Universal Journal of Educational Research 7(5): 1319-1332, 2019

DOI: 10.13189/ujer.2019.070517

http://www.hrpub.org

Perception of Migration in the Metaphors of 6th, 7th and
8th-Grade Students in Turkey

Sevgi Coskun Keskin', ibrahim Karaloglu?, Sevgi Tufan®, Ozlem Karatepe®, Yusuf Keskin®”

'Faculty of Education, Sakarya University, Turkey
2Ahmet Yavuz Secondary School, Turkey
%iBB Mahmut Bayram imam Hatip Secondary School, Turkey
“Private Seviye Cakirlar Secondary School, Turkey

Copyright©2019 by authors, all rights reserved. Authors agree that this article remains permanently open access under
the terms of the Creative Commons Attribution License 4.0 International License

Abstract The concept of migration is a phenomenon
which has existed in human life since the beginning of
human history. Turkey has received external migration,
especially in recent years, due to its geopolitical position.
Therefore, the issue of migration is discussed with its many
dimensions in the curricula. In this study, an attempt to
determine the meanings attributed to the action of
migration by secondary school students studying in the 6™,
7" and 8™ grades in Turkey through metaphors was made.
Since the concept of migration is the phenomenon
investigated in the study, the phenomenology design was
used in the study. A total of 90 students participated in this
study. In the data analysis, descriptive and content analyses
were performed, especially based on the reasons for
metaphors. At the end of the study, it was determined that
7" and 8"-grade students had fewer misconceptions
compared to 6"-grade students and that the meaning they
attributed to migration was richer. The reason for this may
be that students receive migration-themed education in the
7" grade. Therefore, it may be suggested to cover
migration using student-centered methods and techniques
in curricula and to discuss it with various dimensions.
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1. Introduction

Migration, which has emerged as a reality of human
history, is defined as the geographic mobility of humans
and the population dynamics caused by this mobility [1]. In
the dictionary of the Turkish Language Society [2],
migration is defined as the "relocation of individuals or
communities from one country to another, or from one
settlement to another for economic, social, and political
reasons, moving, departure, the act of settling in a new
place.”" In the most general sense, migration is defined as

"all displacements that take place within a period of time to
create a meaningful distance and effect” [3]. When the
origin of this concept in Latin is examined, it is observed
that it is derived from the word “migrare” [4]. According to
Perruchoud and Redpath-Cross [5], migration is the
international cross-border movement of a person or group
of people or their movement within the state.

Migration studies usually benefit from opponent
typologies, such as qualified and unqualified, temporary
and permanent, forced and voluntary, to classify different
groups and experiences [6,7]. Nevertheless, the ambiguity
of borders between the categories is also clearly accepted.
Most scientists prefer such dualities to be considered a
feature of experiences [8]. The phenomenon of migration,
which is classified from different aspects, is generally
described as internal and external migration. While internal
migration follows a path towards a town, district or city
within the country, external migration is the movement of
migration from one country to another. Furthermore,
migration can be classified as forced and voluntary
migration based on the causes of migration, and finally, as
labor migration and brain drain based on the characteristics
of those who migrate [9].

Human beings have needed to change the territories
where they have existed and lived due to various reasons in
every period of life. While human beings migrated in small
communities to be able to meet their basic vital needs or for
security purposes in the first ages, they migrated in larger
communities or colonies for reasons, such as more efficient
water, food, and land search, wars, epidemics, struggles for
power, socio-political and political reasons, due to
changing living conditions in later ages. Accordingly, it
can be said that there were more frequent migrations to
regions where there were no other communities in the first
ages and that there have been recently migrations to
regions where other communities have existed [10,11].

Nowadays, the phenomenon of migration is one of the
most important and unchanging facts of the states and
societies. The most important dynamic that affects
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migration is mainly the economic instability between
countries, regions, and groups. However, inequalities of
opportunity and conflicts encountered in various areas and
at different levels from politics to culture play an important
role in migration. Hot, short and long-term conflicts
observed in various regions of the world also ensure the
continuity of global human mobility [12].

Turkey is located at a "migration junction" due to both
its historical and geographical location. Nevertheless,
Turkey is sometimes the terminal country at this junction.
Indeed, Turkey is a target country for migrants of Turkish
origin with its cultural heritage and political tolerance
[13,14,15,16]. Turkey has opened its doors to more than
2.5 million people since 1922. When the number of
foreigners who have come for business, educational and
other purposes, which are not included in this number, is
examined, it has been reported that a total of 2.442.159
foreigners obtained a residence permit in the last 13 years
[17]. The last period which started with the eruption of the
Syrian civil war on March 15, 2011, was the period during
which the highest level of migration occurred in Turkey
[18]. Life is getting harder and harder in the cities where
the Syrians have migrated. The hope for returning home of
Syrian refugees, who were considered as unexpected
guests at the first stage, is declining with each passing day
since the crisis becomes more severe. Syrian refugees are
afraid of returning and being killed [19]. The consequences
of this situation for Turkey can be physical such as
unplanned urbanization and also both health and social
consequences such as an increase in crime rates, adaptation
problems, and psychological problems [20].

Migration, migrants and the problems after migration,
which are always on the agenda for developed countries,
are among the issues that should be emphasized by Turkey
because of its geopolitical position [21]. These intense
movements of migration are predicted to negatively affect
Turkey from political, social, economic, and cultural
aspects in the future [22]. One of the actions to be taken in
this regard is to transfer the concept of migration to the
educational environment with all its dimensions. Thus,
individual awareness of migration will increase, and future
generations will be able to take measures on this issue. The
aim of this study was to determine the concept of migration
in individuals through metaphors to prepare an educational
environment. It was aimed to generate descriptive data for
the curricula to be created or developed with this
determination.

When people describe or explain migration, they can
express the schemes they create in their minds and the
meanings they attribute to migration through metaphors.
Metaphors stand out as a mechanism of creating a mental
model for individuals to understand and structure their
inner worlds [23]. The metaphor is to describe facts,
situations, and concepts in an indirect way by likening
them to other concepts. Individuals use metaphors while
revealing their own feelings and thoughts. Thus,
individuals reveal the ways in which they perceive
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themselves and the universe [24,25].

Metaphors are powerful tools in revealing students'
perspectives on the concept of migration and reflecting
their past experiences, present, and future thoughts. In
recent years, there have been many studies in which
perceptions of some concepts were determined through
metaphors. For example, it has been determined that there
are metaphor studies on many concepts like in the studies
carried out on the concept of school administrator
[26,27,28,29], the concept of teacher [30,31,32,33], and the
concept of the environment (nature) [34,35]. However, as a
result of the literature review, no study aiming to reveal the
perceptions of secondary school students of the concept of
migration based on reasons was encountered. Therefore, it
was considered necessary to carry out a study to determine
the perceptions of the "migration™ concept of students
especially living in Istanbul province where there is an
intense migration wave. In this study, an attempt to seek for
an answer to the question "What are 6™, 7" and 8"-grade
students' perceptions of the concept of migration within the
context of the reasons in their metaphors?" was made.

