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Abstract  Various types of feedback provided to 
pre-service English teachers have been reported to enhance 
their teaching competence. Many previous studies have 
focused on the effects of feedback methods, including 
explicit and implicit feedback, but only a few studies have 
investigated the impact of feedback timing. Therefore, this 
study investigates the impact of feedback timing on 
pre-service English teachers’ teaching competence. 
Forty-six pre-service English teachers participated in the 
study and were asked to perform microteaching twice. 
After the microteaching sessions, delayed and immediate 
feedback were given. After the feedback, survey and focus 
group interviews were conducted on a voluntary basis. The 
results showed that different pre-service English teachers 
differently perceived the impact of feedback timing on 
their teaching competence and their affective aspects such 
as anxiety and motivation. This study provides pedagogical 
implications for pre-service English teacher educators and 
program developers.  
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1. Introduction
Since a decade ago, global communication has become 

widely common, and education of English as a global 
language has been emphasized upon. In particular, in 
English as a foreign language (EFL) countries such as 
Korea, China, Taiwan, and Japan, English education has 
been a primary educational concern (Jeon & Choe, 2018; 
Al Zoubi 2018). To address this concern, many studies on 
effective English education have been conducted. Most of 
these studies have been focused on enhancing EFL or 
English as a second language (ESL) students’ language 
development, but relatively few studies have been focused 

on improving teachers’ English language proficiency and 
teaching competence (Choe, 2014; 2016; Abdulrasheed 
2017). 

In the field of English teacher education, focused on 
English teachers’ teaching competence and English 
language proficiency, many of the previous studies have 
investigated the beliefs and teaching practices of in-service 
teachers, rather than pre-service teachers. To improve 
English education, teacher training curriculum and 
programs should be carefully planned and designed for not 
only in-service teachers but also pre-service English 
teachers, because many aspects of English education in the 
classroom depend on both in- and pre-service English 
teachers’ teaching competence. Specifically, in- and 
pre-service English teachers’ competence in instruction in 
English is very crucial.  

To improve pre-service teachers’ teaching competence, 
some studies have examined which teaching and feedback 
methods are more effective. Choe (2014); Dierker,et.al 
(2018) investigated the effects of one-on-one conference 
with an instructor on the “teacher talk” of pre-service 
English teachers. Moreover, implicit and explicit feedback 
are still controversial issues in terms of their effects 
(Crooks & Chaudron, 2001; Altunkaya & Ates 2018; 
Georgantopoulos,Poutos & Eriotis 018). However, little 
research has been conducted on feedback timing. 
Feedback timing can be divided into two types: immediate 
and delayed. Immediate feedback means giving feedback 
right after the teaching session, and delayed feedback 
means giving feedback a certain period after the teaching 
session (Aldulaimi & Abdeldayem 2018; Chima & Kasim 
2018). 

Therefore, this study attempts to investigate the effects 
of feedback timing on the teaching competence and the 
affective aspects including anxiety, motivation, and 
confidence of pre-service English teachers.  

The research questions are: 1) How do pre-service 
Korean teachers of English perceive immediate and 
delayed corrective feedback on the improvement of their 
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teaching competence? 2) How do pre-service Korean 
teachers of English perceive immediate and delayed 
corrective feedback on their affective aspects (e.g., 
anxiety and self-confidence) as student teachers? 

2. Theoretical Background and 
Literature Review 

Teacher training institutions and colleges have tried to 
design their curriculum for enhancing pre-service English 
teachers’ teaching competence based on second language 
acquisition (SLA) and other pedagogical theories. In the 
courses for pre-service teachers, they are trained to 
improve their teaching skills. Giving and receiving 
feedback is necessary for successful course design. 
Feedback types can be categorized on the basis of three 
parameters: method, timing, and provider of feedback. 

Method of feedback (implicit vs. explicit) 

In feedback-related research, some scholars have made 
distinction between implicit and explicit feedback. Some 
have argued that correcting errors overtly might be more 
effective for learners. Conversely, others have reported 
that implicit feedback such as recast is better for learners’ 
affective aspects even though it is effective only in 20–25% 
of the cases (Crooks & Chaudron, 2001).  

Timing of feedback (immediate vs. delayed) 

