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Abstract The study investigated the perspectives of
student teachers regarding the opportunities provided by
Practicum course, in addition to the barriers that potentially
inhibited their performance as teachers. The descriptive
approach was used to identify these opportunities and
barriers. Participants were (27) females and (31) males. They
were all enrolled in the Practicum course offered by the
department of curriculum and instruction to students
majoring in English at Najran University. A two-part
questionnaire was the main instrument of data collection.
The first part investigated the opportunities while the second
one sought to identify the barriers. Results showed that
Practicum course was effective in certain areas such as
developing student teachers' supportive relationships with
various participants in the Practicum setting; improving their
teaching accomplishments and professional achievements;
and enhancing their feelings of self-efficacy in being able to
affect positively the students under their care. Findings
however revealed many shortcomings or obstacles that
hindered their performance as teaching practitioners. Such
shortcomings were not related to one specific party but many
parties such as academic supervisors, school principals, and
cooperating teachers. No significant differences among
Participants'
perspectives
regarding
the
course's
opportunities or barriers were found due to their gender or
university accumulative average.
Keywords Practicum, Student Teachers, Teaching
Opportunities, Teaching Barriers, Academic Supervisors,
Cooperating Teachers, Najran University

1. Introduction
Once nations need to create more progress and achieve
prosperity, they should reform their education systems where
teachers are the key components. Nevertheless, teachers will
not perform their duties as well as required unless they are
well-prepared and qualified. Practicum is a university course
that equips student teachers with practical knowledge about

teaching in real context. It can familiarize them with the
teaching process complexity and challenges they may
encounter, [1]. In addition, Practicum educates student
teachers to interact with actual learners, [2]. It is the student
teacher’s first hands-on experience with the chosen career. It
creates opportunities for students to develop their
pedagogical skills. That is, Practicum is the best mean for
student teachers to acquire the professional knowledge and
competences as teachers, [3]. Teaching, in itself cannot be
performed easily. Nevertheless, it is one of the most stressful
professions especially in the teachers' first years. Much effort
is needed by student teachers and academic supervisors to
avoid frustration; make teaching more exciting and shape the
future of individuals as well as the future of the entire
generations. In order to play their desired roles in this
changing and challenging world, teachers should be
provided with a range of knowledge, skills, attitudes and
relevant educational experiences that empower them to
manage all challenges in the teaching profession.
Universities are expected to prepare teachers to meet the
needs and realities of today’s classroom, and highly
distinguish their subject matter and methods of teaching, [4].
During Practicum, student teachers’ general teaching skills
are improved; their attitudes towards learners become more
open and their self-esteem and subjective well-being can be
increased, [5].
Practicum should take into consideration student teachers’
needs and barriers inside school and particularly in the
classroom. Involving student teachers in effective teaching
practices requires providing them with specialized skills;
knowledge of teaching textbook content; effective
instructional practices; and assessment practices, [6]. During
the practicum period, student teachers are expected to be
educated to prepare, plan, teach and interact with school
students and teachers within their day-to-day activities, [7].
Practicum, all over the world and more specifically in Saudi
universities, involves theoretical as well as practical
components. The teaching practice represents the practical
aspect of Practicum. It usually takes place during the
students’ last semester at the university and often lasts for the
whole school term or at least (14- 16) weeks. Cognitive and
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psychological dimensions are included in such a course. The
lesson observation, cooperating teacher, academic
supervisor, interaction with members at other schools, and
peer teachers are the most beneficial sources for student
teachers to improve, [16]. When evaluating the performance
of student teachers, academic supervisors usually depend on
a set of subject-specific rubrics that assess planning,
instruction, assessment, reflection, and academic language.
They do not think about the challenges and obstacles that
student teachers face in real contexts and so stress, anxiety
and dissatisfaction among them are generated causing them
to perform poorly, [12].
In short, Practicum is the actual opportunity for university
students to be successful teachers if well implemented.
Student teachers are the main beneficiaries and so their
perceptions are the most important. The ultimate goal of
identifying their conceptions is to understand how they view
Practicum, its character, and purpose. School-based teaching
practice is the most important component of training,
because of the actual teaching and learning opportunities. It
works as an essential bridge between theory and practice. It
is the real opportunity to define and refine teaching skills, [8].
Cooperating teachers and academic supervisors are the most
important sources of practical experience for student
teachers because they work as supervisors, mentors,
observers, model teachers, and supporters for them, [9].
1.1. Related Work
Many researches have been conducted to address ways for
making Practicum more enjoyable and worthwhile. Many
studies have been implemented to discuss, explain, support,
and understand student teachers’ perceptions in accordance
to the benefits and barriers of Practicum course. For instance,
[10] showed that the cooperating teachers' enthusiasm and
friendliness encouraged student teachers to begin their
experience active and hopeful. Cooperating teachers were
helpful in familiarizing student teachers with the use of the
whiteboard, pointer and chalk. They educated them how to
implement their lessons in the classrooms. They could also
provide significant help to apply theoretical assumptions into
lesson planning and explaining. Whereas, their inability to
help in the teaching techniques, feedback provision,
guidance in co-curricular activities and classroom discipline
and management were the most important barriers that
hindered their performance. [11] showed that student
teachers' experience was not as desired because of a set of
barriers like the fact that Practicum program was not well
prepared. Student teachers had no means of transportation
to commute from university to schools and no manuals
were prepared. The academic supervisor on the other hand,
was allotted many students, and he did not use
multi-references to assess his students' performance,
attendance, lesson planning, reports and class demonstration.
Cooperating teachers did not offer training or model lesson

