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Abstract  This conceptual paper describes the formation 
of theoretical framework for flipped learning competencies 
and readiness among English lecturers. This paper has been 
divided into several categories such as introduction, 
background of the study, the objectives of the research, 
theoretical framework and conclusion. From the study, it 
can be seen that there is one theory and one model that has 
been used in this study such as Theory of Planned Behavior 
and Technology Acceptance Model (TAM). As this 
research not covering all 4 main models of blended 
learning, future research can be focused on the whole 
model of blended learning from various aspects.  
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1. Introduction
According to [1], writing is a way of sharing information, 

thoughts, ideas and experiences in a written form. [2] 
believes that writing is the mental work of inventing ideas 
and organizing the words into statements and paragraphs 
that will be clear to the reader. In language learning, 
passive skills consist of listening and reading, whereas 
active skills include speaking and writing. Teaching 
writing is a complex process that needs a cooperative 
learning situation [3]. [3] also said that “the atmosphere of 
writing classroom should be warm, supportive and 
non-threatening.” It means that in the teaching of writing 
skills, the lecturer should involve the learners in interesting 
activities. Besides, English lecturers have a duty to ensure 
the students obtain the skills that they need to flourish in 
student-centered environment. To overcome English 

lecturers’ difficulties in the teaching of writing skill, 
flipping would be used in this study. Flipped learning 
involves much more than adding the technology and 
out-of-class video activities into the curriculum; it also 
requires both teachers and students to ‘flip’ the way they 
view the education [4]. Therefore this study will look at 
English lecturers’ competencies and readiness in the 
teaching of writing skill using flipped learning. According 
to [5], readiness related to teachers’ awareness, knowledge 
of use, perceptions and attitudes towards their skills and 
capabilities for technology integration as well as their 
experience in the use of educational technology. 

Teaching of English in Malaysia has been introduced 
by the British colonial education system in the 1960s and 
now it is established in the current Malaysian educational 
system [6]. As a result, English is taught as a second 
language in all Malaysian schools and it is also a 
compulsory subject in both primary and secondary 
schools. Based on [7] at the tertiary level, all local 
undergraduates are required to register a compulsory 
credit hour of English based on their result of Malaysian 
University English Test (MUET), and MUET also is a 
compulsory requirement for the students who wish to 
pursue tertiary education at Malaysia universities. 

According to the study by [8], English as Second 
Language (ESL) teachers in Malaysia face the problems in 
teaching writing, especially those related to conventions 
and punctuation. [8] in their study also state that lack of 
English language proficiency is the main cause of 
difficulties that ESL learners face in their writing tasks. [9] 
in his study states that ESL students are also disappointed 
with difficulties in understanding word implication and 
meaning.  

In the same way, most English as Second Language 
(ESL) learners face many problems in learning writing [1]. 
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The problems include having difficulty in developing and 
organizing ideas well, lack of vocabulary, having 
difficulty with grammar structures including mechanics of 
writing, not interested in the writing topics, not receive 
feedback from the teacher due to limited time in the 
classroom, not enough materials for writing, and feel 
bored and less motivated to do writing [1].  

[10], states that the difficulties in writing are not only in 
generating and organizing the ideas, but also in translating 
these ideas into readable text. Those difficulties make the 
students feel less confident in writing. [11] cited the 
problems faced by ESL teachers in teaching writing such 
as first, dealing with the teaching of the less proficient 
students. These students prefer to use ineffective writing 
strategies and the teachers struggle to teach them on how 
to write. Second, teachers have to deal with students’ 
negative attitude towards writing. Most of them lack 
confidence in themselves as writers. Lastly, not receiving 
immediate feedback from teachers on their writing 
product, it is because students have limited time to consult, 
get comment and feedback from their teacher.  

To overcome teachers’ difficulties in teaching writing 
skill, flipped learning would be used in this study. 
Through flipped learning, the teacher can provide 
materials, assign the task through video and ask the 
students to watch the video before coming to the 
classroom [11]. [12] suggests that flipped learning 
promotes an environment which increases the interaction 
between students and the teacher. In flipped learning, it 
focuses more on student-centered rather than 
teacher-centered learning. As explained by [13], flipped 
learning promotes personalized learning as students can 
pause, re-wind, and re-watch the online video at their own 
pace. 

[14] proposes that flipped learning is using technology 
to deliver asynchronous direct instruction with the 
intention of freeing up class time for student-centered 
learning. Whereas [15] mentions that flipped learning is a 
teaching method that delivers lecture content to the 
students via electronic medium and teachers can use class 
time for practical application activities. 