The timing of feedback has been considered an 
important factor influencing L2 acquisition (Nakata, 
2015). Most studies that examined the empirical effects of 
feedback timing compared two types of feedback: 
immediate and delayed (Li, Zhu, & Ellis, 2016; Yasaei, 
2016; Zadkhast, 2017). Some studies have argued the 
superiority of delayed feedback over immediate feedback 
due to the “delay-retention effect” (Nakata, 2015; 
Metcalfe, Kornell, & Finn, 2009; Vahdany and Gerivani, 
2016; Jayakumar, 2016; Verma, Stoffova and Zoltán, 2018; 
Kweka and Ndibalema, 2018; Owagbemi, 2018). The 
delay-retention effect can be explained by the “distributed 
practice effect” (Nakata, 2015). The distributed practice 
effect can be accounted for by the assumption that when 
learners have longer spacing time, they will have better 
retention (Metcalfe, Kornell, & Finn, 2009). For example, 
when learners are given feedback immediately after they 
make errors, they might get confused between their errors 
and the correct answers. However, when learners are 
given delayed feedback, they are less likely to be confused 
and more likely to learn more effectively (Butler, 
Karpicke, & Roediger, 2007; Mory, 2004; Halder and 
Chandra, 2012; Dumbu, 2014; Pan, 2014; Esia-Donkoh, 
Amihere and Addison, 2015; Vahdany, and Gerivani, 2016; 
Wijayanto and Sumarwan, 2016; Masciantonio and Berger, 
2018; Al-Fadley., Al-Holy and Al-Adwani, 2018;). In 

contrast to these studies, others have argued that 
immediate feedback has more advantages than delayed 
feedback for learners’ learning and retention. These 
studies employed various empirical settings; therefore, the 
results might have been inconsistent.  

3. Methods 

Participants 

The participants were 46 pre-service English teachers 
who were majoring in English language education at a 
university located in Seoul, Korea. Table 1 shows the 
demographic information of the participants. 

Table 1.  Demographic Information of Participants 

Categories N 

Gender  
Male 14 

Female 28 

Majors 
English language education 37 

Education-related   5 

To examine to what degree the participants improved 
their teaching competence, the participants’ microteaching 
was video-recorded after the first and second sessions. All  

Research Procedures (Data Collection and Analysis) 

The participants took the course named “Theories and 
Methodologies of English Teaching,” which is one of the 
compulsory courses offered to pre-service Korean 
teachers of English by the Ministry of Education in Korea. 
Pre-service teachers were asked to perform microteaching 
twice. First microteaching was performed after the 
midterm, and the participants were provided individual 
feedback one week later (delayed feedback). After the 
delayed feedback, they performed the second 
microteaching based on the first feedback. After the 
second microteaching, they were given immediate 
feedback, right after their microteaching. All their 
microteaching sessions were video-recorded and stored in 
a Web storage, named N Cloud.  

Before the delayed feedback session, the pre-service 
teachers were asked to reflect their microteaching and find 
their weaknesses for one week. During the delayed 
feedback session, the instructor and pre-service teachers 
shared what they found to be improved and interacted on 
how to improve their teaching in the designated place. So 
the content of feedback was only to the instructor and the 
pre-service teachers. In contrast, during the immediate 
feedback session, the instructor gave direct feedback and 
comments to the pre-service teacher right after their 
microteaching with a whole class. So, the feedback and 
comments were all shared with the whole class.   
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Research Instruments  

Survey Questionnaires  
In order to investigate to what extent the participants perceived the effects of feedback types depending on the timing 

(immediate vs. delayed) on the improvement of their teaching competence, survey questionnaires were developed. The 
total number of items were 18. The participants were asked to respond from 0 to five scores to each item respectively. 
Besides, the participants were asked to write their own perceptions and reasons for the items. 

 

Figure 1.  Storage and Retrieval of Participant Videos 

Figure 1 shows that the participants’ microteaching sessions were video-recorded and the movie clips were stored in 
a web hard. The participants were asked to analyze their teaching practices by observing their video recordings. 

      

Immediate feedback right after the microteaching  Delayed feedback one week later  

Figure 2.  Immediate and Delayed Feedback 

Figure 2 shows immediate and delayed feedback being given to the participants. The left panel shows the instructor 
giving feedback right after the microteaching, pointing weaknesses and strengths. On the other hand, the right panel 
shows the instructor giving delayed feedback individually a week after the participant’s teaching session. 
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Figure 3.  Non-feedback Activity (Transcript Analysis)  

Figure 3 shows one of the non-feedback activities—transcript analysis based on the “teacher talk” frame. The 
participants’ views on different feedback timings and non-feedback activities were examined via survey analysis and 
focus group interviews.  

4. Results and Discussion 
The first research question was on the pre-service teachers’ perception of feedback timing on their teaching 

competence. As shown in Table 2, most of the mean scores in the questionnaires were above 3.8, indicating the 
participants responded positively to all questions. Out of the items, the instructor’s immediate feedback received the 
highest score (4.59). Moreover, the mean score for immediate feedback was 4.24, which was higher than that for 
delayed feedback.  

Clearly, the participants preferred immediate feedback over delayed feedback, perceiving the former to be more 
effective than the latter. In addition, the participants perceived the instructor’s individual feedback the best among all 
types of feedback. The results of this study are similar to those reported in previous literature that explicit feedback is 
more effective than implicit feedback (Li, Zhu, & Ellis, 2016). The participants were adult pre-service English teachers 
who were eager to develop their teaching skills. They really wanted to know their strengths and weaknesses right after 
their microteaching sessions. However, some participants, who were relatively shy and less confident in their teaching, 
preferred delayed feedback to immediate feedback because they felt less anxious in the delayed feedback sessions and 
had relatively more time to interact with the instructor about their teaching. Eventually, it seemed to lead to more 
development of their teaching competence to some of the less confident students. Additionally, during the delayed 
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session, instructor provided not only weaknesses but also strengths and encouragements, the participants were reported 
to become more motivated. Thus, in terms of affective aspects such as anxiety and confidence, participants felt delayed 
feedback was more advantageous in enhancing their teaching competence. These results are in the similar line with the 
previous research which reported the effects of low anxiety on second language learning (Choe, 2014). 