plans. They did not regularly observe and comment on
trainees' performance in the classroom because their
experience was insufficient to deal with student teachers
and run the training program. Furthermore, school
principals did not follow up student teachers' lesson plans,
as it is the task that none can do it except themselves.
Student teachers in [12] reported that means of assessing
their lessons planning and general organization were very
effective. The way by which the academic supervisors
evaluated their performance was very appropriate, too.
However, means of assessment used by their cooperating
teachers were ineffective. Cooperating teachers' ways of
writing observation and reflection reports were not skillful.
Peer teachers’ evaluation was the least effective component.
[4] found out that the gap between theory and practice, i.e.
between what was learnt at university and what was
actually practiced at school, was another barrier for student
teachers' success. The lack of necessary facilities that
should be provided by cooperating schools and the short
time they spent at schools were also seen as important
hindrances. Results of [13] showed that student teachers
evaluated highly the role of their academic supervisors in
their success in Practicum. Academic supervisors as reported
by students served as role models and were keen to care
personally about them. Besides, the relationship with
cooperating teachers was an important factor that could
produce negative or positive placement. The most important
barriers were their feeling unprepared to manage classrooms.
The lack of practical focus in teacher education courses had a
negative effect on their self-efficacy. Class size was also a
major obstacle. Results of [3] indicated an urgent need for
explicit criteria that had better define effective teaching.
Lesson observation was a two-way road. While it serves as a
test, it was a means for reflection and professional
development.
[14] argues that the challenge mostly student teachers
faced with is whether or not they are able to translate
theoretical knowledge at university to actual experience at
the classrooms. Cooperating teachers play a significant role
in doing so by shaping what those student teachers have
explored in theory. Therefore, it was essential to use
participatory dialogues throughout Practicum to support
student teachers’ performance in classroom. [15] revealed
that student teachers needed more help on how to integrate
terminology and language use in Practicum. Academic
supervisors and cooperating teachers should help student
teachers understand themselves as teachers. They can show
them what expectations they should fulfill, how to
understand the curriculum they are teaching, and how to
manage their classes. [16] reported that student teachers had
rich interactions with their cooperating teachers, academic
supervisors and other school members. Lesson observation,
mentoring of cooperating teachers, supervision of academic
supervisors and communication with other school members
and peer classmates were mostly helpful. [2] concluded that
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academic supervisors, cooperating teachers and school
principals are responsible for correcting student teachers’
misconceptions about teaching practice. Academic
supervisors have to emphasize different aspects of student
teaching without potential confusion and avoid
assessment-focused supervision that negatively affects
student teacher’s learning. Supervisors’ lack of expertise
creates fear and desire to conform with student teachers.
Poor coordination between universities and schools
regarding the content of university course books and school
textbooks often confuses student teachers. [9] found no
significant differences among student teachers' perceptions
due to gender, type of graduation school, type of cooperating
school and number of student teachers in the supervisory
group. Nevertheless, the moral support provided by
cooperating teachers was highly appreciated while the
facilitation of the cooperating teachers was the least
evaluated opportunity. [17] showed that the lack of the
interpersonal relationships with people in the schools like
teachers and school staff was the most critical problem for
student teachers. The absence of the pedagogical skills and
work ethics besides the cooperating teachers' lack of
professionalism and support, conflict between practice and
reality and their own lack of maturity and experience were
also major problems. [18] showed that student teachers were
not satisfied with the level and kind of feedback cooperating
teachers provided saying that it was the minimum feedback.
Participants complained about the shortness and
insufficiency of the class observation time for follow up
actions. In addition, the minimal interaction with the
academic supervisors deprive them being good teachers.
In short, much of the related literature has asserted the fact
that there are specific issues in Practicum playing significant
roles in the success or failure of prospective teachers.
Student teachers' own perceptions according to the
opportunities and barriers they experienced during their
Practicum are very important. To train someone to perform a
job means that you should provide him/her with all success
means and overcome all difficulties he/she is expected to
encounter. Practicum coordinators should foster all positive
points and have control over all negative and problematic
areas. [19] mentions that traditional Practicum represented in
class visits, planning, attendance, punctuality and class
management is not sufficient. New Practicum should
incorporate some structural opportunities that help student
teachers reflect on their learning. Cooperating teachers and
supervisors are to be supportive. i. e. facilitators not
hinderers. In short, Practicum is the solo course that trains
student teachers to practice various teaching activities in real
contexts like, for instance preparing well daily and long-term
plans; managing classroom; using teaching strategies and
aids; interacting with school students; evaluating students’
learning; having positive attitudes towards the profession
and students; and identifying and respecting the laws and
regulations of the teaching profession. Hence, the present
study will survey the perceptions of student teachers’
regarding the most important segments in Practicum and
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namely, cooperating teachers, school principals and
academic supervisors.
1.2. Significance of the Study
Practicum is the component of university-based social
work education that is most crucial for the development of
practice-based skills and socializing students into the
professional role, [20]. The breadth of learning that occurs in
Practicum and the diversity of practice challenges and
learning opportunities are perhaps the most difficult aspects
to evaluate in this component, [21]. According to the
sociocultural theories, knowledge entails accumulated
information as well as lived practices. Learning processes
are often negotiated with people regarding what they do
through experiences in the social practices associated with
particular activities [22:273]. Student teachers should learn
to do their work through situated engagement and
negotiation with practitioners and peers in teaching
community. They should realize what it means to be a
teacher through the observation and communication with
academic supervisors, cooperating teachers and peers.
Consequently, their relations with all these parties will affect
their perceptions about teaching profession and enhance or
hinder their teaching practice as successful teachers.
Therefore, the in advance identification of the opportunities
these students will gain and the barriers they will encounter
during the period of Practicum might make Practicum more
interesting and beneficial for all. People in charge at
university and education directorates should be more aware
of and more cooperative to enhance the opportunities and
overcome the barriers. That is, findings of the present study
can be considered worthy for decision makers to modify the
way Practicum is implemented at schools. Student teachers
can also be more conscious of what they are going to
encounter at schools while the roles of the academic
supervisors can be more significant in the process of
educating student teachers.
1.3. Questions of the Study
The present study aims to answer these questions:
1.
What are the most important opportunities of
English language Practicum as perceived by
student teachers at Najran University?
2.
What are the most important barriers of English
language Practicum as perceived by student
teachers at Najran University?
3.
Is there any statistically significant difference in
student teachers' perceptions regarding the
opportunities of English language Practicum due to
their gender?
4.
Is there any statistically significant difference in
student teachers' perceptions regarding the barriers
of English language Practicum due to their gender?
5.
Is there any statistically significant difference in
student teachers' perceptions regarding the