2. Methods

2.1. Research Design

Phenomenology, one of the qualitative research designs,
was used in this study. Facts are examined in the
phenomenological approach. Facts may be observed in
various forms such as events, experiences, perceptions,
orientations, concepts, and situations in the world we live
in. However, this encounter does not mean that we have
fully understood the facts. Phenomenology provides an
appropriate research basis for studies aiming at
investigating the facts and concepts which are entirely
strange to us but the full meaning of which we cannot grasp
[36]. In this study carried out with the phenomenological
design, the phenomenon is students' metaphoric
perceptions of the phenomenon/concept of migration.

In this study, an attempt to determine the meanings
attributed to the action of migration by secondary school
students studying in the 6™, 7™ and 8™ grades in Turkey
through metaphors was made. As it is known, the metaphor
is using a word or concept to mean other meanings than the
accepted one [37]. In this study, students were asked to put
the concept of migration in the place of an animal, a living
being, and an object and to explain it with their reasons.
Phenomenology aims to gain an in-depth understanding of
the meaning or nature of our daily experiences [38]. It
attempts to understand individual meaning-structures
(views and perspectives) and intentions of people based on
their  perspectives. Thus, in human  sciences,
phenomenology mainly directs to the inner world and
consciousness structures of people. The main aim of the
analysis is to comprehend the existence and essence of
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things.

2.2. Participant Group

Students receiving primary education in a secondary
school located in the Umraniye District of Istanbul
Province in the 2018-2019 academic year constituted the
study group of the research. In the study, the maximum
diversity sampling method, one of the qualitative research
designs, was used to ensure that the meanings attributed to
the concept of migration at different grade levels (6", 7",
and 8" grades) were compared. For this purpose, a total of
90 students including 30 sixth-grade students, 30
seventh-grade students, and 30 eighth-grade students
participated in this study. They consisted of 37 male and 53
female students. The data of the participant group are
presented in table 1.

Table 1. Frequency and Proportional Distribution of the Students in the
Study Group by Gender

Female Male Total
Grade % % %
w % n O |
6th
16 53.3 14 46.6 30 100.0
grade
7th
20 66.6 10 33.3 30 100.0
grade
8th 17 566 | 13 | 433| 30 | 100.0
grade
Total 53 58.8 37 41.1 90 100.0

2.3. Data Collection and Analysis

In the study, the data was collected through metaphors.
As it is known, data collection through metaphors is not
different from individual and focus interviews that are
important in phenomenological design approaches. The
nature of the issue, which is investigated by the question “If
you were to liken ...... to an object, an animal or another
living being, what would you liken it to? Why?”, can be
determined by individuals' subconscious descriptions.
Thus, a situation, a phenomenon or event is described,
portrayed as it is [36]. From this point of view, students'
descriptions of the concept of migration and the meanings
they attributed to it were investigated by the question “If
you were to liken migration to an object, an animal or
another living being, what would you liken it to? Why did
you liken migration to it?”

In the data analysis, descriptive and content analyses
were performed, especially based on the reasons for
metaphors. In the descriptive analysis process, the data
obtained is summarized and interpreted based on
previously determined themes. While data can be
organized according to the themes presented by research
questions, it can also be presented by taking into account
the questions or dimensions used in the interview and
observation processes [36]. Content analysis is a scientific
approach which enables to analyze verbal, written and
other materials in an objective and systematic way [39].
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Through content analysis, it is aimed to define the data and
to reveal the facts hidden in the data [40]. In the content
analysis, there are four stages consisting of processing and
coding of qualitative research data obtained from
documents, finding the themes, organizing the codes and
themes, and identification and interpretation of the findings
[36]. Accordingly, the categories/themes were determined
by collecting the metaphors produced by students that
covered close topics under the same title. In the study,
seven themes were obtained: causes of migration, types of
migration, means of migration, actions in migration,
meaning of migration, migrating living beings, and
misconceptions. Furthermore, direct quotations were
provided to reflect the views of the individuals, who were
interviewed within the context of each theme, strikingly in
accordance with the nature of the descriptive analysis.

2.3. The Validity and Reliability of the Study

In scientific research, it is necessary to take some
additional measures to create a holistic view on the fact
investigated [36]. The detailed description and reporting of
the data collection process by the researcher is one of the
important criteria of validity in a qualitative study. This
process was described in detail above, and an attempt to
ensure the credibility (internal validity) of the study was
made. A detailed description was made to ensure
transferability (external validity), and the examples of
discourses on the themes related to data were presented.
Within the context of the consistency (reliability) analysis
of the study, the reason codes of metaphors were also
examined by a different expert, and a third expert was
consulted on controversial codes. Furthermore, the formula
of Reliability = Consensus/(Consensus + Dissension)x100
proposed by Miles and Huberman [41] was applied for the
reliability of the analyses performed. A high ratio of 83%
was obtained after the calculation. This ratio obtained
shows that the reliability of data analysis was ensured.

In the data analysis, the number of students was taken as
the frequency, and “f” refers to the frequency of the codes.
6S1 or 7S3 are the codes given to students. For example,
6S1 represents the first-ranked student from the sixth grade,
and 7S3 represents the third-ranked student from the
seventh grade.

3. Results

In this study which was carried out to determine
secondary school students' perceptions of the concept of
migration through metaphors, the themes of (1) “Basic
Meaning of Migration™, (2) “Migrating Living Beings™, (3)
“Types of Migration”, (4) “Causes of Migration”, (5)
“Actions in Migration” (6) “Means of Migration,” and (7)
“Misconceptions’™ were obtained in the coding performed
based on the reasons for likening. The results related to
these themes are presented below.
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Table 2. Frequencies of Metaphors Developed by Students for the Concept of Migration According to the Themes Created
No Themes 6th grade 7th grade 8th grade Total
f % f % f % f %
1 Basic Meaning of Migration 20 19.6 37 36.3 45 441 102 24.6
2 Migrating Living Beings 26 29.5 29 33.0 33 375 88 21.2
3 Types of Migration 19 28.4 24 35.8 24 35.8 67 16.1
4 Causes of Migration 15 224 19 28.3 33 49.3 67 16.1
5 Actions in Migration 12 26.7 17 37.8 16 35.5 45 10.8
6 Means of Migration 17 40.9 9 36.4 6 22.7 32 7.7
7 Misconceptions 8 57.1 1 7.2 5 35.7 14 3.4
Total 117 28.2 136 32.8 162 39.0 415 100.0

When Table 2 is examined, it is observed that students
mostly reflected the “basic meaning of migration” (24.6%)
and “migrating living beings” (21.2%) in their metaphors.
On the other hand, students also included the issues such as
types of migration (16.1%), causes of migration (16.1%),
actions in migration (10.8%), means of migration (7.7%),
and misconceptions (3.4%) in their metaphors. When a
comparison was made between the grades, the most
notable issue was an increase in the themes of the “basic
meaning of migration” (19.6%-36.3%-44.1%), “migrating
living beings” (29.5%-33.0%-37.5%), “types of migration”
(28.4%-35.8%-35.8%), and “causes of migration”
(22.4%-28.3%-49.3%) from the 6" grade to the 8" grade.
The reason for this may be the fact that the subject of
migration is taught in the seventh grade. The least
developedmetaphors were the themes of “means of
migration” (7.7%) and “misconceptions” (3.4%). Below,
each theme is presented in detail based on students'
reasons.