Table 2.  Descriptive Statistics on Feedback Types 

Effects of feedback types on teaching competence N Min Max  M S.D 

Instructor’s feedback  
(The degree to which the instructor’s feedback affects the improvement of the 

participants' teaching competence in general) 
42 3 5.00 4.43

  .703 

Instructor’s individual feedback 
(The degree to which the instructor’s individual feedback affects the 

improvement of the participants' teaching competence) 
42 3 5.00

  4.59 .706 

Instructor’s delayed (a week after) feedback  
(The degree to which the instructor’s delayed feedback affects the 

improvement of the participants' teaching competence) 
42 2 5.00 3.86

  1.049 

Instructor’s immediate feedback 
(The degree to which the instructor’s immediate feedback affects the 

improvement of the participants' teaching competence) 
42 2 5.00

  4.24 .878 

Instructor’s written feedback 
(The degree to which the instructor’s written feedback affects the improvement 

of the participants' teaching competence) 
42 2 5.00 4.07 .973 

Peers’ written feedback 
(The degree to which peers’ written feedback affects the improvement of the 

participants' teaching competence) 
42 2 5.00

  3.90           .958 

Peers’ written feedback on other peers’ teaching competence 
(The degree to which peers’ written feedback affects the improvement of the 

other peers' teaching competence) 
42 2 5.00 3.94 1.045 

Feedback based on TEE evaluation chart 
(The degree to which written feedback based on TEE evaluation chart affects 

the improvement of the participants’ teaching competence) 
42 2 5.00

  4.10 .871 

General comment on teaching competence 
(The degree to which peers’ general comments affect the improvement of the 

participants’ teaching competence) 
42 2 5.00

  4.03 .891 

Note. ‘TEE’ stands for Teaching English in English, one of the English education policies in South Korea.   

Table 3 shows descriptive statistical results on the effects of non-feedback activities on teaching competence. In order 
to compare the impact of feedback types depending on feedback timing was quite influential, it was meaningful to 
analyze the impact of other activities on the participants’ teaching competence. The participants perceived non-feedback 
activities, including self-reflection, writing transcripts, analyzing transcripts based on teacher talk frame, and evaluating 
a peer’s microteaching, to be effective in improving their teaching competence similar to feedback related activities. 
Moreover, they did not consider analyzing transcripts cognitively challenging or demanding. 
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Table 3.  Descriptive Statistics on Non-feedback Activities 

Effects of non-feedback activities on teaching competence  N Min Max M SD 

Writing Self-reflection 
(The degree to which self-reflection affect the improvement of the participants’ own teaching competence) 42 3 5.00 4.51 .840 

Writing transcript  
(The degree to which writing transcript on microteaching affect the improvement of the participants’ own teaching 

competence) 
42 2 5.00 4.45 .861 

Observation of peers’ microteaching 
(The degree to which observing peers’ microteaching affect the improvement of the participants’ own teaching 

competence) 
42 2 5.00 4.26 .828 

Cognitively challenging 
(The degree to which writing transcripts on microteaching is cognitively challenging to the participants) 42 2 5.00 2.64 1.358 

Analyzing transcript on learning theories  
(The degree to which analyzing transcript based on SLA theories 

affect the improvement of the participants’ own teaching competence) 
42 3 5.00 4.12 .942 

5. Conclusion 
This study aimed to examine effective feedback timing 

for pre-service English teachers’ teaching competence. The 
participants perceived immediate feedback to be more 
advantageous than delayed feedback even though delayed 
feedback offered them a less anxious environment. Some 
of the less confident participants reported the advantages of 
delayed feedback in terms of low affective filter, but most 
the participants preferred immediate feedback to delayed 
feedback. This result is in line with previous literature that 
explicit direct feedback is more effective for correcting 
learners’ errors (e.g., Li, Zhu, & Ellis, 2016). This study 
contributes to current research related to effective timing of 
feedback for pre-service English teachers. However, it has 
some limitations. All the participants were Korean 
pre-service English teachers, so the findings of this study 
cannot be generalized. Also, this study just examined the 
perception of the participants on the impact of feedback 
types. Their teaching practices after receiving two different 
types of feedback were not empirically compared. Thus, 
the effects of feedback timing on pre-service teachers’ 
teaching competence were not investigated. Further 
research which compares experimental and control groups 
using statistical analysis will provide more pedagogical 
implications for developing effective English teacher 
training courses and programs in EFL settings.  
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