1062

6.

Opportunities and Barriers of Practicum from the Perspectives of English Language Student Teachers

opportunities of English language Practicum due to
their accumulative averages?
Is there any statistically significant difference in
student teachers' perceptions regarding the barriers
of English language Practicum due to their
accumulative averages?

2. Methodology
2.1. Study Approach
The present study followed the descriptive approach,
which is usually used to obtain information concerning the
status of the phenomena to describe what exists with respect
to variables or conditions in a certain situation. By a
descriptive approach, quantifiable information about study
participants can be gathered and used for statistical inference
through data analysis. It can help the researcher better define
and measure the significance of something about a group of
respondents and the population they represent.
2.2. Participants
All students enrolled in Practicum course (431
Curriculum 8) offered by the department of curriculum and
instruction students at the department of English language at
Najran University in the first semester of 2016-2017 were
enrolled in the present study. Their total number was (58)
among them were (27) males and (31) females. Student
teachers’ perceptions constituted the dependent variable
while gender and accumulative average were the study
independent variables. Table 1 shows the distribution of
participants according to gender and accumulative average.
2.3. Data Collection Instrument
A Student Teachers’ Perception Questionnaire (STPQ)
consisting of thirty-one (31) items was developed to collect
the study data. The questionnaire consisted of three sections

namely, personal information, student teachers’ perceptions
about the opportunities they achieved throughout the
Practicum course, and the barriers they encounter while
carrying out their teaching practice at schools. Five
responses were attached to each item mainly Strongly agree,
Agree, Neutral, Disagree, and Strongly Disagree. Responses
were assigned (5, 4, 3, 2, & 1) respectively. Means from
(1.20 - 2.00) represent strongly disagree, (2.01- 2.80) stand
for disagree, (2.81-3.60) indicate Neutral, (3.61 - 4.20)
represent agree, and (4.21- 5.00) express the strongly agree
level.
2.4. Validity and Reliability of STPQ
Six experts at the department of curriculum and
instruction at the college of education, Najran University
were requested to check the content validity of the
questionnaire. Their academic ranks ranged from assistant
professor to professor doctor. The instrument was tested in a
pilot sample of ten (10) students. Reliability coefficient was
calculated by using Cronbach Alpha and was (0.906). This
was an indication that the questionnaire was within the
acceptable threshold in social sciences and fit to be used to
gather data for the present study. During data analysis,
responses in all questionnaires were coded, scored and then
analyzed using both descriptive statistics (means and
standard deviations) and inferential t-test statistics.
2.5. Data Collection and Analysis
The questionnaire was administered to all study
participants by the researcher himself, as it was easy to
contact all of them at the end of the semester. The collected
data were re-analyzed, in terms of participants' gender and
accumulative averages at university. (SPSS) program was
used for the analysis, while T-test was used to find out
whether these variables affected significantly the responses
of the student teachers.

Table 1. Distribution of Study Participants according to Study Variables

Male (N=27)
Gender
Female (N=31)

Total Number

Accumulative Average at University

N

Excellent

10

Very good

10

Good

3

Average

4

Excellent

6

Very good

17

Good

7

Average

1
58

Category

N

High

20

Low

7

High

23

Low

8
58
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3. Findings
3.1. Findings Related to the First Question
To answer the first question that aimed to determine the
most important opportunities of English language Practicum
as perceived by student teachers at Najran University, means
and standard deviations were extracted for all participants'
responses. Results are shown in table 2 below.
Table 2 reflects student teachers’ beliefs of the ability of
Practicum course to provide them with a set of opportunities.
The general mean of their agreement was (4.34) indicating a
strongly agree degree. The most important opportunity
(M=4.74) was the course’s help to diversify their teaching
strategies and methods. In the second rank was the increase
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of their knowledge and appreciation of school laws and
regulations (M=4.69) followed by generating their
self-satisfaction (M=4.57). The identification of the most
appropriate skills of classroom management (M=4.55) were
in the fourth and fifth ranks. The opportunities to test and
explore the effect of their characters when dealing with
others (M=4.47), the distinction of the most necessary and
appropriate skills for the teaching process (M=4.41) and the
improvement of their knowledge of working and cooperating
with others (M=4.41) were also of much importance. The
least important opportunities provided by Practicum, as was
revealed by students’ responses were the development of
their communication skills with their students' parents
(M=4.03) and the opportunity to try preparing daily and
quarterly planning (M=2.21).