3.1. “Basic Meaning of Migration” Theme

When the common features of metaphors in this theme
and the likening aspects were considered, it was
determined that secondary school students attempted to

explain the phenomenon of migration by attributing
various meanings to migration in their metaphors. A total
of 102 opinions were mentioned in the context of this
theme. These opinions are presented in Table 3.

Upon examining Table 3, it was observed that students
attributed the meanings of “displacement (52.0%), carrying
(17.6%), moving (6.7%), means (5.9%), freedom (4.9%),
metaphorical meaning (3.9%), movement (2.9%),
performed in group (2.0%), lifestyle (2.0%), traveling
(1.0%), and cycle (1.0%)” to migration. As it is also seen in
the table, students mostly emphasized the "displacement"
meaning of migration. According to comparisons made
between the grades, it can be said that there was an increase
in the displacement (11.3%-43.4%-45.3%), moving
(14.39%-28.6%-57.1%), freedom (20.0%-40.0%-40.0%),
and movement (33.3%-66.6%) meanings of migration
from the 6™ grade to the 8" grade. On the other hand, it is
observed that there was a decrease in the meanings of
means (66.6%-16.7%-16.7%) and traveling (100.0%) from
the 6" grade to the 8" grade. Moreover, it was determined
that 6th-grade students did not mention the meanings of
metaphorical meaning, performed in group, lifestyle, and
cycle. The relevant examples are presented below (Table
4).
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Table 3. “Basic Meaning of Migration” Theme

6th grade 7th grade 8th grade Total
No Codes
f % f % f % f %
1 Displacement 6 11.3 23 434 24 45.3 53 52.0
2 Carrying 6 33.3 6 33.3 6 33.3 18 17.6
3 Moving 1 14.3 2 28.6 4 57.1 7 6.7
4 Means 4 66.6 1 16.7 1 16.7 6 5.9
5 Freedom 1 20.0 2 40.0 2 40.0 5 49
6 Metaphorical meaning (love, affection, death) - - 1 25.0 3 75.0 4 3.9
7 Movement 1 33.3 - - 2 66.6 3 29
8 Performed in Group - - 2 100.0 - - 2 2.0
9 Lifestyle - - - - 2 100.0 2 2.0
10 Traveling 1 100.0 - - - - 1 1.0
11 Cycle - - - - 1 100.0 1 1.0
Total 20 19.6 37 36.3 45 44.1 102 100.0
Table 4. Student discourses on the theme “Basic Meaning of Migration”
Grade Students Theme code Student discourse
code number
6S10 4 I liken it to means of carrying. It takes you from one place to another.
6 6S17 5 I liken it to fish because fish can go anywhere in the seas and oceans.
6S22 2 I liken it to a cargo because they go from one city to another.
6S24 10 I liken it to a human because human is a traveling living being.
758 137 I liken it to a bird because birds build nests here and there, people are also scattered like that
o in this way.
I liken it to a bird because they go in groups when they want. If it's cold, they tend towards hot
7 7S21 18
weather.
I liken it to stuff because when people migrate somewhere, they also bring their stuff with
7S30 1,23 . .
them. In this way, stuff also migrates.
8510 1 I liken it to the water cycle. Migration is also like water since it evaporates and comes to the
same place again.
8 8S14 6 I liken it to death because when we die, we also migrate from this world.
8S15 9 I liken it to the old Turks because the old Turks had a nomadic life.
Table 5. “Migrating Living Beings” Theme
6th grade 7th grade 8th grade Total > Total
Sub-Theme No Code
f % f % f % f % f %
1 Bird 6 18.8 15 46.9 11 34.3 32 36.4
2 Human 5 19.2 7 26.9 14 53.9 26 29.6
Right 3 Stork 7 41.2 6 353 4 235 17 19.3 77 87.5
Perception
4 Antelope 1 100.0 - - - - 1 1.1
5 Fish 1 100.0 - - - - 1 11
6 Camel 2 50.0 - - 2 50.0 4 45
7 Ant 1 333 1 333 1 333 3 3.4
Wrong 8 Lion 1 50.0 - - 1 500 2 2.3 11 125
Perception
9 Rabbit 1 100.0 - - - - 1 11
10 Horse 1 100.0 - - - - 1 11
Total 26 29.5 29 33.0 33 375 88 100.0 88 100.0
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3.2. “Migrating Living Beings” Theme

In this theme, secondary school students participating in
the study attempted to explain the concept of migration by
associating it with “migrating living beings.” A total of 88
opinions were mentioned in the context of this theme.
These opinions are presented in Table 5.

When Table 5 is examined, it is observed that 87.5% of
the students emphasized some migrating animals in their
metaphors. Students mentioned migrating living beings as
a bird (36.4%), human (29.6%), stork (19.3%), antelope
(1.1%), and fish. 12.5% of the students were observed to
have wrong perceptions in this regard. Students with wrong
perceptions mentioned the migration of camel (4.5%), ant
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(3.4%), lion (2.3%), rabbit (1.1%), and horse (1.1%) in
their metaphors. When a comparison was made between
the grades, while 7""-grade students mostly emphasized the
migration of birds (18.8% - 46.9% and 34.3%) in their
metaphors, 8"-grade students mentioned it in the second
rank, and 6"-grade students mentioned it in the last rank in
their metaphors. It can be said that there was a decrease in
human (19.2% - 26.9% - 53.9%) species from the 6" grade
to the 8" grade and in stork (41.2% - 35.3% - 23.5%)
species from the 6" grade to the 8™ grade. On the other
hand, antelope (100.0%) and fish (100.0%) species were
mentioned only by 6th-grade students. The statements of
some students regarding the issue are presented below
(Table 6):

Table 6. Student Discourses on the Theme “Migrating Living Beings”

Student’s Theme
Sub-Theme  Grade code Student discourse
code
number
657 1 I liken it to a bird because it migrates from some place to the other place. They used to
6 carry letters.
6S17 5 I liken it to fish because fish can go anywhere in the seas and oceans.
Right 6S21 4 | liken it to an antelope because when there is no grass to eat, it migrates to a grassy area.
Perception 7 753 3 I liken it to a stork because they usually migrate, they don't stop anywhere. They migrate
to warm places.
8 8529 2 | liken it to a human because they can migrate due to seasonal reasons, business reasons,
and similar events.
652 9 | liken it to a rabbit because it can go wherever and whenever it wants. It is not dependent
W 6 on any place.
rong 6S30 6 | liken it to camels because they all migrate.
Perception - - - - —
8 8528 7 I liken it to an ant because they eat little crumbs on the ground, and if they don't find food
in the place where they go, they go to other places to find food.
Table 7. “Types of Migration” Theme
6th grade 7th grade 8th grade Total
No Code
f % f % f % f %
1 Seasonal migration 16 38.1 14 33.3 12 28.6 42 62.7
2 Forced migration 4 235 4 235 9 53.0 17 25.3
3 Continuous migration - - 2 50.0 2 50.0 4 6.0
4 Voluntary migration 1 50.0 1 50.0 - - 2 3.0
5 Brain drain - - 1 50.0 1 50.0 2 3.0
Total 21 31.3 22 32.8 24 35.8 67 100.0
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3.3. “Types of Migration” Theme