For centuries, most higher learning institutions have 
been using classroom-based learning to deliver teaching 
and learning. In a traditional setting classroom, it focuses 
more on lecturer-centred. Over the past few years, the 
learning institutions have been undergoing changes. These 
changes include a larger population of learners from 
varied backgrounds, needs, motivations, abilities, learning 
preferences, time availability and course content 
requirements [16]. The results of the studies by [17] and 
[18] suggested that technology in education helps the 
teachers to foster and support certain learning activities, 
but this occurs only when effective use of online resources 
and tools is taken into account so that the technology in 
education is effectively integrated into the teaching and 
learning process. 

Currently, in Malaysia, the implementation of 
technology in education has captured great interest not 
only of the teachers, but also of the students in higher 
education institutions. According to [19], 
Technology-Enhanced Learning (TEL) means bringing 
the knowledge closer and making it more accessible to 
everyone. [20] believed that there are many opportunities 
for students to gain confidence in practicing and 
improving themselves, especially for ESL students who 
learn the language more than just for fun. To make the 
students keep pace with TEL and gain more confidence, 
they have to stride into the world of multimedia 
technology.  

To sum up, teaching writing is a complex process [3]. 
Based on a study by [8], most of ESL teachers in 
Malaysia face the problems in teaching writing, especially 
when it comes to conventions and punctuation. Hence, to 
overcome this problem, flipping would be used in this 
study. Flipped learning focuses on student-centred 
learning by using technology to deliver the instruction 
outside the classroom. By using flipped learning in 
writing classroom, students will be able to practice in 
collaborative activity, peer instruction or feedback, 
project-based learning or creative project [1]. In short, this 
study will look at English lecturers’ competencies and 
readiness in the teaching of writing skill using flipped 
learning.  

2. Background of the Study 
According to [21], writing is a productive skill, where it 

shares some functional characteristics with speaking but it 
also displays unique elements which are not common to 
both. Teaching writing is something challenging 
especially for ESL teachers as students have different 
proficiency level in a classroom. To overcome this issue, 
flipped learning would be used in this study. Currently, 
students learn writing by doing exercises and listening to 
the teacher passively. Therefore, in order to cater to the 
students’ needs who learn differently, teachers should 
consider adjusting their pedagogical approach and 
creating better learning environments that suits different 
levels of learners. [21] also believes that writing is a skill 
that even most native speakers can never master because it 
requires the production of a long, coherent and fluent 
piece of writing.  

In addition, most of the students find writing as 
something difficult rather than the other skills like reading, 
listening and speaking. [21] believes that writing is a skill, 
like reading, which has to be taught. He also 
acknowledges that “for second language learners the 
challenges are enormous” [21]. Based on a study by [22], 
even though writing is an essential skill, most of high 
school students are not interested in it. [23] believes that 
there are many students who never required learning 
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proper spelling or grammar. These students then come to 
think that “English” and “writing” are nothing except for 
spelling and grammar. These students are also not aware 
of the importance of writing skill in their learning. As a 
result, these students often have many basic mistakes in 
their written works like spelling, grammar, punctuation 
and organization.  

3. The Objectives of the Research 
(i) To study on how flipped learning could be used to 

teach writing skills. 
(ii) To identify the competencies needed in the teaching 

of writing skill to implement flipped learning among 
English lecturers. 

4. Theoretical Framework 
This part discusses the theoretical framework used in 

this study. According to Flipped Learning Network (FLN, 
2014), there are four pillars that the teachers or lecturers 
must incorporate into their practice when they implement 
flipped learning in their teaching which are flexible 
environment, learning culture, intentional content and 
professional educator. 

In flexible environment, teachers create flexible spaces 
where the students make their choice about when and 
where they will learn. Learning culture in flipped learning 
means classroom time is dedicated to explore the topics in 
greater depth and creating rich learning opportunities. It 
will make the students more active in knowledge 
construction as they are participants and they are also 
evaluating their learning in a manner that is personally 
meaningful to them. Subsequently, intentional content in 
flipped learning means flipped learning educators or the 
teachers determine what they need to teach and what 
materials students should handle on their own. By using 
intentional content, educators will maximise classroom 
time in order to adopt methods of student-centred, and to 
enhance active learning strategies depending on the grade 
level and subject matter. Next is professional educator, 
where the role of professional educator is very important 
in a flipped learning than in traditional approach. During 
class time, they need to observe students, providing them 
with instant feedback and assess students’ work. As a 
result, the group learning space is transformed into a 
dynamic and interactive learning environment where the 
educator plays an important role to guide the students as 
they apply the concepts and engage creatively in the 
subject matter. It means that when the teacher use flipped 
learning approach, they automatically enhance students’ 
self-learning as teachers act as an observer in the 
classroom. Besides that, students will become active 
learner in the classroom as they are responsible for their 
learning. 