Table 2. Means and standard deviations of participants' responses regarding Practicum opportunities
No

Student teachers’ perspectives of Practicum opportunities (males and females). (N= 58)

M.

Agreement level

1.

Practicum helped me to diversify my teaching strategies and methods.

4.74

S. agree

2.

Practicum increased my knowledge and appreciation of the school laws and regulations.

4.69

S. agree

3.

Practicum generated my self-satisfaction.

4.59

S. agree

4.

Practicum enabled me to practice the teaching profession in real context.

4.57

S. agree

5.

Practicum helped me to identify the appropriate skills of classroom management.

4.55

S. agree

6.

Practicum enabled me to explore the effect of my character when dealing with others.

4.47

S. agree

7.

Practicum enabled me to distinguish the most necessary and appropriate skills for teaching.

4.41

S. agree

8.

Practicum improved my knowledge of working and cooperating with others.

4.41

S. agree

9.

Practicum developed my communication skills with colleagues.

4.38

S. agree

10.

Practicum enhanced my way of working and cooperating with others.

4.33

S. agree

11.

Practicum made me aware of the necessary and appropriate facilities and means for teaching.

4.28

S. agree

12.

Practicum helped me to prepare educational software that supports teaching.

4.28

S. agree

13.

Practicum showed me the teaching knowledge and skills.

4.22

S. agree

14.

Practicum developed my communication skills with parents of the students.

4.03

Agree

15.

Practicum trained me to prepare the daily/quarterly planning.

3.21

Agree

4.34

S. agree

General mean
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3.2. Findings Related to the Second Question
To answer the second question that aimed to determine the
most important barriers of English language Practicum as
perceived by student teachers at Najran University, means
and standard deviations were calculated for all participants'
responses. Table 3 illustrates the results.
Table 3 presents the shortcomings that have played a
significant role in inhibiting student teachers to be effective
and successful. Their evaluation of the shortcoming as a
whole (M=3.09) reflects their dissatisfaction with the help
offered by their academic supervisor, cooperating teacher
and school principal. Their responses indicate that they had
not found the amount of help they expected from these three
parts. The most important shortcomings they mentioned
were the absence of school principals’ follow up of their
lesson plan notebooks (M=2.50) and the lack of purposeful
workshops that focus on training them how to use teaching
aids in the classroom (M=2.52). The fact that various courses
at university do not qualify them to teach appropriately
(M=2.62) was another shortcoming that made their task
somehow difficult. Their inability to contact and
communicate with their cooperating teachers (M=2.76) and
to receive their helpful feedback (M=2.86) were other

serious shortcomings that could hinder their teaching
practice progress. The inefficiency of cooperating teacher to
cope with student teachers and train them (M=2.86) was
another critical problem for student teachers’ teaching
practice. Their views regarding the sufficiency of workshops
conducted at university to discuss key issues related to
teaching (M=2.97) indicated their low satisfaction level with
the way by which they were prepared at university. The
awareness of cooperating teachers to facilitate the teaching
process and make teaching fun (2.98) showed their inability
to be supervisors who were assumed to ease student teachers
task. Furthermore, Academic supervisors’ weekly
orientation was not enough to help student teachers be good
teachers (M=2.98). Academic supervisors’ proper
explanation of required tasks for Practicum (M=2.26), their
encouragement to student teachers’ to ask various to develop
their skills (M=3.38) and the clarity of tasks to accomplished
during Practicum (M=3.50) had better evaluation but still
cause problems for student teachers and should be
reconsidered. Nevertheless, student teachers expressed a
good level of satisfaction regarding the solutions proposed
by academic supervisors to solve their problems (M=3.60)
and a very high level of conviction with respect to the fair
evaluation they had at the end of the course (M=4.43).

Table 3. Means and standard deviations of participants' responses regarding Practicum barriers
No.

Student teachers’ perceptions of Practicum barriers (males and females) (N=58)

M

Agreement level

1.

The school principal always asked for lesson plan notebook.

2.50

Disagree

2.

Training workshops focus on how to use teaching aids in the classroom.

2.52

Disagree

3.

The various courses taught at university prepare student teachers to teach appropriately.

2.62

Disagree

4.

It was easy to communicate with my cooperating teacher when I needed any explanation regarding
teaching.

2.76

Neutral

5.

Feedback of my cooperating teacher was very helpful during Practicum.

2.86

Neutral

6.

My cooperating teacher was competent to deal with student teachers and run the training program.

2.86

Neutral

7.

The workshops at college for discussing teaching key issues were sufficient.

2.97

Neutral

8.