As it is known, there are types of migration such as
seasonal and continuous migration according to the
duration of migration, forced and voluntary migration
according to the causes of migration, and internal
migration and external migration according to distance.
Students participating in the study mentioned statements
for the types of migration with the metaphors they
developed. A total of 67 opinions were mentioned in the
context of this theme. These opinions are presented in
Table 7.

Upon examining Table 7, it can be observed that
students mentioned 5 types of migration including seasonal
migration (62.7%), forced migration (25.3%), continuous
migration (6.0%), voluntary migration (3.0%), and brain
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drain (3.0%). As it is seen in the table, students mostly
emphasized seasonal migration (62.7%). When a
comparison was made between the grades, it was observed
that there was a decrease in the seasonal migration
(38.1%-33.3%-28.6%) type from the 6™ grade to the 8"
grade. On the other hand, it can be said that there was an
increase in forced migration (23.5%-23.5%-53.0%) from
the 6" grade to the 8" grade. Moreover, it was determined
that 6™-grade students did not mention continuous
migration and brain drain and that 8"-grade students did
not mention voluntary migration. Only 7"-grade students
mentioned statements for 5 different types of migration
shown in the table. The reason for this may be the presence
of acquisition for migration in the 7"-grade curriculum.
The statements of some students regarding the issue are
presented below (Table 8)

Table 8. Student Discourses on the Theme “Types of Migration”

Grade Students Theme code Student discourse
code number
6 6S6 1 I liken it to a stork. It always migrates to warm places.
759 24 I liken it to a human because we leave the place where we live sometimes willingly, sometimes
' because of our business.
I liken it to birds because they can fly and see everywhere, they travel around every city and live
7S12 1,2,3 there and maintain their life there. People migrate when there are events such as a war, and birds
7 migrate when the weather begins to cool.
I liken it to a stork because the stork migrates from cold to warm places. We can liken a stork to
7S18 1 seasonal migration. Seasonal migration takes places at certain times of the year. Therefore, storks
also migrate at certain times of the year.
7S21 2 I liken it to a human because people go to other places to find a job.
8523 2 I liken it to a human because | see that people also migrate because of living conditions.
8 I liken it to brain drain because a scientist lives in Istanbul but migrates to America. Then there is
8527 5 - S
brain drain in Istanbul.
Table 9. *“Causes of Migration” Theme
o 6th grade 7th grade 8th grade Total
No Causes of Migration
f % f % f % f %
1 Seasonal change 4 125 13 40.6 15 46.9 32 47.8
2 Obligation 4 235 4 235 9 53.0 17 254
3 Requirement 4 36.4 2 18.2 5 454 11 16.4
4 Disturbance/provision of the order - - - - 3 100.0 3 45
5 Desire to explore 2 100.0 - - 2 3.0
6 Trouble in the country - - - - 1 100.0 1 15
7 For having fun 1 100.0 - - - - 1 15
Total 15 224 19 28.3 33 49.3 67 100.0
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3.4. “Causes of Migration” Theme

As it is known, present conditions and needs cause
migration. People have migrated for various reasons since
the first periods of history. The main causes of migration
can be listed as natural, social, economic, and political
reasons. The students participating in the study also
mentioned the statements about the causes of migration
through the metaphors they developed. A total of 67
opinions were mentioned in the context of this theme.
These opinions are presented in Table 9.

According to the table, the students focused on the
“seasonal change (47.8%), obligation (25.4%),
requirement (16.4%), disturbance or provision of the order
(4.5%), desire to explore (3.0%), trouble in the country
(1.5%) and for having fun (%1.5)” causes of migration. As
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it is seen in the table, the students mostly emphasized the
seasonal change cause of migration. When a comparison
was made between the grades, it could be said that there
was an increase in the seasonal change
(12.5%-40.6%-46.9%) and obligation
(23.5%-23.5%-53.0%) causes of migration from the 6
grade to the 8" grade. The main reason for this may be the
presence of acquisition in the form of "Discusses the causes
and consequences of migration through case studies" in the
7"-grade Social Studies Curriculum. Moreover, it was
determined that the causes of disturbance/provision of the
order and trouble in the country were not mentioned by the
6" and 7"-grade students and that the causes of desire to
explore and for having fun were not mentioned by the 7"
and 8"-grade students. The statements of some students
regarding the issue are presented below (Table 10):

Table 10.  Student Discourses on the Theme “Causes of Migration”

Grade Student’s Theme code Student discourse
code number
6517 5 I liken it to fish and storks because they can go anywhere in the seas and oceans. Storks go to other
places in climate change and discover them.
6 6S21 1,3 I liken it to an antelope because when there is no grass to eat, it migrates to a grassy area.
6S22 7 I liken it to a human because people who love traveling continuously go to other cities.
759 2 I liken it to a human because we leave the place where we live sometimes willingly, sometimes
because of our business.
I liken it to a stork because the stork migrates from cold to warm places. We can liken a stork to
7S18 1 seasonal migration. Seasonal migration takes places at certain times of the year. Therefore, storks
7 also migrate at certain times of the year.
7507 1 I liken it to winter clothes because winter clothes are put on the shelf in summer and taken back in
winter.
7530 1 I liken it to birds because they sometimes migrate due to weather conditions and sometimes due to
different reasons.
I liken it to a human because their homes are ruined when there is an earthquake or flood disaster in
8S12 1,24 S - - o
8 their cities or villages, and they migrate to other cities.
8S16 2,6 I liken it to a human because they migrate when there is a trouble or problem in their country.
Table 11. “Actions in Migration” Theme
6th grade 7th grade 8th grade Total
No Code
f % f % f % f %
1 Carrying 6 333 6 333 6 333 18 40.0
2 Continuity 2 15.4 6 46.1 5 385 13 28.9
3 Transportation 2 22.2 3 333 4 44.4 9 20.0
4 Transporting 2 66.6 1 33.3 - - 3 6.7
5 Not standing anywhere - - 1 100.0 - - 1 22
6 Achieving the goal - - - - 1 100.0 1 2.2
Total 12 26.7 17 37.8 16 355 45 100.0
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3.5. “Actions in Migration” Theme

Secondary school students participating in the study
attempted to explain the concept of migration in this theme
by associating it with the actions in migration. A total of 45
opinions were mentioned in the context of this theme.
These opinions are presented in Table 11.

