Quran learning outcomes are achieved. There 
are a variety of communication methods for the special needs’ 
pupils with hearing impairment, and therefore, there should 
not be an issue in determining which method is the most 
effective. Based on education regulations, the use of the 
Manually Coded Malay is the main method that should be 
prioritized in the ‘Special Education Intergrated Programme’ 
(PPKI) and ‘Special Primary Schools’ (SKPK). The use of 
the Malaysian Sign Language allows for improvement in 
pupils’ understanding. For the pupils who managed to speak, 
teachers can use the oral method or speech therapy to ensure 
they can train themselves to read the Al-Quran better. 
Teachers are encouraged to use the Total Communication 
method in the class with deaf pupils as well as for those with 
partial hearing loss to ensure they can understand the 
Al-Quran. As a recommendation, by training the teachers 
and attending courses related to teaching special needs pupils 

with hearing disabilities, they can acquire effective 
communication needed in helping these pupils. 
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