The cooperating teacher facilitated the teaching process and made it fun for me.

2.98

Neutral

9.

My academic supervisor specified in advance the topics to be discussed each week.

2.98

Neutral

10.

My academic supervisor explained properly the tasks required for Practicum properly.

3.26

Neutral

11.

My academic supervisor encouraged me to ask questions that could help me develop my various skills.

3.38

Neutral

12.

The required tasks that I had to accomplish during the Practicum were quite clear.

3.50

Neutral

13.

My academic supervisor used to suggest solutions to my problems.

3.60

Agree

14.

The method of evaluating my skills in the Practicum was fair and appropriate.

4.43

S. agree

3.09

Neutral

General Mean
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Table 4. A comparison between male and female participants' responses regarding Practicum opportunities
No.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.

Male student teachers’ means compared with female student
teachers’ means with respect to Practicum opportunities
Practicum increased my knowledge and appreciation of the
school laws and regulations.
Practicum helped me to diversify my teaching strategies and
methods.
I could identify the necessary and appropriate facilities and
means for teaching in a timely manner
Practicum helped me to prepare educational software that support
teaching.
I could distinguish the most necessary and appropriate skills for
the teaching process.
I could practice the teaching profession, as a result of the well
Practicum

Males
N= 27

Agreement level

Females
N=31

Agreement level

4.89

S. agree

4.52

S. agree

4.93

S. agree

4.58

S. agree

4.85

S. agree

3.77

Agree

4.59

S. agree

4.00

Agree

4.67

S. agree

4.19

Agree

4.78

S. agree

4.39

S. agree

Practicum generated my self-satisfaction, esteem and confidence.

4.63

S. agree

4.55

S. agree

4.85

S. agree

3.87

Agree

4.74

S. agree

3.77

Agree

4.85

S. agree

4.03

Agree

2.52

Disagree

3.81

Agree

4.78

S. agree

4.35

S. agree

4.67

S. agree

4.13

Agree

4.52

S. agree

4.42

S. agree

4.74

S. agree

3.42

Neutral

4.60

S. agree

4.12

Agree

Practicum enhanced, fostered and improved my teaching
experience.
I could benefit from the cooperating teacher's good teaching
knowledge and skills.
I could learn how to work and cooperate with others during
Practicum
Through "Practicum", I learned the adequate preparation of
daily/quarterly plans
During "Practicum", I could acquire the appropriate skills of
classroom management.
Practicum developed my communication skills with colleagues
Practicum allowed me to test and explore the effect of my
character when dealing with others.
Practicum developed my communication skills with parents of
the students
General Mean

3.3. Findings Related to the Third Question
To answer the third question that aimed to test whether
student teachers' perceptions regarding Practicum
opportunities vary according to their gender, a comparison
between the means of their responses was made. Table 4
presents the results.
Table 4 presents a comparison between the means of male
and female student teachers with regard to their evaluation of
the benefits they have gained during their field experience. A
strong agreement was found on some areas like the
program’s ability to increase student teachers’ knowledge
and appreciation of school laws and regulations and to train
them to try various teaching strategies and methods. In
addition, Practicum was very effective in training them to
practice teaching profession in real contexts, to generate
their self- satisfaction, esteem and confidence. Moreover,
student teachers’ responses indicate that because of
Practicum, they could acquire the most suitable skills of
classroom management and they could test and explore the
effect of their characters when dealing with others.

Nevertheless, a discrepancy in their views regarding some
areas was revealed. As shown in table 4 a disagreement
between male and female student teachers’ perceptions can
be noticed. Males’ agreement was stronger than females'
agreement with respect to the issues of the identification of
necessary and appropriate facilities and means for teaching
in a timely manner, the development of their abilities to
prepare educational software that support teaching and the
distinction of the most necessary and appropriate skills for
the teaching process. Moreover, female student teacher’
responses indicate that Practicum could not develop their
teaching practice, help them to benefit from the cooperating
teacher, provide them with effective ways to work and
cooperate with others and enable them to communicate with
their colleagues at schools and parents of their students as
well as it did to male ones. However, both participant groups’
responses indicated that Practicum could develop females’
skills in planning and daily/quarterly preparation much better
than it did to males' skills. T. test was carried out to check
whether there is a significant difference between both
participant groups. Findings are shown in table 5.

Table 5. T. Test for the difference between males and females regarding Practicum opportunities
Group

N

M

SD

Mean Difference

T. Ratio

Sig.

Male student teachers

27

4.60

0.58725

0.48

2.728

0.998

Female student teachers

31

4.12

0.34779
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Table 5 reveals no statistically significant difference
between male and female student teachers in accordance to
the benefits they have got because of their Practicum or field
experience. Therefore, it can be inferred that both views are
congruent. Student teachers whether males or females were
aware of and in the same time appreciated highly these
opportunities.
3.4. Findings Related to the fourth Question
To answer the fourth question that aimed to test whether
student teachers' perceptions regarding Practicum barriers
vary according to their gender, a comparison between the
means of their responses was made. Table 6 presents the
results.
As shown in table 6, there was mostly an agreement
between males (M=2.95) and females (M=3.14) with regard
to the barriers and shortcomings of Practicum that affected
their teaching performance. Most of their agreement levels

ranged between "disagree, neutral or cannot decide"
indicating their dissatisfaction with certain actions and
arrangements during their field experience that could deprive
them from being successful teachers and caused a loss of
experience. Nevertheless, means revealed a disagreement
between their views regarding the clarity of tasks that they
should implement during Practicum Male participants
(M=2.33) were less satisfied with this fact than females
(M=3.65). T. test was implemented to check whether there
was a significant difference between both participant groups.
Findings are shown in table 7.
Once again, table 7 indicates no statistically significant
difference between male and female student teachers with
regard to the shortcomings they experienced and were
affected by during their Practicum or field experience. Both
participant groups' responses asserted the same difficulties
and so it could be inferred that these problems were common
and apparent.