According to Table 11, students mentioned issues such
as carrying (40.0%), continuity (28.9%), transportation
(20.0%), transporting (6.7%), not standing anywhere
(2.2%), and achieving the goal (2.2%) for the actions in
migration. As it is seen in the table, students mostly
emphasized the “carrying” action in migration. When a
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comparison was made between the grades, it could be said
that there was an increase in transportation
(22.2%-33.3%-66.6%) among the actions in migration
from the 6™ grade to the 8" grade. On the other hand, it is
observed that there was a decrease in the transporting
(66.6%-33.3%) action from the 6™ grade to the 8" grade.
Moreover, it was determined that the actions of not
standing anywhere and achieving the goal were not
mentioned by 6"-grade students and that the actions of
transporting and not standing anywhere were not
mentioned by 8"™-grade students. The statements of some
students regarding the issue are presented below (Table
12):

Table 12. Student discourses on the Theme “Actions in Migration”

Grade Student’s Theme code Student discourse
code number
6 6S13 1,3 I liken it to means of carrying. It takes you from one place to another.
6S15 2 I liken it to a ship because it always travels on the water.
; 7S2 5 I liken it to ants because ants don't stand anywhere.
7S19 2 I liken it to a car because cars move without stopping.
856 3,4 I liken it to a plane because they go from place to place.
8 8520 6 I liken it to clouds because people rush around to do their work in daily life, like clouds. |
mean everyone has a purpose and a task.
Table 13.  *“Means of Migration” Theme
No Code 6th grade 7th grade 8th grade Total
f % f % f % f %
1 Car 4 40.0 5 50.0 1 10.0 10 313
2 Camel 4 66.7 1 16.7 1 16.7 6 18.8
3 Plane 1 20.0 1 20.0 3 60.0 5 15.6
4 Ship 2 66.6 1 333 - - 3 9.4
5 Horse 3 100.0 - - - - 3 9.4
6 Caravan - - 1 50.0 1 50.0 2 6.2
7 Bicycle 1 100.0 - - - - 1 31
8 Donkey 1 100.0 - - - - 1 31
9 Box 1 100.0 - - - - 1 31
Total 17 40.9 9 36.4 6 22.7 32 100.0
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3.6. “Means of Migration” Theme

Secondary school students participating in the study
attempted to explain the concept of migration in this theme
by associating it with the concept of means of migration. A
total of 32 opinions were mentioned in the context of this
theme. These opinions are presented in Table 13.

According to Table 13, students mentioned the means
such as car (31.3%), camel (18.8%), plane (15.6%), ship
(9.4%), horse (9.4%), caravan (6.2%), bicycle (3.1%),
donkey (3.1%), and box (4.3%) for the means of migration.
As it is seen in the table, students mostly emphasized “car”
as a means of migration. When a comparison is made
between the grades, it can be said that there was an increase
in the type of plane (20.0%-20.0%-60.0%) among the
means of migration from the 6™ grade to the 8" grade. On
the other hand, it is observed that there was a decrease in
the means such as camel (66.7%-16.7%-16.7%) and ship
(66.6%-33.3%-0%) from the 6™ grade to the 8" grade. The
reason why the 6th-grade students mostly mentioned the
use of camels during migration may be the documentaries
they watched. Moreover, it was determined that horse,
bicycle, donkey, and box were not mentioned by 7" and
8"-grade students, ship was not mentioned by 8"-grade
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students, and caravan was not mentioned by 6"-grade
students. The statements of some students regarding the
issue are presented below (Table 14).

3.7. “Misconception” Theme

As a result of the analyses performed within the context
of this theme, it was observed that some students confused
migration with communication and contact in their
justification although they made analogies for migration.
On the other hand, it was determined that they had the
misconception that some non-migrating animals migrate.
A total of 14 opinions were mentioned in the context of this
theme. These opinions are presented in Table 15.

When Table 15 was examined, it was observed that
students had misconceptions in cases such as animal
migration (78.6%), communication (14.3%), and contact
(7.1%) related to migration in their metaphors. When a
comparison was made between the grades, it was observed
that 6"-grade students mostly had misconceptions by
57.1%. 7"-grade students had the least misconceptions by
7.2%. The statements of some students regarding the issue
are presented below (Table 16).

Table 14. Student Discourses on the Theme “Means of Migration”

Grade Student’s Theme code Student discourse
code number
653 58 I liken it to ggonkey and a horse because they are very valuable in terms of both carrying
' goods and riding.
6S4 2 I liken it to a camel because we put loads on a camel and it carries the load.
6 6S8 9 | liken it to a box because it always carries stuff.
6S9 1 I liken it to a car because they take people to a place.
6S12 9 I liken it to a box because stuff is always placed in it and carried.
6S17 7 I liken it to a bicycle because it does not work with fuel and can go anywhere.
7s1 1 I liken it to a car because people go with cars wherever they go.
! 7S20 4 | liken it to cargo ships because they always carry stuff from place to place.
8S3 13 I liken it to a plane and a car because they are the means of migration of people.
8 8S5 6 I liken it to the caravan because it goes from place to place.
Table 15. “Misconception” Theme
No Codes 6th gr. Tthgr. 8th gr. Total
f % f % f % f %
1 Animal Migration 6 54.5 1 9.1 4 36.4 11 78.6
2 Communication 1 50.0 1 50.0 2 143
3 Contact 1 100.0 1 7.1
Total 8 57.1 1 7.2 5 35.7 14 100.0
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Table 16. Student Discourses on the Theme “Misconception”

Grade Student’s Theme code Student discourse
code number
654 3 I liken it to phones because they are used for contact.
6 6S11 2 I liken it to a letter because you contact a distant friend by letter.
6S26 1 I liken it to horses because they migrate.
8512 1 I liken it to ants becaus.e they build their nests near the tree, but we people break their nests or
step on ants, so they migrate to other places.
8 8525 2 | Iiker_] it t_o a pen because the pen goes everyV\_/here_ and writes all kinds of writings, sometimes
you give it to someone else, and she/he also gives it to another person.
8S29 1 I liken it to camels because they migrate due to cold weather.

4. Conclusions and Discussion

This study was carried out to reveal secondary school
students’ perceptions of the concept of "migration” through
metaphors and to collect these metaphors under certain
themes. In the study, it was determined that secondary
school students expressed opinions within the context of
the “Basic Meaning of Migration” (24.6%), “Migrating
Living Beings” (21.2%), “Types of Migration” (16.1%),
“Causes of Migration” (16.1%), “Actions in Migration”
(10.8%), “Means of Migration” (7.7%), and
“Misconceptions” (3.4%) themes in their metaphors for the
concept of “migration”. Each theme is important in terms
of bringing different aspects of the concept of migration to
the forefront. Although secondary school students mostly
tended towards the “basic meaning of migration” in their
metaphors, it was determined that they had some
misconceptions, and they were discussed in the
“misconceptions” theme.