There is one theory and one model that will be used for 
this study. (24), states that the Theory of Planned 
Behaviour predicts an individual’s intention to engage in 
behaviour at a specific time and place. He also believes 
that human behaviour has been guided by three factors 
such as beliefs about the likely consequences of the 
behaviour (behavioural beliefs), beliefs about the 
normative expectations of others (normative beliefs), and 
beliefs about the presence of factors that may facilitate or 
block performance of the behaviour (control beliefs) (24). 
In behavioural beliefs, it produces either a favourable or 
unfavourable attitude towards the behaviour. Unlike the 
behavioural beliefs, normative beliefs refer to perceived 
social pressure or in other words, subjective norm, where 
control beliefs give rise to perceived behavioural control. 
When we combine all these factors, it shows that the more 
favourable the attitude and subjective norm, together with 
the greater perceived control, the stronger should be the 
person’s intention to perform the behaviour (24).  

Meanwhile, Technology Acceptance Model (TAM) is 
an information theory that shows how users come to 
accept and use a technology [2]. In this model, it suggests 
that when users are presented with the new technology, 
there are factors such as perceived usefulness and 
perceived ease-of-use that influence their decision about 
how and when they will use it. 

[2], in his book What Teachers Should Know and Be 
Able To Do explains that effective teachers in all content 
areas should mastering all three elements such as the 
reader, the text and the learning situation. According to 
[2], effective teachers should understand that students’ 
abilities affect their writing performance, and students’ 
knowledge of spelling and conventions of writing may 
influence their performance on writing tasks. Besides that, 
effective teachers should understand the importance of 
planning, revision and editing processes, and also a 
feedback from the teacher and peers in developing 
students’ writing skill. This is to improve students’ written 
products. The effective teachers also should foster 
motivation to the students to read and write 
independently.  

Based on [2], flipped learning is a pedagogical 
approach that changes the instruction from the group 
learning space to the individual learning space by using 
four pillars of F-L-I-P which are flexible environment, 
learning culture, intentional content and professional 
educator. As a result, the group learning space is 
transformed into a dynamic and interactive learning 
environment where the educator plays an important role to 
guide the students as they apply the concepts and engage 
creatively in the subject matter. It means that when the 
teacher uses flipped learning approach, they automatically 
enhance students’ self-learning as teachers act as an 
observer in the classroom. Besides that, students will 
become active learners in the classroom as they are 
responsible for their learning. 
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In addition, English lecturers’ readiness plays an 
important role in the use of flipped learning in the 
teaching of writing skill. According to [2], teachers need 
sufficient skills to implement technology into their 
teaching and they also need to have high confident level to 
use it in a classroom setting. Meanwhile, [] believes that 
teachers who have gone through training are more 
effective in teaching using technology tools compared to 
those who have no experience in such training. 

Another essential point, based on TAM, the user which 
is English lecturers will use the technology in their 
teaching when they think that the technology is useful and 
can enhance their teaching skill. Readiness based on [30] 
refers to “people tendency to use the technology to 
accomplish their goals at home or at the workplace.” They 

believed that a person’s perception of the technology has a 
positive and a negative side. This shows that acceptance 
and readiness are two different things. In this study, 
English lecturers might accept the use of flipped learning 
in their teaching because they think it will enhance their 
teaching of writing skill, but they may not be ready to 
implement it because of the factors that hinder them to use 
flipped learning in their teaching. 

To sum up, according to the Four Pillars of Flipped 
Learning, Theory of Planned Behaviour and Technology 
Acceptance Model, this study focuses on the competencies 
and the readiness in the teaching of writing skill using 
flipped learning approach. Figure 1 below shows 
theoretical framework of this study. 
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5. Conclusions 
In this study, UniKL English lecturers’ competencies 

and readiness in the teaching of writing skill using flipped 
learning approach will be studied. For that reason, 
teaching writing skill through flipped learning approach 
has advantages and disadvantages. Furthermore, there are 
one theory and one model that will be used for this study 
which are Theory of Planned Behaviour and Technology 
Acceptance Model (TAM). To sum up, it is hoped that the 
outcome of this study will help the English lecturers to 
explore ways and means of creating a better teaching 
writing skill using flipped learning approach. 
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