Table 6. A comparison between male and female participants' responses regarding Practicum barriers
No.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

Means of male and female student teachers' responses to the
barriers of "Practicum"
My academic supervisor specified in advance the topics to be
discussed each week.
The various courses taught at university qualify student teachers
to teach appropriately.
It was easy to communicate with my cooperating teacher when I
needed any explanation regarding teaching.
My academic supervisor explained properly the tasks required
for Practicum properly.
The required tasks that I had to accomplish during the Practicum
were quite clear.
The workshops at college for discussing teaching key issues were
sufficient.
Training workshops focus on how to use teaching aids in the
classroom.
My cooperating teacher was competent to deal with student
teachers and run the training program
The school principal always asked for lesson plan notebook.
My academic supervisor used to suggest solutions to my
problems
I was encouraged to ask questions that could help me develop my
various skills
The cooperating teacher facilitated the teaching process and
made it fun for me.
The method of evaluating my skills in the Practicum was fair and
appropriate
Feedback of my cooperating teacher was very helpful during
Practicum
General Mean

Male N=
27

Agreement level

Females
N= 31

Agreement level

2.96

Neutral

3.00

Neutral

2.44

Disagree

2.77

Disagree

2.22

Disagree

3.23

Neutral

2.96

Neutral

3.52

Neutral

2.33

Disagree

3.65

Agree

2.93

Neutral

3.00

Neutral

2.85

Neutral

2.23

Disagree

2.67

Disagree

3.03

Neutral

2.11

Disagree

2.84

Neutral

3.63

Agree

3.58

Neutral

3.63

Agree

3.16

Neutral

2.78

Disagree

3.16

Neutral

4.85

S. agree

4.06

Agree

2.96

Neutral

2.77

Neutral

3.14

Neutral

2.95

Table 7. T. Test for the difference between males and females regarding Practicum obstacles
Group

N

M

SD

Mean Difference

T. Ratio

Sig.

Male student teachers

27

2.9514

0.70905

0.1914

0.850

0.413

Female student teachers

31

3.1429

0.45544
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3.5. Findings Related to the Fifth Question
To answer the fifth question that aimed to test whether
student teachers' perceptions regarding Practicum
opportunities vary according to their university accumulative
average, a comparison between the means of their responses
was made. Table 8 presents the results.
Table 8 presents a comparison between the means of
student teachers of high and low accumulative averages at
university in accordance to the benefits of Practicum. A very
strong agreement between both participant groups was
noticed on nearly most of the benefits Practicum offers.
Means were ranging from "agree to strongly agree". Only the
benefit that revolved about training them to prepare and plan
their lessons, whether daily or quarterly was not satisfactory
for both and fell in "neutral or can’t decide" category.
However, a disagreement between students of high and low
accumulative averages was revealed with respect to the
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amount of benefit they got of the cooperating teachers’
knowledge and skills. In addition, high average students
reported their strong agreement on Practicum's ability to
equip them with skills by which they could cope, cooperate
and communicate with others, whether colleagues or others.
Low average students showed an agreement but not too
strong regarding these issues. T. test was used to check
whether there was a significant difference between both
participant groups. Table 9 presents the finding.
As shown in table 9, there was no statistically significant
difference between the perceptions of student teachers
whether their accumulative average at university is high or
low. Both participant groups understood what advantages
they have gained through practicing teaching in real contexts.
That is, Practicum helped student teachers in moderate
degrees and so all of them have benefited much despite their
high or low accumulative averages.

Table 8. A comparison between participants' high and moderate university accumulative averages regarding Practicum opportunities
No
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.

Means of male and female student teachers' responses to
the opportunities of "Practicum"
Practicum increased my knowledge and appreciation of the
school laws and regulations
Practicum helped me to diversify my teaching strategies and
methods
I could identify the necessary and appropriate facilities and
means for teaching in a timely manner
Practicum helped me to prepare educational software that
support teaching.
I could distinguish the most necessary and appropriate skills
for the teaching process.
I could practice the teaching profession, as a result of the well
"Practicum"
Practicum generated self-satisfaction within me.
Practicum enhanced, fostered and improved my teaching
experience.
I could benefit from the cooperating teacher's good teaching
knowledge and skills.
I could learn how to work and cooperate with others during
Practicum
Through Practicum, I learned the adequate preparation of
daily/quarterly plans
During Practicum, I could learn the appropriate skills of
classroom management.
Practicum developed my communication skills with
colleagues
Practicum allowed me to test and explore the effect of my
character when dealing with others.
Practicum developed my communication skills with parents
of the students
General Mean