It was observed that the majority of secondary school
students expressed the concept of “migration” under the
“Basic Meaning of Migration” theme. Migration is a
temporary or permanent displacement of individuals or
social clusters [5,8,11,42]. According to Erder (1986),
migration is defined as “all displacements that take place
within a period of time to create a meaningful distance and
effect” and is emphasized to be a highly dynamic and
multi-directional movement [3]. In this study, students
used migration in the meanings of displacement (52.0%),
carrying (17.6%), moving (6.7%), means (5.9%), freedom
(4.9%), metaphorical meaning (3.9%), movement (2.9%),
performed in group (%2.0), lifestyle (2.0%), traveling
(1.0%), and cycle (1.0%). In this case, it can be said that
students attributed correct meanings to migration. When
the metaphors within the “Basic Meaning of Migration”
theme were analyzed on a grade basis, it was determined
that more metaphors were produced for the concept of
migration from the sixth to the eighth grade
(16.6%-36.3%-44.1%). Due to the presence of the
acquisition in the form of “Discusses the causes and
consequences of migration through case studies” in the
MEB [Ministry of National Education] seventh grade
Social Studies Curriculum, students studying at this and
higher grades may have produced more opinions in this

direction [43]. Furthermore, it was determined that
students confused migration with the concepts of
communication and contact within the context of this
theme.

According to the research findings, the theme
“Migrating Living Beings” was the second theme with the
highest number of metaphors. In their statements under this
theme, students mostly mentioned migrating living beings,
bird (36.4%), and human (29.6%) because Turkey is on the
main migration routes in the northern hemisphere with
respect to bird migration [44, 45]. Kiling, Karayel and
Koyuncu (2018) similarly found out that Turkish students
developed the metaphor of bird (stork) for the concept of
migration [46].

This may be the reason why students expressed opinions
on this subject although bird migration is not included in
the curriculum. On the other hand, when the metaphors
within the “Basic Meaning of Migration” theme were
analyzed on a grade basis, it was determined that more
metaphors were produced for the concept of migration
from the sixth to the eighth grade (29.5%-33.0%-37.5%).
The reason for this may be the inclusion of “migration” in
the social studies curriculum from the 7" grade. Within the
context of this theme, it was determined that students
mostly had the misconception that some non-migrating
animals migrate.

Another theme that emerged according to the research
findings was the “Types of Migration” theme. In their
statements under this theme, students mostly mentioned the
type of seasonal migration (62.7%). When the metaphors
within the “Types of Migration” theme were analyzed on a
grade basis, it was determined that more metaphors were
produced for the concept of migration from the sixth to the
eighth grade (31.3%-32.8%-35.8%). When migrations are
ranked in terms of scope, content, and quality, while
seasonal migrations, continuous-temporary migrations,
forced-voluntary migrations and labor migration constitute
internal migration, worker migration, brain drain,
exchange migration, political and socio-economic
migrations constitute external migration [47]. When the
metaphors produced by students and their reasons were
analyzed, it was observed that they mentioned other types
of migration, except for the exchange migration. The
reason may be the fact that the subject of migration is
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directly and indirectly included in the secondary school
curriculum, but the subject of exchange migration is
addressed superficially. However, the subject of
“population exchange” is included in the content of the
eighth grade R.T. Revolution History and Kemalism
course [48].

Another theme that emerged in the coding according to
students' reasons was the “Causes of Migration” theme.
Although the phenomenon of migration may be caused by
social, economic and political reasons, migration itself may
also be the cause of some social, economic, and political
developments or a factor that accelerates these
developments. Therefore, migration has been included in
the areas of interest of various disciplines from sociology
to geography, from history to economics, and each
discipline has considered it from its own perspective
[3,6,8,10,11,49]. In their statements under this theme,
students mostly mentioned the seasonal change (47.8%)
cause of migration. When the metaphors within the
“Causes of Migration” theme were analyzed on a grade
basis, it was determined that more metaphors were
produced for the concept of migration from the sixth to the
eighth grade (22.4%-28.3%-49.3%). When students'
answers were examined, it was observed that the vast
majority of students indicated the cause of migration
through negative metaphors. They stated that migration is
not an amusing situation but the movement of living
beings to a different country, region or city by leaving
their homes and places where they live since they have to
leave. A small number of students associated migration
with an entertaining and pleasing job, seeing new places,
and going somewhere to explore new places. It can be
said that students' different definitions of the concept of
migration and the positive or negative events that they
experienced or witnessed with regard to migration
significantly affected their perspectives on this issue.

Another theme that emerged in the coding according to
students' reasons for likening is the “Means of Migration”
theme. In their statements under this theme, students
mostly emphasized the car (31.3%). When the metaphors
within the “Means of Migration” theme were analyzed on a
grade basis, it was determined that fewer metaphors were
produced for the concept of migration from the sixth to the
eighth grade (40.9%-36.4%-22.7%).

While one of the important study areas of social sciences
is the issue of migration, migration, which takes an
important place in the life of Turkish society, has been
ignored for many years. However, Anatolian history is a
history of migrations in a sense [50]. Moreover, there has
been an intense wave of migration from Syria to Turkey in
recent years [51]. Nevertheless, no finding was obtained
regarding this issue in the metaphors of the students
participating in the study with regard to the concept of
migration. Furthermore, it was observed that they did not
mention the consequences of migration in their metaphors.
These results are a natural consequence of the fact that
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Syrian migrants are mainly addressed using the concepts of
‘refugee’ and ‘asylum-seeker’ by the Turkish media [52].
In their study, Tiimeg [53] and Ozdemir [54] clearly
revealed that that the media is one of the most important
sources that shape the perception of a Syrian refugee.
Therefore, students at the primary education level perceive
the Syrians in Turkey as refugees and asylum seekers, not
as migrants.

In conclusion, metaphors can be used as a powerful
learning tool for understanding, revealing and explaining
students' perceptions of migration. Furthermore, it can be
said that the use of different and interesting methods such
as sample stories, role-playing, case study and drama
related to migration by the teacher during the lessons will
be useful for children to understand the concept of
migration better.

New metaphorical studies on the phenomenon of
migration will certainly be carried out. It is important that
these studies are carried out comparatively through
different grade and age levels. Furthermore, different
qualitative techniques can also be wused in new
metaphorical studies. Moreover, metaphorical studies can
also be carried out for concepts such as refugeehood and
asylum that are often confused with the concept of
migration. All these new studies will be quite effective in
revealing children's mental perceptions of the concepts of
migration, refugee, and asylum that are often confused by
them and in finding solutions to the problem of why they
are confused.

REFERENCES

[1] K. Emiroglu, S. Aydin. Antropoloji SozIiigii [Dictionary of
Anthropology], Bilim ve Sanat Yayinevi, Ankara, 2003.

[21 Turk Dil Kurumu [Turkish Language Society], Online
available from http://www.tdk.gov.tr

[3] A. Yilmaz. Uluslararast gog: Cesitleri, nedenleri ve etkileri
[International migration: Its types, causes and effects],
Turkish Studies, Vol.9, No.2, 1685-1704, 2014.