High
average
N= 43

Agreement level

Low
average
N=15

Agreement level

4.72

S. agree

4.60

S. agree

4.77

S. agree

4.67

S. agree

4.35

S. agree

4.07

Agree

4.23

S. agree

4.40

S. agree

4.42

S. agree

4.40

S. agree

4.53

S. agree

4.67

S. agree

4.58

S. agree

4.60

S. agree

4.35

S. agree

4.27

S. agree

4.26

S. agree

4.13

Agree

4.53

S. agree

4.07

Agree

3.30

Neutral

2.93

Neutral

4.56

S. agree

4.53

S. agree

4.51

S. agree

4.00

agree

4.56

S. agree

4.20

S. agree

4.07

Agree

3.93

Agree

4.38

S. agree

4.23

S. agree

Table 9. T. Test for the difference between students of high and low accumulative averages in accordance to Practicum opportunities
Group

N

M

SD

Mean Difference

T. Ratio

Sig.

High accumulative average

43

4.3827

0.35225

0.1513

1.040

0.481

low accumulative average

15

4.2313

0.43959
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3.6. Findings Related to the Sixth Question
To answer the sixth question that aimed to test whether
student teachers' perceptions regarding Practicum
opportunities vary according to their university accumulative
average, a comparison between the means of their responses
was made. Table 10 presents.
As shown in table 10, there is an approximate agreement
on the barriers of Practicum between students of high
university accumulative averages (M=2.145) and their peers
whose university accumulative averages were low
(M=2.904). Student teachers in both groups emphasized
these shortcomings nearly in the same degree. Shortcomings
like the fact that courses taught at university qualify student
teachers to practice teaching appropriately and the fact that
school principals do their jobs well to follow up students'
lesson plan notebooks were the worst shortcomings that were

revealed by student teachers' responses. Both participants
showed a very high-level agreement on the fact that the
evaluation method used to evaluate their skills was fair and
appropriate and so it was not a barrier in front of their
teaching practice. Means were (4.42) for males and (4.27) for
females. T. test was used to check whether there was a
significant difference between both participant groups. Table
11 presents the findings.
Table 11 shows that there was no statistically significant
difference between the perceptions of student teachers
regarding the barriers due to high or low accumulative
average at university. Both participant groups stressed the
barriers that have encountered them during their field
experience. That is, Practicum could have helped them to be
better and more successful teachers if such barriers were
eliminated and overcome.

Table 10. A comparison between participants' high and low university accumulative averages regarding Practicum obstacles
No
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

Means of male and female student teachers' responses to
the obstacles of "Practicum"
My academic supervisor specified in advance the topics to be
discussed each week.
The various courses taught at university qualify student
teachers to teach appropriately.
It was easy to communicate with my cooperating teacher when
I needed any explanation regarding teaching.
My academic supervisor explained properly the tasks required
for Practicum properly.
The required tasks that I had to accomplish during the
Practicum were quite clear.
The workshops at college for discussing teaching key issues
were sufficient.
Training workshops focus on how to use teaching aids in the
classroom.
My cooperating teacher was competent to deal with student
teachers and run the training program
The school principal always asked for lesson plan notebook.
My academic supervisor used to suggest solutions to my
problems
1was encouraged to ask questions that could help me develop
my various skills
The cooperating teacher facilitated the teaching process and
made it fun for me.
The method of evaluating my skills in the Practicum was fair
and appropriate
Feedback of my cooperating teacher was very helpful during
Practicum
General Mean

High
average
N= 43

Agreement level

Low
average
N=15

Agreement level

3.21

Neutral

2.33

Disagree

2.67

Disagree

2.47

Disagree

2.95

Neutral

2.20

Disagree

3.44

Neutral

2.73

Disagree

3.51

Neutral

3.47

Neutral

2.91

Neutral

3.13

Neutral

2.37

Disagree

2.93

Neutral

2.93

Neutral

2.67

Disagree

2.56

Disagree

2.33

Disagree

3.67

Agree

3.40

Neutral

3.53

Neutral

2.93

Neutral

3.02

Neutral

2.87

Neutral

4.42

S. agree

4.27

S. agree

2.84

Neutral

2.93

Neutral

3.145

Neutral

2.904

Neutral

Table 11. T. Test for the difference between students of high and low accumulative averages in accordance to Practicum barriers
Group

N

M

SD

Mean Difference

T. Ratio

Sig.