[4] Latin Dictionary, Migrare, Online available from
http://latin-dictionary.net/search/latin/migrare

[5] R. Perruchoud, J. Redpath-Cross. Glossary of Migration,
International Organization for Migration (IOM), Geneva,
2011.

[6] E.S. Lee. Atheory of migration, Demography, Vol.3, No.1,
47-57, 1966.

[7] S. Castles. International migration at the beginning of the
twenty - first century: Global trends and issues,
International Social Science Journal, Vol.52, No0.165,
269-281, 2000.

[8] M. B. Erdal, C. Oeppen. Forced to leave? The discursive
and analytical significance of describing migration as
forced and voluntary, Journal of Ethnic and Migration


http://www.tdk.gov.tr/
http://latin-dictionary.net/search/latin/migrare

[9]

[10]

[11]

[12]

[13]

[14]

[15]

[16]

[17]

[18]

[19]

[20]

[21]

[22]

Universal Journal of Educational Research 7(5): 1319-1332, 2019

Studies, Vol.44, No.6, 981-998, 2017.

M. Oztiirk, N. Altuntepe. Tirkiye'de kentsel alanlara gogc
edenlerin kent ve ¢aligma hayatina uyum durumlart: Bir
alan arastirmasi [Adaptation of migrants in urban areas in
Turkey to urban and working life: A study], Yasar
Universitesi e-Dergisi, Vol.11, 2008.

D. S. Massey, J. Arango, G. Hugo, A. Kouaouci, A.
Pellegrino, J. E. Taylor. Theories of international a review
migration and appraisal, Population English Edition, Vol.19,
No.33, 431-466, 1993.

A. Bulak. Go¢ Olgusuna Teorik Bir Bakis [A Theoretical
Perspective on the Phenomenon of Migration],
Unpublished Master's Thesis. Yildirim Beyazit Universitesi
Sosyal Bilimler Enstitust, Ankara, 2015.

I. Sirkeci, M. M. Erdogan. Editoryal go¢ ve Tirkiye.
[Editorial migration and Turkey], Migration Letters, Vol.9
No.4, 297-302, 2012.

H. Kartal. Avrupa Birliginin yasadisi go¢ politikasi ve
Turkiye’ye yansimalari. [lllegal migration policy of the
European Union and its reflections on Turkey],
Unpublished Master's Thesis, Gazi Universitesi Sosyal
Bilimler Enstitlisti, Ankara, 2008.

S. Kaypak, and Bimay M. (2016). Suriye savasi nedeniyle
yasanan gociin ekonomik ve sosyo-kiiltlrel etkileri: Batman
ornegi [Economic and socio-cultural effects of migration
due to the Syrian war: The case of Batman], Batman
Universitesi Yasam Bilimleri Dergisi, Vol.6, No.1, 2016.

T. Deniz. Uluslararas1 go¢ sorunu perspektifinde Tiirkiye
[Turkey in the perspective of the international migration
problem], Tiirkiye Sosyal Arastirmalar Dergisi, Vol.18,
No.1, 175-204, 2014.

M. 1. Ozekmekgi. Tehdit simrmm gegemeyen gdcmen
[Migrant unable to cross the threat limit], Hayat Saglik
Dergisi, Vol.2, 44-48, 2010.

Annual Migration Report, 2015, Online available from
http://www.goc.gov.tr/files/files/2015

United Nations High Commissioner for Refugees
[UNHCRY]. Diinya Miiltecilerinin Durumu: Insani Yardimin
Elli Yili [The State of the World's Refugees: Fifty Years of
Humanitarian Aid], Baskent Matbaasi, Ankara, 2015.

S. Ozden. Syrian Refugee Turkey, 2013, Online available
from http://www.migrationpolicycentre.eu

A. Coban-icagasioglu, (2011). Gégmen Ailelerin Uyum
Sureci: Kaynaklar ve Engeller [Adaptation Process of
Migrant Families: Resources and Obstacles], Y. Ozkan
(Ed.), Sosyal Diglanma ve Aile: Sosyal Hizmet
Miidahalelerinde Giiglendirme Yaklagimu i¢inde [In Social
Exclusion and Family: Empowerment Approach to Social
Work Practice], (pp. 107-122). Maya Akademi, Ankara,
2011.

A. lgduygu, B. A. Damla. Tirkiye’de Diizensiz Gog
[Irregular Migration in Turkey], Uluslararasi Gog Orgiitii,
Ankara, 2012.

S. Unal. Tiirkiye’nin beklenmedik konuklari: “Oteki”
baglaminda yabanci gégmen ve miilteci deneyimi [Turkey's
unexpected guests: Foreign migrant and refugee experience
within the context of "the other"]. Zeitschriftfiirdie Welt der

[23]

[24]

[25]

[26]

[27]

[28]

[29]

[30]

[31

[32]

[33]

[34]

1331

Tirken Journal of World of Turks, Vol.6, No.3, 65-89,
2014.

M. M. Arslan, M. Bayrak¢i. Metaforik diigiinme ve
ogrenme  yaklagimimnin  egitim  Ogretim  agisindan
incelenmesi [Examination of metaphorical thinking and
learning approach in terms of education and training]. Milli
Egitim, Vol.35, No0.171, 100-108, 2006.

P. Girmen. [lkégretim dgrencilerinin konusma ve yazma
stirecinde metaforlardan yararlanma durumlari. [Primary
education students' utilization of metaphors in the speaking
and writing process], Unpublished Ph.D. Thesis, Anadolu
Universitesi, Egitim Bilimleri Enstitiisii, Eskisehir, 2007.

P. J. Abusson, A. G. Harrison, S. M. Ritchie. Metaphor and
Analogy in Science Education, Springer, Netherlands,
2006.

A. M. Késterelioglu. Ogretmen adaylarmin okul yoneticisi
kavramina iliskin metaforik algilar1 [Preservice teachers'
metaphoric perceptions of the concept of school
administrator]. Zeitschriftfirdie Welt der Tirken/Journal of
World of Turks, Vol.6, No.3, 115-133, 2014.

N. Cobanoglu, S. Gokalp. 6gretmen adaylarinin okul
miidiiriine iligkin metaforik algilar: [Pre-Service teachers'
metaphoric perceptions of school principals], Mustafa
Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi,
Vol.12, No.31, 279-295, 2015.

T. O. Ates, (2016). Ogrencilerin gretmen ve okul
metaforlart [Teacher and school metaphors of students],
International Journal of Contemporary Educational Studies,
Vol.2, No.1, 78-93, 2016.

Y. Cerit. Ogrenci, Ogretmen ve yoneticilerin miidiir
kavrami ile ilgili metaforlara iliskin goriisleri [Views of
students, teachers, and administrators on metaphors related
to the concept of principal], Egitim ve Bilim, Vol.33,
No.147, 2008.