0.2407

1.178

0.844

High average students

43

3.1450

0.53281

Low average students

15

2.9043

0.54874
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4. Discussion
4.1. Discussion of the Findings of the First Question
An analysis of the collected data has shown that most
participants were satisfied with the benefits Practicum
offered to them during their field experience. Their
agreement levels ranged between "strongly agree and agree".
This, of course reflects the fact that Practicum was very
effective in providing trainees with certain ideas that could
modify their work as teacher trainees. Practicum has mainly
developed student teachers' supportive relationships with
various participants in the Practicum setting; their successful
teaching accomplishments and professional achievements;
and their feelings of self-efficacy in being able to affect
positively the students under their care. This finding
corroborates what [23] has concluded regarding the main
positive themes of Practicum. Furthermore, findings of the
present study assert student teachers' needs, as mentioned by
[24], regarding the reception of their cooperating teachers'
emotional support, collaboration, and peer relationship with
them; flexibility in teaching content and method, frequent
feedback on their performance, and the identification of a
sound approach to teaching and learning inside classrooms
were also enhanced. Participants' responses emphasized the
fact that their Practicum was very beneficial and fruitful.
Their high level of agreement indicates that most of their
needs for the teaching experience were fulfilled and this
conclusion is congruent with the definition of Practicum
presented by the [25] providing students with the opportunity
to explore new areas and to enhance their professional skills
and knowledge. In addition, findings also support what [5]
revealed in accordance to student teachers' improvement in
preparing, conducting, post-processing lessons, general
teaching skills, attitudes towards students, and self-esteem.
Developing student teachers' self-esteem was another issue
that could make Practicum successful and essential for
students who will someday join teaching profession. [19]
mentions that apart from affecting student teachers' way of
teaching, self-esteem also affects the way they interpret and
learn from the "Practicum", their ability to cope, and interact
effectively with adults and children. Furthermore, findings
are in agreement with the findings of [26] which stated that
learning to teach is an emotional and complex social process
of negotiation. Through Practicum, students learn how to
manage their behavior, plan their lessons, and deliver their
curriculum. Findings related to the positive influence of
mentors, supervisors, and other school staffs confirm the
results of [16] which concluded that student teachers develop
their understanding of professional learning in light of their
experiences of engaging with others during Practicum.
4.2. Discussion of the Findings of the Second Question
Analyses of participants' responses confirmed that there
were negative aspects, which they wished to be controlled
before and during their field experience at schools as trainees.
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These points can be categorized into three or more sources
namely, school principals, cooperating teachers, academic
supervisors, and teacher preparation programs. Student
teachers mentioned that most of their school principals did
not follow up their daily lesson preparation, which in turn
was reflected in their ability to distinguish correct from
incorrect procedures and ways of teaching. That is, the
school principal as a person of expertise was not of benefit
for them. Most of participants' responses revealed training
weakness to show them how to use teaching aids in the
classroom. They also revealed the ineffectiveness of the
many courses they learnt at university in qualifying them for
teaching profession. Carelessness of their cooperating
teachers increased their sufferings while teaching. Most of
those teachers were not collaborative, unavailable when
needed, and lack the ways of feedback provision and
commenting on trainees' performance. One more source of
participant students' weak performance was the shortage of
orientation by their academic supervisors that affected the
immediate solutions for various teaching problems they
faced. These barriers or difficulties corroborate the findings
of [10] regarding the various parties to help in teaching
techniques, feedback provision and guidance in co-curricular
activities. They also emphasize the results of [11] and [12]
with regard to trainees' provision with teaching model
lessons and school principals' lack of follow up student
teachers' work follow-up. These results also assert the results
by [4] and [14] in relation to the variance between theory at
university and practice at schools. They also support the
findings of [2] in accordance to the responsibility of
supervisors, cooperating teachers, and school principals to
correct trainees' mistaken or wrong beliefs about the teaching
practice.
4.3. Discussion of the Findings due to Gender and
University Accumulative Average
Findings showed no statistically significant differences
among student teachers' perspectives with regard to the
opportunities, which Practicum provided them or to the
barriers that constrained their teaching performance.
Participants' gender and accumulative average had made no
differences between their views. Such a result can be
explained by a set of factors among which was their social
and educational background. All participants, whether male
or female, came from nearly the same families. They were
brothers, sisters, cousins or even relatives. Even if they were
not so, they were living in families that hold approximately
similar thinking and culture. Furthermore, their educational
backgrounds were also similar. Most of them had received
their study from grade one to grade twelve at schools that
were similar in every aspects, the curricula, textbooks,
teachers, and furnishing. Later on, they joined the university
and were subjected to the same level of teaching and teachers.
Therefore, it was not strange to have similar perspectives
despite their gender or university average. These results
corroborate the idea of [22] about earning processes that
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occur through experiences in the social practices associated [3] Leshem, S. & Bar-Hama, R. Evaluating Teaching Practice,
ELT Journal. (2008); 62 (3): 257-265.
with particular activities. They also support the findings of [9]
regarding certain variables such as participants' gender and [4] Dweikat, K. A. Attitudes of TEFL Student Teachers at QOU
academic levels.
towards the Implementation of Practicum, Al-Quds Open

5. Conclusion
The study investigated the perspectives of student teachers
who were enrolled in Practicum course for English specialty
students at Najran University with regard to the opportunities
it provided them with. In addition, it studied the barriers that
could inhibit their field experience and deprive them from
being successful teachers as expected. Results showed that
such course was effective in certain areas such as developing
their supportive relationships with various participants in the
Practicum
setting;
their
successful
teaching
accomplishments and professional achievements; and their
feelings of self-efficacy in being able to affect positively the
students under their care. On the other hand, participants'
responses indicated many shortcomings or obstacles that
hindered their performance as teaching practitioners. These
shortcomings were not related to one specific part but many
parts such as academic supervisors, school principals, and
cooperating teachers. No significant differences among their
perspectives regarding the course's opportunities or barriers
were found due to their gender and/or university
accumulative average. Therefore, it can be concluded that
people in charge of the implementation of Practicum courses
are called for looking for and solving the prospect and
probable difficulties before sending student teachers to
schools for their teaching practice. They are also required to
foster opportunities offered by Practicum courses and
facilitate trainees' work at school through intensive visits and
interviews to stimulate the good and exclude the bad actions.
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