S. Aslan. Birlestirilmis  simiflarda  gbrev  yapan
ogretmenlerin  “0gretmen” kavramu ile ilgili algilarinin
metaforik incelenmesi [Metaphoric examination of
perception of teachers working in multigrade classrooms
about “teacher” concept]. Turkish Studies, Vol.8, No.6,
43-59, 2013.

I. S. Aydm, A. Pehlivan. Tiirkge dgretmen adaylarinin
“Ogretmen” ve “Ogrenci” kavramlarina iligkin kullandiklar
metaforlar [Metaphors used by preservice turkish teachers
for the concepts of “teacher” and “student”], Turkish
Studies, Vol.5, No.3, 818-842, 2010.

F. Yilmaz, S. Gégen, F. Yilmaz. Ogretmen adaylarmin
O0gretmen kavramina iliskin algilari: Bir metaforik ¢alisma
[Preservice teachers' perceptions of the concept of teacher:
A metaphoric study], Mersin Universitesi Egitim Fakiiltesi
Dergisi, Vol.9, No.1, 151-164, 2013.

A. Saban, B. N. Kogbeker, A. Saban. Ogretme adaylarinin
o0gretmen kavramma iliskin algilarmin metafor analizi
yoluyla incelenmesi [Examination of preservice teachers'
perceptions of the concept of teacher through metaphor
analysis], Kuram ve Uygulamada Egitim Bilimleri, Vol.6,
No.2, 461-522, 2006.

M. Ates, A. Karatepe. Universite dgrencilerinin “kiiresel
isinma” kavramina iliskin algilarinin metaforlar yardimiyla


http://www.goc.gov.tr/files/files/2015
http://www.migrationpolicycentre.eu/

1332

[35]

[36]

[37]

[38]

[39]

[40]

[41]

[42]

[43]

[44]

[45]

[46]

[47]

[48]

Perception of Migration in the Metaphors of 6th, 7th and 8th-Grade Students in Turkey

analizi [Analysis of university students' perceptions of the
concept of "global warming" through metaphors], Marmara
Cografya Dergisi, Vol.27, 221-241, 2013.

M. F. Kaya. Sosyal bilgiler dgretmen adaylarinin cgevre
sorunlarina iliskin algilari:  Metafor analizi Ornegi
[Preservice social studies teachers' perceptions of

environmental problems: The case of metaphor analysis],
Turkish Studies Vol.9, No.2, 917-931, 2014.

A.Yildirim, H. Simsek. Sosyal Bilimlerde Nitel Arastirma
Yontemleri [Qualitative Research Methods in Social
Sciences]. Seckin Yaymcilik, Ankara, 2013.

Turk Dil Kurumu [Turkish Language Society]. Yabanci
Sozlere Karsiliklar Kilavuzu [Manual for Equivalents to
Foreign Words], Tirk Dil Kurumu Yayinlari, Ankara,
2011.

M. Q. Patton. Nitel Arastirma ve Degerlendirme
Yontemleri [Qualitative Research and Evaluation Methods],
Pegem Akademi, Ankara, 2014.

E. Tavsancil, E. Aslan. Icerik Analizi ve Uygulama
Ornekleri [Content Analysis and Application Examples],
Epsilon Yayinlari, Istanbul, 2001.

Y. Giilbahar, A. Alper. Ogretim teknolojileri alaninda
yapilan aragtirmalar konusunda bir igerik analizi [A content
analysis of the studies in the field of instructional
technologies]. Ankara Universitesi Egitim Bilimleri
Fakultesi Dergisi, Vol.42, No.2, 93-111, 2009.

E. Ozcan. Cagdas goc teorileri iizerine bir degerlendirme
[An evaluation on modern migration theories], Is ve Hayat,
Vol.2, No.4, 183-215, 2017.

M. B. Miles, A. M. Huberman. Qualitative data analysis:
An expanded sourcebook (2™ ed.), Sage Publications,
California, 2004.

MEB [Ministry of National Education]. Sosyal Bilgiler
Dersi Ogretim Programi (ilkokul ve Ortaokul 4, 5, 6 ve 7.
Siniflar) [Social Studies Curriculum (Primary and
Secondary, 4th, 5th, 6th and 7th Grades)], Milli Egitim
Bakanligi Yayinlari, Ankara, 2018.

S. Bilgin. Siizillerek Go¢ Eden Kuglarm Istanbul
Bogazi’ndaki ilkbahar Gégii [Spring Migration of the Birds
that Migrate by Floating on the Bosphorus], Unpublished
Master's Thesis, Nigde Universitesi Fen Bilimleri Enstitiisii,
Nigde, 2015.

T. Alerstam. Bird Migration, Oxford University Press,
Cambridge, 1990.

F. E. Kiling. F. Karayel, M. Koyuncu. The determination of
Turkish and Syrian children’s metaphors related to concept
of “migration”, Sosyal Politika Caligmalar1 Dergisi, Vol.40,
No.2, 37-54, 2018.

Y. Naz, Tirkiye’nin Uluslar Arasi Gog Politikast Ve
Uluslar Aras1 Goglin Tiirkiye’deki  Giincel Sorunlari
[Turkey's International Migration Policy and Current
Problems of International Migration in Turkey],
Unpublished Master's  Thesis, Stleyman Demirel
Universitesi Sosyal Bilimler Enstitist, Isparta, 2015.

MEB [Ministry of National Education]. T.C. Inkilap Tarihi
ve Atatiirkgiiliik Dersi Ogretim Programu [R.T. Revolution
History and Kemalism Curriculum], Milli Egitim Bakanlig1

[49]

[50]

[51]

[52]

[53]

[54]

Yaynlar1, Ankara, 2018.

H. Kurt. Go¢ egilimleri ve olasi etkileri [Migration trends
and their possible effects], Ydnetim Bilimleri Dergisi, Vol .4,
No.1, 148-178, 2006.

S. Ekici, G. Tuncel. Go¢ ve insan [Migration and human],
Birey ve Toplum, Vol.5, No.9, 9-22, 2015.

S. Unal. Turkey's unexpected guests: Foreign immigrants
and refugees experience in the context of “other”, Journal of
World of Turks, Vol.6, No.3, 65-89, 2014.

M. M. Erdogan, Y. Kavukguer, T. Cetinkaya. Tirkiye’de
yasayan Suriyeli miiltecilere yonelik medya algisi [Media
perception of Syrian refugees living in Turkey], Freedom
Research Association, Ankara, 2017.

D. Tiimeg. Tiirk halkinin Suriyeli siginmaci/miilteci algist:
Mevcut durum, saha ¢aligmasi ve politika Onerileri [Syrian
asylum-seeker/refugee perception of Turkish people:
Current situation, field study and policy recommendations],
Turkish Center for International Relations and Strategic
Analysis [TURKSAM], Ankara, 2018.

E. Ozdemir. The perception of Syrian refugee in Turkey,
The Journal of Defence Sciences, Vol.16, No.1, 115-136,
2017.



	1. Introduction
	2. Methods
	3. Results
	4. Conclusions and Discussion
	REFERENCES

